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Chapter	1

Achieving	Reading
Independence

In	the	Classroom
with	Julie

As	a	new	teacher,	I	remember	spending	an	entire	week	preparing	my
students	to	understand	and	be	able	to	talk	about	the	reading	strategies
of	 predicting	 and	making	 inferences	 as	 these	 pertained	 to	 the	 novels
they	 were	 studying.	 I	 was	 very	 excited	 about	 conducting	 the	 first
literature	 circle	meetings	with	my	 eighth	 grade	 students.	Having	 felt
that	I	had	adequately	taught	them	the	strategies	along	with	the	rules	of
having	a	meaningful	conversation	about	a	book,	I	reminded	them	that	I
would	be	watching	and	 listening	and	encouraged	my	students	 to	stay
focused.	My	students	were	grouped	homogeneously	with	no	more	than
eight	 students	 in	 each	 group.	 Their	 responsibilities	 were	 loose	 and
flexible	in	order	to	allow	for	natural	conversations	to	take	place.	I	had
modeled	what	a	great	literature	circle	looks	like,	and	the	students	had
practiced	the	routines.

As	the	six	groups	of	students	began	talking	quietly	at	the	same	time,
the	 room	buzzed	with	meaningful	 conversations—or	 did	 it?	 I	wasn’t
sure.	As	I	wandered	around	the	classroom	with	my	observation	sheet,	I
heard	 snippets	 of	 conversations	 and	 glimpsed	 at	 the	 students’	 open
reader’s	 notebooks.	 I	 noticed	 that	 some	 students	were	 sitting	 quietly,
but	because	I	hadn’t	participated	in	their	groups	I	didn’t	know	if	they



had	 already	 contributed	 to	 the	 conversation	 or	 were	 having	 trouble
understanding.	Other	 students	 did	 not	 have	 their	written	 assignments
completed,	 and	 I	 noted	 this.	After	 20	minutes,	when	 I	 disbanded	 the
groups,	I	had	collected	limited	evidence	of	their	deep	understanding.	I
was	too	busy	trying	to	attend	to	all	groups	within	the	meeting	time.

My	next	attempt	at	conducting	 literature	circles	was	 to	 stagger	 the
conversations	by	having	only	two	groups	meet	each	class	period	while
the	 other	 students	 read	 silently.	 I	 found	 that	 I	 could	more	 accurately
assess	students	this	way.	But	without	being	a	member	of	the	groups,	I
missed	important	teaching	points.	Furthermore,	the	silent	readers	were
disturbed	by	the	conversations	of	the	discussion	groups	and	as	a	result
didn’t	get	much	done	during	that	class	period.

On	my	 third	 attempt,	 I	 invited	another	 teacher	 to	help	me	observe
my	students	and	set	up	a	video	camera	 in	 the	back	of	 the	classroom.
This	 way,	 I	 could	 spend	 more	 time	 with	 each	 group	 and	 gather
evidence	and	speak	up	when	I	thought	I	could	move	the	conversation
along.	 This	 approach	 worked	 well,	 but	 the	 other	 teacher	 was	 not
always	available	to	assist	me	and	our	observation	strategies	varied.

On	 several	 occasions,	 as	 I	 made	my	 way	 to	 the	 group	 across	 the
room,	 I	 overheard	whispered	 conspiracies	 such	 as	 “here	 she	 comes,”
and	the	conversation	took	on	an	unnatural	tone:	“So,	Joe,	I	really	like
what	you	said	about	the	character.”	When	I	jumped	in	and	responded
with,	“What	exactly	did	Joe	just	say,	and	which	character	did	he	say	it
about?”	 the	 students	 could	not	 reply.	These	 students	had	been	 faking
the	interactions.	I	realized	that	I	needed	to	be	more	of	a	presence	with
these	students	and	try	to	figure	out	why	this	was	happening.

I	know	that	it’s	natural	for	students	to	get	off-topic	when	they	are	in
peer	groups.	It’s	also	natural	for	an	eighth	grade	group	to	try	to	fool	the
teacher.	 As	 I	 reflected	 on	 what	 I	 could	 have	 done	 to	 prepare	 them
better,	I	realized	that	I	needed	to	know	more	about	them	as	readers.	I
fell	 back	 on	 my	 elementary	 education	 training	 and	 began	 to
incorporate	 guided	 reading	groups	 in	my	 classes.	By	being	 an	 active
part	of	the	book	conversation	and	taking	on	a	coaching	role	in	a	guided
reading	 session,	 I	 had	 the	opportunity	 to	 assess	my	 students’	 reading
abilities	 in	 the	 moment	 and	 address	 the	 needs	 of	 both	 struggling
readers	 and	 nonreaders.	 I	 could	 better	 engage	 the	 students	 who
struggled	 with	 reading,	 by	 supporting	 their	 learning	 and	 providing
them	 with	 information	 to	 fill	 in	 their	 comprehension	 gaps.	 For	 my
students	who	chose	to	be	nonreaders,	I	held	them	more	accountable	for
their	learning	by	sitting	next	to	them	and	asking	them	direct	questions.



Guided	 reading	meetings	 allowed	me	 the	opportunity	 to	 immediately
intervene	 to	 prompt	 my	 students	 by	 asking	 them	 questions	 that	 led
them	to	a	deeper	understanding	of	the	text.

The	Difference	Between	Guided	Reading	and
Literature	Circles

When	Mark	 and	 I	 talk	 about	 the	 guided	 reading	model,	 colleagues	 often
assume	that	we	are	simply	using	a	different	term	for	literature	circles.	Other
than	 the	 fact	 that	 all	 members	 of	 a	 group	 read	 the	 same	 text,	 there	 are
significant	 differences	 between	 the	 two	 ways	 of	 organizing	 for	 reading
practice.	 The	 most	 distinguishing	 factor	 is	 the	 teacher’s	 role	 in	 increasing
students’	comprehension.	In	guided	reading,	the	teacher	is	an	active	member
of	 the	 group	 and	 prompts	 students	 to	 think	 deeply	 about	 the	 text	 through
targeted	questioning.	Unlike	 the	elementary	model	of	guided	reading,	where
there	 is	 a	greater	 focus	on	 students	 reading	much	 shorter	 text	with	a	higher
level	 of	 teacher	 involvement,	 the	 middle	 school	 guided	 reading	 model
emphasizes	more	independent	learning	appropriate	to	the	adolescent’s	reading
needs.	By	 listening	 to	 student	 responses	 in	 the	 guided	 reading	meeting,	 the
middle	 school	 teacher	 can	 determine	 the	 need	 for	 follow-up	 mini-lessons
about	abstract	literary	concepts	such	as	symbolism	or	point-of-view	that	will
enable	students	to	further	probe	the	text.	We	have	discovered	that	independent
readers	 need	 to	 be	monitored	 and	guided	 just	 as	 carefully	 as	 those	 students
who	struggle	with	reading.	Active	intervention	helps	all	students.

In	 literature	circles,	student	autonomy	is	 the	focus—much	like	 the	guided
reading	 model	 we	 propose—but	 with	 some	 differences.	 In	 this	 setting,	 the
teacher	 typically	 spends	 time	 preparing	 the	 whole	 group	 to	 engage	 in
meaningful	 conversations	 about	 text—helping	 students	 understand	 the	 roles
and	 procedures	 for	 participating	 in	 the	 literature	 circle.	 The	 group	 is	 then
released	 to	 conduct	 an	 independent	 discussion	 about	 the	 text	 and	 to	 reflect
about	what	they’ve	learned	from	the	literature	circle	in	a	written	format.	This
discussion	 is	 conducted	 in	 accordance	 with	 the	 teacher’s	 mini-lesson,	 but
student	conversations	often	move	independently.

Literature	 circles	 can	 provide	 an	 ideal	 setting	 for	 students	 to	 develop
fluency	 and	 feel	 comfortable	 discussing	 important	 themes,	 vocabulary,	 and
plot	 structures	 with	 peers	 at	 an	 approximately	 similar	 reading	 level.	 This
approach	is	a	big	improvement	on	the	practice	of	assigning	every	student	the
same	 texts	 and	 questions	 from	 the	 literature	 anthology.	 However,	 many
middle	 grade	 students	 —especially	 sixth	 graders—are	 not	 quite
developmentally	 ready	 to	participate	 in	 literature	circles	without	 regular	and



ongoing	 assistance	 from	 the	 teacher.	These	 students	 need	 a	more	 structured
instructional	 setting	 that	 provides	 for	 gradual	 release	 to	 reading
independently.	 They	 often	 require	 extensive	 preparation	 in	 the	 roles	 and
procedures	 necessary	 to	 maintaining	 effective	 discussion	 in	 the	 literature
circle,	as	well	as	instruction	in	reading	strategies	appropriate	to	the	text	being
studied.

“Our	experience	suggests	that	teachers	who	are	addressing	the	learning
needs	 of	 all	 students	 employ	 a	 recursive	 instructional	 process	 that
includes:

• Teacher	modeling	and	guiding	for	the	acquisition	of	new	content

• Time	for	students	to	collaborate	as	they	refine	their
understanding	of	new	content

• Opportunities	for	students	to	try	on	the	new	content
independently.”

(Ross	and	Frey	2009)

A	 challenge	 for	 teachers	 conducting	 literature	 circles	 is	 the	 difficulty	 of
assessment.	The	 teacher	 is	 primarily	 an	outside	observer	 and	does	not	 have
consistent	 contact	with	 students	 during	 book	 discussions.	Consequently,	 the
teacher	may	miss	 important	 clues	 about	 how	well	 students	 comprehend	 the
text	or	are	able	to	apply	effective	reading	strategies.

Many	 of	 Julie’s	 students	 needed	 the	 scaffolding	 that	 guided	 reading
provided	before	she	could	release	them	to	participate	in	the	more	independent
tasks	of	literature	circles.	A	summary	of	the	different	roles	and	responsibilities
of	teachers	and	students	in	traditional	literature	circles	versus	guided	reading
is	shown	here.

Comparing	Roles	and	Responsibilities	in	Literature	Circles	and	Guided
Reading

Literature	Circles Guided	Reading

Students…
• all	read	the	same	text

• develop	fluency	skills
• focus	on	vocabulary,	plot	structures,
and	themes

• respond	to	assigned	questions	and
prompts

• require	extensive	preparation	in

Students…
• have	choice	in	text	selection	within	a	genre

• work	in	small	groups	with	guidance	from	the	teacher
• focus	on	characteristics	of	genres,	literary	devices,	and
other	elements	to	show	evidence	of	deep
understanding

• can	work	at	a	pace	that	is	optimal	for	their
understanding



roles	and	procedures	for
independent	work

• must	all	read	at	the	same	pace	to
finish	the	book	together

Teachers…
• lead	the	group	discussions

• assign	comprehension	questions
(often	from	an	anthology)

• focus	on	assessing	fluency	skills
and	basic	comprehension

Teachers…
• actively	participate	in	discussions	while	gradually
releasing	responsibility	to	students

• conduct	follow-up	mini-lessons	as	needed
• assess	use	of	specific	comprehension	strategies

• provide	text	selections	that	are	geared	towards	student
interests

• get	to	know	their	students	as	individual	readers	and
learners

A	Continuum	of	Reading	Development
Ideally,	all	middle	grade	students	should	be	able	to	conduct	authentic	and

thoughtful	conversations	about	the	books	they	read.	But	in	reality,	they	must
move	along	a	continuum.	Guided	reading	groups	in	a	middle	school	are	fluid
and	 change	 often,	 just	 as	 the	 dynamics	 of	 the	 group	 discussion	 and	 the
teacher’s	 involvement	 shift	 as	 needed.	 Figure	 1.1	 shows	 the	 continuum	 as
students	 move	 towards	 the	 level	 of	 independence	 necessary	 to	 participate
effectively	in	a	literature	circle.

Fig.	1.1.	Moving	Students	Toward	Independence

The	concepts	shown	in	Figure	1.1	are	consistent	with	the	principles	of	the
gradual	 release	of	 responsibility	model	 (see	description	 in	 the	 Introduction).
In	the	guided	reading	approach,	the	teacher	has	the	ability	to	be	flexible	and
easily	 move	 the	 students	 through	 the	 continuum	 from	 guided	 practice	 to
shared	 instruction	 to	 independent	 practice,	 and,	 when	 appropriate,	 to	move
backwards	 along	 the	 continuum.	 Specifically,	 guided	 reading	 adds	 an
important	layer	of	flexibility	that	allows	the	teacher	to	adapt	to	the	particular
needs	of	a	small	group	of	students.

The	middle	school	guided	reading	model	lets	students	participate	in	small,



focused	conversations	about	books	that	are	carefully	selected	for	their	needs
and	interests,	a	built-in	form	of	differentiation.	Teachers	are	deeply	involved
in	 the	 group	 meetings	 and	 guide	 the	 conversations.	 They	 may	 ask	 pointed
questions	when	they	want	specific	students	 to	practice	certain	skills,	or	 they
may	 sit	 silently	 foremost	 of	 the	 meeting	 as	 the	 students	 discuss	 the	 text
independently.	Student	autonomy	is	conditional	and	evolving,	never	static.

As	the	school	year	progresses,	adjust	the	groups	periodically	to	maximize
student	 growth	 both	 academically	 and	 socially.	 Occasionally,	 some	 groups
might	be	able	to	operate	with	significantly	less	direction	than	others.	Maintain
close	 ties	 with	 most	 groups	 through	 close	 observation,	 questioning,	 and
direction.

Guided	 reading	 puts	 the	 teacher	 into	 the	 conversation	 on	 a	 much	 more
personal	 level	 than	 either	 whole-group	 instruction	 or	 traditional	 literature
circles.	 As	 Julie’s	 experience	 shows,	 it	 is	 difficult	 to	 be	 responsive	 in	 the
moment	 and	 to	 reflect	 on	 the	 nuances	 of	 students’	 reading	 needs	 when
watching	from	afar.	Guided	reading	provides	the	right	degree	of	involvement
for	 both	 teachers	 and	 students.	 One	 of	 the	 most	 powerful	 aspects	 of	 the
guided	 reading	 experience	 is	 looking	 a	 student	 in	 the	 eye,	 asking	 a	 direct
question,	 and	 knowing	 immediately	 if	 the	 student	 understands.	 The	 teacher
can	then	make	the	decision,	in	the	context	of	the	small	group,	to	re-teach,	to
broadly	guide,	or	to	simply	observe.	It	is	also	in	these	moments	that	teachers
who	are	responsible	for	125–150	students	every	day	can	come	to	know	their
students	as	individual	readers	and	learners.

“We	now	realize	that	peer-led	reading	groups	need	much	more	than	a
good	 launching;	 they	 require	constant	coaching	and	 training	by	a	very
active	 teacher	 who	 uses	 mini-lessons	 and	 debriefing	 to	 help	 kids	 on
skills	 like	 active	 listening,	 asking	 follow-up	 questions,	 disagreeing
agreeably,	dealing	with	‘slackers,’	and	more.”

(Daniels	2006)

Genre	Study	within	Fiction	and	Nonfiction
Organizing	 units	 in	 the	 guided	 reading	 model	 by	 genre	 creates	 a	 multi-

dimensional,	 recursive	 learning	environment.	Framing	units	as	genre	studies
provides	 students	 with	 explicit	 instruction	 in	 the	 elements	 of	 the	 selected
genre	so	they	know	what	to	expect	as	they	read	and	can	use	this	knowledge	to
build	 meaning.	 Genre	 is	 considered	 to	 be	 an	 “overlooked	 cueing	 system,”
which	provides	a	 framework	or	 road	map	 for	 the	 students	 to	 follow	as	 they
search	 to	 find	 meaning	 as	 they	 read	 (Bomer	 1995).	 Organizing	 instruction



around	genres	provides	an	additional	layer	of	support	for	students	as	they	read
and	explore	unfamiliar	texts.	The	format	works	like	this:

• Present	some	mini-lessons	that	focus	on	genre	characteristics	or	text
structures	for	nonfiction.

• In	the	guided	reading	groups,	explore	the	characteristics	in	greater
detail.

• Use	insights	from	the	guided	reading	sessions	as	talking	points	for	the
whole	class	during	closing	activities	or	remarks.

• Have	students	simultaneously	read	self-selected	books	within	the
genre.

• Include	regular	vocabulary	study,	drawn	from	the	targeted	books	and
the	literature	curriculum,	to	sharpen	their	skills.

• Ask	students	to	write	about	assigned	topics	in	their	reader’s	notebooks
—comparing	the	self-selected	and	guided	reading	group	books,	using
new	vocabulary,	and	reflecting	on	the	reading	strategies	and	themes
introduced	in	mini-lessons.

• Check	in	with	individual	students	to	make	needed	adjustments.

It	is	certainly	possible	to	teach	a	guided	reading	unit	with	books	that	are	not
linked	 by	 genre.	 Many	 young	 adult	 books	 have	 overlapping	 features
emphasizing	story	elements	or	character	development	 that	can	help	students
build	 strategic	 skills	 such	 as	 predicting	 and	 inferring.	A	 robust	 unit	 can	 be
developed	with	a	diverse	selection	of	books.

But	genre	studies	have	strong	advantages.	Chiefly,	many	state	language	arts
standards	 require	 genre	 studies	 in	 the	middle	 grades.	 Standards	 that	 do	 not
require	genre	studies	often	direct	teachers	to	use	specific	nonfiction	categories
such	as	personal	narrative,	informational	text,	persuasive	text,	and	memoir	for
reading	 and	 writing	 activities.	 By	 organizing	 guided	 reading	 units	 around
genres,	you	can	teach	the	concepts	as	part	of	literature	study	and	cycle	back
when	specific	writing	assignments	are	developed	at	another	time.

One	 of	 our	middle	 school	 colleagues	 posed	 a	 fair	 question:	 “How	 in	 the
world	 am	 I	 supposed	 to	 develop	 lesson	 plans	 for	 three	 or	 more	 books	 for
every	genre?”	In	the	chapters	that	follow,	we	provide	guidelines	for	creating
guided	reading	units	along	with	excerpts	from	some	of	the	units	we	use	with
our	students.	We	also	provide	examples	of	questions	and	 techniques	 to	ease
record-keeping	 and	 grading.	We	 hope	 you	will	 add	 to	 these	models	 as	 you
gain	 greater	 confidence	 with	 guided	 reading	 and	 share	 your	 strategies	 and
successes	with	colleagues.



Meeting	the	Needs	of	Adolescent	Readers
In	middle	school,	students	encounter	texts	that	feature	language,	structures,

and	 concepts	 that	 may	 be	 far	 removed	 from	 the	 familiar	 literary	 and
expository	resources	they	had	access	to	during	their	elementary	school	years.
Increasingly,	adolescent	students	interact	with	a	wide	variety	of	texts	in	both
print	 and	 non-print	 forms—popular	 and	 classical	 literature,	 nonfiction
including	content-area	texts,	magazines,	music,	websites,	and	video	clips.	In
all	 these	 experiences,	 students	 have	 opportunities	 to	 make	 connections
between	their	personal	lives	and	the	external	worlds	of	school	and	society.	An
effective	 middle	 school	 literacy	 program	 capitalizes	 on	 this	 range	 of
experience	 by	 providing	 activities	 that	 nurture	 and	 extend	 student	 interests,
their	 repertoire	 of	 reading	 strategies,	 their	 appreciation	 of	 different	 genres,
and	their	capacity	to	express	themselves	in	both	oral	and	written	forms.	Such
activities,	 including	 frequent	 opportunities	 for	 students	 to	 select	 their	 own
reading	materials,	 facilitate	 their	 progress	 toward	 literacy	 independence.	As
we	developed	the	guided	reading	program,	we	were	sensitive	to	the	needs	of
our	 students,	 but	 we	 also	 knew	 that	 the	 program	 had	 to	 incorporate	 sound
practices	supported	by	research.	Features	of	our	guided	reading	program	and
relevant	research	findings	about	what	adolescent	readers	need	are	summarized
in	the	chart	below.

Guided	Reading	Aligns	with	Literacy	Research

Research	indicates… Guided	reading	provides…
The	process	of	explicit	instruction
follows	a	pattern	typified	by	direct
explanation	of	the	strategy,	teaching
modeling,	guided	practice,	and
application	within	a	context	that
encourages	students	to	learn	how	to
monitor	and	regulate	their	reading
behavior	(RAND	2002;	Biancarosa	and
Snow	2004).

Explicit	instruction	in
comprehension	strategies,
vocabulary,	and	genre
characteristics.

Adolescent	readers	need	“sustained	experiences	with
diverse	texts	in	a	variety	of	genres	and	offering
multiple	perspectives	on	real	life	experiences”	(NCTE
2004).
“…adolescent	students	who	participate	in	programs
that	connect	literacy	with	real-life	out-of-school	issues
and	personal	interests	indicate	more	positive	feelings
about	reading	and	writing	in	school”	(Ivey	and
Broaddus	2001).

A	variety	of	genres,	including
science	fiction,	mystery,	poetry,
historical	fiction,	and	adventure,
and	nonfiction	categories	such	as
biography,	persuasive	text,	or
essays.	In	a	guided	middle	school
classroom,	there	may	be	as	many
as	four	different	titles	being	used



for	teacher-led	instruction	and	30
additional	titles	being	read	by
individual	students.

“Differentiated	instruction	helps	students	not	only
master	content,	but	also	form	their	own	identities	as
learners”	(Tomlinson	2008).
Motivation	and	self-directed	learning	are	supported	in
a	classroom	environment	that	provides	resources	and
instructional	activities	that	accommodate	individual
learning	needs	(Biancarosa	and	Snow	2004).

Materials	within	individual	genres
that	represent	various	levels	of
reading	difficulty	so	that
instruction	can	be	differentiated	to
meet	student	needs.

Adolescent	learners	need	“conversations/	discussions
regarding	texts	that	are	authentic,	student	initiated,	and
teacher	facilitated.	Such	discussion	should	lead	to
diverse	interpretations	of	a	text	that	deepens	the
conversation”	(NCTE	2004).
Text-based	collaborative	learning	enables	students	to
learn	by	interacting	with	one	another	around	a	variety
of	texts	(Biancarosa	and	Snow	2004).

Small	group	sessions—guided
reading	meetings—in	which	the
teacher	and	students	engage	in
discussions	intended	to	deepen
comprehension	and	build
interpersonal	communication
skills.

“Many	texts	must	be	read	in	common	by
an	entire	class,	as	the	curriculum
dictates,	but	allowing	some	discretion	for
students	to	choose	their	own	texts
increases	motivation,	especially	because
these	selections	can	help	students	make
connections	between	the	texts	and	their
own	worlds.	Of	course,	reading
selfselected	texts	also	increases	reading
fluency,	or	the	ability	to	read	quickly	and
accurately”	(NCTE	2006).

Opportunities	for	students	to	self-
select	materials	for	independent
reading	and	time	for	students	to
read	these	texts.

“Writing	can	help	students	understand,
process,	and	think	critically	about	course
material.	Writing	assignments,	then,	are
best	designed	to	help	students	learn:	by
asking	them	first	to	use	writing	to	learn
about	a	given	topic	or	subject,	to
evaluate	their	own	understanding	of	that
topic,	and/or	to	develop	expertise	about
it;	then	to	use	writing	to	critically
analyze	that	understanding”	(NCTE
2008).

Writing	activities	designed	to
foster	student	reflection.

Ongoing	formative	assessment	guides Embedded	assessment	routines	in



the	teacher’s	planning	for	instruction	and
helps	students	recognize	strengths	and
challenges	in	their	learning	(Biancarosa
and	Snow	2004).

guided	reading	meetings,	mini-
lessons,	and	writer’s	reflections
about	the	text	studied.

Many	aspects	contribute	 to	an	effective	adolescent	 reading	program.	This
guided	 reading	 approach	 contains	 the	 necessary	 ingredients	 for	 students	 to
achieve	reading	independence.	In	the	chapters	that	follow	we	provide	details
that	will	enable	you	to	implement	guided	reading	in	your	own	classroom.

Reflections	on	Adolescent	Literacy
Read	the	following	quotations.	Then	answer	the	questions	below.

“When	students	are	not	recognized	for	bringing	valuable,	multiple-literacy
practices	 to	 school,	 they	 can	 become	 resistant	 to	 school-based	 literacy”
(NCTE	2007).

“Adolescents	 may	 struggle	 with	 text	 for	 a	 number	 of	 reasons,	 including
problems	with

• vocabulary	knowledge

• general	knowledge	of	topics	and	text	structures

• knowing	of	what	to	do	when	comprehension	breaks	down

• proficiency	in	monitoring	their	own	comprehension.”

(Lee	and	Spratley	2010)

1. In	what	ways	do	these	quotations	reflect	what	you	have	experienced	in
teaching	adolescents?	Share	your	reactions	to	these	quotations	with
colleagues.

2. Based	on	your	reading	of	the	Introduction	and	Chapter	1,	what	are
your	initial	reactions	to	the	guided	reading	model	the	authors
advocate?	In	what	ways	can	you	see	the	potential	for	implementing
guided	reading	in	your	classroom?
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