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Content-Area	 Literacy:	 Reaching	 and	 Teaching	 the	 21st	 Century	 Adolescent	 offers
teachers	 an	 array	 of	 practical	 instructional	 strategies	 that	 target	 test	 preparation,
vocabulary,	 comprehension,	 studying,	 critical	 reading,	 fluency,	 and	 online	 reading
comprehension.	We	want	 to	emphasize	that	 it	 is	crucial	 to	 think	about	 the	way	in	which
your	subject	area	discipline	organizes	knowledge	and	which	strategies	may	be	relevant	to
your	 particular	 community	 of	 practice	 (Moje	 2008).	 For	 example,	 which	 academic
vocabulary	 strategies	will	 help	 your	 students	 develop	 a	 sense	 of	what	 it	means	 to	 be	 a
biologist,	a	mathematician,	a	historian,	and	so	on?	The	strategies	we	feature	in	the	book
are	well	supported	by	recent	research	syntheses	(e.g.,	Biancarosa	and	Snow	2006;	Lee	and
Spratley	2010),	standards-based	instruction,	and	content-area	literacy	theory	and	practice
(e.g.,	Bean,	Readence,	 and	Baldwin	 2012).	 In	 addition,	 the	 instructional	 approaches	we
demonstrate	in	the	following	pages	are	affirmed	by	adolescent	literacy	policy	and	position
statements	from	major	national	and	international	professional	organizations,	including	the
National	 Council	 of	 Teachers	 of	 English	 (NCTE)	 and	 the	 International	 Reading
Association	 (IRA),	 among	others.	While	 traditional	print	 literacy	 remains	 important,	we
also	 target	 online	 digital	 reading	 processes	 that	 can	 be	 second	 nature	 for	 contemporary
students,	and	yet	can	be	one	more	obstacle	to	reading	and	learning	for	struggling	readers
(Bean	 2010;	 Tapscott	 2009).	 A	 new	 cadre	 of	 teachers,	 curriculum	 literacy	 leaders,	 and
literacy	coaches	 is	 taking	up	 the	challenges	of	 literacy	development	 in	an	age	when	 the
nature	 of	 text	 is	 changing	 and	 the	 needs	 of	 English	 language	 learners	 (ELL)	 loom.	We
believe	 that	 the	 contents	 of	 Content-Area	 Literacy:	 Reaching	 and	 Teaching	 the	 21st
Century	Adolescent	can	help	you	and	your	students	meet	the	literacy	demands	of	learning
in	the	21st	century.

Organization	of	the	Book
We	 have	 organized	 this	 book	 to	 accommodate	 short-range	 and	 long-range	 staff
development	 with	 a	 focus	 on	 a	 community-of-practice	 model	 that	 values	 teachers’
classroom	 experiences	 and	 creativity	 in	 guiding	 students’	 content	 learning.	 The	 first
section	 of	 this	 book	describes	 the	 foundation	 for	 reading	 development;	 the	 next	 section
provides	 a	 collection	 of	 research-based	 strategies	 that	 enhance	 students’	 performance	 in



reading	material	in	the	content	areas.

The	Context	for	Adolescent	Literacy
The	first	four	chapters	of	Content-Area	Literacy:	Reaching	and	Teaching	the	21st	Century
Adolescent	 provide	 a	 rationale	 for	 content-area	 reading,	 a	 brief	 introduction	 into	 the
psychology	 of	 reading,	 a	 model	 for	 reading	 comprehension,	 and	 recommendations	 for
preparing	students	for	standardized	reading	tests.

Research-Based	Strategies
The	remainder	of	 this	book	is	dedicated	to	specific	strategies	for	 teachers	of	grades	four
through	 twelve	 that	 can	be	used	 to	 improve	 reading	comprehension	and	 learning	 across
subject	 areas.	 In	 six	 chapters,	 we	 focus	 on	 strategies	 for	 vocabulary	 development,
comprehension,	study	skills,	critical	reading,	fluency,	and	online	reading	comprehension.
The	examples	apply	to	subject-area	content.	For	example,	semantic	mapping,	a	vocabulary
development	 strategy	 in	 Chapter	 5,	 uses	 the	 science	 topic	 volcanoes	 with	 a	 focus	 on
disastrous	 volcanoes.	 Similarly,	 in	 Chapter	 8,	 we	 use	 an	 example	 from	 economics	 to
demonstrate	the	application	of	Opinion-Proof,	a	critical	reading	strategy	for	social	studies.

Suggestions	for	Professional	Development
Content-Area	Literacy:	Reaching	and	Teaching	 the	21st	Century	Adolescent	 is	 designed
for	both	individual	and	collegial	professional	learning.	Read	the	chapters	consecutively	or
selectively,	 or	 start	 directly	 at	 the	 strategy	 section	 (page	 76),	 where	 each	 strategy	 is
presented	 with	 its	 own	 rationale	 and	 easy-to-follow	 directions.	 However,	 rather	 than
offering	a	cookbook	of	reading	strategies	without	any	theory	or	insights	into	reading	and
learning,	 we	 feel	 that	 understanding	 the	 theory	 behind	 the	 strategies	 will	 assist	 you	 in
selecting	those	which	are	most	relevant	for	your	students.	Use	this	book	in	either	a	one-
day	 in-service	 seminar	 or	 as	 a	 year-long	 professional	 development	 model,	 with
community-of-practice	seminars	where	teachers	share	their	application	of	the	strategies.

Model	for	Short-range	Professional	Development

The	 following	 guidelines	 will	 contribute	 to	 a	 successful	 professional	 development
program:

• Limit	the	number	of	participants	to	no	more	than	30	teachers	to	encourage	broad
participation.	Include	principals	and	department	chairs	as	well	as	teachers	for	whom
teaching	is	a	calling	and	not	just	a	job.

• Maintain	a	high	level	of	professionalism	so	that	the	instructional	leaders	who
complete	this	in-service	seminar	can	replicate	the	training	or	find	other	ways	to
share	the	strategies	and	disseminate	the	information	to	colleagues.

• Use	a	comfortable	room	with	good	acoustics	and	tables	and	chairs	suitable	for
adults.	Auditoriums,	cafeterias,	and	classrooms	typically	have	furniture	designed
for	children	and	young	adults	only.	A	local	college	campus	or	community	agency



may	offer	an	appropriate	setting	and	can	add	an	air	of	special	significance.	You	can
even	conduct	small	professional	development	seminars	in	local	restaurants	that
have	a	quiet	room	where	teachers	can	meet	over	a	meal	to	discuss	readings	and
classroom	application	of	the	strategies.

• Announce	the	in-service	seminar	with	enthusiasm,	but	do	not	release	the	book	in
advance.	It	is	important	that	all	participants	work	together	as	a	group.	If	some	of	the
participants	have	read	all	of	the	book,	skimmed	some	of	it,	or	simply	claim	to	have
read	it,	the	in-service	seminar	may	be	difficult	to	manage.

• Inform	participants	that	the	in-service	seminar	will	include	a	full	day	of	intensive
reading,	writing,	and	brainstorming	for	the	short-range	model	(see	a	model	agenda
on	page	16).

• Have	teachers	bring	one	or	two	textbooks	to	the	in-service	seminar	so	that	strategies
for	reading	to	learn	can	be	discussed	within	an	appropriate	context.

• Use	strategies	from	Chapters	5	through	9	as	pre-reading,	during	reading,	or	post-
reading	activities	to	introduce	Chapters	1	through	4.

• As	a	means	of	debriefing	and	follow-up	to	a	short-	or	long-range	in-service
seminar,	consider	creating	a	blog	(WebLog)	using	any	one	of	the	many	blogging
sites	available	so	participants	can	discuss	their	experiences	using	the	strategies.

• Keep	the	group	on	task	and	together	during	the	program	by	incorporating	activities
such	as	silent	reading,	discussion	opportunities,	individual	and	group	exercises,	and
self-tests.	These	activities	can	be	found	throughout	the	chapters	or	in	the	appendix.
The	first	four	chapters	have	logical	stop	points	called	Brain	Breaks,	where	the
facilitator	can	pause	for	group	activities	and	ensure	that	participants	are	on	the	same
page.	As	new	models	develop	for	21st	century	schools,	literacy	leaders	and	teachers
must	work	collaboratively	and	productively	to	reform	education.

We	 look	 forward	 to	 joining	 you	 on	 this	 journey	 and	 supporting	 your	 efforts	 to	 provide
students	with	engaging	and	powerful	content-area	learning	and	success.	While	we	prefer
the	 long-term	 professional	 development	model	 for	 this	 seminar,	 this	 one-day	 in-service
model	could	serve	as	a	launching	pad	for	longer-range	work	with	teachers,	teacher	leaders,
and	curriculum	specialists	in	the	individual	school	sites.	In	addition,	if	time	will	not	allow
for	an	overview	of	 the	whole	book,	 the	facilitator	may	simply	focus	on	the	most	critical
needs	of	the	group	(e.g.,	academic	vocabulary	development)	and	related	chapters.

Model	Agenda	for	Short-Range	Professional	Development

8:00–8:15 Informal	introductions	and	coffee
8:15–8:30 Overview	by	the	facilitator
8:30–9:00 Chapter	1:	Rationale	for	Adolescent	Literacy
9:00–9:45 Chapter	2:	Learning	to	Read
9:45–10:00 BREAK
10:00–11:00 Chapter	3:	Reading	to	Learn



11:00–11:45 Chapter	4:	Test	Preparation	Strategies
11:45–12:45 LUNCH
12:45–1:00 Review	of	the	morning	and	afternoon	activities
1:00–1:30 Chapter	5:	Strategies	for	Developing	Vocabulary
1:30–2:00

Chapter	6:	Strategies	for	Improving	Comprehension

Chapter	7:	Strategies	for	Building	Study	Skills

2:00–2:15 BREAK
2:15–3:00

Chapter	8:	Strategies	for	Developing	Critical	Reading

Chapter	9:	Strategies	for	Enhancing	Fluency

Chapter	10:	Strategies	for	Enhancing	Online	Reading	Comprehension

3:00–3:15 Wrap-up	and	any	future	debriefing	and	follow-up	plans

Model	for	Long-Range	Professional	Development

Ultimately,	we	 support	 a	 long-range	professional	development	process.	 In	working	with
principals	and	 faculty	 in	various	school	districts—both	 rural	and	urban—we	have	 found
that	 a	 one-year	 to	 three-year	 in-service	 seminar	 series	 dedicated	 to	 improving	 students’
content-area	literacy	is	most	effective.

Planning	 for	 long-range	 professional	 development	 is	 more	 complex	 than	 planning	 for
short-range	 programs.	 The	 following	 guidelines	 will	 help	 create	 effective	 professional
development	program:

• Engage	the	target	group	(e.g.,	classroom,	school	site,	or	district)	of	stakeholders	in
cooperative	planning	discussions	to	identify	short-	and	long-range	goals	and	steps
to	achieve	them.

• Ensure	that	adequate	funding	is	available	for	substitute	teachers	or	make	alternative
plans	to	meet	after	school	at	a	university	site,	restaurant,	or	other	location.

• Develop	a	professional	reading	list	that	builds	on	the	concepts	in	Content-Area
Literacy:	Reaching	and	Teaching	the	21st	Century	Adolescent.	Include	ongoing
consideration	of	other	teaching	resources	related	to	technology	integration	(new
literacies)	and	new	policy	and	standards	(e.g.,	Common	Core	Standards)	that	may
be	required.

• Use	a	community-of-practice	model	for	teachers	and	teacher	leaders.	Teachers	then
try	out	the	strategy	and	debrief	at	the	next	meeting	or	in	a	blog	devoted	to	the
project.

• Commit	to	at	least	a	year-long	time	frame	to	see	student	progress	and	assess
outcomes.	A	two-	or	three-year	time	frame	is	ideal,	but	is	not	always	possible.

• Have	an	outside,	external	evaluation	conducted	to	gauge	the	impact	of	the	project
on	teachers	and	students.



These	 are	 general	 guidelines	 based	 on	 our	 own	 varied	 experiences	 working	 with
classrooms,	schools,	and	districts	in	small	and	large	communities.	Some	of	these	projects
have	enjoyed	state	or	district	 funding;	others	have	been	funded	by	cooperative	grants	 in
which	 a	 university	 and	 district	 have	 worked	 together.	 Still	 others	 arose	 from	 research
projects	with	minimal	funding	but	an	ongoing	interest	in	experimenting	with	progressive
content-area	 literacy	 approaches.	 The	 key	 to	 the	 success	 of	 all	 of	 these	 professional
development	 efforts	 is	 creating	 a	 community-of-practice	model	 in	which	mutual	 respect
operates	to	sustain	both	the	excitement	of	trying	new	strategies	and	implementation	over
time.



The	 chapters	 in	 this	 book	 have	 features	 designed	 to	 foster	 your	 interaction	 with	 the
concepts	presented	within	each	chapter.	The	purpose	of	each	feature	is	explained	here.

• Anticipation	Guides	are	designed	to	get	you	to	think	about	and	discuss	the
concepts	presented	in	the	chapter.

• Targets	describe	the	chapter	content	and	the	relevance	of	that	content	to	adolescent
literacy	experiences.

• Target	Vocabulary	boxes	identify	and	define	terms	that	are	central	to	the	chapter
content.

• Brain	Breaks	and	Your	Turn	activities	are	designed	to	expand	on	chapter	content
and	to	foster	collegial	conversations.	These	activities	ensure	that	teachers’
experiences	are	not	overlooked	in	professional	development	sessions.

• Suggested	Self-tests	for	each	chapter	are	presented	in	Appendix	A	in	three	formats
—matching,	multiple-choice	questions,	and	open-ended	performance	questions.
Answers	to	these	self-tests	are	provided	in	Appendix	B.

• Reflections	on	21st	Century	Learning	questions	at	the	end	of	each	chapter	help	to
solidify	and	apply	the	content.



Anticipation	Guide
Place	a	check	mark	on	the	line	indicating	whether	you	agree	or	disagree	with	each
statement.

Agree Disagree

_______ _______ 1. Every	teacher	should	be	a	teacher	of	reading.

_______ _______ 2. A	content-area	teacher’s	prime	responsibility	is	to	deliver	subject	matter
information.

_______ _______ 3. Every	teacher	should	show	students	how	to	learn	with	texts.

Target
Every	year,	high	schools	in	the	United	States	churn	out	thousands	of	students	who	cannot
read	or	understand	the	fine	print	on	a	bag	of	potato	chips.	Many	more	depart	with	reading
skills	so	inadequate	that	they	cannot	begin	to	cope	with	today’s	print-based,	technological
culture.	 The	 public	 impression	 sees	 this	 problem	 as	 chronic	 and	 getting	 worse.
Newspapers	 and	 politicians	 are	 eager	 to	 use	 American	 education	 as	 a	 scapegoat,	 and
teachers	routinely	blast	our	public	schools	as	they	lament	how	much	our	students	do	not
know	in	comparison	to	Japanese	students	today	or	American	students	of	decades	past.

There	 is	 also	 a	 growing	 realization	 that	 the	 United	 States	 is	 a	 multicultural	 society	 in
which	disenfranchised	ethnic	and	 linguistic	minorities	are	demanding	 the	 redefinition	of
American	 schools.	 In	 addition,	 we	 are	 riding	 an	 immigration	 wave	 that	 is	 increasing
linguistic	diversity	 in	our	classrooms.	Diverse	and	complex	 issues	such	as	social	equity,
bilingual	education,	and	formulas	for	funding	public	schools	combine	 to	make	universal
literacy	one	of	the	greatest	challenges	of	the	21st	century.	For	teachers	and	public	schools,



this	 challenge	 is	 defined	 by	 simultaneous—and	 sometimes	 conflicting—mandates	 and
standards	 from	 the	 federal	 government,	 state	 departments	 of	 education,	 and	 accrediting
bodies	 (Bean	and	Harper	2011).	Our	conviction	 is	 that	adolescent	 literacy	dilemmas	are
ultimately	 solvable	 and	 that	 each	 and	 every	 teacher	 can	 play	 a	 role	 in	 the	 resolution.
Specifically,	 this	 chapter	 will	 describe	 some	 of	 the	 standard	 assumptions	 and
misconceptions	 about	 adolescent	 literacy	 and	 investigate	 the	 common	 reluctance	 of
subject-matter	 specialists	 to	 accept	 responsibility	 for	 teaching	 reading	 strategies.	 In
addition,	we	will	present	a	rationale	for	implementing	reading	strategies	in	the	classroom
with	a	caveat	that	not	all	strategies	are	relevant	for	every	subject.	Being	an	insider	in	the
academic	 language	 and	 structure	 of	 a	 discipline	 like	 science	 or	 mathematics	 requires
serious	apprenticeship	in	the	culture	of	the	discipline.	There	are	no	generic	strategies	that
serve	 as	magic	bullets	 to	make	 this	happen,	but	 there	 are	 specific	 content-area	 teaching
strategies	that	can	help	students	to	cope	with	complex	texts	both	in	print	and	online.

TARGET	VOCABULARY
• learning	to	read—the	various	skills	and	behaviors	commonly	associated	with

the	teaching	of	reading	in	the	primary	grades

• reading	to	learn—the	process	of	using	reading	skills	and	strategies	to	learn
subject-matter	concepts

Assumptions	 and	 Misconceptions	 about	 Teaching
Reading
Very	 simply	 put,	 learning	 to	 read	 concerns	 beginning	 reading	 (e.g.,	 letter	 recognition,
phonics),	and	reading	to	learn	refers	to	the	mental	activities	of	more	mature	readers	when
they	use	reading	skills	to	learn	with	texts.	Learning	to	read	is	the	main	focus	of	primary
school	education;	reading	to	learn	is	its	logical	extension	and	must	be	the	responsibility	of
middle	 and	 secondary	 school	 teachers.	 When	 science	 and	 social	 studies	 teachers	 help
students	develop	 the	strategies	necessary	 for	efficient	 learning	 from	textbooks	and	other
instructional	materials,	they	are	teachers	of	adolescent	literacy.	Unfortunately,	middle	and
high	 school	 teachers	 are	 often	 reluctant	 to	 adopt	 an	 instructional	 emphasis	 that	 fuses
reading	 with	 content.	 There	 are	 several	 reasons	 for	 this	 hesitancy,	 which	 include
misconceptions	about	what	it	means	to	teach	reading	and	false	assumptions	about	the	level
of	students’	reading	skills	when	they	depart	from	elementary	school.

Many	teachers	believe	that	learning	to	read	and	reading	to	learn	are	simply	flip	sides	of
the	same	coin.	They	are	inclined	to	believe	that	students	have—or	at	least	should	have—
mastered	the	skills	and	strategies	necessary	to	enable	them	to	glean	essential	information
from	books	 and	 other	 print	mediums,	 regardless	 of	 the	 format	 and	 content	 of	 the	 texts.
They	may	also	 assume	 that	 students	 can—without	 additional	 instruction—integrate	new
information	with	prior	knowledge	and	utilize	textbook	aids	designed	to	refine	and	extend
important	concepts.	If	reading	is	defined	in	terms	of	elementary	tasks	(e.g.,	basic	decoding



skills),	 these	 assumptions	 are	 reasonable.	 In	 contrast,	 the	 assumption	 is	 pure	 fantasy	 if
reading	 is	 defined	 in	 terms	 of	 subject-matter	 tasks	 (e.g.,	 expanded	 homework,	 inquiry
projects	with	online	components,	independent	reading	assignments,	required	notetaking	in
class,	and	vastly	increased	dependence	upon	multiple	textbooks	with	varied	and	complex
organizational	patterns	and	graphics).	It	is	not	true	that	students	will	automatically	modify
elementary	reading	skills	to	suit	subject-matter	reading	demands.	In	order	to	get	a	feeling
for	the	demands	of	complex	text,	try	the	following	activity.

YOUR	TURN
Activity:	Check	Your	Comprehension

Read	the	following	paragraph	and	summarize	it	in	your	own	words	from	recall.

We	are	completely	in	agreement	with	him	on	this	point:	That	symbolization
is	constitutive	of	symbolic	consciousness	will	trouble	no	one	who	believes
in	 the	 absolute	 value	 of	 the	Cartesian	 cogito.	But	 it	must	 be	 understood
that	 if	 symbolization	 is	 constitutive	 of	 consciousness,	 it	 is	 permissible	 to
perceive	 that	 there	 is	 an	 immanent	 bond	 of	 comprehension	 between	 the
symbolization	and	the	symbol	(Sartre	1948).

Did	you	have	difficulty	comprehending	the	passage?	If	you	were	familiar	with	existential
philosophy,	you	may	have	breezed	right	through	it.	However,	if	this	material	was	foreign
to	your	own	personal	experiences,	your	reading	comprehension	was	probably	pretty	poor.
In	order	to	read	this	passage	with	full	understanding,	you	would	have	to	acquire	some	very
specialized	 background	 knowledge	 and	 new	 academic	 vocabulary	 in	 the	 field	 of
philosophy.	 Which	 aspects	 of	 the	 paragraph	 and	 your	 background	 knowledge	 most
affected	your	comprehension?

The	 textbooks	 you	 use	 every	 semester	may	 seem	 just	 as	murky	 to	 the	 students	 in	 your
classes.	Students	lack	experiential	background	and	are	unfamiliar	with	the	vocabulary	and
sophisticated	 concepts	 found	 in	 social	 studies,	 science,	 and	 other	 subject	 areas.	 It	 is
presumptuous,	 and	possibly	damaging,	 to	 expect	 students	 to	perform	well	 automatically
with	 subject-matter	 texts.	Many	 students	 struggle	with	 their	 textbooks	 because	 they	 are
overwhelmed	by	 the	 scope	and	complexity	of	 the	material	 and	because	 they	have	never
been	 taught	 relevant	 content-area	 reading	 strategies.	 Many	 teachers	 and	 students	 can
benefit	 from	 the	 growing	 array	 of	 literacy	 strategies	 available	 for	 assisting	 students	 in
reading	and	learning	with	print	and	digital	texts.

Brain	Break
Curiosity	and	Clarification

Generate	one	curiosity	or	clarification	question	regarding	the	misconceptions	about
teaching	reading.	Discuss	your	statement	with	other	teachers.



Reexamining	the	Roles	of	Teachers	and	Texts
When	 subject-matter	 teachers	 are	 surveyed	 concerning	 their	 attitude	 toward	 teaching
reading	 in	 the	 content	 areas,	 they	 typically	 grimace	 at	 the	 saying,	 “Every	 teacher	 is	 a
teacher	of	reading.”	Ask	this	same	set	of	teachers	their	opinion	about	the	statement,	“every
teacher	 should	 show	students	how	 to	 learn	with	 texts	 in	 their	disciplines,”	 and	you	will
hear	 a	 more	 favorable	 response.	 Because	 the	 second	 statement	 connotes	 a	 model	 of
reading	instruction	that	focuses	on	content	knowledge	rather	than	isolated	reading	skills,
subject-matter	 teachers	 recognize	 its	 relevance	 to	 their	 teaching.	 In	 the	 past,	 reading	 in
secondary	schools	has	been	associated	with	isolated,	remedial	skills	 instruction	when,	 in
fact,	 the	 emphasis	 should	 be	 on	 reading	 strategies	 that	 enhance	 learning	 in	 science,
mathematics,	and	other	subject	areas.

We	agree	with	this	reemphasis.	Content	teachers	should	be	catalysts	for	learning,	and	their
responsibility	 is	 to	aid	 students	 in	 reading	and	 learning	with	 text.	The	 focus	of	 content-
reading	instruction	is	on	reading	to	learn,	not	on	learning	to	read.	Let	us	examine	in-depth
the	roles	of	the	teacher,	the	reader,	and	the	textbook	as	each	relates	to	success	in	learning.
First,	 if	 texts	were	meant	 to	 be	 read	 in	 isolation,	 there	would	 be	 little,	 if	 any,	 need	 for
someone	called	a	teacher.	Similarly,	if	texts	were	so	easy	to	read	that	a	reader	needed	little
or	no	help	to	learn	the	material,	a	teacher,	again,	would	be	superfluous.	Yet,	as	the	Sartre
philosophy	passage	illustrates,	this	is	not	normally	the	case	with	text	materials.	Texts	are
usually	 difficult	 for	 adolescent	 readers	who	 need	 specific	 reading	 strategies	 in	 order	 to
master	 the	 content	 of	 subject-area	 textbooks.	 Furthermore,	 it	 makes	 sense	 to	 describe
content	reading	as	a	means	of	improving	communication.	There	is	a	sort	of	long-distance
communication	that	should	develop	between	an	author	of	a	text	and	a	reader.	The	reader
should,	 in	effect,	attempt	 to	communicate	with	authors	of	 texts	by	constructing	meaning
from	their	words	and	thoughts.	Given	the	goal	of	the	reader	and	the	difficulty	of	texts,	as
facilitators,	 teachers	 need	 to	 promote	 the	 interaction	 between	 readers	 and	 texts.	 The
teacher’s	 role	 in	 adolescent	 literacy	 is	 to	 encourage	 the	 thinking	 processes	 essential	 to
understanding	and	learning	with	print	and	online	texts.	Teachers	can	promote	this	valuable
interaction	if	they	think	of	themselves	as	facilitators	of	the	learning	process.	In	addition,
teachers	 have	 inherent	 advantages	 over	 textbooks,	 computers,	 the	 Internet,	 or	 any	 other
teaching	tools	because	good	teachers	know	how	to:

• Tailor	the	message	by	adapting	their	presentations	to	the	needs,	abilities,	and
experiential	backgrounds	of	their	students.	Teachers	already	know	what	their
students	know	and	what	they	do	not	know,	and	can	interact	with	them	during	their
presentations.

• Activate	prior	knowledge	by	reminding	students	of	what	they	know	and	how	it
relates	to	what	they	are	learning.

• Focus	attention	by	increasing	students’	interest	and	motivation	to	learn	new
material	and	by	directing	them	to	pay	attention	to	selected	pieces	of	the	text.

• Monitor	comprehension	by	checking	to	see	if	students	understand	important	parts
of	a	text	presentation.	Teachers,	not	materials,	do	the	teaching,	and	this	teaching
includes	helping	students	acquire	the	strategies	essential	to	learning	with	texts.



Brain	Break
Curiosity	and	Clarification

Generate	 one	 curiosity	 or	 clarification	 question	 about	 the	 role	 of	 teachers	 in
introducing	students	to	text.	Discuss	your	statement	with	other	teachers.

Summary
This	 chapter	 provided	 a	 rationale	 for	 specific	 content-area	 reading	 strategies.	 The
assumptions	 and	 misconceptions	 presently	 surrounding	 content-area	 reading	 have	 been
listed	and	discussed.	Adolescent	literacy	has	been	offered	as	a	viable	means	by	which	to
emphasize	learning	with	text.

Reflections	on	21st	Century	Learning
	

1. List	the	pros	and	cons	of	both	a	short-range	and	a	long-range	professional
development	program	for	your	site.	Which	plan	is	best	suited	to	your	situation?

2. How	will	you	get	key	players	to	participate	in	professional	development?

3. What	does	reading	to	learn	mean	to	you?	How	are	you	helping	students	access	the
content	in	the	texts	for	your	specific	subject	area?
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