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Student-Friendly	Explanations	of	the	Fluency
Components
Until	students	know	how	fluent	reading	sounds,	they	are	unable	to	monitor
their	reading	and	self-correct.	Ruetzel	(2006)	states	that	students	must	know
the	language	of	fluency	to	become	capable	of	consciously	monitoring	and
controlling	their	fluency.	Use	the	terms	in	this	section	with	your	students	so
that	you	will	all	have	a	common	language	with	which	to	discuss	fluency.
That’s	why	student-friendly	explanations	of	the	fluency	components	are	given
here.

Use	these	explanations	to	help	your	students	understand	the	fluency
components.	Do	not	overwhelm	your	class	with	all	of	the	definitions	at	once;
concentrate	on	teaching	one	definition	each	week	until	all	have	been
introduced.	The	definitions	do	not	need	to	be	introduced	in	any	order;	in	fact,
you	may	want	to	read	Discovering	What	Your	Students	Need	to	Learn	on
page	30	to	decide	which	components	your	class	needs	to	practice.	You	may
also	want	to	write	these	components	on	an	anchor	chart	(see	page	31).

Establish	good	eye	contact	and	be	sure	that	your	handwriting
is	legible	on	the	board,	chart	paper,	or	overhead.	Also,	be
prepared	to	give	a	variety	of	explanations	and	alternate
descriptions	in	case	ELL	students	need	more	examples.

Automaticity	(the	ability	to	recognize	or	decode
words	instantly)
At	the	moment	you	were	born,	you	didn’t	recognize	anyone.	You	had	never
seen	people	before,	and	you	were	just	meeting	your	parents	for	the	first	time.
Still,	within	hours,	you	could	recognize	your	mother’s	face	and	within	two
days,	your	father’s	as	well.	Brothers	and	sisters	quickly	became	familiar	to
you,	too.	Now	when	you	see	the	face	of	a	family	member,	you	know	them
instantly.	Words	that	you	see	all	the	time—called	high-frequency	words—
need	to	be	just	as	familiar	to	you	as	the	faces	of	your	family	members.	You
must	instantly	recognize	them.	Just	as	you	learned	to	recognize	your	family
by	spending	a	lot	of	time	with	them,	spending	a	lot	of	time	reading	helps	to
develop	the	number	of	words	you	know	on	sight.

Your	brain	is	so	remarkable	that	it	can	recognize	and	react	to	all	kinds	of
information	instantly.	Some	words	and	phrases	are	helpful	signals	for	your



brain	to	learn	because	they	give	you	clues	about	what	is	coming	next:

• Next,	(more	is	coming)

• First,	(things	will	be	given	in	order)

• such	as	(example	is	coming)

• in	addition	(something	more	is	coming)

• in	between;	high	above;	far	below	(telling	where)

• However,	(something	will	change)

• after	(telling	when)

• because;	since	(a	reason	is	coming)

• Also,	(something	more	is	coming)

• Last;	Finally	(completion)

Stress	(emphasis	a	reader	puts	on	certain	words)
One	way	to	help	a	listener	comprehend	what	is	happening	in	a	text	is	to	say
some	words	or	parts	of	words	more	loudly	and	with	stronger	emphasis	than
others.	Reading	is	more	than	just	saying	the	words;	it’s	also	how	you	say	the
words.	For	example,	in	the	previous	sentence,	did	you	say	the	word	how
differently	from	the	rest	of	the	words?	Sometimes	when	the	writer	wants	you
to	emphasize	a	word,	it	may	be	in	italics,	boldface,	or	capital	letters.	When
the	writer	wants	to	pull	you	away	from	the	story	to	whisper	in	your	ear,
parentheses	will	enclose	the	words.

Phrasing	(how	readers	“chunk”	words	together	as
units	of	language)
Imagine	you	have	a	doughnut.	Would	you	ram	it	all	in	your	mouth	at	once?	I
hope	not!	You’d	enjoy	the	taste	more	if	you	took	small	bites.	Think	of	reading
sentences	in	the	same	way.	By	breaking	them	into	chunks,	they	are	easier	to
read.	The	trick	is	to	look	for	natural	breaks.	Sometimes	a	comma	splits	up	a
sentence	into	chunks	for	you.	At	other	times,	you	have	to	do	it	yourself.
Natural	breaks	occur	before	prepositional	phrases.

Does	your	reading	ever	sound	choppy?	If	so,	you	may	be	reading	one	word	at
a	time.	You	can	train	your	eyes	to	look	at	groups	of	words,	or	phrases.
Consider	the	following	sentence:

General	Korbet	had	flown	to	Iraq	to	visit	the	field	hospital	with	his	staff
sergeant.



It	has	15	words,	and	if	you	read	them	all	one	at	a	time,	you	will	sound	like	a
robot.	Look	over	the	sentence	for	natural	breaks.	Natural	breaks	often	occur
just	before	prepositions,	like	this:

General	Korbet	had	flown	/	to	Iraq	/	to	visit	the	field	hospital	/	with	his	staff
sergeant.

By	reading	the	words	in	this	way,	you	read	four	chunks,	or	phrases,	instead	of
15	words.	Your	reading	will	sound	smoother,	and	that	will	help	you
understand	what	is	going	on.	The	trick	is	to	look	at	the	words	ahead	of	where
you	are.	As	your	eyes	see	the	words,	your	brain	will	group	them	into
meaningful	chunks.	When	do	you	have	time	to	do	this?	In	the	brief	pause
after	end	punctuation	marks,	scan	the	next	sentence.	Sometimes,	in	a	long
sentence,	you	can	peek	ahead	when	you	pause	at	a	comma.	This	takes
practice,	and	the	more	you	read,	the	easier	this	will	become.

Pausing	(using	punctuation	to	negotiate	one’s	way
through	text)
Punctuation	marks	act	like	traffic	signs	and	stop	lights	in	text.	They	tell	you
when	to	stop,	pause,	and	even	how	to	use	your	voice.	The	period	acts	like	a
stop	sign,	indicating	the	end	of	a	complete	thought.	If	the	period	ends	a	telling
sentence,	your	voice	should	drop	a	little	and	you	should	briefly	stop.	If	it	is
asking	a	question,	it	ends	with	a	question	mark,	and	your	voice	should	rise	a
little	and	then	you	should	briefly	stop.	If	it	is	a	shouting	sentence,	it	ends	with
an	exclamation	point,	and	your	voice	should	rise	more	and	be	louder,	and	then
briefly	stop.	A	comma	means	to	pause,	and	a	dash	means	to	pause	a	bit	longer
and	more	dramatically.

It	is	preferable	for	students	to	learn	to	read	first	in	their	own
language;	of	course,	this	may	be	impossible.	However,	know
that	reading	English	will	be	easier	for	an	ELL	student	who	is
literate	in	another	language.	This	holds	true	even	when	the
writing	system	is	very	different	from	English,	such	as
Hebrew,	Greek,	Arabic,	and	kanji	characters.

Pace	(reading	rate)
You	probably	already	know	that	your	reading	pace	differs	depending	upon	the
material—such	as	using	a	slower	pace	for	a	textbook	chapter	than	for	a
storybook.	Pace	can	also	differ	within	a	piece	of	text.	For	example,	reading
the	beginning	of	a	book	is	always	the	slowest	going	because	the	author	is
introducing	the	characters,	the	setting,	and	the	underlying	conflict	and	ideas



on	which	the	entire	book	will	be	based.	Read	the	start	of	a	book	slowly
because	you	need	to	let	all	the	details	sink	in.	Then	you	can	set	up	an	image	in
your	head	of	the	place,	time,	and	people.	As	you	read,	let	the	story	play	out	as
a	movie	in	your	mind.

Intonation	(variations	in	tone,	pitch,	and	volume)
When	you	read	silently,	you	should	hear	a	little	voice	in	your	head	reading
some	phrases	louder	and	softer,	some	in	a	higher	or	lower	tone,	and	some
phrases	faster	than	others.	When	you	talk	to	someone,	you	do	these	things
with	your	voice	without	even	thinking.	The	idea	is	to	read	words	and	phrases
the	same	way	you	would	say	them	if	you	were	talking	to	someone.	When	the
scene	is	exciting,	your	voice	should	rise	and	speed	up	a	bit.	When	the	scene	is
sad,	your	voice	should	drop	and	slow	down	a	bit.	If	you	are	reading	facts,	you
should	state	them	in	a	matter-of-fact	tone.

Dialogue	is	the	conversation	of	characters.	It	is	some	of	the	most	interesting
reading	and	moves	the	story	along	rapidly.	In	fact,	the	best	stories	are	told
mostly	through	dialogue.	The	text	of	a	dialogue	is	always	surrounded	by
quotes.	Each	time	a	different	character	speaks,	the	words	begin	a	new	line	on
the	page.	When	you	read	dialogue,	change	your	voice	a	little	for	each
character.	For	example,	Harry	Potter’s	voice	should	sound	like	a	young	man’s
voice,	and	Hermione	Granger’s	voice	should	sound	like	a	young	woman’s.
Dumbledore	should	sound	like	an	old	man.

Unlike	a	specific	feeling,	such	as	joy	or	fear,	a	mood	is	a	general,	overall	state
of	feeling,	such	as	calm	or	nervous.	We	are	in	a	good	or	a	bad	mood	because
things	have	happened	to	make	us	feel	that	way.	Our	moods	are	temporary;
they	don’t	last	forever.	They	can	change	quickly	when	our	circumstances
change.	Stories	have	moods,	too.	In	a	story	about	a	ghost,	the	mood	will	be
eerie.	You’d	read	it	in	a	slow,	low	voice.	In	a	story	about	a	pair	of	poodles
that	turn	into	marshmallows,	the	mood	will	be	funny.	You’d	read	it	in	a	faster,
higher	voice.	Just	like	our	moods,	though,	sometimes	the	mood	of	the	story
changes	quickly	as	events	unfold.	When	you	read,	you	must	recognize	the
mood	in	a	story	and	when	it	changes.	Experiment	with	changing	your	voice	to
create	different	moods.

Picture	dictionaries	are	vital	in	a	room	with	ELL	students.
Also,	use	texts	with	illustrations	whenever	possible.

Discovering	What	Your	Students	Need	to	Learn
While	your	students	are	engaged	in	sustained	silent	reading,	sit	next	to	three



or	four	individual	students	and	have	each	student	whisper-read	to	you	so	you
can	gauge	his	or	her	progress.	When	the	class	reconvenes,	discuss	with	the
whole	group	one	aspect	of	fluency	you	found	lacking	in	at	least	one	of	the
students	who	read	aloud	to	you.	Since	you	listened	to	multiple	students	read
aloud	and	you	will	not	name	the	student,	doing	this	will	not	embarrass	anyone
by	singling	him	or	her	out.

Knowing	where	your	students	are	“falling	down”	in	fluency	enables	you	to
plan	instruction	to	best	meet	their	needs.	For	example,	if	you	find	that	your
students	are	rushing	through	commas	in	text,	use	a	passage	with	multiple
commas.	Then	read	it	aloud	to	the	class,	pausing	dramatically	at	each	comma.
Next,	read	it	aloud,	rushing	through	the	commas.	Ask	your	students	which
rendition	sounded	better	and	have	them	explain	why.

Fluent	Versus	Disfluent	Renditions
Early	in	the	school	year,	play	for	students	a	recording	of	six	renditions	of	the
same	passage	that	is	about	two	years	below	grade	level	so	that	most	of	your
students	can	easily	read	it.	Distribute	a	copy	of	the	passage	or	display	it	on	a
transparency	so	students	can	follow	along.

First,	the	passage	should	be	read	too	rapidly,	then	word	by	word	in	a
monotone	voice,	then	with	incorrect	phrasing,	then	with	ignored	punctuation,
then	with	uncorrected	miscues,	and	finally	fluently.	Stop	the	tape	after	each
rendition	and	ask	students	to	describe	in	their	own	words	what	was	wrong
with	the	reading.

You	can	make	this	tape	recording	yourself,	but	do	not	do	the	readings	“live.”
You	will	want	to	be	able	to	revisit	and	play	the	different	renditions	throughout
the	school	year	as	you	identify	gaps	in	your	students’	fluency.

Undecodable	(nonphonetic)	high-frequency	and	sight	words
can	be	very	challenging	for	ELL	students	outside	of
meaningful	sentences	(e.g.,	one,	come).	First,	teach	the	words
within	sentences.	Only	after	students	are	familiar	with	the
words	should	you	isolate	them	on	flashcards.

Word	Work
One	of	the	biggest	obstacles	is	improving	the	vocabulary	and	language	skills
of	our	students—especially	ELL	students	or	those	who	have	lived	in
language-poor	environments	(such	as	when	the	parents	do	not	speak	standard
English).	Ehri	(1995)	found	that	since	many	sight	words	do	not	have
phonetically	regular	spellings,	teachers	must	specifically	point	out	both	the



“regular”	and	“irregular”	elements	of	such	words	to	help	students	learn	to
recognize	them	instantly.	For	example,	consider	the	word	they.	Discuss	the	th
sound,	and	point	out	that	the	ey	is	an	unusual	way	to	write	a	long	a	sound.	It
may	help	to	tell	your	students	that	these	are	“outlaw”	words	that	are	“outside
the	law/rules.”

Automaticity	and	decoding	knowledge	come	from	working	with	words.
About	10	minutes	of	word	work	each	day	is	necessary	to	build	fluency.
Distribute	whiteboards	and	have	students	write	words	you	display.	In	the
early	grades,	use	rimes,	such	as	words	that	end	in	and.

In	grades	three	and	up,	concentrate	on	words	that	use	the	same	syllable.	For
example,	the	syllable	tion	often	falls	at	the	end	of	a	word	and	can	never	be
phonetically	decoded.	Students	must	memorize	this	syllable	and	then
recognize	it	in	any	word.	Let’s	say	you	use	the	word	education.	Quickly	write
several	more	words	that	use	the	tion	syllable	in	the	same	position.	For
example,	you	could	use	fiction,	caption,	and	action.	Have	students	copy	them.
Ask	students	to	think	of	more	words	that	use	that	syllable.	Add	them	to	your
display	and	have	students	write	them	as	well.	This	procedure	allows	students
to	use	multiple	modalities	to	develop	automaticity.

Anchor	Charts
Anchor	charts	describe	a	reading	or	thinking	strategy	written	in	students’	own
words	and	displayed	in	a	prominent	place	in	the	room	(such	as	on	an	easel	or
mounted	on	a	wall)	where	students’	eyes	will	fall	on	it	over	and	over.	Anchor
charts	work	like	a	subtle	form	of	suggestion—so	choose	the	reading	strategies
that	you	want	to	use	with	students	and	use	them	wisely.	Then	promote	their
use	by	referring	to	them	frequently.

For	example,	teach	your	students	when	to	reread	as	a	fix-up	strategy:	They
should	always	reread	when	they	discover	that	they	have	lost	the	meaning,
when	they	need	to	go	back	to	recall	what	happened	earlier,	if	they	need	to
pick	up	the	context	from	where	they	left	off	during	their	last	reading	session,
and	if	they	need	to	try	to	figure	out	an	unknown	word	from	context.

After	teaching	fix-up	reading	strategies,	have	your	students	state	them	in	their
own	words.	Write	what	they	say.	Then	when	they	can	ask	for	assistance
during	independent	reading	time,	you	can	point	to	the	anchor	chart	and	ask
which	fix-up	steps	they	have	already	tried.	This	promotes	independence	and
encourages	the	use	of	the	strategies	on	the	chart.

Although	it	is	best	to	create	anchor	charts	using	students’	own	natural
language,	here	are	a	few	sample	charts	for	fix-up	strategies	for	disfluent
reading:



Create	anchor	charts	and	post	them	for	reference.	For
instance,	you	can	create	charts	titled	Adjectives	or	Sequence
Words.	When	ELL	students	need	help,	direct	them	to	look	at
these	charts.	This	makes	students	more	self-sufficient	and
builds	self-confidence.

What	to	do	when	you	make	a	lot	of	miscues	(read
the	wrong	word):
• Slow	down.

• Look	carefully	at	the	words	and	the	letters.

• Do	you	know	the	word	or	any	part	of	it?	If	so,	say	the	part	you	know.

• Make	the	sound	of	each	letter	and	then	blend	the	sounds	together.	Does
that	word	make	sense	there?

• Try	rereading	the	sentence.

• If	there	are	a	lot	of	words	you	don’t	know,	perhaps	you	need	to	read
something	that’s	easier.

How	fast	should	you	read?
• If	the	material	is	hard	or	the	topic	is	unfamiliar,	slow	down.

• If	the	material	is	easy	and	the	topic	familiar,	speed	up.

• Never	go	so	fast	that	you	can’t	figure	out	what’s	happening.

How	to	make	your	reading	sound	like	talking:
• Pause	for	just	a	second	after	a	comma.

• Pause	a	bit	longer	after	a	period,	question	mark,	or	exclamation	point.

• Read	two	or	three	or	more	words	as	a	group	before	pausing	or	taking	a
breath.

• Take	a	big	breath	and	then	read	to	the	next	comma	or	end	punctuation
without	stopping	for	another	breath.

• If	the	sentence	ends	with	a	period,	drop	your	voice	at	the	end.

• If	the	sentence	ends	with	a	question	mark,	raise	your	voice	at	the	end.

• If	the	sentence	ends	with	an	exclamation	point,	read	it	with	excitement.



• If	there’s	a	dash,	pause	longer	than	you	would	with	a	comma.

• Read	the	words	inside	parentheses	as	if	you	were	whispering	behind	your
hand.

Questions	good	readers	ask	themselves:
• Why	did	I	read	that	sentence	that	way?

• What	was	I	thinking	about	as	I	read?	Was	I	paying	attention	to	the
storyline?	Was	I	paying	attention	to	the	punctuation?

• Did	that	make	sense?	If	not,	what	can	I	do	about	it?

• Should	I	reread	anything	to	confirm	or	correct	what	I’d	read?	Do	I	need
to	go	back	and	reread	one	paragraph?	Do	I	need	to	reread	the	page?

Reading	with	Phrasing
Brand	and	Brand	(2006)	use	this	strategy	when	they	find	that	their	students
are	reading	word	by	word.	Choose	a	familiar	fiction	text	that	you	have
already	read	aloud	to	the	class.	Copy	and	distribute	a	passage	that	is	no	more
than	300	words	in	length.	You	can	use	the	fables	listed	in	the	chart	on	page
42.	Explain,	“We	are	going	to	read	this	passage	aloud	together.	We	want	to
sound	like	we	are	telling	a	story	around	a	campfire.	To	do	that,	we	need	to
think—while	we’re	reading—about	what	words	to	emphasize	and	how	to
pause	for	punctuation.”

Chorally	read	the	text,	letting	your	own	voice	drop	in	and	out	to	keep	the
pacing,	phrasing,	and	intonation	focused	on	meaning.	When	the	choral
reading	is	complete,	ask,	“What	did	you	notice	about	our	reading?	How	did
you	use	your	voice	to	make	it	sound	like	you	were	telling	a	story?”	Discuss
the	phrases	that	the	group	read	as	chunks	and	ask	volunteers	to	explain	why
they	did	so.	For	genuine	processing,	it’s	important	to	get	students	to	explain	in
their	own	words.

Explain	that	television	newscasters	have	learned	how	to	read	aloud	from	a
teleprompter.	Then	select	a	familiar	nonfiction	text	that	you’ve	already	read
aloud	to	the	class.	After	the	choral	reading,	ask,	“How	did	you	use	your	voice
to	make	the	reading	sound	like	you	were	a	TV	newscaster?”

Choral	Reading
Studies	have	found	that	students	of	all	ages	enjoy	choral	reading,	and	it	is
essential	for	ELLs.	Choral	reading	lets	students	practice	reading	with
expression	in	a	safe	venue	(they	can	read	softly	or	even	leave	out	an	unknown



word).	It	helps	them	to	become	more	aware	of	phrases	and	what	words	should
be	stressed.	Choral	reading	maximizes	the	amount	of	reading	done	by	each
student	and	is	much	more	effective	than	round-robin	reading	in	which	each
student	reads	a	portion	of	a	text	without	prior	practice.	Although	a	common
practice,	round-robin	reading	is	not	a	beneficial	form	of	oral	reading,	and
many	students	dread	it.	The	only	time	this	is	acceptable	pedagogy	is	if	you
assign	sections	of	a	text	in	advance	and	give	students	an	opportunity	to
practice.

On	the	first	day	of	the	week,	write	a	“poem	of	the	week”	on	chart	paper.	Read
it	aloud	to	the	class.	For	the	rest	of	the	days	of	the	week,	have	your	students
read	the	poem	chorally.

With	choral	reading,	the	focus	should	be	on	the	text’s	interpretation	through
the	use	of	voice.	You	may	want	to	try	different	types	of	choral	reading	with
your	students.	Try	refrain	choral	reading,	where	one	student	or	a	small	group
reads	most	of	the	text	while	the	whole	class	reads	certain	segments	together.
This	works	especially	well	with	song	lyrics.

With	antiphonal	reading,	divide	the	class	into	groups	and	assign	a	section	to
each	group.	These	groups	are	responsible	for	following	along	and	chiming	in
when	it’s	their	turn.	For	upper-grade	students,	you	can	allow	students	to
determine	how	they	would	like	to	read	the	text	(all	together,	in	small	groups,
with	solos	and	duets).

In	call-and-response,	one	student	reads	aloud	one	or	two	lines.	Then	the	rest
of	the	class	repeats	the	lines.

With	cumulative	choral	reading,	the	whole	class	starts	out	reading	and	then,
one	at	a	time,	voices	drop	off	until	one	student	reads	the	last	line.	This	can
work	in	the	other	direction	as	well,	with	one	student	(or	you)	starting	the	text
and	voices	joining	in	until	the	entire	class	is	reading	the	last	line	together.

Choral	reading	supports	the	struggling	reader	by	letting	him	or	her	see	the	text
and	lip-synch	until	feeling	comfortable	enough	to	participate.	During	choral
reading,	do	not	point	word	by	word.	Instead,	slide	a	finger	or	pointer	below
the	line	of	print.	As	readers	grow	in	proficiency,	they	may	not	need	group
support	to	read	a	text.	Even	so,	choral	reading	will	improve	their
understanding	and	enjoyment	of	literature.

ELL	students	absorb	a	great	deal	about	language	during
choral	and	shared-reading	lessons.	These	practices	give	ELL
students	crucial	support	while	they	are	engaged	in	reading.
This	works	well	at	all	grade	levels.



Jump-in	Reading
Also	called	Spirit	Reading,	jump-in	reading	is	a	fun	oral	reading	activity	for
the	whole	class.	You	begin	by	orally	reading	the	text,	and	your	students
randomly	add	their	voices	to	yours	whenever	they	desire.	Jump-in	reading	is
an	enjoyable	and	nonthreatening	way	to	promote	full-class	participation	in
oral	reading;	however,	you	may	notice	that	some	of	your	poor	readers	never
add	their	voices.	If	you	find	that	this	is	the	case,	when	you	begin	reading,	you
may	want	to	unobtrusively	move	so	that	you	are	standing	near	a	student	who
doesn’t	voluntarily	add	his	or	her	voice.	If	you	are	reading	loudly	nearby,	it
may	give	him	or	her	the	courage	to	at	least	lip-synch.

Read	Aloud	to	Your	Class
No	matter	what	grade	level	you	teach,	reading	aloud	to	your	students	on	a
daily	basis	is	vital	to	improve	their	fluency.	You	can	read	a	variety	of	fiction,
nonfiction,	and	poetry.	Reading	aloud	for	at	least	20–30	minutes	should	be	an
essential	part	of	your	daily	routine.	One	study	(Moskal	2005)	followed
fluency	development	in	a	third-grade	classroom	in	which	the	teacher	read
aloud	at	least	once	daily	and	found	that,	two-thirds	of	the	way	through	the
school	year,	most	students	had	internalized	the	teacher’s	prosodic	reading.	As
a	result,	the	students’	oral	readings	were	expressive.	Blachowicz	and
Obrochta	(2005)	found	that	reading	aloud	to	students	significantly	increases
their	vocabulary.

Elementary	and	middle-school	students	tend	to	read	contemporary	realistic
fiction.	Therefore,	for	your	read-alouds,	select	folktales,	biography,	science
fiction,	historical	fiction,	and	fantasy	to	expose	them	to	other	genres.

Reading	aloud	to	your	class	is	especially	beneficial	to	your
ELL	students	because	you	may	be	their	only	model	of	fluent
reading	and	intonation	patterns	in	English.

Discuss	the	material	you	read	aloud	for	about	five	minutes	after	you	finish	for
the	day.	This	gets	students	to	think	critically	and	deeply	about	what	they	have
heard.	For	instance,	at	the	end	of	each	read-aloud	session,	encourage	students
to	make	predictions.	If	you’d	like,	you	can	record	their	predictions	and	then
check	every	day	to	see	which	ones	came	true.

Another	way	to	get	students	to	discuss	the	text	you’ve	just	read	is	with	think,
pair,	and	share.	First,	have	students	think	about	several	questions	about	the
text	that	you’ve	prepared	in	advance.	Then	pair	students	and	ask	them	to
discuss	these	questions.	After	about	five	minutes,	reconvene	as	a	class.	Then



have	one	member	of	each	pair	share	his	or	her	thinking.

It	is	always	wise	to	generate	questions	specific	to	the	text,	but	for	those	times
when	you	don’t	have	a	chance	to	prepare,	Rasinksi	(2003)	suggests	these
generic	questions	for	think,	pair,	and	share:

1. What	did	you	like	most?	Why?	What	did	you	dislike?	Why?

2. What	do	you	think	will	happen	next?	Why	do	you	think	so?

3. How	would	you	describe	the	main	character?	Why?

4. If	the	author	wrote	another	story	about	these	characters,	what
personality	traits/behaviors	would	appear	in	the	next	story?

5. What	images	did	the	text	form	in	your	mind?

Extend	students’	thinking	by	asking	them	write	a	brief	journal	entry	about	the
text	you	read.	The	following	are	some	ideas:

1. Write	about	an	event	in	your	own	life	that	relates	to	the	characters	or
the	storyline.	How	is	your	event	similar?	How	is	it	different?

2. What	were	you	thinking	during	the	scene	when	(name	the	event)	took
place?	Why?

3. Write	a	note	giving	advice	to	one	of	the	characters.

4. Is	the	character	acting	brave,	moral,	kind,	angry,	frightened,	etc.?	How
do	you	know?

Don’t	always	follow	up	with	think,	pair,	and	share	or	journal	writing;	use	a
variety	of	activities	to	maintain	students’	interest.

Occasionally,	use	traditional	stories	from	ELL	students’	own
languages	and	cultures	with	the	whole	class	so	that	ELL
students	already	know	the	characters	and	plot.	Follow	up
with	a	reading	of	a	similar	story	that	other	students	will
know.	For	example,	there	are	many	variations	of	the
Cinderella	story;	nearly	every	culture	has	its	own	version.
You	could	read	the	one	from	an	ELL	student’s	culture	and
follow	it	up	with	another	version	to	provide	scaffolding	for
ELL	students.

Doing	Think-Alouds
Occasionally,	read	aloud	a	text	and	deliberately	make	mistakes	and	self-
correct	your	errors.	Demonstrate	for	your	students	your	fix-up	strategies	by



thinking	aloud.	For	example,	you	can	say,	“Wait.	That	didn’t	make	sense;	let
me	reread	that.”	When	you	come	to	an	unknown	word	that	cannot	be	decoded
phonetically,	say,	“I’m	not	sure	what	that	word	is.	Let	me	try	to	figure	it	out
…	does	that	make	sense	here?	Maybe	I	need	to	reread	that	paragraph.”

Always	demonstrate	a	think-aloud	whenever	you	accidentally	make	an	error
while	reading	aloud.	This	lets	your	students	know	that	you	have	recognized
the	error	and	it	shows	what	you	do	to	self-correct.	This	is	a	powerful	way	to
demonstrate	that	even	proficient	readers	employ	fix-up	strategies.

Oral	Cloze	Read-Aloud
Too	many	students	who	struggle	with	fluency	do	not	use	the	syntax	or	the
meaning	of	what	they	are	reading	to	help	them	anticipate	what	will	come
next.	Filling	linguistic	gaps	is	something	the	human	mind	does	naturally.	You
can	build	upon	this	skill	by	using	oral	cloze	procedures.	Tell	your	students
that	you	will	read	aloud	a	text	and	deliberately	skip	some	words.	Each	time
they	hear	a	skipped	word,	they	should	raise	their	hands.	Then,	as	you	are
reading	aloud,	leave	out	a	word.	Read	the	next	sentence,	and	then	stop.	At
least	one	student	will	have	raised	a	hand.	Reread	the	sentence	before	the	one
in	which	you	left	out	a	word,	the	sentence	(leaving	out	the	same	word	again),
and	the	sentence	immediately	following	it.	Then	ask	students	what	word	is
missing.

Once	students	are	comfortable	with	this	activity,	extend	the	instruction	by
writing	portions	of	familiar	texts	on	a	chart	or	transparency	and	mask	or	leave
out	a	word	that	is	easy	to	predict.	This	will	help	train	students’	eyes	to	work
with	their	minds	by	reading	ahead,	considering	word	possibilities,	and
developing	automaticity.	Brand	and	Brand	(2006)	offer	the	following
suggestions	for	using	this	strategy:

• Omit	rhyming	words.

• Show	only	the	first	letter	of	a	word.

• Showing	only	the	beginning	digraph	(such	as	ch)	or	blend	(such	as	str).

• Show	a	word	but	mask	the	vowel(s)	or	vowel	dipthong	(such	as	ou)	or
digraph	(such	as	ai).

• Show	only	the	first	syllable	(or	word	of	a	compound	word).

The	order	of	words	in	English—especially	written	English—
is	highly	variable.	For	example,	adjectives	can	appear	before
or	after	the	noun	they	describe	(red	bike;	the	bike	that	is	red).
Sentences	aren’t	always	written	in	chronological	order:	I



went	into	the	house	after	it	started	to	rain.	Some	students
may	speak	languages	that	always	have	the	adjective	in	the
same	place	in	relation	to	its	noun	or	are	always	written	in
chronological	order.

Special	Guest	Read-Aloud
At	the	start	of	each	grading	period,	send	out	the	invitation	on	page	41	to	invite
guest	readers	to	read	a	favorite	text	to	the	class,	thereby	demonstrating	fluent
reading	and	a	sincere	enjoyment	of	books.	Send	the	volunteer	request	to
parents,	school	staff	(such	as	lunchroom	workers),	and	district	administrators.
Your	goal	is	for	one	person	to	be	a	guest	reader	each	week.	Mark	a	calendar
to	set	the	schedule,	and	send	the	guest	reader	the	bottom	half	of	the	letter	on
page	41	with	the	date	he	or	she	will	read.	You’ll	be	amazed	at	the
community’s	response	and	your	students’	enthusiasm	for	listening	to	guest
readers.

Encourage	ELL	students	to	use	cognates	to	help	them
understand	English.	Cognates	are	words	that	are	similar	in
both	languages	and	have	the	same	meaning.	They	may	be
pronounced	differently.	English	and	Spanish	have	many
cognates	(e.g.,	circulo/	circle).	Try	to	learn	some	words	in
your	students’	languages	so	you	will	be	able	to	point	out	the
cognates.

Shared	Reading
Shared	reading	lessons	have	five	key	steps	(Fountas	and	Pinnell	2006).	First,
preview	the	text	(use	a	big	book	or	a	text	from	this	section	of	the	notebook
printed	on	a	transparency	or	written	chart	paper).	This	introduction	will	pique
students’	interest	and	activate	their	background	knowledge.	Then	read	aloud
the	text	while	pointing	to	the	words.	You	may	stop	occasionally	to	discuss
punctuation	or	text	features	(boldfaced	words,	italics,	etc.).	Try	not	to	overdo
this,	however,	because	it	may	interrupt	the	reading	flow.

Next,	read	the	text	chorally,	pointing	to	the	words	to	help	your	students	match
word	for	word.	As	soon	as	possible,	run	your	finger	beneath	the	line	to
encourage	reading.	Then	discuss	the	text.	This	helps	students	to	comprehend
and	builds	their	ability	to	summarize	a	plot.

Finally,	teach	a	specific	strategy	or	concept.	Keep	it	brief,	but	never	omit	this
step.	Revisit	certain	pages	to	discuss	and	reinforce	strategies,	such	as	how	to
decode	words,	draw	conclusions,	make	predictions,	or	analyze	or	criticize	the



text.	You	can	also	work	on	improving	fluency	problems.

False	cognates	are	words	that	look	similar	or	even	identical
in	both	languages	but	mean	very	different	things.	Still,	you
may	be	able	to	use	these	to	benefit	your	ELL	students.	For
example,	pie	means	foot	in	Spanish.	Have	students	create
cards	with	the	word	pie	and	draw	pictures	of	a	foot	about	to
step	into	a	pie.

Fluency-Oriented	Reading	Instruction	(FORI)
When	reading	expository	materials,	getting	students	to	think	about	vocabulary
and	ideas	will	help	them	read	more	fluently	as	they	work	to	“unlock”	the	text.
One	of	the	most	effective	ways	to	do	this	is	by	previewing	the	text,
encouraging	students	to	think	about	the	title,	captions,	subtitles,	sidebars,
maps,	graphs,	and	labels.	Previewing	will	help	them	anticipate	what	is
coming,	and	this	boosts	fluency.	Here	are	some	things	to	say	to	guide	your
preview:

• Read	the	subtitles	and	think	about	how	they	go	with	the	title.

• Why	do	you	think	the	publisher	included	this	map?	this	graph?

• When	is	the	best	time	to	read	the	sidebars?	(after	reading	the	text	on	the
page	but	before	going	to	the	next	page)

Stahl	et	al.	(2003)	describes	Fluency-Oriented	Reading	Instruction	(FORI)	for
use	in	grades	two	and	up	with	content-area	textbooks.	First,	the	text	is	read
aloud	by	the	teacher	as	students	follow	along	in	their	copies.	A	discussion	of
the	text	follows	to	ensure	students	understand	the	importance	of
comprehension.	Over	the	next	three	days,	students	reread	the	text	by	echo
reading	(see	page	143),	choral	reading	(see	page	33),	or	using	partner
strategies	(see	pages	107–111).

On	the	third	day,	the	text	is	taken	home	and	read	aloud	to	a	family	member.
By	this	point,	students	have	practiced	the	text	and	you	can	be	confident	that
they	understand	it	thoroughly.	Thus,	you	can	spend	the	final	two	days	of	the
week	doing	related	activities.

When	you	speak	to	an	ELL	student	and	there’s	a	long	pause,
it’s	easy	to	feel	like	you	have	to	jump	in	and	continue
speaking	or	answer	your	own	question.	But	long	pauses	are
vital	as	he	or	she	processes	or	translates	(depending	upon	the
literacy	stage).	After	waiting	60	seconds,	you	may	wish	to
rephrase	the	question	and	then	give	more	time	for	the	student



to	answer.

Reading	to	the	Bottom	of	It
Brand	and	Brand	(2006)	devised	the	Reading	to	the	Bottom	of	It	strategy	for
informational	texts.	First,	preview	the	text,	and	then	give	students	five
minutes	to	silently	read	to	the	bottom	of	the	page.	Those	students	who	finish
quickly	should	return	to	the	top	of	the	page	and	reread	it	as	many	times	as
they	can	until	you	call	time.	Reconvene	and	ask,	“What	did	you	find
challenging	on	this	page?”	This	encourages	students	to	take	charge	of	their
own	learning	by	identifying	words	that	they	didn’t	understand,	proper	nouns
that	they	found	hard	to	decode,	and	complex	sentence	structures	that	needed
to	be	pulled	apart	for	thorough	understanding.

As	a	whole	group,	reread	parts	that	students	identify	as	challenging	and
discuss	how	to	tackle	them.	As	students	become	more	skillful,	you	can	have
them	read	to	the	end	of	the	chapter	before	reconvening.	To	make	lists	of
important	ideas	from	nonfiction	texts,	require	students	to	read	the	line	from
the	text.

Whenever	possible,	use	real	objects,	or	realia,	to	stimulate
conversation	and	build	background	knowledge	before
reading.	For	example,	if	you	are	reading	about	a	character
who	fell	and	broke	his	or	her	ankle	while	ice	skating,	bring	in
a	pair	of	ice	skates.	If	a	picture	is	worth	a	thousand	words,
realia	is	worth	10,000,	especially	for	ELL	students.



	

The	Dog	and	the	Wolf
A	thin	Wolf	was	almost	dead	from	hunger	when	he

happened	to	meet	a	dog.

“Oh,	Cousin,”	said	the	Dog.	“Your	irregular	life	will	soon
be	the	ruin	of	you.	Why	do	you	not	work	steadily	as	I	do?
Then	you	would	get	your	food	given	to	you	daily.”

“I	would	be	glad	to,”	said	the	Wolf,	“if	I	could	only	get	a
place.”

“I	will	easily	arrange	that	for	you,”	said	the	Dog.	“Come
with	me	to	my	master,	and	you	can	share	my	work.”

So	the	Wolf	and	the	Dog	headed	toward	the	town.	On	the
way	there,	the	Wolf	saw	that	the	hair	on	one	part	of	the	Dog’s
neck	was	missing.	He	asked	him	how	that	had	come	about.

“Oh,	it	is	nothing,”	said	the	Dog.	“That	is	just	the	place
where	my	collar	is	put	on	at	night	to	keep	me	chained	up.	It
rubs	a	bit,	but	one	soon	gets	used	to	it.”

“Is	that	true?”	said	the	Wolf.	“Then	good-bye	to	you,	Dog.
No	amount	of	food	is	worth	my	freedom!”

Moral:	Better	to	starve	and	be	free	than
be	a	well-fed	slave.



	

The	Fox	and	the	Cat
A	Fox	boasted	to	a	Cat	about	its	many	methods	for

avoiding	danger.	“I	have	at	least	a	dozen	ways,”	the	Fox
bragged,	“for	escaping	my	enemies.”

“I	have	just	one,”	said	the	Cat.	“But	I	can	make	do	with
that.”	Just	then	the	pair	heard	howls.	It	was	from	a	pack	of
hounds.	The	Cat	quickly	climbed	up	a	tree.	She	hid	herself	in
its	branches.

“This	is	my	plan,”	said	the	Cat.	“What	are	you	going	to
do?”

The	Fox	thought	first	of	one	way.	He	started	to	run	off.	But
then	another,	better	plan	came	into	his	mind.	He	hurried	in	the
other	direction.	Then	the	Fox	stopped.	A	third	plan	had	come
to	him.	He	wasn’t	sure	if	it	was	better	than	the	second	one	he’d
had.	Then	he	thought	of	another—and	another.	While	the	Fox
was	still	considering	all	his	choices,	the	hounds	caught	him.

Moral:	Better	to	have	one	safe	way	than
a	dozen	among	which	you
cannot	decide.



	

The	Farmer,	His	Son,	and	Their
Horse

A	farmer	and	his	son	set	out	to	sell	their	horse.	They	were
leading	it	by	its	halter	when	they	met	a	group	of	girls.

“Just	look	at	that,”	one	of	the	girls	pointed	out.	“Have	you
ever	seen	such	silly	people,	trudging	along	the	hard	road	when
they	could	be	riding	on	a	horse?”

The	father	whispered	to	his	son	to	climb	on	the	horse’s
back.	Then	they	continued	on	their	way,	until	they	came	upon
a	cluster	of	elderly	men	sitting	on	a	bench.

“Just	look	at	that!”	cried	one.	“The	young	have	no	respect
for	their	elders.	Get	down,	boy,	and	let	your	father	rest	his
legs.”

The	father	told	his	son	to	get	off	the	horse	and	then
mounted	the	horse	himself.	Then	they	continued	on	their	way.
Soon	they	encountered	a	pair	of	women.	One	proclaimed,
“What	a	disgrace!	Just	look	at	that	horrible	father	making	his
poor	son	walk	while	he	rides	a	horse!	It’s	shocking!”

When	the	father	heard	this	criticism,	he	got	down	off	the	horse
and	searched	along	the	road	until	he	found	a	stout	pole.	He
tied	the	horse’s	front	legs	together	and	back	legs	together.
Then	he	tied	the	horse	upside	down	to	the	pole.	The	father
took	one	end	of	the	pole	and	the	son	took	the	other.	At	last,
they	came	to	the	marketplace,	but	no	one	would	purchase	their
horse.	Who	would	buy	a	horse	that	had	to	be	carried	to
market?

Moral:	If	you	try	to	please	everyone,
you	will	end	up	pleasing	no	one.



	

The	Horse	and	the	Donkey
Once	a	man	owned	a	small,	plain	donkey	and	a

thoroughbred	horse.	The	horse,	being	bigger,	stronger,	and
more	beautiful,	considered	himself	superior	to	the	donkey.

The	man	decided	to	take	merchandise	to	sell	in	the
marketplace.	Onto	the	donkey’s	back	he	loaded	supplies	until
each	of	the	donkey’s	saddlebags	bulged.	The	horse	only	had	to
carry	his	master.	The	threesome	started	off	on	the	long
journey.

Two	days	later,	the	donkey	struggled	up	a	hill,	straining
under	his	incredibly	heavy	load	while	the	horse	pranced	along.
The	donkey	realized	he	wouldn’t	make	it	much	farther.

“Please	help	me,	Horse,”	he	said.	“If	you	would	just	take	a
small	portion	of	my	baggage,	I	know	I	could	manage.	As	it	is,
I	think	this	will	be	the	death	of	me.”

The	proud	horse	refused,	saying,	“Don’t	bother	me	with
your	problems.	You	do	your	job,	and	I’ll	do	mine.”

The	donkey	did	not	respond,	but	shortly	after	that,	the	load
overwhelmed	him.	His	legs	gave	way	and	he	collapsed.

“I	can’t	leave	you	here,”	the	owner	thought	aloud,	“and	I’ll
miss	customers	if	I	wait	for	you	to	regain	your	strength.”	He
looked	at	the	horse.	“You’ll	carry	the	load	the	rest	of	the	way.”

The	man	removed	the	heavy	bundles	from	the	donkey	and
heaved	them	onto	the	horse’s	back.	Then	he	lifted	up	the
donkey	and	laid	it	across	the	horse’s	saddle	as	well.

“I	regret	that	I	didn’t	help	you	when	you	asked,”	said	the
horse	to	the	donkey.

“Now	I	must	carry	not	only	your	load	but	you,	as	well!”

Moral:	If	you	won’t	do	your	share	of	the
work,	you	will	suffer	for	it	later.
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