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| Introduction

About Close Reading

What Is Close Reading?

Students today need to carry a “tool kit" of effective reading strategies to help them comprehend a
wide variety of texts. Close reading is one way for students to enhance their understanding, especially
as they read more challenging texts. The Common Core State Standards (2010) call for students to “read
closely to determine what the text says explicitly and to make logical inferences from it and cite specific
textual evidence when writing or speaking to support conclusions drawn from the text.” Instead of
skipping or glossing over difficult texts, students need to develop strategies for digging into the text on
their own (Fisher and Frey 2012). Good readers dig deeper as they read and reread a text for a variety
of important purposes. Close reading involves rereading to highlight, underline, reconsider points, ask
and answer questions, consider author’s purpose and word choice, develop appropriate oral expression
and fluency, and discuss the text with others. In close reading lessons, students learn to exercise the
discipline and concentration for analyzing the text at hand rather than heading off topic. Students of all
ages can be taught to carefully reread challenging texts on their own for a variety of purposes.

Close reading involves rereading to highlight, underline,
reconsider points, ask and answer questions, consider author’s
purpose and word choice, develop appropriate oral expression
and fluency, and discuss the text with others.

Reciprocal Teaching, or the "Fab Four," and Close Reading

Reciprocal teaching is a scaffolded discussion technique that involves four of the most critical
comprehension strategies that good readers employ to comprehend text—predict, clarify, question,
and summarize (Oczkus 2010; Palincsar and Brown 1986). We refer to the reciprocal teaching
strategies as “The Fab Four” (Oczkus 2012). These strategies may be discussed in any order but
must all be included in every lesson. Together the four strategies form a powerful package that
strengthens comprehension. Research has found that students who engage in reciprocal teaching show
improvement in as little as 15 days by participating more eagerly in discussions. After just three to six
months they may grow one to two years in their reading levels (Rosenshine and Meister 1994; Hattie
2008).

The reciprocal teaching strategies make it a practical lesson pattern for close readings. First,
students briefly glance over a text to anticipate and predict the author’s purpose, topic or theme, and
text organization. As students read, they make note of words or phrases they want to clarify. During
questioning, students reread to ask and answer questions and provide evidence from the text. Finally,
students reread again to summarize and respond to the text. Quick partner and team cooperative
discussions throughout the process increase students’ comprehension and critical thinking. A strong
teacher think-aloud component also pushes student thinking and provides students the modeling and
support they need to learn to read challenging texts on their own. The four strategies become the tool
kit students rely on as they read any text closely.
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About Close Reading (o

What Is Reading Fluency?

Fluency refers to the ability to read and understand the words encountered in texts accurately
and automatically or effortlessly (Rasinski 2010). All readers come to a text with a limited or finite
amount of cognitive resources. If they have to use too much of their cognitive resources to decode
the words in the text, they have less of these resources available for the more important task in
reading—comprehension. Readers who are not automatic in word recognition are easy to spot. They
read text slowly and laboriously, often stopping at difficult words to figure them out. Although they
may be able to accurately read the words, their comprehension suffers because too much of their
attention had to be devoted to word recognition and away from comprehension. So although accuracy
in word recognition is good, it is not enough. Fluency also includes automaticity. Good readers are
fluent readers.

tornpouy

Fluency also has another component. It is prosody, or expressive

reading. Fluent readers read orally with expression and phrasing that By combining close reading
reflect and enhance the meaning of the passage (Rasinski 2010). using reciprocal teaching
Research has demonstrated that readers who are accurate, automatic, strategies with fluency, we
and expressive in their oral reading tend to be readers who read end up with greater reading
orally and silently with good comprehension. Moreover, students benefits for students than
who perform poorly on tests of silent reading comprehension exhibit if close reading and fluency
difficulties in one or more areas of reading fluency. were taught and practiced
i . separately. Itis simply more
Fluency and Close Reading < efficient, more effective,
« and more authentic to deal
How does a person become fluent? The simple answer is practice. = with both of these critical
However, there are various forms of practice in reading that nurture + competencies together. We
fluency in students. Students need to hear and talk about fluent *  call it synergy. Your students
reading from and with more proficient readers. In doing so, they *  will call it fun!
develop an understanding of what actually constitutes fluent reading. =
Fluency should be an essential part of close reading. Without some 2
degree of fluency, it is difficult for students to successfully engage in :
close reading. If readers have to invest too much cognitive energy .

into the lower-level tasks of word recognition, they will have
less energy available for the tasks required of close reading—
interpreting author’s purpose, noting detailed information,
making inferences, etc. Close reading, by definition,
requires readers to read a text more than once for
different purposes. Reading a text more than once
is called repeated reading. Moreover, one of the
purposes for repeated reading can and should
be to read a passage with a level of fluency
that reflects the meaning of the text (Rasinski
and Griffith 2010). For fluency strategies to use
with students, see page 124.
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( Introduction

About Close Reading (o

Why Pair Fiction and Nonfiction Texts?

Standards point out that from the initial stages of literacy
development, students need exposure to both fiction and
nonfiction texts. Yet the previous conventional wisdom
was to focus primarily on fiction and gradually move toward
more nonfiction. We provide a balance of the two texts
throughout this book. In doing so, we give students
opportunities to explore and gain proficiency in close
reading strategies with a range of text types.

When pairing texts, we also provide a content connection
between them. One passage can help build background
knowledge while the other passage focuses on building interest.
Our paired texts allow students to engage in comparing and contrasting
various types of texts, which in itself is a form of close reading.

The pairing of texts also helps students see that different forms
of texts may require different levels or types of reading fluency.
Fiction, including poetry, is written with voice. Authors and poets
try to embed a voice in their writing that they wish the reader to
hear. Texts written with voice should be read with expression.

Thus, these texts lend themselves extremely well to reading with
appropriate fluency. While nonfiction may also be written with voice,
it is a different type of writing that often requires a different form

of expression and fluency. By pairing these forms of texts, we offer
students opportunities to master fluent reading in two forms.

Since multiple reading encounters with the same text are required in close reading activities, you
will notice the texts are not very long. Students will be able to reread the engaging texts for multiple
purposes to achieve greater success with their comprehension of the texts.

Close Reading and Differentiation

The close reading lessons in this resource are filled with many options for scaffolding to meet the
needs of all students, including English language learners and struggling readers. The lessons offer a
variety of stopping points where the teacher can choose to think aloud and provide specific modeling,
coaching, and feedback. Understanding your students’ background knowledge and interests will help
you decide whether you should read the informational texts first or grab students’ interests by starting
with the fictional texts. Throughout the lessons, vocabulary is addressed in a variety of creative ways
that will help students who struggle to better understand the text. Sentence frames, such as I think
I will learn because or I didn't get the word , 501 , provide students with a
focus for their rereading tasks and discussions with peers. Creative options for rereading the texts to
build fluency and comprehension give students who need more support lots of meaningful practice.
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About Close Reading (o

Effective Tips for Close Reading Lessons

To make the most out of close reading lessons, be sure to include the following:
1 Text Focus

Throughout the lessons, keep the main focus on the text itself by examining how it is organized,
the author’s purpose, text evidence, and reasons why the author chose certain words or visuals.

2. Think Alouds

Model close reading using teacher think alouds to help make thinking visible to students. For
example, before asking students to find words to clarify, demonstrate by choosing a word from the
text and showing different ways to clarify it.

3. Cooperative Learning

Students” comprehension increases when they discuss the reading with others. Ask partners or
groups to “turn and talk” during every step of the lesson,

4. Scaffolding

Some students need extra support with comprehension or fluency. Use the suggestions on pages
123-124 that include sentence frames, ways to reread the text, props, gestures, and other ideas
to reach every learner and make the lessons engaging.

5. Metacognition/Independence

Name the rereading steps for students throughout the lessons. This will help them remember how
to read closely when they encounter rigorous texts on their own. For example, before questioning
say, “Now let’s reread the text to find evidence as we ask and answer our questions.”

Adapted from Leri D. Oczkus (2010)

A Close Reading Snapshot

Below is an example showing what one lesson might look like.

[ Mrs. Chen passes out the informational text about storms. Students
participate in a quick and quiet text walk to anticipate the author’s purpose
and the topic. As students read the text silently, they circle words that are
related to weather. Mrs. Chen reads aloud once through, modeling fluency.
The students reread the text in small teams as they underline challenging

words and ideas that they want to clarify. Using evidence from the
Q, text, students compare and contrast convection air in hurricanes
= = and tornadoes. Then, students work in groups to create props
and costumes as they prepare to perform the text
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