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Chapter	1
Examining	Your	Classroom	Management
Practices
Whenever	I	am	interviewing	prospective	teachers	for	job	positions,	one	of

the	first	statements	I	ask	them	to	respond	to	is:	“Describe	what	a	typical	day
in	your	classroom	would	look	like.”	What	I	usually	hear	is	a	grand	description
of	a	well-organized	and	superbly	managed	classroom—a	room	where	students
are	actively	engaged	and	the	teacher	is	leading	as	if	they	were	the	director	of
an	 orchestra,	 blending	 various	 learning	 experiences	 together,	 producing	 a
symphony	of	teamwork	and	knowledge.	Unfortunately,	what	I	frequently	end
up	 seeing	 during	 observations	 and	 classroom	 walkthroughs	 in	 reality,	 are
pieces	of	greatness	and	behaviors	or	instruction	the	teacher	wishes	we	could
both	forget.	Why	does	this	happen?	It	is	not	because	the	teacher	is	not	trying
or	does	not	know	what	he	or	she	should	be	doing.	There	are	many	variables
involved	 in	 every	 classroom,	 namely	 the	 students.	 Things	 happen
unexpectedly,	experiments	go	wrong,	or	a	student	wakes	up	on	the	wrong	side
of	 the	 bed.	 This	 is	 life	 in	 the	 classroom.	However,	 I	 believe	 that	 if	 we,	 as
teachers,	take	the	time	and	truly	work	through	the	process	of	identifying	our
philosophies	 and	beliefs	 about	 effective	 classroom	management,	 our	 classes
will	run	more	like	that	symphony	of	teamwork	and	knowledge.

Another	 reality	 is	 that	 even	 though	 teachers	 most	 likely	 have	 had
coursework	 in	 college	 that	 dealt	 with	 classroom	 management,	 the
opportunities	to	practice	 the	various	styles	will	not	come	until	 the	first	 time
college	 students	become	professional	 educators.	Yes,	during	 their	 internship
or	 student	 teaching	 the	 intern	 has	 opportunities	 to	 head	 a	 class	 or	 classes;
however,	he	or	she	is	running	someone	else’s	class	(the	cooperating	teacher).
The	 truth	 is	 that	 as	 a	 student	 teacher,	 one	 is	 never	 really	 in	 charge.	 The
students	in	the	classroom	always	know	that	they	are	playing	by	their	teacher’s
rules	and	that	the	student	teacher	is	there	practicing	and	developing	his	or	her
craft	to	gain	experience.	Students	will	tend	to	behave	because	they	are	aware
that	 if	 they	do	not,	 their	 teacher	will	 be	 in	 the	 room	 to	 enact	 the	 discipline
plan.	 Essentially,	 the	 student	 teacher	 is	 learning	 if	 he	 or	 she	 is	 comfortable
with	 the	 cooperating	 teacher’s	 classroom	 management	 plan	 and	 is	 taking
mental	 notes	 about	 how	 he	 or	 she	 would	 choose	 to	 manage	 her	 very	 first
classroom.

For	 many	 educators,	 classroom	 management	 is	 one	 of	 the	 biggest



challenges	that	they	face	each	year.	Perhaps	the	greatest	fear	of	new	teachers
is	 losing	 control	 of	 a	 classroom	 of	 students.	 Even	 returning	 teachers	 have
nightmares	 about	 being	 unable	 to	 control	 the	 behavior	 of	 their	 students	 the
first	 week	 of	 school.	 This	 can	 be	 the	most	 difficult	 aspect	 of	 the	 job.	 The
importance	 of	 a	 well-managed	 classroom	 should	 not	 be	 overlooked.	 Harry
and	Rosemary	Wong,	whose	book	How	to	Be	an	Effective	Teacher:	The	First
Days	of	School	(1998)	is	often	recommended	for	new	teachers,	write	“Student
achievement	at	 the	end	of	 the	year	 is	directly	related	to	 the	degree	 to	which
the	 teacher	establishes	good	control	of	 the	classroom	procedures	 in	 the	very
first	week	of	the	school	year”	(4).	Poor	classroom	management	affects	school
climate	and	academic	performance	(McDaniel,	Yarbrough,	and	Ruma	2014).
Armed	with	the	information	that	shows	the	correlation	between	management
and	student	success,	we	can	be	motivated	to	examine	our	practices	from	the
very	 beginning	 of	 the	 school	 year	 and	 take	 the	 necessary	 steps	 to	 have	 a
successful	year.

What	 can	 hold	 many	 teachers	 back	 is	 the	 frustration	 with	 their	 lack	 of
preparation	to	effectively	manage	their	classrooms	(Latham	and	Vogt	2007).
When	teachers	have	trouble	establishing	management	and	order,	their	morale
unfortunately	 diminishes	 and	 they	 feel	 that	 they	 are	 not	 up	 to	 the	 task,
resulting	 in	 stress	 and	 burnout.	Research	 in	 the	 1990s	 showed	 that	 over	 40
percent	of	new	teachers	do	not	teach	longer	than	four	years,	and	that	half	of
those	 are	 actually	 gone	before	 teaching	 a	 full	 three	 years	 (Bernshausen	 and
Cunningham	2001).	Research	from	the	National	Education	Association	(NEA
2006)	shows	that	this	is	still	true	today;	they	report	that	20	percent	of	all	new
hires	leave	within	three	years.	Close	to	50	percent	of	new	hires	that	are	placed
in	urban	districts	leave	the	profession	before	teaching	five	years.

These	statistics	show	us	more	than	ever	that	we	need	to	help	these	teachers
be	successful	 in	 their	classrooms.	We	know	that	one	of	 the	more	significant
factors	that	affect	teachers’	ability	to	motivate	students	is	stress	(Tomal	2007).
If	this	describes	you,	then	take	comfort	in	knowing	that	you	are	not	alone	in
respect	 to	 your	 own	 frustration	 with	 class	 control.	 One	 of	 the	 primary
preventions	of	 teacher	burnout	 is	 to	 take	care	of	one’s	own	health	 (Mendler
2012).	 There	 is	 mounting	 evidence	 that	 teachers	 who	 promote	 their	 own
personal	 and	 professional	 well-being	 perform	 better	 in	 the	 classroom	 and
affect	better	student	outcomes	(Duckworth,	Quinn,	and	Seligman	2009).	This
book	will	explore	the	vital	concerns	surrounding	classroom	management	and
discipline,	 and	 provide	 proven	 solutions	 to	 having	 a	 successful	 classroom
experience	for	both	teachers	and	their	students.

Classroom	Management	vs.	Classroom	Discipline



Before	 continuing,	 it	 is	 important	 to	 draw	 attention	 to	 the	 difference
between	 the	 terms	 classroom	 management	 and	 classroom	 discipline.
Although	they	are	often	used	interchangeably,	they	are	actually	two	different
topics.	Many	 of	 us	 are	 not	 fans	 of	 discipline.	However,	we	 understand	 that
when	 management	 is	 not	 effective,	 discipline	 must	 be	 implemented.
Classroom	management	refers	 to	how	things	are	generally	carried	out	 in	 the
classroom,	 whereas	 classroom	 discipline	 is	 the	 specific	 management	 of
student	 behavior	when	 the	 strategies	 are	 not	working.	Dr.	Marvin	Marshall
(2003)	 explains	 “Classroom	 management	 deals	 with	 how	 things	 are	 done;
discipline	deals	with	how	people	behave.	Classroom	management	has	 to	do
with	 procedures,	 routines,	 and	 structure;	 discipline	 is	 about	 impulse
management	 and	 self-control.	 Classroom	 management	 is	 the	 teacher’s
responsibility;	discipline	is	the	student’s	responsibility”	(para.	7).

The	reason	these	terms	are	often	used	synonymously	is	that	the	teacher	first
has	 to	set	up	how	the	classroom	functions	 in	order	 to	expect	 the	students	 to
behave.	 Simply	 put,	 effective	 teachers	 manage	 their	 classrooms	 with
procedures	 and	 routines.	 This	 process	 often	 takes	 care	 of	 many	 of	 the
concerns	 surrounding	 classroom	 discipline.	 Without	 effective	 rules	 and
procedures,	 teaching	 and	 learning	 are	 inhibited	 (Marzano	 2007).	 It	 is	 no
wonder	 that	 a	 concern	 of	 many	 new	 teachers	 is	 that	 of	 controlling	 the
behavior	of	their	students.	Inexperienced	teachers	often	do	not	receive	much
guidance,	or	have	mentors	assigned	to	them	to	assist	in	developing	successful
classroom	management	strategies.	It	remains	a	challenge	for	veteran	teachers
as	well,	as	each	year	brings	a	fresh	group	of	students	for	whom	to	establish
management	practices.

Of	all	the	things	teachers	are	expected	to	do	during	their	professional	day,
classroom	management	is	considered	one	of	the	most	significant,	and	clearly
has	one	of	 the	greatest	 effects	on	 student	 achievement	 (Hattie	2012).	When
considering	classroom	discipline,	it	is	first	important	to	consider	that	without
the	order	provided	by	effective	classroom	management,	there	is	little	hope	for
teachers	 to	 instruct	 in	 any	 consistent	 and	 effective	 manner.	When	 teachers
resort	 to	 discipline,	 it	 is	 usually	 because	 they	 are	 inconsistent	 in	 following
through	when	 the	students	do	not	adhere	 to	 rules	or	procedures,	or	 they	did
not	 spend	 enough	 time	 at	 the	 beginning	 of	 the	 school	 year	 practicing	 their
rules	and	procedures.	Classroom	learning	requires	classroom	order	and,	while
it	may	be	very	difficult,	it	is	central	to	what	educators	need	to	do.

Additionally,	classroom	management	is	absolutely	necessary	for	instilling	a
sense	 of	 responsibility	 and	maturity	 in	 students.	Each	 time	 a	 teacher	works
with	students	in	an	effort	to	modify	their	behavior,	both	parties	should	be	able
to	observe	and	better	understand	what	is	being	expected	of	them.



The	very	first	question	teachers	must	ask	themselves	is,	“What	is	the	goal
of	 my	 classroom	 management	 plan?”	 The	 answer	 should	 go	 beyond	 a
peaceful,	respectful	classroom	environment.	The	bottom	line	is	that	the	main
purpose	 of	 a	 classroom	 management	 plan	 must	 be	 student	 learning.
Everything	the	teacher	does	needs	to	be	focused	on	this	as	the	ultimate	goal.
Student	learning	can	only	be	accomplished	if	the	teacher	has	an	effective	plan
that	both	the	teacher	and	student	can	buy	into.

Examine	Your	Current	Practices
With	 that	 in	mind,	 the	 self-assessments	 in	Figures	1.1	 and	1.2	will	 allow

you	 to	 analyze	 your	 own	 practices	 in	 the	 classroom.	 In	 order	 to	 obtain	 an
accurate	 view	 of	 your	 current	 teaching	 practices,	 you	 should	 try	 not	 to
second-guess	 your	 initial	 response.	An	 accurate	 score	will	 come	 from	what
you	 think	 describes	 your	 teaching	 practice	 and	 not	 what	 you	 wish	 your
teaching	 practices	 would	 be	 on	 a	 day-to-day	 basis.	When	 we	 can	 honestly
reflect	on	our	existing	practices	and	challenges,	then	we	can	begin	to	see	what
needs	to	change	and	how	we	can	embark	on	making	valuable	modifications.
These	reflection	tools	are	not	meant	to	be	used	in	an	administrative	evaluation
context.	The	“Classroom	Environment	Self-Assessment”	in	Figure	1.1	allows
you	 to	 rate	 your	 overall	 role	 in	 facilitating	 a	well-managed	 classroom.	The
“Rate	Your	Teaching	Responses	Self-Assessment”	in	Figure	1.2	allows	you	to
examine	your	general	response	to	students	and	situations.

Figure	1.1	Classroom	Environment	Self-Assessment

Rate	yourself	within	your	current	classroom	by	reading	the	statements	below
and	labeling	them	with	a	Y	(Yes)	or	an	N	(No).

__________ I	understand	 the	different	 types	of	 students	 I	have	and	 I	 take
this	into	consideration	when	planning	a	lesson,	an	activity,	or	a
field	trip.

__________ I	 clearly	 communicate	 my	 classroom	 management
expectations	to	my	students.

__________ I	follow	through	with	consequences	when	classroom	rules	are
broken.

__________ My	students	know	what	to	do	when	they	finish	an	assignment.

__________ My	discipline	is	somewhat	flexible	according	to	the	student.



__________ I	 don’t	 typically	 lose	 instructional	 time	 due	 to	 discipline
problems.

__________ I	 usually	 understand	 why	 a	 child	 is	 acting	 out	 or	 not	 doing
his/her	best.

__________ I	 always	 address	 student	 problems	 in	 an	 appropriate	 and
timely	manner.

__________ I	use	a	variety	of	intervention	methods.

__________ I	 teach	 my	 students	 how	 to	 solve	 their	 problems
independently.

__________ My	 students	 are	 encouraged	 to	 work	 out	 their	 interpersonal
problems	without	teacher	help.

__________ My	students	help	other	students	deal	with	problems.

__________ My	students	want	to	be	in	my	class.

__________ My	students	feel	safe	in	my	class.

__________ I	follow	a	systematic	approach	to	classroom	management.

__________ I	have	a	signal	to	get	my	students’	immediate	attention.

How	many	Y	(Yes)	answers	do	you	have	in	the	survey	above?	________

Out	 of	 the	 total	 16	 responses,	 what	 is	 your	 percentage	 of	 maintaining	 a
successful	classroom	environment?	________

#	of	Y	(Yes)	answers	=	Your	percentage	(%)

Sample:	16	 100%

Figure	1.2	Rate	Your	Teaching	Responses	Self-Assessment

For	 each	 of	 the	 following	 areas,	 circle	 the	 number	 on	 each	 scale	 that	most



accurately	matches	your	response.

1. My	requests	to	students	are

1 2 3 4 5 6 7 8 9 10
Ambiguous Clear

2. My	requests	to	the	students	are	phrased

1 2 3 4 5 6 7 8 9 10
Negatively Positively

3. When	I	want	student	compliance,	I	usually	use

1 2 3 4 5 6 7 8 9 10

Questions Direct
requests

4. When	I	make	a	request,	I	usually	use	a

1 2 3 4 5 6 7 8 9 10
Loud	voice Quiet	voice

5. My	state	of	mind	when	I	respond	to	student	behavior	is

1 2 3 4 5 6 7 8 9 10
Emotional Calm

6. After	a	request,	I	usually

1 2 3 4 5 6 7 8 9 10
Immediately	go	on	to
something	else

Watch	for
compliance

7. I	require	compliance	in	(mark	the	number	of	seconds)

1 2 3 4 5 6 7 8 9 10

Add	up	the	points	for	each	response	above:

63–70:	You	have	an	exceptional	ability	 to	respond	to	the	varying	conditions
of	daily	classroom	situations.

56–62:	 Your	 score	 indicates	 very	 good	 teacher	 responses	 as	 you	 meet	 the
challenges	involved	in	each	day.

49–55:	You	have	shown	a	fair	ability	to	calmly	address	classroom	issues.



42–48:	Your	score	highlights	the	areas	in	which	you	might	need	improvement.

1–41:	Your	total	shows	that	there	are	various	areas	in	which	you	might	need
guidance	 and	 coaching	 in	 order	 to	 establish	 a	 positive	 environment	 of
classroom	management.

Taking	the	Time	to	Reflect
The	next	step	to	classroom	management	is	to	examine	the	information	you

have	 just	 gathered	 when	 rating	 your	 management	 practices.	 The	 reflective
practice	 is	 an	 active	 process,	 meaning	 it	 is	 ongoing,	 continuous	 learning
(York-Barr	et	al.	2006).	Our	goal	is	to	practice	effective	reflection	that	leads
to	 authentic	 positive	 transformation.	 To	 be	 the	 most	 effective,	 we	 need	 to
question	 the	goals	and	values	 that	guide	our	work,	 the	context	 in	which	we
teach,	and	our	assumptions.	Only	then	will	this	type	of	reflection	truly	help	us
in	our	classrooms.

Think	 about	 the	 results	 from	 the	 self-assessment.
What	 are	 your	 strengths?	 What	 areas	 can	 be
improved?

This	process	of	being	a	reflective	practitioner	is	important	for	all	teachers,
not	 just	 those	who	 are	 new	 or	 struggling.	 The	 very	 best	 educators	 practice
reflective,	 deliberate	 thinking	 so	 that	 they	 can	 consistently	 improve	 their
practices.	Educators	can	gain	new	and	deeper	insights	that	lead	to	actions	that
improve	teaching	and	learning	processes	to	benefit	their	students	(York-Barr
et	al.	2006).	The	teacher	needs	to	decide	what	is	reasonable	and	helpful	while
planning	 future	 experiences.	 It’s	 only	 through	 reflection	 that	 one	 can	gauge
actions	in	order	to	further	the	goal	of	being	a	more	professional	educator.	At
its	 very	 core,	 it	 is	 about	 taking	 that	 thoughtful	 problem-solving	 disposition
and	applying	it	toward	one’s	teaching.

After	you	have	taken	the	self-assessments	(Figures	1.1	and	1.2),	you	may
doubt	your	choice	of	vocation.	Perhaps	now	you	are	even	thinking	that	you	do
not	 have	 the	 right	 personality	 for	 teaching.	 Low	 assessment	 scores	 do	 not
mean	that	you	are	not	fit	for	the	profession,	it	simply	means	you	are	probably
working	 twice	 as	 hard	 but	 only	 getting	 half	 the	 results.	 Left	 unchallenged,
feelings	of	 self-doubt	or	excuses	can	prevent	you	 from	acting	on	your	most
creative	ideas.	Reflection	helps	you	learn	who	you	are	as	a	teacher	and	to	be
aware	 of	 how	 you	 teach.	 Keep	 in	 mind	 that	 the	 process	 of	 reflection	 will
become	easier	and	more	meaningful	the	more	it	is	practiced.	Start	by	reading
through	the	chapters	in	this	book	and	reflecting	on	each	aspect	of	classroom



management	 that	 is	 discussed.	 Take	 the	 time	 to	 work	 through	 the	 ideas
provided	throughout	the	chapters	and	then	complete	the	reflection	questions.
The	tools	provided	in	this	book	will	support	you	in	making	positive	changes
to	your	classroom	management	so	that	when	you	take	this	assessment	again,
you	will	see	improvements	over	time.	Obtaining	that	great	blend	of	classroom
management	and	a	positive	atmosphere	will	assist	you	in	getting	the	academic
and	social	results	you	desire	from	yourself	and	your	students.

Establishing	Strategies	That	Inspire	Student
Academic	Success
Of	course,	all	teachers	have	different	personalities,	but	they	also	have	a	lot

in	common—including	 the	 fact	 that	many	of	 them	entered	 the	profession	 in
order	 to	 help	 students	 learn.	 They	 are	 often	 included	 in	 the	 professional
category	 with	 others	 in	 service	 industries,	 such	 as	 nurses,	 counselors,
ministers,	and	social	workers.	Classroom	experts	Harry	and	Rosemary	Wong
go	 further,	 saying	 “Teachers	 are	 in	 the	 helping	 and	 caring	 profession,	 a
service	 profession	 to	 help	 people	 enhance	 the	 quality	 of	 their	 lives”	 (1998,
21).	With	 a	 responsibility	 as	 great	 as	 this,	 teachers	 often	 feel	 an	 insatiable
need	to	help	others	and	finish	the	day	with	positive	expectations	for	student
behavior	 and	 achievement.	 Optimistic	 teachers	 believe	 they	 can	 influence
student	 learning	 and	 positively	 affect	 their	 students’	 lives.	 It	 is	 vital	 that
teachers	 demonstrate	 high	 expectations	 toward	 all	 students.	 Academic
research	 consistently	 finds	 that	 the	 most	 reliable	 factor	 of	 student
achievement,	 even	 for	 students	 who	 do	 not	 show	 a	 history	 of	 high
achievement,	is	high	teacher	expectations	(Lemov	2010).	Students	will	rise	or
fall	 to	 their	 teacher’s	 expectations!	 Even	 though	 teachers	 go	 into	 the
profession	with	 the	 best	 of	 intentions,	 they	will	 still	 be	 ineffective	 without
productive	classroom	management	strategies	that	lead	to	academic	success.

In	 order	 to	 establish	 dynamic	 strategies	 in	 the	 area	 of	 classroom
management,	teachers	have	to	be	in	charge	of	their	students,	the	space	around
them,	the	time	allotted	for	the	content	area(s),	and	the	materials	needed	so	that
everyone	in	the	class	is	effectively	learning.	There	definitely	is	a	link	between
how	well	managed	a	classroom	is	and	how	much	students	achieve	(Marzano,
Marzano,	 and	 Pickering	 2003).	 Through	 all	 their	 efforts,	 teachers	 are
essentially	 trying	 to	 do	 two	 things:	 enhance	 student	 involvement	 and
cooperation,	and	establish	a	positive	working	environment.

Every	 educator	 has	 a	 different	 idea	 of	what	makes	 a	 good	 teacher.	 In	 all
areas,	 including	 discipline,	 teachers	 glean	 ideas	 from	 their	 own	 personal
experiences	while	growing	up,	past	teaching	experiences,	and	the	advice	and
ideas	 of	 other	 educators.	 Sometimes	 it	 is	 problematic	 to	 go	 off	 of	 personal



memory	or	even	the	advice	of	another	teacher	because	it	is	difficult	to	second-
guess	what	some	other	person	might	do	in	a	given	situation.	A	teacher	might
think	 that	 a	particular	method,	 style,	or	point	of	view	 is	 the	best	way	 to	do
something	and	 then	end	up	frustrated	when	 it	doesn’t	 fit	his	or	her	 teaching
style	or	work	for	a	particularly	challenging	group	of	students.	Teachers	need
to	reflect	and	act	upon	strategies	that	will	work	with	their	personal	styles	and
the	needs	of	their	students	because	there	is	definitely	room	for	individualism
and	 flexibility	 in	 the	 profession	 of	 teaching.	 It	 is	 a	 continuous,	 changing
process	 as	 new	 students	 come	 into	 the	 classroom	 and	 individual	 teaching
approaches	evolve.

Teacher	Conduct
Before	 we	 examine	 the	 behavior	 of	 the	 students,	 it	 is	 very	 important	 to

examine	the	general	conduct	of	the	teacher.	The	teacher’s	attitude,	educational
pedagogy,	planning,	preparation,	and	conduct	are	going	to	affect	how	students
respond	 in	 the	 classroom.	 It	 is	 essential	 that	 students	 perceive	 teachers	 as
confident,	 in	 charge,	 and	 fair.	 For	 this	 to	 happen,	 teachers	 must	 establish
themselves	as	an	appropriate	authority	figure	and	role	model.	When	students
challenge	 their	 teachers,	 a	 teacher	 may	 unwittingly	 follow	 with	 a
counterproductive	 negative	 emotional	 response.	 There	 are	 several	 key
components	that	need	to	be	in	place	in	order	to	avoid	any	such	situation.	By
carefully	 planning	 lessons,	 knowing	 the	 students,	 having	 a	 discipline	 action
plan,	 and	 learning	 from	 past	 mistakes,	 teachers	 can	 avoid	 their	 own
exaggerated	 emotional	 responses	 to	 disrespectful	 students,	 as	well	 as	 avoid
subsequent	defiant	outbursts	in	the	future	(Fischer	2004).	While	teachers	are
expected	to	be	caring,	dedicated,	skillful,	sensitive,	 flexible,	and	responsive,
most	of	all	they	must	be	the	authority	figure	in	the	classroom.

One	of	the	top	mistakes	new	teachers	make	is	to	try	to	be	too	friendly	with
students.	While	a	friendly	rapport	with	students	is	certainly	desired	and	might
come	later	in	the	year,	the	beginning	of	the	year	is	the	time	to	establish	rules,
expectations,	 and	 order.	 The	 teacher	 can	 still	 develop	 a	 friendly	 rapport	 by
personally	 greeting	 each	 student	 upon	 entering	 the	 classroom	 and	 then
starting	 the	day	officially	with	 the	 expectation	of	 correct	 behavior	 and	high
standards	for	learning.	Some	teachers	have	their	students	show	signals	as	they
enter	 the	 room	 to	 show	 how	 they	 are	 feeling.	 For	 example,	 a	 student	 who
shows	the	number	one	is	having	a	bad	morning	and	the	student	showing	a	five
feels	great.	This	process	is	done	individually,	and	the	teacher	is	the	only	one
who	should	see	the	signal.	This	process	helps	to	determine	the	moods	of	his
or	 her	 students	 as	 they	 enter	 the	 classroom.	 As	 you	 go	 through	 your	 own
learning	 process	 about	 which	 strategies	 work	 best	 for	 you,	 be	 patient	 with
your	own	learning	curve	and	with	your	students	(Starr	2005).



How	 do	 you	 set	 the	 tone	with	 your	 students	 at	 the
beginning	of	the	year?

Respecting	Students
Fundamental	to	any	workable	classroom	management	system	is	respect	for

students.	It	is	important	for	teachers	to	accept	the	students	they	have	in	their
class	 and	 not	 the	 students	 that	 they	wish	 they	 had.	To	 elevate	 to	 this	 level,
teachers	will	 first	 have	 to	 think	of	 each	 individual	 student	 as	 a	 person	who
deserves	 to	 be	 treated	 with	 dignity,	 regardless	 of	 his	 or	 her	 intellectual
abilities,	 primary	 language,	 social	 training,	 cultural	background,	or	personal
circumstance.	If	teachers	treat	all	students	fairly,	then	students	are	more	likely
to	respect	one	another.	In	some	cases,	students	may	react	in	aggressive	ways.
Here,	it	is	vital	that	the	teacher	persevere	in	showing	those	students	that	they
not	only	deserve	respect	but	can	live	up	to	that	respect.

Effective	 schools	 communicate	with	 a	 deliberate	 and	 systematic	 effort	 to
students	and	the	greater	community	that	all	children	are	valued	and	respected.
This	can	be	accomplished	in	various	ways.	Some	examples	include	(Deal	and
Peterson	2009):

• Displaying	children’s	creative	and	academic	work	prominently
throughout	the	building	and	classrooms

• Highlighting	students’	cultural	diversity	with	displays	and	events	that
celebrate	the	various	cultures	in	the	school’s	community

• Hanging	banners	throughout	the	school	encouraging	students	to	work
hard	and	excel

• Creating	halls	of	honor	where	student	and	faculty	awards,	newspaper
articles	about	the	school,	and	other	forms	of	positive	recognition	are
on	display

• Displaying	historical	artifacts	and	collections	of	the	accomplishments
from	prior	years’	students	to	show	connections	to	the	past

Students	 respond	 to	 adults	 who	 respect	 them	 and	 hold	 them	 to	 high
expectations	of	successful	 learning.	At	 the	start	of	each	school	day,	 teachers
can	write	the	day’s	objectives	on	the	board	along	with	the	question	“What	do
we	need	to	do	to	be	successful	in	today’s	lessons?”	This	can	be	implemented
as	bell	work	when	the	students	arrive	in	the	classroom	each	morning	or	each
period.	 A	 class	 discussion	 takes	 place	 to	 answer	 the	 question	 and	 then	 the
class	moves	into	the	day’s	lessons.	The	teacher	can	reinforce	the	plan	with	a
message	 such	 as	 “You	 are	 accountable	 for	 your	 learning	 by	 accomplishing



these	 tasks”	 and	 by	 reminding	 students	 again	 and	 again	 that	 they	 are
important	 and	 that	 they	 are	 required	 to	 live	 up	 to	 the	 standards	 set.
Remember,	 students	 tend	 to	 work	 harder	 for	 teachers	 they	 like.	 In	 fact,
metacognitive	research	conducted	by	John	Hattie	has	shown	a	positive	effect
size	 of	 0.72	 (high	 statistical	 significance)	when	 it	 comes	 to	 student-teacher
relationships	and	student	achievement.	Hattie’s	 research	states	 that	an	effect
size	of	 .40	or	greater	has	more	of	an	 impact	on	 student	 learning	 than	 just	 a
typical	year	of	academic	experience	and	student	growth	(Wiggins	2012).

Dignifying	Students
At	first	glance,	dignifying	students	seems	to	be	the	same	thing	as	respecting

them,	but	it	actually	takes	it	one	step	further.	One	dignifies	others	when	he	or
she	demonstrates	 interest	 in	 their	 lives,	 ideas,	 and	activities.	On	 the	 school-
wide	 level,	 schools	 that	 accomplish	 this	 are	 the	 ones	 where	 families	 feel
invited	to	participate	and	be	present	on	campus.	These	schools	celebrate	and
validate	 the	 various	 cultures	 and	 languages	 represented	 in	 a	 school.	 By
dignifying	 students’	 efforts,	 teachers	 in	 the	 classroom	 create	 an	 atmosphere
where	 students	 feel	 welcomed,	 valued,	 and	 respected.	 Glasser	 (2000)	 even
went	so	far	as	to	suggest	that	teachers	adopt	seven	connecting	habits:

• Caring

• Listening

• Supporting

• Contributing

• Encouraging

• Trusting

• Befriending

The	goal	should	be	to	interface	with	students	as	an	extension	of	your	own
authority,	 rather	 than	 simply	 attempting	 to	 control.	 Students	 will	 normally
accept	 fair	and	 reasonable	 rules	and	consequences	when	 they	know	you	are
genuinely	 concerned	 about	 their	well-being.	This	means	 they	 should	not	 be
singled	 out	 or	 used	 as	 negative	 examples.	When	 you	 have	 to	 repeatedly	 or
strongly	correct	a	student,	 it	 is	 important	 to	 reconnect	and	show	the	student
that	you	care	about,	believe	in,	and	sincerely	want	what	is	best	for	him	or	her
before	leaving	for	the	day.	Perhaps	you	would	even	want	to	take	this	student
aside	and	explain	that	he	or	she	is	a	role	model	for	some	of	the	other	students
in	the	class	so	it	is	important	to	set	a	good	example	for	them.	With	this	kind	of
positive	responsibility,	the	student	generally	will	live	up	to	your	expectations.
The	key	is	continual	validation.	The	following	are	some	phrases	that	you	can



use	 to	 do	 this.	 These	 types	 of	 statements	 not	 only	 redirect	 students	 from
counterproductive	behavior,	but	also	provide	them	with	hope.
• “You	are	important.”

• “I	know	you	can	be	one	of	the	best…”

• “Others	are	depending	on	you	to…”

• “I’m	on	your	side.”

How	do	you	validate	students	in	your	classroom?

Keeping	Control	of	Your	Emotions
It	 is	 extremely	 important	 for	 teachers	 to	 control	 their	 emotions	 and	 stay

calm.	As	the	adult,	the	teacher	should	model	appropriate	behavior	even	under
highly	stressful	situations.	If	an	authority	figure	loses	self-control,	it	becomes
more	difficult	 to	make	 the	proper	decisions	and	also	 to	 retain	 the	 respect	of
the	students.	This	sort	of	immediate	reaction	usually	reflects	a	teacher’s	own
lack	of	confidence	 in	dealing	with	a	given	situation	(Fischer	2004).	When	a
teacher	 loses	his	or	her	cool,	behavior	becomes	 the	focus	of	attention	rather
than	 the	 students	 and	 their	 learning.	 If	 a	 person	 in	 authority	 is	 getting	 too
agitated,	it	is	wise	to	take	a	deep	breath	and	examine	what	is	going	on	for	five
seconds.	If	necessary,	the	teacher	can	assign	a	few	minutes	of	individual	work
and	take	some	time	to	gain	composure	and	calm	down.

Then,	the	teacher	can	move	in	to	control	the	situation,	walking	with	hands
placed	behind	his	or	her	back.	This	is	less	threatening	to	the	students	and	may
possibly	 save	 the	 teacher	 from	 inappropriately	 using	 his	 or	 her	 hands	with
gestures	or	pointing.

What	 techniques	do	you	use	 to	calm	yourself	down
when	 you	 find	 you	 are	 getting	 frustrated	 in	 the
classroom?

Maintaining	a	Calm	Voice
Using	different	vocal	 inflections	 in	 the	classroom	is	appropriate	only	 if	 it

has	a	legitimate	educational	purpose,	does	not	demean	students,	and	does	not
result	in	yelling,	which	is	often	ineffective.	Some	teachers	use	loud	projecting
voices	and	find	that	they	have	to	keep	getting	louder	in	order	to	compete	with



the	 30	 other	 voices	 in	 their	 rooms.	 These	 teachers	 might	 find	 themselves
without	 a	 voice	 at	 all,	 or	 a	 very	 hoarse	 one.	 Although	 the	 teacher	may	 be
rewarded	with	immediate	improvement	in	the	student’s	behavior,	this	change
is	usually	only	temporary	(Linsin	2011a).	Teachers	will	generally	have	more
control,	 as	 well	 as	 credibility,	 with	 their	 students,	 parents,	 and	 superiors	 if
they	 never	 raise	 their	 voice	 (Fischer	 2004).	 Instead	 of	 feeling	 the	 need	 to
resort	to	yelling,	the	teacher	should	create	a	management	plan	that	works	and
be	 consistent	 with	 it.	 The	 overall	 goal	 should	 be	 to	 build	 influential
relationships	with	 the	students	so	 that	 the	 teacher	has	personal	 leverage	 that
causes	them	to	want	to	behave	(Linsin	2011a).

One	 of	 the	 most	 valuable	 voice	 techniques	 teachers	 can	 use	 is	 a	 stage
whisper	because	it	is	human	nature	for	students	to	want	to	know	what	is	being
whispered.	The	teacher	should	get	as	close	to	them	as	possible	and	whisper	as
loudly	as	possible	until	 they	are	 straining	 to	hear.	Since	 it	 is	 impossible	 for
every	 student	 to	 hear	 the	 first	 time,	 do	 not	 expect	 them	 to	 calm	 down
immediately.	Give	the	students	a	few	seconds,	and	watch	what	happens.

Eye	Contact
Direct	 eye	 contact	 and	 nonverbal	 communication	 are	 effective	 classroom

management	 tools.	When	a	 student	 is	misbehaving	or	breaking	a	class	 rule,
simply	pause	and	look	him	or	her	in	the	eye.	This	is	not	to	be	intended	as	a
threatening	gesture,	but	one	of	authority.	Many	times,	the	teacher	won’t	even
need	to	say	a	 thing—the	student	will	 feel	 the	power	of	his	or	her	gaze.	Eye
contact	is	also	used	as	a	preventative	measure	for	discipline	issues.	Students
want	 some	 signal	 that	 validates	 their	 presence	 in	 the	 class.	Teachers	 should
get	 in	 the	 habit	 of	 scanning	 the	 room	 every	 few	minutes	 to	 know	what	 is
going	on	and	to	let	students	know	they	are	a	valuable	part	of	the	group.	It	is
also	 very	 important	 to	 be	 aware	 of	 the	 cultural	 norms	 represented	 in	 the
classroom.	 Students	 from	 some	 cultures,	 such	 as	Asian,	African,	 and	 Latin
American	countries,	are	trained	that	eye	contact	from	a	student	to	an	authority
figure	is	disrespectful	(Johannasen	2010).	Thus,	do	not	necessarily	demand	it
of	students	(e.g.,	“Look	at	me	when	I	speak	to	you”),	because	they	might	be
demonstrating	respect	by	looking	down.

Praise	and	Correction
Students	crave	attention.	Sometimes,	a	 student	 is	 so	deprived	of	attention

that	 he	 or	 she	 will	 invite	 even	 negative	 attention	 through	 inappropriate
behavior.	 Therefore,	 public	 praise	 in	 the	 classroom	 can	 be	 a	 very	 powerful
tool.	This	can	be	a	quick	strategy	 that	 involves	subtly	 recognizing	a	student
with	a	positive	gesture.



However,	 when	 it	 comes	 to	 behavior	 correction,	 it	 is	 generally	 more
powerful	and	appropriate	 to	correct	students	 individually	and	privately.	This
applies	to	students	at	every	grade	level.	However,	it	might	also	be	appropriate
to	 direct	 positive	 correction	 in	 the	 form	 of	 an	 affirmation,	 such	 as	 “Pay
attention,	you	are	very	important	to	us.”	Students	who	are	corrected	in	front
of	 their	 peers	 often	 respond	 by	 acting	 out	 even	 more	 because	 they	 are
responding	 to	 that	 unconscious	 or	 conscious	 need	 for	 attention.	 It	 is
ineffective	to	engage	in	disciplinary	conversation	from	across	the	room	(Starr
2005).	A	general	guideline	is	to	correct	privately	and	to	praise	publicly.

One	way	 to	publicly	praise	 students	 is	 to	have	an	 impromptu	praise	 time
when	the	teacher	can	go	around	the	room	and	say	one	or	two	sentences	about
as	many	students	as	possible.	Many,	but	not	all,	 students	 love	being	singled
out	 if	 there	 are	 others	 getting	 the	 same	 degree	 of	 attention.	 Compliments
should	always	be	genuine,	specific,	and	never	contrived.	It	is	up	to	the	teacher
to	ensure	that	praises	are	evenly	distributed	if	done	publicly.	Remember	that
students	use	the	teacher	as	a	gauge	to	see	how	they	are	doing.	If	the	teacher
likes	what	he	or	she	sees,	they	should	let	the	student	know	immediately.

A	 teacher	 can	 evaluate	 his	 or	 her	 use	 of	 praise	 by	 videotaping	 a	 typical
lesson	and	then	judging	the	motivation	for	praise	used	and	how	it	seemed	to
affect	 the	various	students	 in	 the	classroom.	Praising	should	encourage	self-
confidence	and	autonomy	in	the	willingness	to	take	risks	in	learning.

How	 do	 you	 use	 positive	 reinforcement	 in	 your
classroom?

Encouragement
One	 step	 further	 is	 to	 give	 encouragement.	 With	 encouragement,	 the

teacher	may	no	longer	need	to	use	prizes	or	rewards.	Encouragement	shows
students	 unconditional	 love	 and	 acceptance	 and	 separates	 them	 from	 their
actions.	With	 this	 support,	 they	 see	 that	mistakes	 can	 become	 opportunities
for	 learning.	 The	 teacher	 becomes	 inspiring	 and	 stimulating	 without
appearing	 to	 be	 judgmental	 or	 manipulating.	 This	 does	 not	 mean	 teachers
have	to	“dummy	down”	their	course/lesson	or	give	false	support,	but	it	does
include	building	scaffolds,	both	academically	and	emotionally.	It	also	entails
providing	prompt	and	detailed	quantitative	and	qualitative	 feedback	on	how
well	the	student	is	doing.	According	to	Carol	Dweck	(2006),	students	who	are
encouraged	 for	 their	 efforts	 are	more	willing	 to	 take	 risks	 and	choose	more
challenging	tasks	than	students	who	only	receive	praise.



Setting	Goals
Setting	academic	goals	at	the	beginning	of	the	school	year	is	one	example

of	how	to	encourage	students.	To	do	this,	the	teacher	meets	one-on-one	with
each	 student	 during	 the	 first	 few	 weeks	 of	 school	 and	 reviews	 his	 or	 her
previous	year’s	academic	record.	This	could	be	as	simple	as	looking	at	the	last
reading	 level	 that	 the	 student	 performed	 at	 successfully,	 or	 as	 complex	 as
disaggregating	 state	 standardized	 test	 performance.	This	 quantitative	 data	 is
used	as	a	starting	point	for	the	student	moving	forward.	The	teacher	and	the
student	 discuss	 goals	 and	 levels	 or	 targets	 they	wish	 to	 achieve	 during	 the
school	 year.	 These	 goals	 need	 to	 be	 both	 short	 term	 (6–9	weeks)	 and	 long
term	(entire	school	year).	A	simple	goal-setting	chart	with	the	current	data	and
the	goal	to	aim	for	can	be	created	and	monitored	throughout	the	school	year.
Figure	1.3	shows	an	example	of	an	elementary	version.	This	half	sheet	can	be
taped	to	the	student’s	desk	and	serve	as	a	constant	reminder	to	the	student	of
the	goals	they	set.	At	the	middle	and	high	school	levels,	where	teachers	may
teach	only	one	or	two	subject	areas,	the	teachers	can	work	together	and	have
the	students	bring	 the	form	to	each	class	 to	conference	with	 the	 teacher	and
set	 their	 goals.	 Since	most	 classes	 at	 the	 secondary	 level	 are	 specific,	 first
quarter	 goals	 may	 be	 more	 difficult	 to	 target.	 Once	 that	 grading	 period	 is
completed,	the	teacher	and	student	should	have	a	better	idea	of	the	student’s
potential	performance	and	set	 the	next	goals	based	on	the	performance	from
the	previous	quarter.	Figure	1.4	shows	an	example	of	a	goal-setting	chart	for
secondary	 education.	The	 form	 is	 simplistic	 and	 that	 is	 done	on	purpose.	 It
should	serve	as	a	quick	reminder	 to	 the	student,	not	something	that	 they	are
going	 to	have	 to	 reflect	 deeply	on	 each	 time	 they	 look	 at	 it.	Data	 chats	 are
then	held	periodically	 throughout	 the	year	 to	monitor	 the	 students’	progress
towards	their	goals.	The	teacher	needs	to	be	sure	that	the	goals	they	set	with
students	 are	 challenging,	 yet	 achievable.	This	 encouraging	 environment	 can
ultimately	 simplify	 the	 job	 of	 teaching,	 as	 students	 are	 motivated	 to	 be
engaged	in	their	own	learning	processes.

Figure	1.3	Sample	Elementary	Student	Goal	Setting	Chart



Figure	1.4	Sample	Secondary	Student	Goal	Setting	Chart

SUBJECT 1st	Quarter 2nd	Quarter 3rd	Quarter 4th	Quarter

Algebra B - - -

Spanish	I A - - -

Chemistry B - - -

Orchestra A - - -

U.S.	History B+ - - -

Literature A- - - -

Listening	Before	You	Discipline
It	is	important	to	listen	carefully	to	students	and	to	consider	their	points	of

view	before	disciplinary	action	 is	 taken.	Listening	 to	students	 is	particularly
important	when	there	is	a	situation	in	which	the	teacher	may	not	have	all	the
pertinent	 or	 correct	 information.	When	 the	 teacher	 can	 take	 the	 time	 to	 do
this,	he	or	she	demonstrates	a	sincere	respect	for	 the	student’s	sense	of	self-
worth.	 Teacher	 knowledge	 of	 student	 thinking	 is	 critical.	 Without	 active
listening	by	both	the	teacher	and	the	student,	the	communication	process	will
not	be	effective.	It	 is	 incumbent	upon	the	teacher	to	ensure	that	he	or	she	is
genuinely	 listening	 to	 the	 student’s	 position	 and	 that	 the	 student	 is	 also
listening	(Tomal	2007).	The	process	of	listening	will	not	only	assist	teachers
in	making	proper	decisions,	 but	will	 often	 result	 in	 a	 teachable	moment	 for
everyone	 involved.	 Sometimes,	 the	 greater	 issue	 isn’t	 the	 problem	 at	 hand.
The	teacher	must	keep	an	open	mind	for	an	underlying	situation	or	frustration
that	may	need	to	be	addressed.	If	an	incident	occurs	in	class	and	the	teacher



doesn’t	have	time	to	get	into	a	discussion,	he	or	she	can	say	something	such
as,	“I’d	like	you	to	work	over	there	by	yourself	so	that	no	one	bothers	you.”
This	 way,	 the	 redirection	 is	 provided	 immediately	 and	 done	 in	 a	 positive
manner.	Some	teachers	keep	a	notebook	in	the	back	of	the	classroom	in	which
students	 are	 invited	 to	write	 issues	 that	 arise	 in	 the	 classroom.	The	 teacher
reads	 the	 notebook	 at	 the	 end	 of	 each	 day	 and	 can	 be	 aware	 of	 ongoing
problems	between	students	and	address	concerns	when	necessary.

Giving	Directions
Even	the	seemingly	simple	process	of	expressing	directions	can	be	stated	in

an	affirming	way.	Examples	 include,	 “We	need	you	 to	pay	attention	 so	 that
you	don’t	miss	vital	information,”	or	“You	are	important	to	this	discussion.”
Other	 times,	 the	 teacher	 needs	 to	 give	 specific	 expectations	 in	 his	 or	 her
directions.	When	working	with	a	student	who	needs	constant	redirection,	the
teacher	might	need	to	take	these	further	steps:

• Look	the	student	in	the	eye

• Call	him	or	her	by	name

• Use	close	proximity

• Use	appropriate	verbal	and	nonverbal	cues

Consider	specific	goal-directed	messages	such	as:	“Mary,	sit	down	in	your
chair	now;	work	quietly,	finish	these	ten	problems,	and	do	not	get	up	until	the
bell	 rings.”	 For	 this	 purpose,	 it	 becomes	 extremely	 important	 to	 learn
students’	 names,	 and	 pronounce	 them	 correctly.	 Give	 the	 student	 sufficient
time	to	process	 the	direction,	decide	to	comply,	and	then	actually	obey	after
giving	 a	 request.	 During	 this	 waiting	 interval,	 do	 not	 converse	 or	 argue;
rather,	look	the	student	in	the	eye,	restate	the	request	if	required,	and	wait	for
compliance.	All	of	this	is	to	be	done	in	a	calm	and	even	tone	of	voice.

Avoiding	Confrontations	with	Students
Arguments	are	merely	power	struggles.	The	teacher	is	the	authority	in	the

classroom	so	there	is	no	need	to	argue.	Students	who	disagree	with	what	the
teacher	 requires	 should	 be	 encouraged	 to	 discuss	 those	 concerns	 privately.
They	 should	 not	 be	 allowed	 to	 argue	 with	 the	 teacher	 in	 front	 of	 other
students	or	to	publicly	challenge	the	teacher’s	authority.	If	a	student	continues
to	press	 the	point	 after	 the	 teacher	has	 told	him	or	her	what	 to	do,	 one	 can
simply	say,	“I	appreciate	what	you’re	saying,	but	nevertheless…”	and	restate
the	point.

Eliminating	the	Use	of	Threats



One	of	the	reasons	that	students	can	behave	perfectly	without	any	problems
for	 some	 teachers,	 but	 are	 uncontrollable	 with	 others,	 is	 the	 issue	 of
conducting	oneself	 in	a	respectful	manner.	Teachers	must	use	their	positions
and	 confidence	 to	 gain	 compliance.	 They	 should	 never	 threaten	 students.
Allowing	 oneself	 to	 get	 carried	 away	with	 such	 strong	 emotional	 reactions
will	 always	 be	 counterproductive	 and	 will	 probably	 result	 in	 regret	 later
(Fischer	2004).	Rather,	 the	teacher	should	work	toward	being	consistent	and
not	forewarning	consequences	that	he	or	she	is	unable	or	unwilling	to	deliver.

If	teachers	clearly	spell	out	the	cost	of	students’	choices,	then	they	should
be	prepared	 to	back	up	 their	words	by	consistently	enforcing	 the	 rules.	 It	 is
much	better	to	say	nothing	than	risk	saying	something	that	cannot	be	followed
through.	This	 is	a	great	example	of	 the	necessity	of	clear	expectations	 from
the	onset	of	the	school	year.	If	there	is	a	readily	seen	and	accepted	list	of	rules
and	consequences,	then	the	teacher	does	not	constantly	have	to	come	up	with
consequences	 to	 enforce.	 The	 students	 will	 not	 be	 surprised	 when
consequences	are	enforced.	Even	if	students	choose	to	make	the	same	choice
every	 day	 with	 a	 negative	 behavior,	 there	 will	 be	 consistency	 in	 the
consequence	for	their	action(s).

Working	toward	forming	strong	relationships	with	our	students	will	enable
us	to	reach	our	students.	Learning	how	to	control	our	emotions	and	the	ways
we	respond	to	our	students	will	create	an	atmosphere	where	students	feel	that
they	 can	 learn.	By	doing	 this	we	will	 create	 a	 classroom	atmosphere	where
our	students	can	 thrive	and	grow,	and	where	we	will	experience	 the	desired
success	that	drove	us	to	this	profession	in	the	first	place.

Questions	for	Reflection
1. What	 do	 you	 consider	 to	 be	 your	 underlying	 philosophy	 or

values	 for	 creating	 and	 maintaining	 a	 controlled	 classroom
environment?

2. Now	 that	you	have	explored	 the	difference	between	classroom
management	 and	 classroom	 discipline,	 what	 are	 two	 strengths
and	 two	 areas	 of	 improvement	 that	 you	 have	 in	 the	 area	 of
management	as	 it	pertains	 to	student	behavior	 that	 is	exhibited
in	your	classroom?

3. How	does	this	chapter	discussion	change	your	view	of	your	own
teaching	practices	as	they	pertain	to	classroom	management	and
discipline?
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