


	

Publishing	Credits
Dona	Herweck	Rice,	Editor-in-Chief;	Robin	Erickson,	Production	Director;
Lee	Aucoin,	Creative	Director;	Sara	Johnson,	M.S.Ed.,	Senior	Editor;
Leah	Quillian,	Assistant	Editor;	Emily	Engle,	Editor;	Grace	Alba,	Designer;
Corinne	Burton,	M.A.Ed.,	Publisher

	

	

	

	

	

	

	

	

	

Shell	Education
5301	Oceanus	Drive

Huntington	Beach,	CA	92649-1030
http://www.shelleducation.com
ISBN	978-1-4258-0690-3

ePUB	ISBN	978-1-5457-1372-3
©	2013	Shell	Educational	Publishing,	Inc.

	

The	classroom	teacher	may	reproduce	copies	of	materials	in	this	book	for	classroom	use
only.	 The	 reproduction	 of	 any	 part	 for	 an	 entire	 school	 or	 school	 system	 is	 strictly
prohibited.	No	part	of	this	publication	may	be	transmitted,	stored,	or	recorded	in	any	form
without	written	permission	from	the	publisher.

http://www.shelleducation.com


Table	of	Contents
Foreword

Acknowledgments

Preface

Chapter	1:	What	Is	Common	Sense	Assessment?

Chapter	2:	Pre-Assessments

Chapter	3:	Formative	Assessments

Chapter	4:	Summative	Assessments

Chapter	5:	Final	Grading	and	Reporting

Chapter	6:	Where	Do	I	Start?

Appendix	A:	Additional	Resources

References	Cited



Chapter

1

What	Is	Common	Sense	Assessment?
“Teachers	assess	to	test;	educators	assess	to	assist	learning.”

—Dave	Carter	(2001)

Before	we	begin	our	journey	into	the	common	sense	of	assessment	and	grading,	take	a
moment	to	reflect	on	your	own	past	experiences	as	a	student	or	a	parent	of	a	student,	or
perhaps	on	the	actions	of	a	teacher	you	know.

1. Did	you	ever	receive	a	grade	in	school	that	you	felt	was	unfair?	What	happened?
Why	was	it	unfair?

2. If	you	were	to	relive	that	experience,	how	would	you	change	what	happened	to	be
a	more	fair	outcome?

Common	Sense	Assessment	and	Grading
In	your	first	explanation,	look	to	see	if	there	was	a	lack	of	common	sense	in	how	and

why	 you	 received	 that	 grade.	 In	 your	 second	 response	 stating	 how	 you	 would	 have
changed	what	happened,	how	does	common	sense	enter	into	this	new	scenario?	Now	that
you	have	created	a	mindset	of	what	you	believe	to	be	fair	in	assessment	and	grading	and
how	 common	 sense	 plays	 a	 major	 role,	 let’s	 move	 into	 how	 we	 can	 best	 achieve	 a
common	sense	assessment	approach	in	your	classroom.

When	 you	 see	 the	word	assessment	 in	 the	 title	 of	 this	 book,	 you	may	 immediately
think,	“Oh,	no.	Not	another	book	on	 testing!	That	 sounds	boring.”	Since	a	book	can	be
judged	 by	 its	 cover,	 there	 are	 some	 key	 concepts	 in	 the	 title	 of	 this	 book	 that	must	 be
discussed	before	we	delve	 into	 the	 teacher-friendly	strategies	 that	are	based	on	common
sense.	More	specifically,	we	will	discuss	the	concepts	of	assessment	and	grading	as	well
as	the	essential	principles	of	differentiated	instruction	that	are	integrated	into	the	practices
described	 in	 this	 book.	 Defining	 these	 concepts	 will	 provide	 a	 common	 language	 for
effectively	 implementing	 teacher-friendly,	 common	 sense	 assessment	 and	 grading
strategies	in	your	classroom.

First,	 let’s	 take	 an	 in-depth	 look	 at	 some	 key	 concepts	 of	 differentiated	 instruction.
Next,	we	will	take	a	look	at	the	definitions	of	assessment,	evaluation,	and	grading.

What	Is	Differentiated	Instruction?
Differentiated	instruction	occurs	when	the	process	of	teaching	and	learning	takes	into

account	an	individual	student’s	readiness	level,	interests,	and	preferred	modes	of	learning.



Amy	Benjamin	(2003)	says	differentiated	instruction	is	“a	term	that	refers	to	a	variety	of
classroom	practices	 that	allow	for	differences	 in	students’	 learning	styles,	 interests,	prior
knowledge,	 socialization	 needs,	 and	 comfort	 zones.”	 Differentiation	 includes	 how	 a
student	 shows	 proficiency	 of	 content	 standards.	 This	 is	 particularly	 important	 in	 the
context	of	this	book.

The	following	are	the	5	Essential	Elements	of	differentiated	instruction.	Elements	#1,
#2,	 and	 #5	 are	 specifically	 targeted	 in	 this	 book	 as	 they	 illustrate	 the	 key	 role	 that
assessment	and	grading	play	in	a	differentiated	classroom	environment.

Element	#1:	Know	the	curriculum.

Curriculum	is	defined	here	as	district	standards,	state	standards,	and/or	the	Common
Core	 State	 Standards.	 It	 is	 crucial	 that	 these	 standards	 are	 clear	 and	 aligned
throughout	the	grade	levels.	It	is	this	clear	and	aligned	curriculum	that	lends	itself	to
being	differentiated.	The	 teacher	 starts	with	 the	 standard,	 then	assesses,	 and	 finally
differentiates	based	on	the	results	of	the	assessment.

Element	#2:	Be	an	assessment	expert.

Assessment	 is	 a	 process	 of	 three	 stages:	 pre-assessment,	 formative	 assessment
(ongoing),	and	summative	assessment	(final).	Assessments	come	in	many	forms,	so	it
is	crucial	that	the	teacher	understands	all	aspects	of	how	to	assess	as	well	as	ways	to
modify	any	of	 these	assessment	 types	 in	order	 to	create	 learning	pathways	for	each
student.

Element	#3:	Utilize	flexible	grouping	strategies.

The	teacher	decides	when	students	will	work	as	a	class,	when	they	will	work	alone,
and	when	 they	will	work	 in	 small	groups.	The	 teacher	 also	decides	when	 to	group
students	 together	 with	 similar	 or	 mixed	 learning	 profiles,	 when	 to	 spend	 time
instructing	 small	 groups,	 and	 when	 to	 spend	 time	 in	 conversation	 with	 individual
students.

Element	#4:	Create	tasks	that	are	respectful	of	each	learner.

The	majority	of	 the	 time,	student	work	 is	 interesting,	challenging,	and	 infused	with
opportunities	for	critical	thinking	for	all	students.	Learning	modalities	and	time	given
to	complete	each	task	are	important	factors	to	consider	here.

Element	#5:	Grade	to	show	growth.

A	 student’s	 grade	 should	 reflect	 that	 student’s	 mastery	 of	 grade-level	 standards,
objectives,	 or	 benchmarks.	 Students	 are	 measured	 against	 the	 standards,	 not	 other
students.	 In	 turn,	 these	 grades	 are	 tracked	 and	 reported	 in	 a	 way	 that	 indicates
students’	growth	and	progress	over	time.

Know	the	Curriculum
Start	with	 the	standard,	 then	assess.	Make	 this	your	mantra	whenever	you	plan	your

assessments.	Before	you	can	differentiate,	assess,	or	grade,	you	must	know	the	standards
and	grade-level	expectations	for	the	content	area.	The	goal	for	every	student	is	to	strive	for



mastery	of	the	content.	You	are	accountable	for	creating	opportunities	for	this	to	happen
and	 for	 teaching	 in	 order	 for	 students	 to	 attain	 mastery	 of	 the	 grade-level	 standards;
students	 are	 accountable	 for	 learning	 in	 order	 to	 attain	 mastery.	 Every	 assessment	 that
follows	your	instruction	simply	becomes	the	measuring	tool	by	which	you	can	determine
mastery	of	those	standards.	Start	with	the	standard,	then	assess.

Ask	yourself	these	very	important	questions:	Do	I	have	a	clear	understanding	of	what
content	standards	I	am	accountable	to	teach	for	grade-level	mastery?	Am	I	clear,	and	are
my	students	clear,	about	what	is	considered	mastery?	(Note:	The	term	proficient	may	be
used	instead	of	mastery.)	Either	term	defines	the	percentage	of	the	content	the	student	is
held	 accountable	 for.	 This	 percentage	 (e.g.,	 80	 percent,	 90	 percent,	 etc.)	 is	 usually	 pre-
determined	 by	 the	 school	 or	 district.	 For	 consistency	 in	 this	 book,	 I	 will	 use	 the	 term
mastery.

If	you	answered	No	 to	one	or	both	of	 the	questions	above,	 then	before	you	proceed,
seek	clarity	 first.	You	must	know	what	you	are	 supposed	 to	 teach	and	assess—meaning
standards,	not	book	chapters—and	what	 is	considered	mastery	 in	order	 for	you	 to	grade
fairly	 and	 make	 decisions	 that	 will	 drive	 your	 instruction.	 Once	 you	 are	 clear	 on	 the
content	at	your	grade	 level,	 then	you	can	proceed	 to	strategies	 for	assessing,	measuring,
and	evaluating	your	students’	progress	toward	mastery.

What	Is	Your	Curriculum?
Is	the	curriculum	your	textbooks,	programs,	and	kits?	No!	Is	the	curriculum	your	state

standards,	Common	Core	or	otherwise?	Yes!	Textbooks,	programs,	and	kits	are	resources
and	 tools	 for	 teaching	 your	 grade-level	 standards.	 Your	 curriculum	 is	 your	 standards!
Figure	 1.1	 is	 an	 Instruction	 and	 Assessment	 Model	 that	 shows	 a	 standards-focused,
assessment-driven	pathway	for	instruction.



The	 focus	 is	 on	 the	 grade-level	 content	 standards	 and/or	 concepts.	 Start	 with	 the
standard(s)	 in	 mind.	 Then,	 pre-assess,	 teach,	 and	 assess.	 Then,	 move	 on	 or	 reteach,	 if
needed.	After	reteaching,	assess	again.	Repeat	this	process	for	every	standard	or	group	of
standards	 for	 every	 unit.	 This	 cycle	 will	 take	 students	 on	 a	 continuous	 journey	 up	 the
assessment	and	evaluation	learning	curve	toward	mastery.	Let’s	see	how	this	looks	in	the
classroom.

1. Focus	on	the	standard

Mr.	Johnson	is	ready	to	plan	a	unit	on	the	Civil	War.	He	chunks	unit	standards	into
manageable	groups	and	time	frames.	The	first	standard	is	Students	will	understand
the	causes	of	the	Civil	War.

2. Pre-Assess

Mr.	Johnson	administers	a	“ticket-out”	pre-assessment	 (described	 in	Chapter	3)	 to
see	what	students	already	know.	Using	this	data,	he	then	plans	his	instruction	around
what	students	need	most.	He	has	assessed	what	students	already	know	and	therefore
where	less	time	is	needed	in	instruction.

3. Teach



Mr.	Johnson	instructs	his	students	on	this	standard.

4. Assess

Mr.	 Johnson	 assesses	 for	 understanding	 and	 makes	 adjustments	 to	 his	 original
lesson	plan,	using	 the	assessment	data.	He	asks:	 Is	more	 instruction	needed?	Do	I
move	 forward	with	 the	whole	 class?	Do	 I	 reteach	 those	 students	who	need	 it	 and
allow	others	to	move	on?

5. Reteach

Mr.	Johnson	then	reteaches	 if	 the	results	of	 the	assessment	reflect	 this	need.	After
more	instruction,	he	assesses	for	understanding	once	again.

6. Move	On

When	it	is	evident	through	assessment	that	gaps	of	understanding	have	closed	to	a
reasonable	 degree	 (i.	 e.,	 the	majority	 of	 students	 understand	 at	 a	 level	 of	mastery
and	 the	 few	 remaining	 will	 get	 continual	 reinforcement	 as	 the	 next	 standard	 is
applied),	Mr.	 Johnson	moves	on	 to	begin	 the	 cycle	with	 a	 new	 standard	or	 set	 of
standards.	The	process	is	then	repeated	for	every	standard	in	that	unit.

The	standards	that	are	currently	being	taught	should	be	posted	in	a	conspicuous	place
in	the	classroom	for	all	eyes.	Cognitive	Theory	Principles	tell	us	that	teachers	must	set	a
purpose	 and	 prime	 the	 brain	 for	 learning	 in	 order	 to	 make	 content	 relevant	 (Wormeli
2007).	When	the	content	is	relevant,	connections	are	made	and,	consequently,	information
is	retained	and	understood.	Conspicuous	places	might	include	the	front	of	the	room	above
the	 board,	 near	 the	 door	where	 the	 students	 enter	 and	 leave,	 or	 in	 an	 area	 of	 the	 room
where	 students	 engage	 in	 small-group	 instruction	 on	 a	 regular	 basis.	 Standards	 for	 the
entire	unit	can	take	the	form	of	a	checklist	that	students	keep	in	their	portfolios.	Standards
currently	being	taught	are	checked.	This	is	especially	helpful	because	the	students	can	see
where	they	are	in	the	“big	picture”	of	the	entire	unit.

Be	an	Assessment	Expert
In	order	to	be	an	expert	in	anything,	you	must	be	a	research	junkie,	gathering	as	much

information	 about	 the	 topic	 as	 you	 possibly	 can.	You’re	 reading	 this	 book,	 aren’t	 you?
That’s	a	great	start!	But	don’t	stop	here.	Comb	the	Internet,	drill	the	experts	in	your	area,
and	 attend	workshops	on	 assessment.	Leave	no	 stone	unturned	 as	 you	 seek	 information
about	what	assessment	truly	is	and	how	you	can	apply	it	 in	your	classroom.	If	you	have
engaged	in	vast	and	diverse	research	from	many	sources,	apply	that	research	to	areas	of
need	in	your	professional	practice	and	continue	to	do	so	as	new	research	emerges.	Then,
you	 can	 safely	 call	 yourself	 an	 expert.	 Just	 remember,	 even	 experts	 never	 stop	 their
research	and	applications!

Grade	to	Show	Growth
Grade	 books	 and	 reporting	 tools	 should	 be	 designed	 to	 show	 a	 starting	 and	 ending

point	 of	 understanding	 during	 the	 course	 of	 instruction	 for	 each	 standard.	 Starting	 and
ending	 points	 give	 the	 teacher	 a	 look	 at	what	 the	 student	 knows	 or	 does	 not	 know	 and



where	instruction	is	needed	in	order	to	achieve	mastery	of	the	standard.	Inputting	grades	in
a	manner	that	will	show	progress	over	time	provides	a	clear	indication	of	how	the	student
has	 moved	 forward	 on	 a	 continuum	 toward	 mastery.	 Student	 growth	 rates	 vary.	 Some
students	 will	 achieve	mastery	 sooner	 than	 others,	 but	 all	 students	 will	 succeed	 to	 their
highest	potential	when	given	the	time	they	need.	This	individual	progression	through	the
standards	should	be	reflected	in	the	way	that	grades	are	tracked	and	reported.

What	Defines	Assessment,	Evaluation,	Grades,	and
Reporting?

The	 terms	 assessment,	 evaluation,	 grade,	 and	 reporting	 are	 often	 used
interchangeably,	but	they	do	not	mean	the	same	thing.	The	terms	will	be	used	throughout
the	book,	so	it	is	important	that	their	differences	be	clarified.	I	will	go	into	more	detail	and
give	some	examples	of	each	one	later	in	the	chapter.

Assessment	is	the	gathering	and	reviewing	of	data.	Everything	students	say	and	do	is	a
form	of	data	that	can	be	assessed.

Evaluation	is	the	judgment	of	the	data.	This	judgment	can	come	in	the	form	of	check
marks,	grades,	smiley	faces,	 teachers’	 thoughts	or	observations	(e.g.,	“It	seems	that	John
does	not	understand.”),	and	more.

Grades	 are	 a	 form	of	 evaluation	or	 judgment.	They	can	be	points,	 letters,	 numbers,
etc.

Reporting	 is	 the	 process	 of	 sharing	 grades	 with	 others,	 such	 as	 students,	 other
teachers,	administrators,	and/or	parents.

In	 our	 fast-paced	 classrooms,	with	 all	 that	we	 have	 to	 teach,	we	 sometimes	 tend	 to
teach,	assess,	and	move	on	without	considering	the	results	of	the	assessment.	Then,	we	do
the	same	with	the	next	concept:	teach,	assess,	and	move	on.	It’s	as	though	we	expect	that
students	 have	 learned	 simply	 from	 taking	 the	 test	 as	 we	move	 on	 to	 the	 next	 concept.
Actually,	the	assessment	is	the	collection	of	the	data,	and	the	evaluation	of	that	data	tells
the	teacher	what	to	do	next	(i.e.,	either	move	on	or	reteach).

Assessment	Should	Improve	Performance,	Not	Just	Audit	It!
You	 don’t	 weigh	 a	 pig	 to	 fatten	 it.	 Rather,	 the	 pig	 is	 weighed	 (assessment:	 the	 pig

weighs	 75	 pounds);	 the	 problem	 is	 diagnosed	 (evaluation:	 the	 pig	 is	 underweight);	 and
then	 a	 prescription	 is	 filled	 (data-driven	 strategy:	 feed	 the	 pig).	 In	 the	 same	 way,
assessment	should	always	lead	to	diagnosis	and	prescription.

In	the	classroom,	assessments	do	not	help	students	learn	content.	The	assessment	is	the
measurement	tool	or,	in	the	example,	the	pig	scale.	The	results	of	the	assessment	inform
the	teacher	about	what	needs	to	be	done	next.	Either	the	teacher	needs	to	provide	further
instruction	or	move	on—feed	the	pig	or	leave	him	be!	You	may	think	this	is	a	no-brainer
concept.	 However,	 I	 have	 encountered	 situations	 in	 classrooms	 where	 if	 students	 did
poorly	 on	 an	 assessment,	 they	were	merely	 given	 the	 assessment	 again	 and	 again	 until
they	“got	it.”	Of	course,	they	never	did.	The	only	result	was	frustration	by	the	teacher	and



students	and	a	tragic	waste	of	everyone’s	precious	time.

The	Assessment	and	Evaluation	Learning	Curve
To	avoid	the	pitfalls	described,	let’s	take	a	look	at	the	nature	of	assessment	and	how	it

works.	Have	you	ever	 said	when	you	are	 in	 the	process	of	 learning	something	new	 that
you	were	 “on	 a	 learning	 curve?”	That	 learning	 curve	 is	 a	 hill	where	you	 start	 from	 the
bottom	and	work	your	way	up	to	the	top.	As	you	near	the	top,	the	hill	curves,	crests,	and
finally	plateaus.	Picture	Rocky	Balboa	running	up	that	mountain	of	stairs	as	he	prepares
himself	for	his	next	fight.	Hear	the	music	in	the	background	as	he	climbs:	“Getting	Strong
Now!”	He	reaches	 the	 top	with	arms	raised	 to	 the	heavens.	He	 turns,	sees	where	he	has
been,	and	rejoices	in	his	success	at	reaching	the	top.	Learning	curves	are	like	that!	Now,
let’s	put	students	at	the	bottom	of	that	stairway,	only	this	is	a	stairway	of	knowledge.	They
struggle	on	the	journey	upward	and	rejoice	when	they	reach	the	top.

Figure	1.2	is	an	Assessment	and	Evaluation	Learning	Curve.	It	shows	assessment	as	a
journey	 that	 begins	 at	 the	 bottom	 of	 a	 hill	 with	 preassessments,	 continues	 up	 through
formative	assessments,	climbs	over	that	final	crest,	and	finishes	at	the	uppermost	plateau
of	 summative	 assessments.	 The	 assessment	 journey	 is	 an	 instructional	 model	 for	 the
teacher,	and	it	is	a	process	for	the	students.	It	is	a	means	to	an	end,	and	the	end	is	mastery
of	content.	You	can	use	this	curve	to	guide	you	through	every	unit	and	every	standard	that
you	teach.



Below	are	 brief	 descriptions	 of	what	 each	 “step”	 on	 the	 learning	 curve	 is	 all	 about.
More	detail	will	be	shared	in	Chapters	2,	3,	and	4,	respectively.

Pre-Assessment
This	 is	 the	 time	when	 the	 teacher	 gathers	 crucial	 information	 about	 the	 students	 for

efficient	and	purposeful	planning.	In	this	step,	the	teacher	decides	which	standards	within
the	unit	 to	emphasize,	how	much	 time	 to	 spend	on	each	of	 those	standards,	and	how	 to
create	specific	learning	pathways	for	students	based	on	their	learning	modalities,	interests,
and	readiness	levels.	Some	examples	of	pre-assessments	are	shown	in	the	diagram;	more
examples	are	offered	in	Chapter	2.

Formative	Assessment
This	step	is	sometimes	referred	to	as	informative	assessment.	Formative	assessment	is

when	students	practice	and	the	teacher	reviews	the	practice	assessments	to	see	where	to	go



with	 his	 or	 her	 instruction.	 Formative	 assessment	 must	 be	 followed	 with	 corrective
instruction.

After	 formative	assessment,	 feedback,	and	corrective	 instruction,	 students	must	have
an	 opportunity	 to	 show	 the	 level	 of	 understanding	 they	 have	 now	 achieved.	 Some
examples	of	formative	assessments	are	shown	in	the	diagram;	more	examples	are	offered
in	Chapter	3.

Summative	Assessment
This	 is	 the	 time	when	students	show	final	progress	 in	relation	to	mastery	of	content.

Evaluations	for	these	assessments	are	noted	for	final	reporting	purposes.	Some	examples
of	 summative	 assessments	 are	 shown	 in	 the	 diagram;	 more	 examples	 are	 offered	 in
Chapter	4.

Recommendations	for	Pre-,	Formative,	and	Summative	Assessments

Here	are	two	recommendations	for	assessments:

1. Inform	 students	 of	 the	 concepts	 and	 skills	 necessary	 for	 achievement	 and	 the
criteria	that	will	be	used	to	judge	achievement.

2. Give	students	more	than	one	opportunity	to	show	their	new	level	of	understanding
of	 content	 (Marzano	 2000).	 Be	 sure	 students	 are	 given	 enough	 opportunities	 to
show	their	 level	of	understanding	of	content	 in	a	variety	of	ways	that	align	with
their	learning	modalities.

Why	Some	Succeed	and	Others	Do	Not
As	I	pointed	out	in	the	second	recommendation,	not	only	must	students	be	given	more

than	one	opportunity	 to	 show	new	 levels	of	understanding,	but	 they	must	 also	be	given
more	than	one	way	to	show	this.	Often,	teachers	give	tests	and	quizzes,	which	all	require
written,	 drawn,	 or	 fill-in-the-blank	 responses.	 This	works	 for	 some	 students,	 but	 others
may	struggle	with	their	writing	or	drawing	skills.	They	may	know	the	content	but	have	a
difficult	time	with	the	mode	of	the	assessment.

Choices	Given
Consider	your	students’	learning	modalities	(see	Chapter	2,	which	discusses	multiple

intelligences	and	learning	styles).	Keep	those	modalities	in	mind,	and	whenever	possible,
give	students	choices	for	how	they	want	to	show	what	they	know	so	that	you	can	have	a
more	 accurate	 measurement	 of	 what	 they	 know	 about	 the	 content.	 The	 format	 of	 the
assessment	 can	 skew	 the	 picture	 of	what	 the	 student	 knows	 if	 the	 format	 is	 not	 a	 good
match	with	his	or	her	learning	modalities.	For	example,	students	could	be	asked	to	write	a
short	 essay	 on	 one	 assessment	 and	 then	 perhaps	 the	 next	 attempt	 could	 be	 through
diagramming	or	role-playing.

Time	Given
Consider	the	fact	that	students	process	information	at	different	rates.	Give	each	student



the	time	he	or	she	needs	to	complete	activities	and	products.	This	can	be	done	by	making
sure	you	are	not	giving	students	too	much	work	to	accomplish	in	the	amount	of	time	they
have.	 Or	 allow	 students	 who	 need	 more	 time	 to	 finish	 the	 assessment	 later,	 either	 in
another	classroom,	during	the	next	class,	at	home,	or	at	any	other	time	that	is	agreed	upon
by	you	and	the	student.

Assessments	 and	Evaluations	Can	Take	On	Many
Forms

All	assessments	must	be	followed	by	evaluation	whether	it	is	a	mental	judgment	made
on	your	part,	a	check	mark	on	the	product,	or	a	letter	grade.	If	you	are	not	judging	each
assessment,	 then	 why	 are	 you	 giving	 it?	 All	 assessments	 inform	 instruction.	 Students
figure	 out	 right	 away	 that	 if	 the	 work	 they	 complete	 is	 not	 judged,	 then	 it	 must	 be
busywork	and	 therefore	not	 important.	 If	you	do	not	have	 time	 to	evaluate	or	grade	 the
assignments	you	give,	only	administer	assessments	that	you	have	time	to	evaluate	with	a
discerning	eye.

Assessments	 and	 evaluations	 can	 take	 on	 many	 different	 forms.	 Pre-assessments,
formative	assessments,	and	summative	assessments	do	not	always	have	to	be	paper-pencil
format.	Evaluations	don’t	always	have	to	be	grades.	First,	let’s	consider	the	different	ways
in	which	students	can	show	what	they	know.

Assessment	Types
There	are	many	different	types	of	assessments.	This	list	offers	some	suggestions:

• dramatic	presentations

• surveys

• graphic	organizers

• checklists

• oral	reports

• student-directed	mini-lessons

• written	documents

• projects

• tests

• songs

• quizzes

Evaluation	Types
There	 are	 many	 different	 ways	 to	 evaluate	 student	 learning.	 This	 list	 offers	 some

suggestions:



• rubric	scores

• graphs

• letter	grades

• check	marks

• percentage	scores

• symbols

• pictures

It’s	 not	 the	 modality	 of	 the	 assessment	 that	 determines	 if	 it	 is	 a	 pre-assessment,	 a
formative	assessment,	or	a	summative	assessment.	It’s	when	 the	assessment	is	given	that
determines	this.

Now,	 let’s	continue	 the	 journey	 to	discovering	hands-on,	 teacher-friendly	assessment
and	 grading	 strategies	 that	 you	 can	 implement	 immediately	 in	 your	 differentiated
classroom.	That	journey	begins	in	the	next	chapter	with	pre-assessments.

Review	and	Reflect
1. How	do	you	differentiate	assessments	to	meet	your	students’	needs?

2. Do	you	have	a	clear	understanding	of	what	the	content	standards	are	for	your
grade	 level?	 If	 so,	 how	 do	 you	 determine	 whether	 your	 students	 have
mastered	those	standards?

3. Look	 at	 the	 highlighted	 5	 Essential	 Elements	 of	 differentiated	 instruction.
Which	element	do	you	think	is	most	important	as	it	relates	to	assessment	and
grading?	Why?	Does	the	way	you	assess	and	grade	your	students	reflect	this
principle?
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