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Grouping	Students
What	Grouping	Strategies	Can	I	Use?
There	are	many	variables	that	a	teacher	must	consider	when	grouping	students
to	create	a	successful	learning	environment.	These	variables	include	gender,
chemistry	between	students,	social	maturity,	academic	readiness,	and	special
needs.	Some	students	will	work	well	together	while	others	will	have	great
difficulty.

In	this	book,	for	ease	of	understanding,	readiness	levels	are	represented	with	a
shape	(triangle	for	above-grade	level,	square	for	on-grade	level,	and	circle	for
below-grade	level).	In	a	classroom,	however,	a	teacher	might	want	to	change
the	names	for	leveled	groups	from	time	to	time.	A	teacher	might	use	colors,
animal	names,	or	athletic	team	names	to	group	students.	For	example,	a
teacher	could	cut	out	and	distribute	three	different	colors	of	construction
paper	squares,	with	each	color	representing	a	different	readiness	level.	The
teacher	would	tell	all	the	“yellow	square”	students	to	find	partners	who	also
have	a	yellow	square.	This	way,	the	teacher	creates	homogeneous	groups
while	also	allowing	students	to	choose	partners.

The	following	grouping	strategies	demonstrate	various	ways	to	group	students
in	a	differentiated	classroom.	This	section	is	included	so	that	you	can	learn	to
quickly	group	your	students	and	easily	apply	the	strategies.

Flexible	Grouping
Flexible	grouping	means	that	members	of	a	group	change	frequently.
Routinely	using	the	same	grouping	technique	can	lead	to	negative	feelings,
feelings	of	shame	or	a	stigma	associated	with	some	group	levels,	lack	of
appropriate	instruction,	boredom,	and	behavior	problems	in	the	classroom.
Flexible	grouping	can	change	the	classroom	environment	daily,	making	it
more	interesting.	It	takes	away	the	negative	feelings	and	stigma	of	the
struggling	students	because	groups	are	always	changing.	No	longer	are	the
struggling	students	always	in	the	same	group.

Flexible	grouping	can	occur	within	one	lesson	or	over	an	entire	unit.	Try	to



modify	groups	from	day	to	day,	week	to	week,	and	unit	to	unit.	Flexible
grouping	can	include	partner	work,	cooperative	grouping,	and	whole-class
grouping.	Students’	academic	levels,	interests,	social	chemistry,	gender,	or
special	needs	can	determine	their	placement	in	a	particular	group.	Organize
charts	like	the	ones	on	the	following	pages	to	help	you	keep	track	of	how	you
are	grouping	your	students.

Homogeneous	Grouping
Homogeneous	grouping	brings	together	students	who	have	the	same	readiness
levels.	It	makes	sense	to	group	students	homogeneously	for	reading	groups
and	for	language	and	mathematics	skills	lessons.	To	form	groups,	assess
students’	readiness	levels	in	a	content	area.	Then,	order	students	from	highest
to	lowest	in	readiness,	and	place	them	in	order	on	a	three-row	horizontal	grid.

One	way	to	create	homogeneous	groups	is	by	using	the	chart	below.	Notice
that	students	in	the	same	row	have	similar	readiness	levels.

Student	1 Student	2 Student	3 Student	4

Student	5 Student	6 Student	7 Student	8

Student	9 Student	10 Student	11 Student	12

Homogeneous	groups	share	similar	readiness	levels.

Heterogeneous	Grouping
Heterogeneous	grouping	combines	students	with	varied	academic	readiness
levels.	When	grouping	heterogeneously,	look	for	some	diversity	in	readiness
and	achievement	levels	so	students	can	support	one	another	as	they	learn
together.

Heterogeneous	groups	have	varying	readiness	levels.



Another	strategy	for	heterogeneous	grouping	is	to	group	by	interest.	Interest
groups	combine	students	with	varied	levels	of	achievement	to	create	groups
that	have	common	interests.	Other	strategies	for	heterogeneous	grouping
include	allowing	students	to	self-select	their	groups,	grouping	by	locality	of
seating	arrangements	in	the	classroom,	and	selecting	groups	at	random.

Flexogeneous	Grouping
Flexogeneous	grouping	allows	for	the	flexible	grouping	of	homogeneous	and
heterogeneous	groups	within	the	same	lesson.	Students	switch	groups	at	least
one	time	during	the	lesson	to	create	another	group.	For	example,	the
homogeneous	groups	meet	for	half	the	lesson	and	then	switch	to	form
heterogeneous	groups	for	the	rest	of	the	lesson.

One	easy	flexogeneous	grouping	strategy	is	to	jigsaw	or	mix	up	already
established	homogeneous	groups.	To	jigsaw	groups,	allow	homogeneous
groups	of	students	to	work	together	for	part	of	the	lesson	(circle,	square,	and
triangle	groups).	Then,	distinguish	group	members	by	labeling	them	A,	B,	and
C	within	the	same	group.	All	of	the	As	form	a	new	group,	the	Bs	form	a	new
group,	and	the	Cs	form	a	new	group.



Flexogeneous	grouping	uses	homogeneous	and	heterogeneous	groups	in	a
single	lesson.



Working	with	English	Language	Learners
Strategies	for	Working	with	English	Language
Learners
Use	visual	media	as	an	alternative	to	written	responses.	Have	all	students
express	their	thinking	through	visual	media,	such	as	drawings,	posters,	or
slide	shows.	This	is	an	effective	strategy	for	eliciting	responses	from	English
language	learners.	This	also	fosters	creativity	in	all	students,	challenges
above-grade-level	students,	provides	opportunities	for	artistically	inclined
students	who	may	struggle	academically,	and	avoids	singling	out	English
language	learners.

Frame	questions	to	make	the	language	accessible.	At	times,	you	will	need
to	rephrase	questions	to	clarify	meaning	for	English	language	learners.
Framing	questions	makes	the	language	accessible	to	all	students.	Higher-order
questions	can	be	asked	without	reducing	their	rigor.	Pose	questions	for
English	language	learners	with	question	stems	or	frames.

Example	Question	Stems/Frames
• What	would	happen	if…?

• What	is	your	opinion?

• Why	do	you	think…?

• How	would	you	prove…?

• Would	it	be	better	if…?

• How	is	_________	related	to	__________?

• If	you	could	____________,	what	would	you	do?

• Can	you	invent	________?

• Why	is	________	important?

• Why	is	________	better	than	____________?



Give	context	to	questions	to	enable	understanding.	This	can	be	done	by
placing	pictures	or	small	icons	directly	next	to	key	words.	English	language
learners	also	benefit	from	chunking	sentences.	For	example,	with	the	question
In	the	ocean,	how	do	wind	and	ocean	currents	make	boats	move?	English
language	learners	can	see	right	away	that	the	question	is	about	the	ocean,	so
they	have	a	context	for	answering	the	question.

Provide	English	language	learners	with	sentence	stems	or	frames	to
encourage	higher-order	thinking.	These	learners	need	language	tools	to
help	them	express	what	they	think.	Sentence	stems	or	frames	will	not	only	get
the	information	you	need	and	want	from	your	English	language	learners,	but
it	will	also	model	how	they	should	be	speaking.	You	can	provide	these
sentence	stems	or	frames	on	small	sticky	notes	for	students	to	keep	at	their
desks,	or	write	them	on	laminated	cards	and	distribute	them	to	students,	when
necessary.

Example	Sentence	Stems/Frames
• This	is	important	because…

• This	is	better	because…

• This	is	similar	because…

• This	is	different	because…

• I	agree	with	_________	because…

• I	disagree	with	________	because…

• I	think	_______	because…

• I	think	__________	will	happen	because…

Partner	up,	and	let	partners	share	aloud.	Have	English	language	learners
work	with	language-proficient	students	to	answer	questions,	solve	problems,
or	create	projects.	Language-proficient	partners	can	provide	the	academic
vocabulary	needed	to	express	ideas.	Prepare	your	language-proficient	students
to	work	with	language	learners	by	explaining	that	they	must	speak	slowly	and
clearly	and	give	these	learners	time	to	think	and	speak.

How	Can	I	Support	English	Language	Learners?
All	teachers	should	know	the	language-acquisition	level	of	each	of	their
English	language	learners.	Knowing	these	levels	will	help	to	plan	instruction.
Using	visuals	to	support	oral	and	written	language	for	students	at	Level	1	will
help	make	the	language	more	comprehensible.	Students	at	Levels	2	and	3
benefit	from	pair	work	in	speaking	tasks,	but	they	will	need	additional



individual	support	during	writing	and	reading	tasks.	Students	at	Levels	4	and
5	may	still	struggle	with	comprehending	the	academic	language	used	during
instruction,	as	well	as	with	reading	and	writing.	Use	the	chart	below	to	plan
appropriate	questions	and	activities.

Proficiency	Levels	for	English	Language	Learners—Quick
Glance



Self-Editing

Differentiation	Strategy

Leveled	Questions

Standards
• Students	will	use	strategies	to	edit	and	publish	written	work.

• TESOL:	Students	will	use	English	to	obtain,	process,	construct,	and
provide	subject	matter	information	in	spoken	and	written	form.

Materials
• lesson	resources	(pages	24–27)

• ingredients	for	making	a	familiar	snack

• utensils	for	assembling	a	familiar	snack

• art	supplies

Procedures

Demonstrate	for	the	class	how	to	make	a	familiar	snack,	such	as	a	peanut
butter	and	jelly	sandwich,	a	sundae,	or	s’mores.	As	you	work,	explain	each
step	aloud.	Do	not	assume	that	everyone	knows	how	to	make	the	snack.

Have	students	return	to	their	desks.	Ask	them	to	write	a	paragraph
explaining	in	their	own	words	how	to	make	the	snack.

After	students	have	finished	their	paragraphs,	write	the	acronym	CUPS	on
the	board.	Introduce	this	four-step	process	for	editing.	Explain	that	C
stands	for	capitalization.	During	the	first	step	of	editing,	students	should



check	their	work	for	capitalization	errors.	U	stands	for	understanding.
During	the	second	step,	students	should	make	sure	their	writing	makes
sense.	P	stands	for	punctuation.	During	the	third	step,	students	will	check
their	work	for	punctuation	errors.	S	stands	for	spelling.	During	the	final
step,	students	will	check	their	spelling.	Ask	students	to	record	the	steps	in
CUPS	on	their	papers.

Invite	students	to	each	choose	a	partner	for	the	next	activity.

English	Language	Support—Encourage	English	language	learners
to	choose	language-proficient	partners	with	whom	they	feel	comfortable
taking	academic	risks.	In	addition,	take	time	to	explain	to	their	partners	the
best	ways	to	work	with	English	language	learners.	Ask	them	to	speak
clearly	and	slowly,	point	to	text	as	they	read,	and	allow	extra	time	for	them
to	answer	questions.

Have	students	read	their	paragraphs	aloud	to	their	partners.	Ask	students	to
circle	each	punctuation	mark	in	their	own	writing.	Next,	have	them	check
to	make	sure	that	a	capital	letter	follows	every	punctuation	mark	that	ends
a	sentence.	Ask	students	to	fix	capitalization	errors	before	moving	on	to
the	next	step.

Have	students	silently	reread	their	paragraphs.	Ask	them	to	make	sure	they
make	sense	and	follow	a	logical	sequence.	Have	students	point	out	any
confusing	parts	of	their	partners’	writing.	Allow	students	time	to	make
necessary	corrections.

Students	should	read	the	paragraphs	again,	this	time	checking	for
punctuation.	Explain	that	when	they	see	a	period	or	ending	punctuation,
they	should	pause	and	silently	count	to	three.	If	they	do	not	see	ending
punctuation,	they	are	not	allowed	to	pause,	even	for	a	breath!	This	will
help	students	identify	run-on	sentences.	Ask	them	to	fix	these	sentence
errors	before	moving	on	to	the	next	step.

Have	students	reread	their	paragraphs.	The	next	activity	will	help	students
identify	spelling	errors.	Ask	students	to	start	with	the	last	word	of	their
paragraphs	and	silently	read	from	end	to	beginning.	Reading	backwards
will	slow	students	down	and	keep	them	from	skimming.	Spelling	errors
should	jump	out	at	them.	Ask	students	to	fix	the	spelling	errors	before
moving	on	to	the	next	step.



Finally,	students	should	read	their	paragraphs	aloud	to	their	partners	one
last	time.

Distribute	the	Self-Editing	Practice	activity	sheet	(pages	24–26)	to
students	according	to	their	readiness	levels.	Have	students	complete	the
activity	sheet	according	to	the	directions.

The	Self-Editing	Extension	activity	sheet	(page	27)	is	a	fun	way	to	extend
the	lesson.	Have	students	work	independently,	or	in	groups,	to	complete
one	of	the	projects.	The	goal	is	for	students	to	help	one	another	commit	the
CUPS	method	to	memory.

If	students	finish	early,	they	may	complete	the	Anchor	Activity.

Assessment
Review	students’	responses	to	the	leveled	questions	to	evaluate	their
understanding	of	the	concept.

Activity	Levels

Above	Grade	Level



On	Grade	Level

Below	Grade	Level

Anchor	Activity

Have	students	set	up	a	CUPS	self-editing	station	in	the	classroom.	Have
them	stock	it	with	editing	pens,	sticky	notes,	and	laminated	posters
explaining	the	steps	of	the	CUPS	method.	Train	some	of	these	students	to
be	CUPS	experts.	Assign	them	the	job	of	keeping	the	station	neat	and	well
stocked.	These	students	could	also	keep	“office	hours”	at	the	station	to
help	classmates	as	they	edit	their	work.	Provide	time	for	students	to	visit
the	station	before	handing	in	written	assignments.

Name	__________________________________

Self-Editing	Practice
Part	1	Directions:	Write	at	least	one	paragraph	about	a	time	you	were
surprised.

Part	2	Directions:	Now,	use	the	CUPS	method	you	learned	in	class	to	edit
your	paragraph.	Check	your	Capitalization,	Understanding,	Punctuation,	and
Spelling.

Part	3	Directions:	Answer	the	questions	about	self-editing.

1. How	effective	is	the	CUPS	method	for	improving	your	writing?
Explain.



2. How	could	you	teach	the	CUPS	method	to	other	students?	Design	a
lesson	and	describe	your	idea	below.

Name	__________________________________

Self-Editing	Practice
Part	1	Directions:	Write	a	paragraph	about	a	time	you	were	surprised.

Part	2	Directions:	Choose	a	partner	with	a	square	at	the	top	of	his	or	her
activity	sheet.	Then,	work	together	to	edit	each	other’s	paragraphs.	Use	the
CUPS	method	you	learned	in	class.

Step	1:	Check	for	Capitalization	errors.

Step	2:	Check	for	Understanding.	Does	it	make	sense?

Step	3:	Check	for	Punctuation	errors.

Step	4:	Check	for	Spelling	errors.

Part	3	Directions:	Answer	the	questions	about	self-editing.

1. Which	step	of	the	CUPS	method	is	hardest	for	you?	Explain	why.

2. Can	you	create	a	mnemonic	device	(memory	tool)	that	will	help	other
students	recall	the	steps	of	the	CUPS	method?	Write	it	on	the	lines
below.

Name	__________________________________



Self-Editing	Practice
Part	1	Directions:	Read	the	paragraph	below	about	a	surprise.	You	should
notice	some	errors	as	you	read.

We	were	all	surprised	when	the	lights	whent	out.	Lightning

was	crashing	all	around	us	rain	was	pooring	down	outside?

we	could	hear	the	hard	rain	drops	pinging	on	the	windows.

Everyone	knew	this	storm	was	probably	going	to	last	most

of	the	night.	i	decided	to	look	for	a	flashlight	under	the

kitchen	sink	sally	went	to	look	for	matches	and	canddles	in

the	closet.	We	kept	telling	ourselves	not	too	panic.	The

weather	chunnel	said	it	was	going	to	storm.

Part	2	Directions:	Choose	a	partner	with	a	circle	at	the	top	of	his	or	her
activity	sheet.	Edit	the	paragraph	together.	Make	corrections	in	pen.	Use	the
CUPS	method	you	learned	in	class	to	find	all	12	mistakes.

Step	1:	Check	for	Capitalization	errors.	(Hint:	There	are	3	errors.)

Step	2:	Check	for	Understanding.	Is	the	story	in	the	right	order?
(Hint:	There	is	1	error.)

Step	3:	Check	for	Punctuation	errors.	Are	there	run-on	sentences?
(Hint:	There	are	3	errors.)

Step	4:	Check	for	Spelling	errors.	(Hint:	There	are	5	errors.)

Part	3	Directions:	Answer	the	questions	about	self-editing.

1. Which	step	of	the	CUPS	method	is	most	important?	Explain	why.

2. How	would	you	explain	the	CUPS	method	to	a	friend?	Write	your
description	below.

Name	__________________________________

Self-Editing	Extension



The	CUPS	method	is	a	great	way	to	catch	your	own	writing	mistakes,	but	it
only	works	if	you	can	remember	all	of	the	steps	and	how	to	do	them.

Directions:	The	projects	below	are	designed	to	help	you	and	your	classmates
memorize	the	CUPS	method.	Choose	one	of	the	projects	to	complete.

Project	due	date:	_________________

Sing	a	Silly	Song

Have	you	ever	had	a	song	stuck	in	your	head?	Music	is	a	great	memory
tool.	Choose	a	familiar	tune.	Then,	make	up	new	words	that	explain	the
CUPS	method.	Be	prepared	to	teach	the	song	to	your	classmates.

Paint	a	Poster

Catch	your	classmates’	attention	with	a	colorful	poster.	Spell	out	the
CUPS	method	in	bold,	bright	letters.	Make	sure	you	explain	each	step
and	how	to	do	it.	Illustrations	and	symbols	will	make	your	poster	a	great
classroom	resource.	The	final	product	should	be	neat,	clear,	and	visually
appealing.

Act	It	Out

If	you	really	want	your	classmates	to	remember	CUPS,	perform	a	skit
that	explains	the	method.	Make	your	play	silly,	dramatic,	or	both,	but	be
sure	it	holds	your	classmates’	attention.	Costumes	and	props	will	make	it
even	more	memorable.

Make	It	a	Game

Use	the	CUPS	method	as	inspiration	for	a	game.	Design	and	make	a
board	game,	card	game,	or	any	other	type	of	game	that	helps	teach	self-
editing	skills.	Borrow	ideas	from	your	favorite	games	and	combine	them
into	something	new	and	exciting.	Make	a	final	product	that	your



classmates	can	play.



Writing	Dialogue

Differentiation	Strategy

Menu	of	Options

Standards
• Students	will	use	conventions	of	punctuation	in	written	compositions.

• TESOL:	Students	will	use	English	to	interact	in	the	classroom.

Materials
• lesson	resources	(pages	30–33)

• novels	and	chapter	books	(See	page	167.)

• sticky	notes

• newspapers

• magazines

• glue

• scissors

Procedures

Engage	students	by	reading	an	interesting	conversation	aloud	from	a
popular	novel.	After	reading,	ask	students	to	describe	the	type	of	passage
you	read.	Then,	explain	that	when	characters	speak	out	loud,	their	words
are	called	dialogue.	Authors	put	quotation	marks	around	dialogue	to	signal
to	readers	that	the	words	are	being	said	out	loud.	Challenge	students	to
browse	chapter	books	for	examples	of	dialogue	to	share	with	classmates.




