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Introduction
What	is	reading	comprehension?	And	how	do	you	teach	it?	If	you’re	 like

most	teachers,	you	find	instructing	readers	to	understand	what	they	read	to	be
a	 challenge.	 The	 purpose	 of	 this	 notebook,	 Strategies	 for	 Powerful
Comprehension	 Instruction:	 It	 Takes	More	 than	Mentioning,	 is	 to	 help	 you
answer	these	questions	with	confidence	and	clarity.

By	its	nature,	the	process	of	reading	is	hidden;	children	can	only	realize	the
end	 product	 of	 reading	 when	 they	 hear	 someone	 else	 read	 aloud.	 Thus,
teaching	 children	 to	 comprehend	 requires	 you	 to	make	 an	 invisible	 process
visible.	Researchers	tell	us	that	explicit	instruction	of	comprehension	enables
readers	 to	 “see”	 critical	 reading	 processes.	 A	 technique	 that	 strengthens
explicit	 instruction	 is	 called	 the	 Mental	 Model.	 This	 technique	 involves
thinking	 aloud,	 showing	 your	 students	 how	 you	 accomplish	 these	 complex
reading	strategies	as	you	tackle	them	yourself.	Mental	modeling	goes	beyond
a	 mere	 “mention”	 of	 how	 to	 use	 the	 strategies;	 it	 gives	 your	 students	 the
opportunity	to	peek	through	the	window	of	your	mind.	But	mental	modeling
is	 not	 always	 easy.	 This	 notebook	 shows	 you	 how	 to	 become	 comfortable
with	 this	 type	 of	 thinking	 aloud	 as	 you	 share	 literature	with	 your	 students.
You	 will	 learn	 how	 to	 teach	 six	 essential	 comprehension	 strategies,	 show
students	their	interrelated	nature,	and	give	them	opportunities	to	practice	and
independently	 use	 all	 of	 the	 strategies.	 Six	 separate	 sections	 explain	 the
strategies	and	provide	you	with	scaffolds	and	tools	to	support	your	students	as
they	learn	them.

While	 “explicit	 instruction”	 is	 a	 popular	 phrase	 in	 education,	 this	 often
refers	to	a	scripted	curriculum	or	workbook	pages	that	mimic	a	standardized
test.	This	notebook	 is	designed	 to	help	you	provide	 instruction	 that	 is	 clear,
direct,	 no-nonsense,	 and	 demystifying.	Yet,	 the	 framework	we	define	 is	 not
another	script.	Instead,	you	will	learn	how	to	strengthen	your	current	reading
program	 with	 explicit	 comprehension	 instruction	 that	 you	 design	 yourself,
using	books	 that	are	comfortable	and	appealing	 to	you	and	your	students.	 If
you	 are	 working	 within	 the	 structure	 of	 a	 basal	 reading	 program,	 we	 offer
advice	on	how	 to	pick	and	choose	components	of	 the	published	program	 to
support	 more	 personalized	 comprehension	 instruction.	 If	 you	 are	 working
with	a	scripted	program,	we	lend	support	by	suggesting	ways	to	work	beyond
those	 boundaries	 to	 improve	 your	 students’	 comprehension	 levels.	 These
methods	are	described	in	the	Additional	Resources	section	of	this	notebook.

Today’s	 teachers	 are	 challenged	 to	 provide	 reading	 instruction	 that	meets



all	 students’	 needs.	 Strategies	 for	 Powerful	 Comprehension	 Instruction:	 It
Takes	 More	 than	 Mentioning	 is	 your	 “go-to”	 guide	 for	 learning	 how	 to
accomplish	that	goal.

Holly—A	Struggling	Parallel	Parker
“Just	park	there,	Holly.”

My	 friend’s	words	 echoed	 in	my	 ear	 as	we	 continued	 to	make	 laps
around	the	back	streets	of	the	convention	center,	searching	for	a	place	to
park.

“Oops,	you	passed	up	 that	one.	Okay,	here	comes	another	one.”	She
repeated	these	observations	several	times.

You	see,	I	can’t	parallel	park.	To	me,	it	seems	like	a	mystical	process
in	which	one	pulls	forward	and	the	car	is	magically	maneuvered	into	the
parking	 space.	Why	 is	 it	 that	 I	 can’t	 park?	After	 all,	 I’ve	been	 in	 cars
countless	 times	 as	 others	 successfully	 parallel	 parked.	 I’ve	 been	 asked
repeatedly	 to	 parallel	 park	 and,	 as	 you	 can	 probably	 imagine,	 I’ve
received	 lots	of	feedback	on	my	inability	 to	do	so.	 I’m	hoping	 that	 the
parallel	 parking	 fairy	 will	 soon	 visit	 me	 in	 the	 night	 and	 sprinkle	me
with	magic	dust	so	that	I,	too,	can	someday	accomplish	this	impossible
task!

What	Is	Reading	Comprehension?
Learning	to	read	isn’t	much	different	from	learning	to	parallel	park.	Holly

has	 trouble	because	no	one	has	 stopped,	 stepped	out	of	 that	 car,	 and	shown
her	how	to	do	it.	Consequently,	she	hopes	for	magical	assistance	to	eventually
solve	 the	 problem.	 Likewise,	 many	 times,	 we	 ask	 students	 to	 read	 and
comprehend,	without	 showing	 them	how.	Think	of	 the	 number	 of	 times	we
tell	 students,	 as	 they	 struggle	 to	 understand	 the	 printed	 page,	 “Oops.	 You
missed	 that	 one.	 Okay,	 here,	 try	 another	 book.”	 Yet,	 when	 they	 try	 again,
without	some	visible,	tangible,	explicit	instruction,	they	still	don’t	“get	it.”	To
these	 students,	 reading	 is	 a	 magical	 thing	 and	 only	 people	 who	 have	 been
sprinkled	with	the	magic	dust	can	do	the	trick.	A	young	girl’s	frustration	with
comprehension	 is	 illustrated	 in	 the	 story	 “The	Girls’	Room”	 (Shreve	 2004)
from	Tripping	Over	 the	 Lunch	Lady	 (Mercado	 2004).	An	 excerpt	 from	 this
story	follows:

Excerpt	from	“The	Girl’s	Room”	(Shreve	2004,	137)	from	Tripping
Over	the	Lunch	Lady	(Mercado	2004)

I	 didn’t	 read	 Peony	 Bluefish	 and	 the	 Bag	 Lady	 because	 it	 was	 too



hard.	I	 tried.	I	really	tried.	I	sat	down	on	the	couch	when	I	came	home
from	school,	and	opened	the	book	and	read	the	beginning	of	chapter	one:

“Peony	Bluefish	was	 an	 extraordinary	 girl	who	 lived	with	 her	Aunt
Potato	and	Uncle	Fargo	at	the	top	of	a	clock	tower	in	Butte,	Alabama.”

I’m	sure	you	know	now	why	I	couldn’t	read	this	book.	I	didn’t	even
understand	 the	 first	 sentence.	 I	 couldn’t	 read	 the	 girl’s	 name,	 or
extraordinary	or	Potato	or	Butte,	Alabama.	So	I	put	the	book	back	in	my
book	bag,	called	my	friend	Esmerelda,	which	I	do	every	afternoon,	and
then	turned	on	the	television	until	my	mother	got	home	from	work	at	the
supermarket.

Do	you	know	anyone	like	the	girl	in	Susan	Shreve’s	story?	When	we	were
elementary	 school	 teachers,	 we	 worked	 with	 many	 students	 like	 her	 who
knew	they	couldn’t	“get	it”	when	they	read.	So	they	gave	up,	much	like	Holly
has	 given	 up	 on	 parallel	 parking.	 To	 them,	 the	 effort	 just	wasn’t	worth	 the
trouble.	 As	 college	 professors,	 we	 also	 know	 many	 college	 students	 who
struggled	 with	 understanding	 books	 as	 children,	 and	 now,	 as	 adults,	 find
reading	a	chore	they	would	rather	avoid.	How	can	we	teach	readers	like	these
to	understand	what	they	read	so	they	can	learn	to	enjoy	reading?

It	helps	to	know	what	we	really	mean	by	reading	comprehension.	The	girl
in	Susan	Shreve’s	story	knew	that	some	of	the	obstacles	to	her	understanding
were	the	words	in	the	text,	but	what	else	was	holding	her	up?	Besides	being
able	to	read	individual	words,	what	does	comprehension	require?	Examining
some	 sentences	 from	 Hey,	 Al	 (Yorinks	 1986),	 a	 popular	 children’s	 book,
provides	some	insights	into	what	is	involved	in	comprehending	text.

Excerpts	from	Hey,	Al	(Yorinks	1986)

Excerpt	1:

“Al,	a	nice	man,	a	quiet	man,	a	janitor,	lived	in	one	room	on	the	West
Side	with	his	faithful	dog	Eddie.	They	ate	together.	They	worked
together.	They	watched	TV	together.	What	could	be	bad?”

Excerpt	2:

“The	large	bird	appeared,	and	Al	and	Eddie	were	ferried	thousands	of
feet	upward	to	an	island	in	the	sky.”

Excerpt	3:

“Paradise	lost	is	sometimes	heaven	found.”

Understanding	 of	 each	 of	 these	 excerpts	 is	 important	 to	 the	 reader’s
comprehension	of	the	book.	What	ideas	do	these	excerpts	give	you	about	the
story?	 Do	 you	 see	 any	 potential	 comprehension	 challenges	 for	 students?



Recently,	 Diane	 taught	 a	 lesson	 with	Hey,	 Al	 to	 a	 small	 group	 of	 second
graders.	These	children	were	able	to	decode	all	of	the	words	in	the	book	and
pronounce	them	correctly.	They	also	understood	that	Al,	a	janitor,	and	Eddie,
his	dog,	lived	in	an	apartment	in	the	city,	and	that	a	large	bird	flew	in	one	day
to	take	them	away	to	a	magical	place	in	the	sky.	But	when	asked	to	explain
the	last	sentence	in	the	book,	they	were	at	a	loss.	They	were	not	able	to	grasp
the	 author’s	 deeper	meanings	 or	 purposes	 for	writing	 the	 story.	 If	we	want
students	to	understand	this	book,	they	should	be	able	to	answer	such	questions
as	these:

• Who	are	Al	and	Eddie?

• Where	do	they	live?

• What	problems	do	they	have	as	a	result	of	living	in	one	room?

• What	does	it	mean	to	be	ferried?

• Why	did	the	author	end	the	story	with	the	sentence	about	paradise
being	lost?

The	answer	to	the	first	question	is	rather	obvious,	but	the	answer	to	the	last
one	 is	 not.	 This	 question	 requires	 readers	 to	 understand	 metaphorical
meaning,	 a	 sophisticated	concept	 that	 is	 likely	beyond	 the	 realm	of	 second-
grade	 students.	However,	with	 the	 teacher’s	 guidance,	 it	 is	 possible	 to	 help
students	arrive	at	an	understanding	of	 the	moral	of	 the	story	captured	 in	 the
final	sentence.	In	order	for	students	to	fully	comprehend	this	story	and	all	that
its	author	intended	for	readers	to	know,	they	must	think	about	explicit	as	well
as	implied	messages	in	the	text.

And	 that	 is	 comprehension—recognizing,	 responding	 to,	 and	 connecting
with	 all	 of	 the	 messages	 in	 the	 text.	 Duffy	 notes,	 “Comprehension	 is	 the
essence	 of	 reading.	 It	 is	 the	 thinking	 we	 do	 to	 interpret	 meaning	 in	 text”
(2003,	22).	Generally,	the	author’s	purposes	and	meanings	are	the	focal	points
for	 establishing	 a	 level	 of	 understanding.	 In	 other	 words,	 did	 the	 students
understand	 the	 message	 intended	 by	 the	 author?	 If	 so,	 then	 their	 level	 of
understanding	 is	 acceptable.	Yet,	 comprehension	 is	 also	 personal.	As	Smith
observes,	“Because	comprehension	 is	a	state	of	zero	uncertainty,	 there	 is,	 in
the	 end,	 only	 one	 person	 who	 can	 say	 whether	 an	 individual	 comprehends
something	or	not,	and	that	is	that	particular	individual.	A	test	can’t	tell	me	that
I	 really	 did	 understand	 a	 book	 or	 a	 speaker	 if	my	 feeling	 is	 that	 I	 did	 not”
(1997,	70).

Thus,	 even	 if	 the	 girl	 in	 Shreve’s	 story	 had	 been	 able	 to	 read	 the	words
potato	or	Butte,	Alabama,	she	needed	to	connect	these	words	with	the	rest	of
the	sentence	and	the	message	of	the	entire	book.	If	she	could	not	be	certain	of



these	 connections	 in	 her	 own	 mind,	 then	 she	 would	 not	 comprehend	 the
author’s	message.	Interpretation	of	text	requires	that	the	reader	decode	words,
as	 well	 as	 apply	 meanings	 to	 those	 words.	 Readers	 must	 add	 the	 author’s
information	to	their	own	ideas	and	experiences	to	fully	interpret	the	text.	This
is	 the	 type	of	comprehension	 that	escaped	the	second	graders	we	mentioned
earlier;	they	understood	the	words,	but	they	didn’t	understand	the	meaning	of
the	whole	book.

DIANE	HELPS	STUDENTS	UNDERSTAND	AN	INFERENCE
Determining	the	theme	of	Hey,	Al	requires	readers	to	infer,	or	determine	the	author’s	meaning
even	though	it	is	not	explicitly	stated.	To	help	her	second-grade	group	make	this	inference,	Diane
used	the	teaching	strategy	called	Mental	Modeling,	in	which	she	verbalized	her	thoughts	as	she
completed	the	cognitive	processes.

She	said	to	the	students,	“When	I	first	read	the	last	sentence	in	this	book,	‘Paradise	lost	is
sometimes	heaven	found,’	I	wondered	why	the	author	wrote	this.	Then	I	started	thinking
carefully	about	what	it	says.	I	think	Mr.	Yorinks	is	saying	that	even	though	Al	and	Eddie	lost
their	beautiful	tropical	paradise,	they	found	something	even	better.	Their	heaven	is	their	home.
And	look	at	the	picture.	They’re	painting	their	apartment	yellow.	This	reminds	me	of	the	time	my
husband	and	I	were	unhappy	with	our	house.	The	kitchen	was	too	small.	So	we	thought	we
would	move	to	a	bigger	house.	We	looked	all	over	town	for	another	house	but	they	were	too
expensive	for	us,	and	they	were	too	far	away	from	our	friends	and	our	jobs.	So,	we	decided	to
make	the	kitchen	in	our	house	bigger	instead	of	buying	a	new	house.	That	must	be	the	same	thing
that	Al	and	Eddie	thought.	And	Mr.	Yorinks	wants	me	to	remember	that	important	lesson—
there’s	no	place	like	home!	So,	I	used	the	author’s	words	and	my	own	experience	to	infer,	or
figure	out,	the	meaning	of	this	sentence.”



	

Research
How	Do	Good	Readers	Comprehend?
Good	 readers	 use	 many	 strategies	 to	 comprehend	 selections.	 Once	 they

decode,	 they	 move	 beyond	 pronunciation.	 They	 re-create	 the	 text	 in	 their
minds	by	linking	personal	experiences,	including	ideas	from	works	they	have
read	 previously,	 to	 the	 author’s	 ideas.	 Readers	 use	 a	 range	 of	 strategies	 to
achieve	understanding	of	texts.	In	this	book,	we	will	explore	six	of	the	most
important	 strategies	 and	 illustrate	 how	 to	 help	 your	 students	 become
proficient	 in	using	 them.	These	 strategies	are	well	defined	 in	other	 research
literature	(Pearson	and	Duke	2002;	Pressley	and	Block	2002;	Pressley	2000).

Predicting

Making	 predictions	 enables	 the	 reader	 to	 become	 engaged	 with	 the	 text
before	 and	 during	 reading	 by	 examining	 clues	 and	 looking	 for	 patterns.
Before-reading	predictions	center	on	the	expectations	the	reader	brings	to	the
text:	 “What	 do	 I	 think	 this	 selection	 will	 be	 about?”	 During-reading
predictions	 focus	 on	 the	 understanding	 the	 reader	 is	 building	 while
progressing	 through	 the	 text:	 “What	 will	 happen	 next?	 What	 will	 be	 the
outcome?	 How	 will	 the	 characters	 solve	 their	 conflict?”	 Prediction	 is	 an
essential	first	step	toward	successful	comprehension	of	a	selection.

Making	Connections

Good	readers	think	about	how	the	words	on	the	page	remind	them	of	their
own	lives	and	ideas.	These	connections	help	them	understand	what	they	read.
Readers’	 schemata,	 or	 the	 network	 of	 background	 knowledge	 that	 supports
their	 ideas,	 enables	 them	 to	 respond	 to	 their	 reading	 emotionally	 as	well	 as
intellectually.	Readers	make	personal	connections	with	the	text	because	they
recall	experiences	and	prior	knowledge	as	they	read	the	author’s	words,	which
deepens	their	understanding.

Visualizing

Mental	 images	 help	 readers	 understand	 and	 remember	 what	 they	 are
reading.	 Such	 images	 come	 from	 all	 of	 the	 senses	 and	 are	 triggered	 by
connections	they	have	made	to	their	prior	knowledge.	Readers	adapt	images
as	they	read,	changing	them	based	on	new	information	given	by	the	author,	or
changing	them	based	on	personal	preferences.

Questioning



Throughout	the	entire	reading	process,	good	readers	ask	questions.	Before
reading,	questions	help	readers	set	goals	and	activate	prior	knowledge.	While
reading,	 asking	 questions	 about	 the	 meaning	 of	 the	 text	 helps	 to	 check
understanding.	Readers	also	ask	questions	based	on	curiosity,	which	reflects
on	 their	 interest	 in	 the	 text.	 And	 often,	 after	 reading,	 readers	 have	 some
unanswered	questions	 that	 extend	 their	 interest	 in	 the	 topic	 or	 theme	of	 the
book.	 Such	 questions	 may	 lead	 readers	 to	 investigate	 or	 read	 further.
Questioning	engages	readers	in	active	comprehension	of	the	text,	in	all	stages
of	the	process.

Inferring

When	inferring,	readers	figure	out	the	author’s	hidden	meanings.	Inferring
enables	readers	to	go	beyond	a	literal	interpretation	of	the	text	and	determine
the	 author’s	 implied	 messages.	 Inferring	 is	 a	 difficult	 strategy	 to	 master
because	of	its	complexity,	yet	is	essential	for	true	comprehension.	By	thinking
about	clues	offered	by	the	text	as	well	as	their	own	experiences,	readers	can
infer	 meanings	 of	 unknown	 words	 as	 well	 as	 broad	 understandings	 of	 the
whole	 book.	 Inferring	 distinguishes	 the	 “word	 calling”	 reader	 from	 the	 one
who	truly	grasps	the	author’s	intended	meaning.

Summarizing

The	goal	 of	 summarizing	 is	 to	better	 understand	 and	 remember	what	 has
been	 read	 both	 during	 and	 after	 reading.	Readers	make	 decisions	 about	 the
importance	 of	 key	 ideas	 and	 synthesize	 those	 ideas	 as	 they	 read.	 After
reading,	readers	summarize	the	main	ideas	or	important	concepts	of	the	whole
text,	thereby	determining	the	essence	of	the	author’s	message.	The	reader	who
can	summarize	is	able	to	take	large	sections	of	text	and	reduce	them	to	their
most	essential	meanings.

These	 six	 strategies	 work	 together	 to	 help	 readers	 interpret	 the	 author’s
meaning.	 Readers	make	 the	 author’s	 ideas	 “real”	 by	making	 guesses	 about
them,	picturing	them,	and	thinking	about	how	they	relate	 to	 their	own	lives.
Readers	question	themselves	and	even	the	author	as	they	read	in	an	attempt	to
check	their	own	understandings.	And	readers	summarize	 their	 reading	along
the	way	to	further	ensure	understanding	and	to	store	chunks	of	information.

How	Do	These	Strategies	Help	Students?
Proficient	readers	are	active	readers.	Throughout	the	reading	process,	they

apply	 the	 comprehension	 strategies	 as	 tools	 to	 help	 them	 understand	 what
they	are	 reading.	Reading	 is	an	essential	 skill	 that	 impacts	overall	academic
achievement,	 particularly	 as	 students	 move	 from	 the	 primary	 grades	 to	 the
intermediate	 and	 middle	 school	 grades.	 Often	 the	 demands	 of	 reading	 and



comprehending	 content-area	 textbooks	 creates	 an	 even	 bigger	 gap	 in
academic	 achievement	 for	 students	 who	 struggle	 with	 basic	 reading	 skills.
Students	can	even	develop	negative	attitudes	toward	reading	if	they	are	asked
to	 read	 difficult	 or	 dull	 textbooks	 (Bean	 2000).	 Use	 the	 strategies	 in	 this
notebook	with	content-area	textbooks	to	provide	great	opportunities	to	model
strategies	for	your	students.	Introducing	the	strategies	with	high-interest	texts
in	both	 fiction	and	nonfiction	 shows	 students	how	 to	use	 the	 strategies	 in	 a
variety	of	contexts.	Research	has	shown	that	when	instruction	is	embedded	in
multiple	subject	areas,	it	“is	likely	to	be	responsive	to	children’s	curiosity	and
questions	 about	 real	 life	 and	 to	 result	 in	 productive	 learning	 and	 positive
attitudes	toward	school	and	teachers”	(NCSS	1994).

In	 addition,	 textbooks	 can	 be	 particularly	 difficult	 for	 struggling	 readers
and	 English	 language	 learners.	 Thus,	 when	 you	 show	 students	 how	 to
comprehend	a	textbook	and	give	them	tools	for	support	as	they	read,	you	are
arming	 them	 with	 the	 strategies	 they	 need	 for	 overall	 academic	 success.
“Considering	all	the	newspapers,	brochures,	guides,	maps,	Internet	sites,	and
how-to	manuals	we	navigate	as	adults,	 it’s	 safe	 to	 say	 that	nonfiction	 is	 the
genre	children	will	read	most	often	when	they	grow	up”	(Taberski	2001).

Finally,	 high	 stakes	 tests	 demand	 that	 students	 can	 read	 and	 understand
both	fiction	and	nonfiction.	Thus,	students	need	to	be	taught	how	to	read	and
understand	both	of	 these	 types	of	 texts.	This	notebook	gives	you	a	 step-by-
step	 guide	 to	 explicit	 comprehension	 instruction	 using	 quality	 literature
choices,	ensuring	that	your	students	have	the	necessary	skills	to	successfully
respond	to	standardized	testing	requirements.

“Engaged	 reading	 is	 strategic	 and	 conceptual	 as	 well	 as	 motivated	 and
intentional”	 (Guthrie	 and	 Wigfield	 2000).	 Your	 students	 need	 lots	 of
opportunities	to	work	toward	independence	and	build	their	confidence	in	their
abilities.	 The	 strategies	 and	 tools	 in	 this	 notebook	 will	 help	 you	 plan	 and
implement	these	types	of	learning	opportunities	for	your	students.



	

Best	Practices
The	Interrelated	Nature	of	the	Six	Comprehension
Strategies
Should	these	six	strategies	be	taught	in	a	particular	sequence?	For	the	sake

of	 organization	 in	 writing	 this	 notebook,	 the	 strategies	 needed	 to	 be
sequenced	 and	 so	 were	 evaluated	 by	 their	 difficulty	 level.	 We	 introduced
predicting	first	and	summarizing	last	because	we	contend	that	making	guesses
about	what	happens	next	(predicting)	 is	 less	complex	 than	capturing	 the	big
ideas	 during	 and	 after	 reading	 (summarizing).	 Is	 predicting	 easier	 than
connecting?	 Is	 visualizing	 easier	 than	 questioning?	 Not	 necessarily.
Complexity	of	the	strategies	depends	on	the	student’s	background	knowledge
and	experiences,	 the	difficulty	 and	 sophistication	of	 the	 text,	 and	his	or	her
purpose	 for	 reading.	 Therefore,	 we	 firmly	 believe	 there	 is	 no	 specific
sequence	 that	 must	 be	 followed	 for	 strategy	 use.	 Instead,	 we	 agree	 with
Harvey	 and	 Goudvis	 who	 state,	 “What	 matters	 is	 that	 children	 use	 [the
strategies]	 flexibly	according	 to	 the	demands	of	 the	 texts	and	 the	 tasks	 they
encounter”	(2007,	35).

Figure	 A.1	 below	 shows	 the	 interrelatedness	 of	 the	 six	 comprehension
strategies	modeled	 in	 this	 book.	 Predicting,	 connecting,	 and	 visualizing	 are
the	 simplest	 of	 the	 six	 strategies	 because	 they	 are	 dependent	 only	 upon	 the
reader’s	 prior	 knowledge.	 The	 remaining	 strategies	 are	 increasingly	 more
complex,	 requiring	 the	 reader	 to	use	prior	knowledge	 to	generate	an	action.
For	 example,	 questioning	 requires	 readers	 to	 think	 of	 a	 question	 based	 on
things	 they	 know.	 Inferring,	 a	 more	 complex	 strategy,	 requires	 readers	 to
make	 reasonable	 guesses	 about	 the	 author’s	 implied	 messages	 using	 prior
knowledge,	 as	 well	 as	 clues	 from	 the	 text.	 Summaries	 are	 most	 difficult
because	the	reader	must	organize	thoughts	about	several	pieces	of	information
on	the	page	and	reduce	the	author’s	words	to	the	barest	generalization	of	his
or	her	ideas.

Fig.	A.1	The	Interrelated	Nature	of	the	Six	Comprehension	Strategies



Block	 and	 Pressley	 (2007),	 in	 a	 research	 update	 of	 comprehension
instruction,	note	 that	 strategy	 instruction	should	be	categorized	according	 to
its	usefulness.	Comprehension	 takes	place	at	 the	word,	 sentence,	paragraph,
and	whole-text	levels,	and	all	six	of	these	strategies	are	useful	for	determining
meaning	 at	 each	 level.	 Moreover,	 comprehension	 strategies	 are	 needed	 to
“shape	 and	 use	 the	 knowledge	 gained”	 from	 reading	 (Block	 and	 Pressley
2007,	223).	Thus,	strategy	instruction	requires	the	teacher	to	model	strategies
within	different	contexts	and	for	different	reasons.

How	Can	I	Teach	Comprehension?
First,	 let’s	 look	 at	what	 does	 not	work.	Read	 the	 classroom	 scenario	 that

follows:

TEACHING	OR	MENTIONING?
Mrs.	Menshin	teaches	third	grade.	She	passes	out	copies	of	Hey,	Al	(Yorinks	1986)	to	her	small
group,	and	says,	“Let’s	read	this	great	story	about	Al	and	his	dog	Eddie.	Remember,	I	want	to	see
if	you	can	understand	what	you	read.	Be	sure	to	read	carefully	and	think	about	the	author’s
meaning.”

The	students	read	silently.	When	they	are	all	finished,	Mrs.	Menshin	says,	“Now,	think	about	the
last	page	again.	Tell	me,	what	did	Mr.Yorinks	mean	by	saying,	‘Paradise	lost	is	sometimes
heaven	found’?”

Why	is	Mrs.	Menshin’s	approach	questionable?	The	book	was	a	good	one.
The	question	was	one	that	required	thought.	What	was	wrong?	Assuming	that
Mrs.	Menshin	intended	to	teach	her	students	how	to	understand	a	good	book
and	 assuming	 that	 the	 scene	 we	 described	 is	 all	 that	 took	 place	 in	 her
instruction,	her	technique	will	not	work	because	she	did	not	really	teach.	She
assigned	a	book	to	read	and	then	she	assessed.	She	did	not	teach	her	students



how	 to	 make	 personal	 connections	 to	 the	 text	 or	 how	 to	 think	 about	 the
author’s	meaning	as	they	read.	Nor	did	she	show	her	students	how	to	use	their
personal	 connections	 and	 the	 ideas	 in	 the	 story	 to	 answer	 the	 question	 she
posed.

Some	of	her	students	will	get	it	because	they	have	already	been	taught	the
necessary	 strategies	 or	 because	 they	 are	 readers	 who	 do	 not	 need
comprehension	made	clear	to	them.	Some	readers	are	like	that—because	they
have	picked	up	on	strategies	their	teachers	have	taught,	all	they	need	is	a	good
book	 and	 they	 can	 settle	 in	 with	 it,	 read	 it,	 understand	 it,	 and	 enjoy	 it.
However,	 many	 readers	 will	 not	 be	 able	 to	 do	 this.	 Duffy	 states,	 “Not	 all
students	learn	to	read	by	being	immersed	in	real	reading	activity	alone.	Some
students	need	both	a	literate	environment	and	explanations”	(2003,	9).	In	fact,
even	readers	who	sound	proficient	when	they	read	aloud	sometimes	don’t	get
the	author’s	meaning.	Some	readers	can	retell	basic	information	from	text	but
are	not	able	to	deal	with	the	implied	meanings.	Others	cannot	make	personal
connections	to	text,	which	is	crucial	to	aesthetic	response	to	the	text—the	key
to	becoming	lifelong	readers	by	choice	(Rosenblatt	2004;	Ruddell	and	Unrau
2004).

How	Explicit	Instruction	Works
For	 many	 students,	 the	 comprehension	 process	 must	 be	 made	 concrete,

explicit,	and	overt.	Imagine	trying	to	teach	a	new	driver,	like	Holly	once	was,
how	to	parallel	park.	What	do	you	need?	A	car,	a	parallel	space,	and	an	eager
new	 driver,	 right?	 Now,	 imagine	 telling	 the	 new	 driver,	 “Ok,	 it’s	 time	 to
parallel	park.	I’ll	sit	here,	in	the	passenger’s	seat,	and	watch.	You	put	that	car
in	 that	 space	next	 to	 the	 sidewalk	on	 this	hill.	And	do	 it	 quickly.	There	 are
cars	behind	you,	waiting	for	you	to	move	out	of	the	way!”

How	successful	would	this	be?	Our	guess	is	that	your	eager	new	driver	will
no	 longer	be	 so	eager	 and	may	even	give	up	on	parallel	parking	altogether,
just	 as	 Holly	 once	 did.	 Learning	 to	 parallel	 park	 requires	 much	 more
instruction	than	a	directive	to	“park	the	car	there.”	Driving	instructors	vary	in
their	techniques,	but	most	would	say	that	some	supports	are	needed,	such	as
cones,	 flags,	 videos,	 and	 streets	 that	 are	 flat	 and	 not	 full	 of	 traffic.
Additionally,	 driving	 instructors	 would	 tell	 us	 that	 we	 need	 to	model	 good
parallel	parking	techniques	so	that	 the	new	driver	can	see	what	we	mean	by
such	instructions	as	“use	reference	points	to	align	your	car	in	relation	to	the
car	 in	 front	of	 the	 space,”	or	“determine	 the	proper	angle	 for	backing,”	and
“center	the	car	in	the	space.”	And	finally,	as	the	instructors	demonstrate	these
strategies	 to	 the	 student,	 they	 would	 explain	 their	 actions	 in	 step-by-step
fashion.	 Thus,	we	 cannot	merely	 take	 new	 drivers	 out	 in	 traffic	 and	 expect



them	 immediately	 to	 park	 cars	 in	 tight	 spaces.	 We	 must	 support	 them	 by
showing	them	how	to	accomplish	this	task.	Similarly,	in	teaching	students	to
read	with	effective	comprehension,	we	must	show	them	how	to	do	it.

A	Model	of	Comprehension	Instruction
We	 have	 selected	 four	 instructional	 techniques	 that	 will	 help	 you	 teach

reading	 comprehension	 well	 and	 that	 will	 enable	 your	 students	 to	 be
successful.

1. Embed	instruction	in	realistic	settings.

2. Explain	and	model	the	strategy.

3. Support	students	as	they	try	the	strategy.

4. Release	instructional	support.

Each	 of	 these	 techniques	 is	 part	 of	 the	 model	 of	 instruction	 that	 we
recommend.	As	 illustrated	 in	Figure	A.2	below,	embedded	 instruction	 is	 the
foundation	of	the	model.

Fig.	A.2	Model	of	Explicit	Comprehension	Instruction

Embedded	Instruction

You	 hold	 the	 power	 to	 effective	 teaching,	 regardless	 of	 any	 program	 or
curriculum.	 So	 begin	 with	 that	 most	 important	 piece—you.	 Before	 reading
any	further,	think	about	the	following	questions:

• What	are	your	beliefs	about	teaching	reading?



• When	people	ask	you	how	you	teach	reading,	do	you	think	in	terms	of
a	specific	program,	or	do	you	think	about	specific	strategies?

• When	you	plan	your	reading	instruction,	do	you	have	a	clear	goal	in
mind,	or	do	you	“do	what	comes	next?”

• What	is	your	confidence	level	in	teaching	reading?	Do	you	feel	well
equipped	to	meet	the	variety	of	your	students’	needs?

Your	responses	to	these	questions	will	help	you	set	purposes	for	reading	the
rest	of	this	section.

How	Can	I	Create	an	Effective	Reading	Program?
Research	 is	 clear	 about	 the	kind	of	 instruction	 that	 is	present	 in	 effective

reading	 programs.	 Blair,	 Rupley,	 and	 Nichols	 (2007)	 suggest	 several
instructional	 strategies	 that	 signify	 effective	 teaching.	 First,	 good	 reading
programs	 include	 explicit	 instructional	 models,	 not	 only	 for	 the
comprehension	strategies	but	also	for	any	strategy	that	is	part	of	the	reading
process.	Also,	 teachers	are	aware	of	students’	strengths	and	needs	and	use	a
variety	of	assessments	to	monitor	their	progress.	Throughout	the	day,	teachers
structure	 activities	 so	 that	 students	 are	 cognitively	 engaged	 in	 the	 learning
activities.	 Additionally,	 in	 good	 reading	 programs,	 teachers	 believe	 in	 their
abilities	to	meet	the	needs	of	all	the	readers	in	their	classrooms.

Keene	 and	 Zimmerman	 (2007)	 remind	 us	 that	 comprehension	 strategy
instruction	is	certainly	an	important	beginning,	but	students	still	need	time	to
read	real	books.	They	need	encouragement	and	support	to	ponder	the	meaning
of	 text.	 Similarly,	 Allington	 (2001)	 advises	 us	 that	 in	 order	 to	 develop
thoughtful,	 critical	 readers—who	 actually	 choose	 to	 read	 when	 given	 the
opportunity—we	must	provide	lots	of	chances	for	them	to	read	and	talk	about
books,	 helping	 them	 apply	 the	 concepts	 they	 are	 learning.	 That’s	 where
Strategies	 for	 Powerful	 Comprehension	 Instruction:	 It	 Takes	 More	 than
Mentioning	will	help.

We	suggest	a	general	 instructional	model	and	outline	use	of	this	model	in
each	chapter.

How	Can	I	Organize	Effective	Comprehension
Instruction?
Think	 about	 your	 reading	 program	 and	 how	you	 deliver	 it	 as	 a	whole	 to

your	 students.	What	 is	 the	 focus	 of	 your	 instruction?	We	 suggest	 that	 you
organize	your	 instruction	 so	 that	your	 students	 can	 learn	how	 to	understand
what	they	are	reading.	As	a	result	of	such	instruction,	your	students	develop



metacognitively—they	 learn	 to	 think	 about	 what	 they	 are	 learning	 and
subsequently	 know	 how	 to	monitor	 and	 regulate	 their	 reading.	We	 contend
that	comprehension	should	be	the	foundation	of	your	reading	program.	This	is
not	 to	say	that	other	elements	of	reading—vocabulary,	fluency,	phonics,	and
phonemic	 awareness—are	 not	 important.	 But	 since	 the	 end	 result	 of	 any
reading	 effort	 is	 to	 be	 able	 to	 understand	 and	 think	 about	 the	 message,
teachers	 should	 teach	 with	 that	 end	 in	 mind.	 To	 do	 that,	 you	 need	 to	 pay
attention	to	three	things:

1. Plan	your	comprehension	instruction	across	time.

2. Implement	effective	reading	comprehension	instruction	in	your
classroom	situation.

3. Help	your	students	begin	to	use	the	strategies	simultaneously	as	tools
for	understanding.

We	 will	 examine	 each	 step	 individually	 and	 then	 show	 how	 they	 work
together	as	a	comprehensive	instructional	plan.

Plan	Your	Comprehension	Instruction	Across	Time

As	 you	 think	 about	 your	 reading	 comprehension	 instruction	 across	 time,
you	 will	 address	 the	 following	 question:	 How	 long	 should	 I	 focus	 on	 one
strategy	before	moving	to	the	next?	The	answer	to	that	question	depends	on
your	 curriculum,	 your	 students,	 the	 strategy,	 and	 the	 text.	 Keep	 in	 mind,
though,	 that	 there	 is	 debate	 about	 how	 strategy	 instruction	 ought	 to	 occur.
Some	 experts	 support	 teaching	 all	 the	 strategies	 in	 an	 integrated	 fashion
(Dole,	Nokes,	and	Drits	2009),	while	others	suggest	teaching	one	strategy	at	a
time	 in	 an	 in-depth	 and	 focused	 way	 (Keene	 and	 Zimmerman	 2007).	 The
debate	continues	on	both	ends	of	the	spectrum	and	everywhere	in	between.

We	advocate	explicit	teaching	of	one	strategy	at	a	time	while	supporting	the
ones	 you	 have	 already	 taught.	 Assume	 you	 explicitly	 model	 predicting	 as
your	 focus	 strategy.	 Then,	 as	 you	 move	 to	 the	 next	 strategy,	 your	 explicit
instruction	focuses	on	visualizing,	but	you	continue	to	support	students	with
predicting.	It	becomes	a	continuous	cycle,	and	as	you	are	heavily	supporting
one	strategy,	you	are	gradually	reducing	support	of	another.

Implement	Effective	Reading	Comprehension	Instruction	in	Your
Classroom	Situation

Of	course,	the	bottom	line	is	that	you	need	to	make	the	best	decision	given
your	 specific	 situation.	 Regardless	 of	 the	 length	 of	 your	 cycle	 of	 strategy
instruction,	 it	 is	 important	 to	plan	 it	 based	on	 the	 following	 four	principles.
These	will	help	you	teach	reading	comprehension	well	and	will	enable	your
students	to	be	successful.



1. 	Embed	comprehension	instruction	in	realistic	reading	settings.

2. 	Explain	and	model	the	strategy	for	your	students.

3. 	Support	students	as	they	practice	using	the	strategy.

4. 	Release	responsibility	as	students	gain	confidence	using	the	strategy.

Help	Your	Students	Begin	to	Use	the	Strategies	Simultaneously	as	Tools
for	Understanding

Across	 time,	 you	 continually	 teach	 strategies	 in	 a	 cyclical	 fashion,	 with
your	level	of	support	increasing	or	diminishing	with	each	new	strategy	or	text
as	the	demands	of	the	text	vary	from	simple	to	complex.	By	teaching	in	this
way,	you	capitalize	on	the	interrelated	nature	of	the	comprehension	strategies
(see	 Figure	 A.1,	 page	 13),	 and	 enable	 your	 students	 to	 become	 flexible	 in
their	use	of	the	strategies.

The	rest	of	the	chapters	in	this	notebook	help	you	plan	your	mental	models
for	the	individual	strategies.	The	next	section	in	this	notebook	will	help	you
when	you	are	ready	to	begin	modeling	how	to	use	all	the	strategies.

Comprehension	Strategy	Instruction	Plan
1.	Embed	comprehension	instruction	in	realistic	reading	settings.

• 	What	strategy	am	I	teaching?

• 	What	texts	will	I	use	for	the	Mental	Models?

2.	Explain	and	model	the	strategy	for	your	students.

• 	How	will	I	deliver	my	Mental	Models?

3.	Support	students	as	they	practice	using	the	strategy.

• 	What	texts	and	other	tools	will	I	use	to	support	my	students	as
they	try	the	strategy?

4.	Release	responsibility	as	students	gain	confidence	using	the
strategy.

• 	How	will	I	gradually	reduce	my	support	as	they	become	more
confident	with	the	strategy?



The	 Comprehension	 Strategy	 Instruction	 Plan	 model	 shown	 above
addresses	 the	 four	 principles	 previously	 mentioned	 as	 you	 organize	 your
instruction	across	 time,	help	your	students	use	 the	 tools	simultaneously,	and
successfully	implement	effective	reading	comprehension	instruction.

Explicit	 instruction	 is	 embedded	 in	 lesson	 activities	 in	 which	 students
engage	in	shared	reading	of	outstanding	pieces	of	children’s	literature.	Within
embedded	instruction,	 the	 teacher	explains	and	models	one	of	six	strategies,
scaffolds	 the	 students’	 attempts	 to	 try	 the	 strategy,	 and	 finally,	 releases	 the
responsibility	for	comprehending	to	the	students	so	that	they	can	read	on	their
own	(Pearson	and	Gallagher	1983).

The	triangle	in	Figure	A.2	(page	15)	represents	the	amount	of	support	that
you	provide	 for	your	 students	 as	 they	 learn	 comprehension	 strategies	 in	 the
context	 of	 embedded	 instruction.	 The	 top	 of	 the	 triangle,	 its	 widest	 part,
symbolizes	 that	 portion	 of	 the	 lesson	 during	which	 you	will	 offer	 the	most
support	 to	 your	 students	 through	 explaining	 and	 modeling	 the	 reading
strategy.	The	other	two	portions	of	the	lesson—scaffold	and	release—require
less	teacher	support,	as	represented	by	the	smaller	sections	of	the	triangle.	In
summary,	 the	 inverted	pyramid	 in	 the	graphic	 represents	 the	 transition	 from
high	 teacher	 involvement	 (Explain	 and	 Model)	 to	 facilitative	 teacher
involvement	(Scaffold)	to	low	teacher	involvement	(Release).

Embed	Comprehension	Instruction	in	Realistic	Reading	Settings

To	make	your	students’	efforts	worthwhile,	use	both	fiction	and	nonfiction
texts	 that	 are	 powerful,	 with	 compelling	messages	 and	 captivating	 content.
Duffy	 calls	 this	 connected	 text,	 which	 is	 “text	 that	 contains	 a	 coherent
message”	(2003,	6).	Books,	textbooks,	newspaper	and	magazine	articles,	and
Internet	 resources	 are	 examples	 of	 connected	 texts.	 Test-preparation
workbooks	 or	 those	 designed	 as	 comprehension	 exercises	 often	 lack	 the
qualities	that	enable	students	to	acquire	and	practice	a	range	of	strategies.	By
embedding	strategy	instruction	in	settings	where	students	are	reading	quality
fiction	 and	 nonfiction	 texts,	 you	 provide	 authentic	 and	 meaningful
experiences	 that	 build	 students’	 proficiency	 and	 contribute	 to	 their	 reading
enjoyment.	 In	 each	 chapter	 of	 this	 book,	 we	 suggest	 several	 children’s
literature	 titles	 that	 are	 suitable	 for	 teaching	 each	 of	 the	 reading
comprehension	strategies	we	describe.	For	example,	we	chose	 fiction	books
with	 interesting	 plot	 twists	 for	 teaching	 prediction	 and	 informational	 books
with	colorful	descriptions	for	teaching	visualizing.

We	 favor	 the	 shared-reading	 approach	 as	 the	 context	 for	 embedding
strategy	instruction.	In	this	approach,	the	teacher	reads	the	pages	aloud	while
the	students	follow	along,	reading	silently.	In	this	way,	students	are	removed
from	 the	 demands	 of	 decoding	 so	 that	 they	 can	 concentrate	 on	 learning



comprehension	 strategies	 and	 enjoying	 the	 selection.	 In	 the	 section	 that
follows,	 we	 illustrate	 how	 to	 explain	 and	 model	 your	 thinking	 processes
related	 to	 the	 selected	 comprehension	 strategy.	 We	 advocate	 a	 thoughtful
approach	to	strategy	instruction—one	that	enables	students	to	become	aware
of	tools	they	can	use	to	become	successful,	confident	readers.

A	fifth-grade	teacher	explicitly	models	comprehension	strategies	while	reading	aloud.

Explain	and	Model	the	Strategy

In	choosing	the	title	Strategies	for	Powerful	Comprehension	Instruction:	It
Takes	More	than	Mentioning	for	this	notebook,	we	wanted	to	center	attention
on	 the	 need	 for	 focused	 and	 explicit	 strategy	 instruction—instruction	 that
goes	beyond	the	assignment	of	“read	and	answer	the	question.”	While	lots	of
reading	 is	 absolutely	 essential	 to	 develop	 a	 literate	 environment	 in	 your
classroom,	 this	 alone	 is	 not	 sufficient	 for	many	 children	 (Duffy	2003).	 It	 is
essential	 to	 show	 these	 students	 how	 to	 comprehend,	 much	 as	 you	 would
show	a	young	driver	how	to	parallel	park.	Wilhelm	describes	this	portion	of
comprehension	 instruction	 as	 “Teacher	 Does/Students	 Watch”	 (2001,	 14).
Each	of	the	processes	involved	in	comprehending	need	to	be	made	clear	for
your	 students.	 In	 the	 chapters	 that	 follow,	we	demonstrate	how	you	explain
and	model	each	of	the	strategies:	predicting,	making	connections,	visualizing,
questioning,	 inferring,	 and	 summarizing.	To	 be	 effective,	 you	must	 actually
engage	in	each	of	these	strategies	with	your	students,	allowing	them	to	listen
and	 observe.	 It	 is	 the	 same	 process	 as	 showing	 teenage	 drivers	 each	 of	 the
skills	 that	encompass	parallel	parking.	The	driving	 instructor	must	 show	his
students	the	physical	moves	of	putting	the	car	in	a	space	that	is	parallel	to	the
street.	 However,	 reading	 is	 not	 so	 transparent.	 In	 order	 to	 make
comprehension	clear,	you	will	need	to	make	it	visible.	As	a	result	of	working
with	hundreds	of	 teachers	and	teacher	candidates,	we	have	realized	 that	 this
part	of	comprehension	instruction	is	perhaps	the	most	difficult.	It	is	not	easy
for	 a	 skilled	 reader	 to	 think	 through	and	analyze	a	process	 that	has	become



internalized	through	years	of	practice.	Wolf	(n.d.)	shares	this	observation:	“If
teachers	are	going	to	make	the	process	of	reading	visible,	they	can’t	sit	safely
at	 the	 edge.	As	older,	more	 experienced	 readers,	 they	have	 an	obligation	 to
talk	 about	 groping	 for	 understanding	 or	 reaching	 for	 a	 genuine	 reading.”
Throughout	 this	 notebook,	 we	 provide	 resources	 that	 will	 assist	 you	 in
making	reading	visible	to	your	students.

We	advocate	 the	use	of	Mental	Modeling	 (Duffy,	Roehler,	 and	Herrmann
1998,	 162)	 to	 show	 students	 how	 to	 comprehend	 when	 they	 read.	 By
verbalizing	your	thinking	as	you	engage	in	a	particular	reading	task,	you	show
students	how	to	accomplish	the	task	when	they	read.	Reading	comprehension
is	 invisible—it	 is	 going	 on	 in	 the	 reader’s	 brain	 while	 reading.	We	 cannot
expect	 students	 to	 know	 about	 these	 invisible	 processes	 unless	we	 describe
them.	 Mental	 Modeling	 makes	 these	 processes	 visible	 so	 that	 the	 young,
inexperienced	reader	can	find	out	the	reasoning	and	thoughts	behind	making
sense	 of	 the	 printed	 word	 (Duffy,	 Roehler,	 and	 Herrmann	 1998).	 Mental
Modeling	opens	the	window	of	the	teacher’s	brain	and	lets	the	students	peek
in.

Support	Students	as	They	Try	the	Strategy

Once	 you	 have	 embedded	 your	 instruction	 in	 quality	 literature,	 and	 have
shown	 students	 how	 to	 comprehend,	 the	 next	 step	 will	 be	 to	 allow	 your
students	to	begin	getting	their	feet	wet	as	they	try	out	these	new	strategies	on
their	 own.	 Facilitative	 instruction	 is	 the	 third	 way	 of	 ensuring	 the
development	 of	 comprehension.	 To	 facilitate,	 you	 support	 your	 students	 as
they	begin	using	 the	 strategies	 and	make	 it	more	 likely	 that	 comprehension
will	occur.	You	no	longer	need	to	explain	or	model;	your	teaching	will	consist
of	 providing	 the	 tools	 that	 help	 students	 use	 the	 strategy	 and	monitor	 how
they	 use	 the	 strategy	while	 they	 read.	Here’s	 how	 this	 phase	 of	 instruction
works:	after	explaining	and	modeling	the	strategy,	read	another	portion	of	the
text	 together.	You	will	need	 to	scaffold,	or	support,	 their	 learning	with	 tools
that	enable	 them	to	be	successful.	We	provide	a	variety	of	 tools	 to	help	you
offer	this	support,	including	bookmarks,	posters,	and	graphic	organizers.

Release	Instructional	Support

Gradually,	 your	 students	 will	 need	 to	 work	 on	 their	 own,	 using	 the	 new
strategy	 without	 supports	 or	 tools.	 At	 this	 stage,	 your	 job	 is	 to	 watch	 and
assess	their	competence.	You	will	need	to	know	what	to	look	for	and	how	to
feel	confident	 that	your	students	have,	 indeed,	become	comfortable	with	 the
reading	strategy—enough	so	that	they	can	and	will	use	it	independently.	This
notebook	provides	you	with	guidelines	for	knowing	when	your	students	have
succeeded.



	

How	to	Use	This	Notebook
If	 you	 are	 struggling	 with	 showing	 your	 students	 how	 to	 master	 these

reading	 strategies,	 we	 invite	 you	 to	 explore	 this	 instructional	 model	 that
shows	 that	 it	 takes	 “more	 than	 mentioning”	 to	 achieve	 real	 results.	 Each
chapter	begins	with	a	personal	story	from	one	of	us	 that	clearly	connects	 to
the	 reading	 strategy	 highlighted	 in	 that	 chapter.	 We	 then	 explain	 the
importance	of	each	strategy	along	with	a	brief,	research-based	explanation	of
how	 good	 readers	 use	 the	 strategy	 to	 help	 them	 understand	 what	 they	 are
reading.	 Each	 element	 of	 the	 Comprehension	 Strategy	 Instruction	 Plan	 is
presented	 as	 a	 framework	 of	 how	 to	 implement	 the	 strategy	 in	 your
classroom.	In	addition,	booklists	offer	lots	of	quality	literature	choices	in	both
fiction	 and	 nonfiction	 that	 will	 be	 especially	 relevant	 for	 that	 particular
strategy.	A	step-by-step	checklist	will	help	you	plan	your	instruction,	and	an
explicit	 model	 shows	 you	 how	 the	 lesson	 might	 look	 in	 your	 classroom.
Because	 fiction	and	nonfiction	often	 require	different	 thought	processes,	we
show	specific	models	for	each.

Lots	 of	 real	 student	 conversations	 show	 you	 some	 of	 the	 teacher-student
interactions	that	are	likely	to	occur	while	you	are	teaching	your	students	how
to	 comprehend.	Then,	we	ask	you	 to	 reflect	 on	what	you	have	 learned	 as	 a
way	to	make	learning	meaningful	to	you.	You	will	then	be	better	able	to	apply
your	new	knowledge	to	your	current	teaching	practices.	The	Four	Squares	of
Reflection	 ask	 you	 to	 define	 the	 strategy	 you	 just	 learned,	 create	 a	 graphic
that	 helps	 you	 explain	 it,	 generate	 questions	 that	 linger	 for	 you,	 and	 apply
what	you	have	 learned	 to	 real-life	 situations.	We	adapted	 this	exercise	 from
the	work	of	Marzano	(2004)	and	Marzano	and	Pickering	(2005),	who	use	this
process	 for	 teaching	 new	 content	 vocabulary	 to	 students.	 This	 reflection
exercise	asks	you	to	think	in	linguistic	as	well	as	nonlinguistic	terms,	because
when	you	can	define	a	concept	in	words	and	create	a	graphic	representation,
such	as	a	sketch,	your	learning	will	be	deepened.

Next,	 we	 provide	 suggestions	 for	 how	 to	 scaffold	 these	 strategies	 for
struggling	 readers	 and	 English	 language	 learners	 so	 you	 can	 provide
meaningful	learning	opportunities	for	all	your	students.

Finally,	 we	 provide	 a	 number	 of	 useful	 Teacher	 and	 Student	 Resources,
including	posters,	bookmarks,	checklists,	templates	to	make	your	own	explicit
models,	 and	 assessment	 tools,	 so	you	are	 ready	 right	 away	 to	begin	putting
these	ideas	into	practice.	A	Teacher	Resource	CD	contains	all	these	Appendix
items	 in	 a	 reproducible	 format,	 as	 well	 as	 additional	 booklists	 and



bibliographies.

Planning	Instruction
The	first	step	is	to	use	the	four	instructional	principles	as	a	framework	for

creating	your	effective	reading	comprehension	program.

Because	 the	Comprehension	Strategy	 Instructional	Plan	 is	 fundamental	 to
powerful	 reading	 instruction,	 we	 show	 you	 explicitly	 how	 each	 element	 is
addressed	 for	 each	 comprehension	 strategy.	 These	 four	 elements	 are	 as
follows:

1.	Embed	comprehension	instruction	in	realistic	reading	settings.

Strategy	 instruction	 makes	 most	 sense	 when	 it	 occurs	 in	 settings	 that
students	 encounter	 in	 their	 everyday	 lives.	Rather	 than	 relying	on	 contrived
text	 or	 workbook	 exercises,	 we	 recommend	 that	 you	 use	 high-quality,
compelling	children’s	literature.	The	annotated	list	of	books	included	for	each
strategy	 has	 been	 used	 by	 practicing	 teachers	 and	 includes	 fiction	 and
nonfiction,	 picture	 books,	 and	 chapter	 books.	 All	 of	 these	 books	 are
appropriate	 for	 use	 with	 grades	 prekindergarten	 through	 eight.	 While	 it	 is
common	 to	use	picture	books	 in	 the	 early-childhood	grade	 levels,	we	know
many	 middle	 school	 teachers	 who	 also	 use	 picture	 books	 for	 modeling
appropriate	 strategy	 use.	 We	 highly	 recommend	 this	 practice	 because	 it
removes	the	demand	for	decoding,	allowing	students	to	concentrate	on	using
the	 strategy.	 Some	 picture	 books	 are	 more	 sophisticated	 than	 others;	 we
suggest	that	you	browse	through	our	lists,	or	see	a	complete	compilation	of	all
the	titles	in	the	Bibliography	of	Children’s	Literature,	pages	285–290,	as	well
as	a	bibliography	organized	by	strategy	use	on	the	Teacher	Resource	CD.

2.	Explain	and	model	the	process	in	a	shared	reading	activity.

After	working	with	hundreds	of	 teachers	and	 teacher	candidates,	we	have
come	to	realize	that	mental	modeling	is	a	difficult	teaching	skill	to	master.	We
have	 found	 ways	 to	 make	 it	 easier,	 showing	 you	 an	 explicit	 model	 lesson
delivered	verbatim,	then	using	unique	templates	that	allow	you	to	create	and
rehearse	your	own	script.	Choose	the	book	you	will	use	for	your	lesson,	then
complete	the	template	for	an	explicit	model	found	in	the	Appendices	or	on	the
Teacher	Resource	CD.	Through	a	shared	reading	lesson,	you	can	show	your
students	what	the	strategy	is	and	how	to	use	it.

3.	Support	students	as	they	try	the	strategy.

Posters,	bookmarks,	and	graphic	organizers	are	 included	for	each	strategy
to	be	used	as	scaffolds	for	students	as	they	attempt	to	apply	the	strategies	on
their	own.	You	will	also	find	templates	for	charts,	checklists,	and	assessments



at	 the	end	of	each	section.	Of	course,	 the	most	 important	component	 in	any
lesson	is	the	interaction	between	the	teacher	and	the	student.	We	provide	real-
life	 scenarios	 from	 classrooms,	 showing	 you	 how	 it	 looks	 when	 students
begin	to	use	these	strategies.

4.	Release	instructional	support.

It	is	difficult	to	let	your	students	work	independently	as	they	try	something
new.	 We	 explain	 how	 to	 gradually	 release	 responsibility	 so	 students	 can
become	independent	problem	solvers	as	they	read.	The	close	of	each	section
explains	how	you	will	know	when	your	students	have	successfully	learned	the
strategy,	along	with	some	self-evaluative	checklists.

Summary	of	Each	Section
Devoting	 a	 section	 to	 each	 of	 the	 six	 strategies	 provides	 a	 detailed

description	 of	 how	 to	 implement	 an	 effective	 overall	 approach	 to
comprehension	 instruction.	 Each	 section	 include	 lists	 of	 recommended
literature	that	is	appropriate	for	the	particular	strategy,	detailed	mental	models
that	 show	 how	 to	 present	 each	 strategy	 in	 a	way	 that	makes	 your	 thinking
visible	 for	 students,	 and	 checklists	 that	 remind	 you	 of	 all	 the	 steps	 in	 the
process.	 Templates	 for	 these	 models,	 as	 well	 as	 resources	 such	 as	 posters,
bookmarks,	 assessment	 checklists,	 and	 student	 activities	 are	 included	 at	 the
end	of	each	section	and	are	also	available	on	the	Teacher	Resource	CD.

Introduction

This	section	offers	an	overview	of	the	research	that	has	informed	this	book,
as	 well	 as	 a	 discussion	 of	 the	 best	 practices	 to	 use	 in	 the	 classroom.	 A
presentation	of	the	framework	for	effective	comprehension	instruction	details
how	 to	 apply	 each	 strategy,	 including	 tips	 for	 planning,	 organizing,	 and
implementing	 instruction.	 Templates	 will	 help	 you	 as	 you	 embark	 on	 this
process	on	your	own.	This	section	ends	with	a	reflection	exercise	to	help	you
as	you	begin	to	make	your	own	instructional	plan.

Strategy	One:	Predicting

This	strategy	is	offered	first	because	it	seems	to	be	easiest	for	most	novice
teachers	 to	 grasp.	 Predicting	 at	 the	 text	 level	 and	 at	 the	 word	 level	 is
explained.	We	show	you	how	to	teach	it	by	asking	students	to	look	for	clues
from	the	pictures,	the	author’s	words,	and	their	personal	experiences.

Strategy	Two:	Making	Connections

When	students	think	about	how	the	text	reminds	them	of	things	they	have
already	 encountered	 in	 their	 own	 lives	 or	 in	 other	 texts,	 they	 are	 activating
schema.	Schema	theory	says	that	readers’	background	knowledge	is	crucial	to



understanding	print.	We	show	you	how	to	make	this	clear	to	students.

Strategy	Three:	Visualizing

Creating	 “mind	 movies”	 based	 on	 the	 author’s	 explicit	 and	 implicit
meanings	helps	readers	make	the	text	personal	as	well	as	clear.	This	chapter
shows	you	how	 to	use	picture	books	as	well	 as	 chapter	books	 to	encourage
visualizing.

Strategy	Four:	Questioning

Questioning	 is	 something	 that	 good	 readers	 do	 as	 they	 read.	 Asking
questions	allows	the	reader	to	stay	engaged	with	the	text	because	he	or	she	is
actively	looking	for	answers	within	the	print.	Sometimes	questions	allow	the
reader	 to	 self-monitor	 and	 to	 ask,	 “Does	 this	 make	 sense?”	 Both	 types	 of
questioning	are	explicitly	modeled.

Strategy	Five:	Inferring

Sometimes	 called	 “reading	 between	 the	 lines,”	 inferring	 is	 one	 of	 the
hardest	 strategies	 for	young	readers	 to	master.	Much	of	 their	ability	 to	 infer
depends	on	their	prior	knowledge,	as	well	as	their	ability	to	glean	information
from	typographical	signals,	punctuation,	and	other	visual	features	of	the	text.
This	chapter	shows	you	how	to	model	making	inferences	by	drawing	on	clues
from	the	text	as	well	as	personal	experience	to	determine	the	author’s	deeper
meaning.

Strategy	Six:	Summarizing

Possibly	 the	 most	 difficult	 of	 all	 the	 comprehension	 strategies,
summarizing	 requires	 the	 reader	 to	synthesize	 lots	of	 information.	We	show
students	 how	 to	 sort	 out	 what	 is	 important	 from	 the	myriad	 of	 details	 and
information	 included	 in	a	book.	Explicit	models	make	 this	difficult	 strategy
more	personal	and	attainable.

Additional	Resources

Finally,	since	many	teachers	are	using	basal	reading	programs,	we	include
information	 on	 ways	 to	 successfully	 combine	 the	 six	 comprehension
strategies	and	a	 scripted	curriculum	 to	 supplement	and	enhance	 this	 type	of
instruction.	 Explicit	 models	 demonstrate	 how	 to	 integrate	 specific	 strategy
instruction	 into	 a	 curriculum,	 and	 the	 Comprehension	 Strategy	 Instruction
Plan	 is	 revisited	 to	 show	 how	 explicit	 mental	 modeling	 can	 complement	 a
prescribed	instructional	plan.	Helpful	templates	are	provided	in	the	Appendix
and	on	the	Teacher	Resource	CD,	allowing	you	to	customize	your	own	mental
models.



	

Pulling	It	Together—Help	Your	Students	Use	All	the
Strategies	Simultaneously
You	know	that	your	students	need	to	understand	that	the	purpose	of	reading

is	not	to	simply	use	the	strategies	but	to	help	them	figure	out	and	think	about
the	author’s	message.	It	is	much	like	learning	to	swim.	First,	each	“strategy”
or	swimming	skill—arm	strokes,	kicks,	and	breathing—must	be	isolated	and
practiced.	Then,	 as	 you	become	comfortable	with	 the	 swimming	 skills,	 you
start	to	put	them	all	together.	Once	they	are	operating	together,	you	will	find
yourself	 moving	 across	 the	 pool!	 Likewise,	 as	 your	 students	 begin	 to
internalize	the	strategies	and	use	them	as	a	synchronized	whole,	they	will	be
able	to	take	their	understanding	of	text	to	deeper	levels.

How	do	you	do	that?	Just	as	you	have	explicitly	taught	and	supported	each
of	the	strategies	in	a	cyclical	fashion,	you	need	to	demonstrate	how	you	use
all	the	strategies	together	to	help	you	understand	and	think	about	the	message
of	the	text.	Although	this	task	may	seem	daunting,	it	is	a	very	important	part
of	pulling	your	comprehension	strategy	instruction	together	(Dole,	Nokes,	and
Drits	2009).	Because	good	readers	use	the	strategies	in	adaptable	ways,	based
on	what	 they	need	at	 that	 time	 in	order	 to	understand	 the	 specific	 text,	 you
will	probably	need	to	model	this	for	your	students	frequently	with	a	variety	of
texts.	We	 have	 created	 a	Comprehension	Strategy	Use	Framework	Chart	 to
help	you	as	you	show	the	interrelated	nature	of	all	the	strategies	(see	page	25,
or	the	Teacher	Resource	CD).

Begin	 by	 selecting	 a	 book	 to	 use	with	 your	Mental	Model	 and	 stop	 at	 a
place	where	you	find	yourself	thinking	about	what	you	are	reading.	Jot	down
the	 specific	 strategies	 you	 find	 yourself	 using	 and	make	 a	 few	 notes	 about
why	you	used	them	and	how	they	helped	you.	Continue	doing	this	as	you	read
the	 book,	 making	 sure	 you	 are	 thinking	 about	 strategy	 use.	 Sometimes
teachers	find	this	difficult	because	strategy	use	is	so	automatic	for	them.	The
steps	 shown	 on	 page	 26	 are	 designed	 to	 help	 you	 write	 your	 own	 explicit
model.

Because	of	the	need	for	flexibility	and	adaptability	based	on	the	given	text,
these	steps	are	not	clear-cut.	In	fact,	you	are	multitasking	by	focusing	on	more
than	 one	 strategy	 at	 a	 time.	 However,	 when	 you	 read	 and	 give	 conscious
attention	to	the	strategies	you	are	using,	you	will	be	able	to	demonstrate	this
for	your	students.	An	example	of	an	explicit	mental	model	is	demonstrated	on
the	following	pages.	This	model	was	written	to	show	primary	grade	students
how	all	six	strategies	are	used	together	to	help	in	understanding	the	book	Tops



and	Bottoms	(Stevens	1995).	(See	page	26	for	a	summary	of	this	book.)	Use
the	 Comprehension	 Strategy	 Use	 Framework	 Chart	 to	 record	 student
responses.	An	example	of	the	completed	chart	is	shown	on	page	30.

Five	Steps	for	Planning	the	Explicit	Model	of	Using	the



Comprehension	Strategy	Use	Framework	Chart
Step	 1:	 Find	 a	 book—either	 fiction	 or	 nonfiction—that	 really
captures	your	attention.

Step	 2:	 Before	 you	 read	 it,	 look	 at	 the	 cover	 and	 title,	 and
preview	the	book.

Step	 3:	 Jot	 down	 a	 few	 notes	 about	 your	 predictions	 and
questions	before	reading.

Step	4:	Stop	at	a	place	in	the	book	where	you	find	you	are	very
engaged	with	the	text.	Think	about	the	strategies	you	are	using	at
that	 point.	 What	 strategies	 did	 you	 find	 yourself	 using	 while
reading?	 Look	 for	 ways	 that	 you	 used	 connecting,	 visualizing,
inferring,	 questioning,	 or	 summarizing.	 Continue	 to	 read,
stopping	periodically	to	reflect	on	your	strategy	use.

Step	5:	Read	to	the	end	of	the	book.	Jot	down	a	few	notes	about
how	you	summarize	 the	book	and	any	questions	you	might	still
have	after	reading.

A	SUMMARY	OF	TOPS	AND	BOTTOMS	(STEVENS	1995)
This	story	is	a	retelling	of	a	folktale,	in	which	Bear	is	wealthy	with	lots	of	land,	but	lazy.	Hare,
who	needs	money	to	support	his	family,	offers	to	go	into	business	with	Bear.	His	plan	is	to	plant
crops,	and	he	will	give	Bear	whichever	half	of	the	crops	he	wants—tops	or	bottoms.	Bear,	who
isn’t	paying	much	attention,	says	he’ll	take	the	top	half,	so	Hare	plants	carrots,	radishes,	and
beets—vegetables	whose	roots	are	edible.	When	the	crops	are	grown,	Hare	gives	the	tops	of	the
vegetables	to	Bear,	but	of	course,	the	tops	are	no	good	to	Bear	because	they	are	nothing	but
leaves	and	stems.	This	makes	Bear	angry,	and	he	insists	on	the	bottom	half	of	the	next	crop.
Again,	Hare	tricks	him	by	planting	lettuce,	broccoli,	and	celery,	all	of	which	are	leafy	vegetables.
So	this	time,	Bear	gets	only	the	roots.	Finally,	he	insists	on	the	tops	and	bottoms	of	the	next	crop,
but	Hare	is	too	clever.	He	plants	corn	and	plucks	off	the	tassels	at	the	top	and	the	roots	at	the
bottom,	and	he	gives	these	to	Bear.	Hare	keeps	the	middles—the	ears	of	corn.	After	this,	Bear
decides	to	never	again	do	business	with	Hare,	who,	by	now,	has	made	lots	of	money.

An	Explicit	Model	of	the	Comprehension
Strategy	Use	Framework

Chart:	Tops	and	Bottoms	(Stevens	1995)
Step	 1:	 Remind	 students	 that	 good	 readers	 use	 all	 the	 strategies

throughout	the	reading	process.

I	say:	Remind	students	that	good	readers	use	Boys	and	girls,	when
good	readers	read,	they	use	all	the	strategies	to	help	them
understand	and	remember	what	they	are	reading.	They



think	about	the	book	before	they	read	it,	while	they	are
reading	it,	and	even	after	they’ve	finished	reading.	Let’s
take	a	look	at	our	strategy	poster.

Show	Using	All	the	Strategies	poster	and	checklist	from	pages	33–34.

Step	2:	Tell	students	that	they	may	already	know	how	to	use	these
strategies,	but	now	they	will	learn	to	use	them	together.

I	say:	We’ve	talked	about	and	practiced	using	different	reading
strategies	to	help	us	understand	and	think	about	what	we
are	reading.	Today,	we	are	going	to	try	all	the	strategies
together:	predicting,	questioning,	connecting,	visualizing,
inferring,	summarizing.	We’ll	also	think	about	the	parts	of
the	story—the	characters,	setting,	problem,	and	resolution.
As	I	talk	about	how	I	use	the	strategies	while	I	read,	I’ll
write	down	my	thoughts	on	this	chart.

Show	students	the	Comprehension	Strategy	Use	Framework	Chart	(page	25).

Step	3:	Show	students	how	to	use	predictions	and	questions	to	set
purposes	for	reading.

I	say:	My	strategy	poster	reminds	me	to	use	all	six	strategies.	As	I
read,	I’ll	look	for	places	to	use	the	strategies	I’ve	learned
about.	For	instance,	before	I	read,	I	will	predict	and
question.	I	read	the	title,	“Tops	and	Bottoms,”	and	see	the
picture	on	the	cover.	I	also	see	the	title	page,	which	shows
vegetables	growing	in	the	ground.	I	can	make	a	prediction
that	this	book	is	about	growing	things.	I	also	predict	that
Bear	is	lazy,	while	Hare	does	the	work.	The	picture	on	the
cover	gives	me	that	clue	because	it	shows	Bear	sleeping	on
the	porch,	with	Hare	holding	the	corn.	I	predict	that	this
will	be	part	of	the	problem.	I	will	write,	“Hare	will	do	all
the	garden	work	for	the	lazy	Bear”	in	the	“Before	Reading”
portion	of	the	chart,	under	the	“Predict”	column.

But	the	title	confuses	me.	So	I’ll	ask	a	question:	What	does
“Tops	and	Bottoms”	mean?	I’ll	write	that	on	the	chart,	too,
in	the	“Before	Reading”	portion	of	the	chart,	under	the
“Questioning”	column.

Step	 4:	 Show	 students	 how	 to	 use	 the	 Using	 All	 the	 Strategies
poster	or	bookmark	to	help	remind	students	that	while	you
read,	 you	 use	 predicting,	 questioning,	 connecting,



visualizing,	inferring,	or	summarizing.

Stop	at:	The	end	of	the	third	page	of	text:	“It’s	a	done	deal,	Bear.”

I	say:	At	this	point	in	the	story,	Bear	is	lazily	sleeping	on	the
porch	while	Hare	is	busy	trying	to	make	some	money.	Hare
offers	to	plant	crops	in	the	field	in	front	of	Bear’s	house.
He	says,	“I’ll	work	and	you	sleep,”	and	asks	Bear	if	he
wants	the	top	half	or	the	bottom	half	of	the	crops.	Bear
sleepily	agrees	to	take	the	top	halves.	The	next	part	of	the
strategy	poster	shows	the	things	I	can	do	while	I’m	reading.
Okay,	so	when	I	look	at	this	page	and	at	all	the	strategies
on	the	poster,	I	think	to	myself,	“I’ve	got	some	clues	here
to	make	an	inference!”	To	infer,	I	get	clues	from	the	page
and	put	them	together	with	my	experiences	to	make	a	guess
at	the	author’s	meaning.	When	I	think	about	the	words	“I’ll
work	and	you	sleep,”	they	just	sound	too	good	to	be	true!

Now	I	think	about	my	own	experiences.	Once	when	I	was
doing	a	group	project	in	school,	one	of	the	group	members
said,	“I’ll	do	all	of	the	work.	I	know	what	I’m	doing!	You
just	relax.	You	won’t	have	to	do	anything.	I’ll	finish	it.”
Well,	guess	what?	We	let	her	do	all	the	work	and	we	got	a
bad	grade	on	the	project	because	this	person	didn’t	know
how	to	do	the	project	after	all!	I	learned	that	it	didn’t	pay	to
be	lazy.	The	words	and	my	experiences	help	me	infer	that
Hare	is	tricking	Bear.	I’ll	write	that	inference	on	the	chart
in	the	“Infer”	column,	under	“During	Reading.”

Step	5:	 Stop	 at	 another	 point	 in	 the	 book.	 Tell	 students	 how	 you
used	the	strategies.

Stop	at:	The	end	of	 the	sixth	page	of	 text:	“You	get	 the	 tops	and	I
get	the	bottoms.”

I	say:	As	I	continue	to	think	about	these	pages,	I	will	keep	looking
at	our	Using	All	the	Strategies	poster.	It	reminds	me	that	I
can	also	connect,	visualize,	infer,	summarize,	or	question.
I’m	going	to	try	to	do	these	things	to	think	about	the	story
elements.

Right	now,	I	believe	I	need	to	try	to	visualize	because	a
mental	picture	will	help	me	figure	out	what	the	author
means.	I	already	made	the	inference	that	Hare	is	trying	to
trick	Bear,	so	I	reread	that	last	sentence	spoken	by	Hare:
“Wake	up,	Bear!	You	get	the	tops	and	I	get	the	bottoms.”



Now	at	this	point,	Have	and	his	family	have	planted
something	in	Bear’s	yard,	but	i’m	not	sure	what.	He’s
going	to	give	Bear	half	of	it-the	top	half.	I	will	try	to
picture	this.	I	am	picturing	a	yard	full	of	plants.	What
would	Bear	get?	The	tops	of	plants?	I	visualize	the	top	of
plants.	I	can	see	leaves	and	stems	on	vegetable	plants	and
maybe	some	small	flowers.	Let	me	draw	a	little	sketch	of
leaves	and	stems	in	the	“Visualize”	column.

Sketch	leaves	and	stems	in	the	Visualize	column	of	the	chart,	under	During	Reading.

The	poster	tells	me	that	I	can	make	a	connection.	I	think
about	my	own	gardening.	Sometimes,	the	tops	of	my	plants
need	to	be	pulled	out	of	the	garden	because	the	leaves	are
brown	or	the	stems	are	wilted.	I’ll	write	that	in	the
“Connect”	column.

So	this	makes	me	think	of	a	question:	Is	that	what	Bear	gets
—brown	leaves	and	stems?	Is	this	the	problem	in	the	story?
I’ll	write	that	question	on	the	chart,	too.

Write	“Does	Bear	get	just	the	tops	of	the	plants,	brown	leaves	and	stems?”	and	“Is	this	the
problem?”	in	the	Question	column	of	the	chart.

To	summarize	what	I’ve	read	so	far,	Hare	is	tricking	Bear
by	planting	crops	in	his	yard	and	giving	him	only	the	tops
of	the	plants.	I’ll	write	this	down	on	the	chart.

Write	“Hare	tricks	Bear	with	just	the	tops	of	the	crops”	in	the	Summarize	column	of	the
chart.

Step	6:	Read	to	the	end	of	the	book	or	selected	section.	Model	for
students	 how	 you	 summarize	 and	 question	 the	 book	 as	 a
whole.

I	say:	Now	that	I’ve	reached	the	end	of	the	story,	I	can	think	about
the	whole	book,	including	the	characters,	setting,	and	the
problem	and	how	it	was	resolved.	The	problem	was	that
Hare	needed	some	money.	He	thought	of	a	plan	to	plant
crops	in	Bear’s	yard,	and	he’d	give	Bear	the	tops	and
bottoms	of	the	crops.	But	he	tricked	Bear	by	giving	him
only	the	parts	of	the	plants	that	were	not	of	any	use	and
made	money	from	the	parts	that	were	edible.	Bear	figured
it	out—but	too	late.	He	started	to	do	his	own	work	and
never	did	business	with	Hare	again.	I	can	write	this	on	my



chart	in	the	“Summarize	and	Question”	box	under	“After
Reading.”

And	finally,	what	question	do	I	have?	Well,	I	wonder	what
other	crops	Hare	could	have	planted?	I’ll	write	that	on	the
chart	in	the	“After	Reading”	area.
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