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Introduction
Many	school	professionals,	even	experienced	practitioners,	see	the	teaching	of	reading	as
the	 responsibility	 of	 the	English	 teacher,	 the	Reading	Specialist,	 or	 the	Resource	Room
teacher.	 In	elementary	schools,	 teachers	usually	assume	that	 reading	is	 taught	during	 the
reading	or	Language	Arts	period,	and	not	at	other	times.	In	fact,	if	you	examine	the	state
learning	 standards	 for	 the	 content	 area	 you	 teach	 or	 are	 planning	 to	 teach,	 you	 will
probably	find	little	mention,	if	any,	of	oral	and	written	communication	skills	except	those
in	the	Language	Arts	standards.	Yet,	in	order	for	students	to	do	well	in	any	content	area,
they	need	to	be	able	to	process	text,	communicate	in	oral	and	written	form,	and	associate
what	they	read	with	the	concepts	presented	in	class.	All	of	these	skills	are	literacy	skills.
So,	 developing	 literacy	 skills	 also	 helps	 students	 develop	 their	 understanding	 of	 the
content	you	are	teaching.

This	book	is	based	on	the	assumption	that	learning	content	requires	reading,	writing,	and
oral	communication	skills.	For	 this	 reason,	 there	 is	a	 strong	argument	 that	 it	 is	 in	every
teacher’s	 interest	 to	 help	 his/her	 students	 develop	 their	 literacy	 skills.	 That	 is	 why	 this
book	was	written—to	help	you	help	your	students	make	the	most	of	what	they	read,	write,
hear,	and	say,	particularly	in	the	content	area	you	teach.	Integrating	literacy	skills	into	your
content	 area	 does	 not	mean	you	need	 to	 abandon	your	 curriculum	or	 become	 a	 reading
teacher.	Integrating	literacy	skills	across	the	curriculum	can	enhance	the	content	you	teach
in	the	classroom,	while	also	making	students	stronger	readers.

In	 this	book,	you	will	 read	about	 strategies	 for	helping	your	K–6	students	develop	 their
reading,	 writing,	 and	 oral	 communication	 skills	 within	 the	 context	 of	 the	 content	 you
teach.	These	strategies	are	based	on	solid	 research,	strong	 theoretical	principles,	and	 the
experience	of	content	area	teachers.	As	you	learn	about	these	strategies,	you	will	also	be
developing	 your	 ability	 to	 match	 effective	 strategies	 with	 the	 needs	 of	 your	 particular
groups	of	students.

How	This	Book	Is	Organized
Each	chapter	of	this	volume	addresses	a	particular	literacy	skill	area,	such	as,	using	prior
knowledge,	 questioning,	 and	 summarizing.	 Each	 chapter	 begins	 with	 a	 rationale	 for
developing	that	skill	and	follows	with	ways	to	integrate	that	skill	into	your	content	area.
Each	chapter	concludes	with	opportunities	for	you	to	review	and	reflect	on	what	you	have
learned	and	what	it	might	mean	for	your	own	practice.

Chapter	 1	 describes	 the	 overall	 model	 of	 content	 area	 reading	 that	 we	 will	 assume
throughout	the	book.	This	model	will	give	you	an	organizer	for	the	chapters	that	follow.
Chapters	2	 through	9	 focus	 on	 vocabulary	 development,	 tapping	 into	 prior	 knowledge,
making	 predictions,	 self-monitoring,	 using	 organizers	 and	 visual	 representations,
summarizing,	 and	 questioning.	 Chapter	 10	 takes	 up	 the	 topic	 of	 writing	 and	 the
relationship	 between	 reading	 and	writing	 in	 a	 balanced	 approach	 to	 teaching	 literacy	 in
content	 areas.	 Chapter	 11	 offers	 ways	 to	 integrate	 these	 skills	 into	 a	 comprehensive
approach	to	developing	literacy	in	the	context	of	your	content	area.



Vocabulary	Review
In	this	book,	you	will	be	exposed	to	several	terms	with	which	you	may	or	may	not	already
be	familiar.	Even	if	you	have	encountered	these	words	before,	you	may	find	that	they	have
different	and	very	specific	meanings	in	the	field	of	education.	To	organize	your	thinking
before	you	read	this	book,	note	your	initial	definition	of	each	term.	Then,	when	you	have
finished	reading	 the	book,	note	your	final	definition	of	each	 term,	and	see	whether	your
definitions	have	changed.	You	will	also	 find	 the	definition	of	each	of	 these	 terms	 in	 the
Glossary.

Term Initial	Definition Final	Definition

active	reading 	 	

advance	organizer 	 	

Bloom’s	Taxonomy 	 	

Collaborative	Strategic
Reading	(CSR)

	 	

cooperative	learning 	 	

discussion 	 	

expository	text 	 	

graphic	organizer 	 	

Language	Experience 	 	

narrative	text 	 	

prior	knowledge 	 	

Question/Answer
Relationships	(QAR)

	 	

questioning 	 	

Reciprocal	Teaching 	 	

scaffold 	 	

schema 	 	

semantic	mapping 	 	



situated	learning 	 	

summarizing 	 	

think-aloud 	 	



A	Three-Phase	Model	of	Reading
One	of	the	most	common	misconceptions	about	teaching	literacy	is	that	it	should	be	taught
separately	from	the	rest	of	the	content	you	teach.	This	is	one	of	the	reasons	many	teachers
believe	that	literacy	instruction	is	the	English	teacher’s	job.	However,	let	us	take	a	look	at
some	 research	 that	 offers	 another	 perspective	 on	 this	 question.	 Brown,	 Collins,	 and
Duguid	 (1989)	 and,	more	 recently	Lave	 (1997),	 argue	 that	 concepts	we	 learn	 cannot	be
easily	 decontextualized,	 or	 separated	 from	 the	 contexts	 in	which	we	 learn	 them.	 These
researchers	have	found	that	what	we	learn	is	a	product	of	the	context	in	which	we	learn	it.
As	an	example,	consider	your	understanding	of	addition.	In	real	life,	you	probably	do	not
add	numbers	out	of	 context,	 just	 for	 the	purpose	of	 adding	 them.	You	add	 them	 for	 the
purpose	of	balancing	a	checkbook	or	estimating	 the	 total	cost	of	groceries,	 for	 instance.
This	theory	of	learning,	which	is	often	referred	to	as	situated	learning,	holds	that	we	learn
and	know	in	context.	 If	 this	 is	 true,	 then	 it	has	 important	 implications	 for	 teachers.	One
implication—the	one	we’ll	focus	on	in	this	book—is	that	the	teaching	of	literacy	is	most
effective	if	it	is	situated	within	the	context	of	the	content	you	teach.

In	order	for	the	content	area	teacher	to	successfully	integrate	literacy	instruction	into	the
curriculum,	it	is	important	to	understand	how	reading	takes	place.	This	chapter	separates
the	reading	process	into	three	phases,	as	shown	in	Figure	1.1.	We	will	examine	each	phase
of	this	model	in	detail	and	suggest	some	strategies	for	helping	students	in	each	phase.

Figure	1.1:	A	Three-Phase	Model	of	Reading

How	Does	the	Three-Phase	Model	Work?
Phase	1:	Pre-Reading
Perhaps	the	most	important	concept	to	keep	in	mind	when	students	are	preparing	to	read	is
that,	when	we	read,	we	associate	new	information	with	information	we	already	know,	or



prior	 knowledge.	 Since	 the	 time	 of	 Piaget,	 researchers	 have	 established	 that	 we	 build
schemas,	 or	mental	 representations	 of	what	we	 learn	 as	 a	way	 of	 organizing	 that	 prior
knowledge.	For	example,	a	child’s	first	schema	of	dog	might	be	a	furry	creature	with	four
legs,	 a	 tail,	 and	 a	 bark.	 As	 we	 encounter	 more	 information,	 we	 adjust	 our	 schemas	 to
account	for	this	information.	For	instance,	a	child	would	eventually	learn	that	some	dogs
are	big	and	some	are	small,	that	some	dogs	have	long	coats	and	some	short,	and	that	each
breed	of	dog	has	a	different	name.

When	we	 read,	we	 tap	 into	our	prior	knowledge	 in	order	 to	make	sense	of	what	we	are
reading.	 For	 example,	 a	 student	 who	 chooses	 a	 book	 about	 how	 to	 train	 a	 dog	 to
participate	in	a	show	would	access	the	schema	he/she	already	has	about	dogs	in	order	to
make	sense	of	the	information	in	the	book.	The	student	might	also	access	his/her	schema
of	 a	 family	 pet.	 This	 real-world	 knowledge	 helps	 the	 reader	 organize	 the	 information
he/she	reads	in	ways	that	allow	him/her	to	remember	that	information.

The	challenge	for	the	reader	when	it	comes	to	prior	knowledge	is	actually	twofold.	First,
the	reader	may	not	have	prior	knowledge	about	the	topic	in	a	text	being	read.	Without	this
prior	knowledge,	 it	 is	more	difficult	 to	make	 sense	of	 the	 text.	Alternatively,	 the	 reader
may	have	prior	knowledge,	but	his/her	knowledge	may	be	in	a	different	language	if	he/she
is	 a	 learner	 of	 English.	 Second,	 as	 the	 school	 years	 go	 on,	 the	 reading	 material	 that
students	encounter	undergoes	a	major	shift	from	narrative	text,	or	text	that	tells	a	story,	to
expository	text,	or	text	that	is	meant	to	provide	information.	Narrative	and	expository	texts
differ	in	the	ways	in	which	they	are	organized	and	the	purposes	they	serve.	Students	may
have	 difficulty	 associating	 new	 information	 they	 read	 in	 an	 expository	 text	 with	 prior
knowledge	because	they	are	unfamiliar	with	the	organizing	principle	of	this	kind	of	text.
Chapter	6	discusses	ways	to	help	students	understand	and	use	a	variety	of	text	structures
and	 genres;	 here,	 the	main	 point	 is	 to	 be	 aware	 of	 the	 effect	 that	 text	 structure	 has	 on
students’	reading	fluency	and	comprehension.

In	order	to	help	students	tap	into	their	background	knowledge	if	they	have	it,	or	build	that
knowledge	 if	 they	 don’t,	 effective	 teachers	 provide	 pre-reading	 activities	 as	 a	 way	 of
introducing	students	to	the	topic	at	hand.	You	will	read	in	Chapters	3	and	4	about	a	variety
of	 ways	 to	 tap	 into	 students’	 prior	 knowledge.	 At	 this	 point,	 it	 is	 important	 merely	 to
understand	the	importance	of	doing	so.

Phase	2:	During	Reading
A	great	deal	of	research	has	established	that	students	are	not	passive	vessels	into	which	we
pour	information.	Rather,	they	actively	process	what	they	encounter.	Researchers	such	as
Piaget,	Vygotsky,	Ausubel,	and	others	have	shown	that	learners	construct	meaning	as	they
encounter	new	information.	They	associate	what	they	are	learning	with	what	they	already
know	and,	where	necessary,	adjust	what	they	already	know.

For	the	content	area	teacher,	the	implication	of	this	understanding	of	how	we	learn	is	that
the	same	construction	of	meaning	that	takes	place	when	students,	for	example,	participate
in	a	science	lab	also	takes	place	when	students	are	reading	the	text	that	accompanies	the
lab.	Knowing	 this,	 the	effective	 teacher	provides	students	with	strategies	 to	develop	and
check	 their	 understanding	 as	 they	 read.	 You	 will	 find	 that	 your	 students	 have	 a	 much
easier	 time	 remembering	 what	 they	 have	 read	 if	 they	 have	 ways	 of	 associating	 that



information	with	what	 they	already	know	while	 they	are	actually	 reading.	 In	Chapters	5
and	6,	you	will	read	about	several	approaches	to	guiding	students’	thinking	while	they	are
reading	and	helping	them	to	monitor	their	own	understanding.	You	will	learn	strategies	for
helping	 students	 in	both	guided	 reading	and	 independent	 reading	contexts,	 and	you	will
learn	 how	 fiction	 and	 nonfiction	 can	 be	 used	 to	 help	 students	 better	 understand	 the
concepts	they	are	learning.

Phase	3:	Post-Reading
Many	 people	 have	 the	 mistaken	 assumption	 that	 once	 a	 student	 has	 finished	 reading,
assuming	 he/she	 has	 understood	 the	 material,	 that	 he/she	 is	 also	 finished	 with	 that
material.	However,	 as	we	will	 see,	 students	benefit	 from	 the	opportunity	 to	extend	 their
learning	 through	 postreading	 activities.	 These	 activities	 are	 designed	 to	 help	 students
apply	what	they	have	learned	through	reading	to	different	contexts.	Post-reading	activities
also	 help	 students	 check	 their	 own	 understanding	 and	 can	 make	 what	 they	 have	 read
meaningful	in	their	own	lives.

Making	what	one	reads	personally	meaningful	helps	the	reader	to	retain	that	information
longer	and	in	more	depth.	Why?	Research	shows	that	the	more	associations	we	have	with
a	 concept	 or	 piece	 of	 information,	 the	 more	 developed	 and	 more	 sophisticated	 our
schemas	are	of	that	concept.	So,	if	a	learner	is	reading	about	a	topic	with	which	he/she	is
personally	familiar,	he/she	is	 likely	to	get	more	meaning	from	the	reading.	For	 instance,
Sasaki	 (2000)	 found	 that	 Japanese	 students	 learning	 English	 had	 an	 easier	 time
understanding	 an	English-language	 text	 and	 responding	 to	 questions	 about	 it	 if	 the	 text
dealt	with	culturally	familiar	topics.

What	does	all	of	this	mean	for	the	content	area	teacher?	Basically,	it	means	that	if	we	give
students	 opportunities	 to	 extend	 their	 learning	 after	 they	 read,	 they	 are	 more	 likely	 to
remember	what	they	have	read,	apply	it	in	their	own	lives,	and	use	it	as	they	continue	to
learn.	Chapters	 8	 and	9	 show	you	ways	 in	which	you	 can	 teach	 students	 to	 check	 their
understanding	 after	 they	 have	 read	 and-	 how	 they	 can	 apply	 that	 information	 in	 new
situations.

As	we	will	see,	the	three-phase	model	of	reading	helps	students	to	better	comprehend	what
they	read,	associate	what	they	read	with	what	they	already	know,	and	monitor	their	own
understanding	of	what	they	are	reading	(e.g.,	Sorrell,	1996).	All	of	this	allows	students	to
access	the	information	in	their	texts	and	to	derive	meaning	from	what	they	read.

Applying	the	Three-Phase	Model	in	the	Classroom
To	better	understand	how	this	three-phase	model	can	be	implemented	in	the	classroom,	let
us	consider	a	concrete	example.	Suppose	you	are	designing	a	science	unit	for	your	second-
grade	students	on	categories	of	animals	(mammals,	reptiles,	fish,	birds,	and	amphibians).
Your	first	lessons	will	be	about	mammals,	and	you	will	have	selected	a	reading	from	your
students’	science	book	about	that	topic.

Recall	that	in	the	pre-reading	phase	of	a	lesson	the	main	goal	is	to	tap	into	students’	prior
knowledge.	This	can	be	accomplished	 in	a	number	of	ways,	depending	on	 the	 topic	and
your	students.	In	this	case,	since	the	topic	is	mammals,	and	students	are	typically	familiar
with	 dogs	 and	 cats,	 you	 use	 those	 animals	 as	 examples	 to	 tap	 into	 students’	 prior



knowledge.	Begin	by	asking	your	group	of	 students	whether	anyone	has	a	dog	or	a	cat.
Then	write	the	words	dog	and	cat	on	a	large	piece	of	paper,	an	overhead	transparency,	or	a
whiteboard.	Under	each	word,	develop	a	list	of	characteristics	of	dogs	and	cats	with	your
students.	Once	 that	 list	 is	 finished,	have	your	students	note	 the	similarities	between	cats
and	dogs	(have	fur,	give	birth	to	live	babies,	etc.).

From	 this	 list,	 coach	 students	 toward	 the	 characteristics	 of	 mammals	 and	 then	 classify
those	 animals	 as	 mammals.	 Then,	 add	 another	 example	 of	 a	 mammal	 (people,	 for
instance)	 to	 this	 list	 to	help	 students	 avoid	misconceptions	 they	might	have	by	 thinking
that	 all	 mammals	 are	 like	 dogs	 or	 cats.	 Now	 your	 students	 have	 activated	 their	 prior
knowledge	and	are	ready	for	the	during-reading	phase	of	this	lesson.

During	 reading,	 students	 interact	with	 the	material	 and	 actively	process	what	 they	 read.
They	also	check	 their	understanding	as	 they	go	along.	To	encourage	 this	active	 reading,
prepare	 an	 activity	 sheet	 for	 your	 students	 to	 use	 as	 they	 read.	 It	 would	 be	 helpful	 to
include	a	graphic	organizer,	or	visual	depiction	of	 the	concept	you	are	 teaching,	on	 the
activity	sheet.	A	sample	graphic	organizer	appears	in	Figure	1.2.

Figure	1.2:	Sample	Graphic	Organizer

While	 students	 read,	 have	 them	 find	 the	 information	 they	 need	 to	 complete	 the	 graphic
organizer.	Using	a	graphic	organizer	such	as	this	one	helps	students	 to	read	actively	and
organize	the	information	they	are	reading.

When	 students	 have	 finished	 reading	 about	mammals	 and	have	 completed	 their	 activity
sheets,	post-reading	activities	help	them	check	their	understanding,	extend	their	learning,
and	apply	what	they	have	learned	in	new	contexts.	Post-reading	activities	can	also	be	very
helpful	in	preparing	students	for	the	next	topic	they	will	be	learning,	since	one	purpose	of
post-reading	 activities	 is	 to	 help	 students	 connect	 what	 they	 have	 just	 read	 to	 other
knowledge.	For	example,	if	your	students	will	be	learning	about	reptiles	next,	have	them
use	 their	 knowledge	 about	 mammals	 to	 compare	 them	 to	 reptiles.	 First,	 be	 sure	 that
students	 have	 an	 accurate	 schema	 of	 mammals	 by	 going	 over	 the	 activity	 sheet	 on
mammals	 as	 a	 group.	Have	 students	 check	 that	 they	 have	written	 the	 characteristics	 of
mammals	mentioned	in	their	reading.	While	they	do	this,	walk	around	the	room,	checking
each	student’s	work.

Once	this	activity	is	finished,	move	students	to	the	next	step—comparing	mammals	with



reptiles.	Get	pictures	of	lizards	and	snakes	from	magazines	(or	by	downloading	them	from
the	Internet).	Choose	these	pictures	carefully	to	include	pictures	of	reptiles	with	their	eggs.
Organize	 students	 into	 small	 groups	 and	 have	 each	 group	 choose	 a	 picture.	 Then,	 have
each	group	look	again	at	their	activity	sheets	and	decide	whether	the	picture	they	have	is
of	a	mammal	or	of	some	other	type	of	animal.	To	close	the	lesson,	note	on	the	whiteboard,
overhead	 projector,	 or	 butcher	 paper	 each	 group’s	 decision	 about	 its	 picture	 and	 the
reasons	for	their	choice.	Conclude	by	congratulating	the	groups	on	noticing	the	differences
between	 the	 animals	 in	 their	 pictures	 and	mammals.	 Announce	 that	 the	 animals	 in	 the
pictures	 belong	 to	 another	 category	 that	 they	 will	 be	 learning	 more	 about	 in	 class—
reptiles.

Conclusion
There	are	many	ways	other	than	the	one	described	above	to	implement	the	three	phases	of
reading	in	your	content	area.	You	will	read	about	some	of	these	strategies	in	later	chapters
of	this	book.	As	you	read,	consider	the	following	factors	as	you	decide	when	and	how	to
use	a	strategy	in	your	class.

One	 important	 factor	 in	 strategy	 choice	 is	 your	 student	 population.	 Today’s	 classrooms
contain	a	diversity	of	students,	and	each	student	brings	different	strengths	and	needs	to	the
reading	task.	Your	knowledge	of	your	students	and	their	needs	will	help	you	decide	which
strategy	is	the	most	appropriate.

You	will	 also	need	 to	consider	 the	 topic	you	are	 teaching.	Some	 topics	 lend	 themselves
easily,	for	instance,	to	a	graphic	organizer	such	as	the	one	on	page	17.	Others	do	not.	So,	it
is	important	to	think	about	which	strategy	is	the	best	match	to	the	content	and	topic	you
are	presenting.

Finally,	 as	 you	 choose	 strategies	 for	 pre-reading,	 during-reading,	 and	 post-reading
activities,	you	will	want	to	consider	your	resources	and	materials.	What	materials	do	you
have	 that	 are	 easily	 accessible?	What	 technology	 is	 available	 in	 your	 classroom?	 It	 is
important	to	match	the	strategies	you	select	with	the	resources	you	have	or	can	easily	get.

Perhaps	the	greatest	strength	of	the	three-phase	model	of	reading	presented	here	is	that	it
is	 flexible.	 This	 flexibility	 allows	 the	 teacher	 to	 adapt	 the	model	 to	meet	 the	 needs	 of
his/her	 students,	 curriculum,	and	 resources.	 In	 the	 following	chapters,	you	will	 see	how
each	phase	of	this	model	can	be	implemented	in	your	classroom.



	

Chapter	1	Reflection
1. What	specific	literacy	skills	are	most	important	for	understanding	the	content

area	you	teach?

	

	

	

	

2. Make	a	list	of	the	strategies	you	use	now	to	prepare	your	students	to	read,	to
guide	their	reading,	and	to	help	them	derive	meaning	from	what	they	have	read
when	they	are	finished	reading.	Which	ones	are	successful?	Which	are	not?

	

	

	

	

	

3. Check	the	standards	or	benchmarks	your	state	has	established	for	your	content
area.	Do	they	include	literacy	skills?	Which	ones?	If	your	state	standards	or
benchmarks	do	not	include	literacy	skills,	which	literacy	skills	are	emphasized
in	your	state’s	Language	Arts	benchmarks	or	standards?
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