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Introduction
Take	Your	Craft	to	a	Higher	Purpose	and	a	Greater
Accomplishment

Teach	writing.	Empower	the	child.	Change	the	world.

Teaching	writing	is	of	vital	 importance	for	every	teacher	in	today’s	classrooms.	At	no
time	in	recent	history	has	fostering	writing	in	the	classroom	been	more	crucial.	Propelled
by	powerful	research,	including	brain	scan	studies	linking	writing	to	reading	and	thinking,
student	writing	 is	 recognized	 as	 being	 critical	 for	 learning	 and	 crucial	 for	 every	 child’s
academic	and	future	career	success.	In	21st	century	classrooms,	every	teacher	must	be	a
writing	teacher.

This	book	is	intended	to	be	your	guide—an	inspirational,	research-	and	evidence-based,
practical,	and	accessible	compendium	to	living	the	life	of	a	writing	teacher	and	fostering
the	love,	need,	and	life-changing	effects	of	everyday	writing	in	your	classroom.	For	pre-
service	 and	 novice	writing	 teachers,	 the	 foundations	 you	 need	 to	 get	 started	 and	move
forward	are	provided.	Master	 teachers	will	 find	 fresh	 ideas	and	enlightenment	 sprinkled
with	quotes	from	the	eminent	leaders	of	our	craft.	This	book	will	help	you	take	the	craft	of
writing	to	a	higher	ground.

As	we	 travel	 across	 the	United	 States	 and	 beyond,	we	work	 in	many	 districts	where
legions	of	 teachers—not	well-prepared	 to	 teach	writing,	 through	no	fault	of	 their	own—
have	been	thrust	into	turmoil	with	high	expectations	and	demands	for	teaching	writing	but
are	given	no	staff	development,	no	resources,	and	little	support.	This	book	is	their	guide.

Fostering	 Writing	 in	 Today’s	 Classroom	 takes	 a	 process	 approach	 as	 you	 become	 a
master	writing	teacher	and	your	classroom	becomes	an	apprenticeship	for	training	a	new
generation	of	writers.	Even	if	you	don’t	feel	confident	as	a	writing	teacher	today,	we	will
show	 you	 the	 way.	 Writing	 is	 often	 frightening	 to	 students.	 It	 requires	 stamina	 and
resilience.	Yet	it’s	the	job	of	every	student	to	write.	Your	apprenticeship	will	enable	your
students	to	get	the	job	done.

If	you	follow	this	guide,	your	classroom	will	not	be	a	stage	with	you	lecturing	up	front.
Instead,	your	writing	classroom	will	be	a	haven	for	students	to	develop	their	voice,	 trust
you	to	help	them	express	what	they	feel,	explore	their	passion,	and	think	and	speak	with
confidence.	You	will	be	 that	kind	of	writing	teacher—the	kind	who	is	not	 just	 the	 judge
but	the	type	of	writing	teacher	who	inspires	by	advocating	for	students.

Fostering	Writing	in	Today’s	Classroom	 follows	a	research-based	workshop	model	for
writing	 instruction	 and	 goes	 beyond	 the	 workshop	 to	 incorporate	 writing	 across	 the
curriculum.	 It	 provides	 opportunities	 for	 students	 to	 make	 choices	 and	 develop	 as
independent	writers	and	thinkers.	This	workshop	model	dedicates	more	 time	to	showing



students	 how	 to	 write	 and	 less	 time	 telling	 students	 what	 to	 do,	 grading	 papers,	 or
implementing	writing-test	prep.	Students	will	be	shown	how	to	write	to	learn	and	time	will
be	 spent	 on	 mini-lessons	 and	 conferences	 demonstrating,	 modeling,	 and	 meeting	 the
individual	needs	of	students,	which	is	not	only	good	for	your	students	but	invigorating	for
you.	 In	 the	wise	words	 of	master	writing	 teacher	Nancie	Atwell,	 “The	workshop	 is	 the
best,	maybe	the	only,	truly	differentiated	approach	to	teaching	and	learning.	Here,	students
can	act	and	are	known	as	individuals.	Here,	teachers	recognize	and	support	the	needs	and
growth	of	 individual	students”	(2008,	6).	Fostering	Writing	in	Today’s	Classroom	 shows
you	how	to	accomplish	this	goal.	We’ll	show	you	how	to	coach,	inspire,	and	guide	your
students	to	become	the	best	writers	they	can	be.

Chapter	1	starts	with	the	first	question	teachers	ask	when	we	meet	them:	“How	do	I	set
up	my	classroom	for	writing?”	We	show	you	how	to	organize	space	for	group	meetings,
arrange	 tables	 or	 desks	 for	 writing	 and	 peer	 conferencing,	 organize	 materials,	 display
publications,	and	plan	space	for	conferences	and	small	groupings.

Chapter	 2	 explains	 how	 to	 manage	 your	 writing	 classroom	 by	 including	 sample
schedules,	 routines,	 and	 frequently	 asked	 questions.	 Students	 learn	 by	 doing,	 and
management	is	at	the	very	core	of	any	successful	classroom.

Chapter	3	digs	deeply	 into	 teaching	writing	as	a	process.	We	scrutinize	 the	 five-step
writing	 process	 and	 go	 beyond	 to	 review	 the	 history	 of	 the	 writing	 process	 as	 a
revolutionary	movement,	gleaning	wisdom	from	its	founder,	the	late	Dr.	Donald	Graves.

Chapter	4	explores	the	natural	beginnings	of	writing,	reading,	and	spelling.	We	focus
on	 the	 early	 reading	 and	 writing	 connection,	 spotlighting	 the	 beginning	 developmental
phases	of	reading	and	writing	in	primary	grades.	No	teaching	writing	compendium	would
be	 complete	 without	 full	 consideration	 of	 elevating	 writing	 skills	 using	 close	 reading,
inquiry-based	learning,	and	writing	across	the	curriculum.	Chapter	5	focuses	on	spiraling
upward	with	writing	to	learn	and	writing	in	the	disciplines,	including	episodes	and	lesson
suggestions	for	writing	across	the	curriculum	through	grade	eight.

Best	practices	are	the	foundation	of	this	work.	Both	the	writing	process	and	the	traits	of
quality	writing	are	 fully	covered	 in	Fostering	Writing	 in	Today’s	Classroom.	Chapter	 6
demonstrates	how	and	why	to	 teach	 ideas,	organization,	word	choice,	sentence	building,
voice,	 and	 conventions	 with	 sample	 lessons.	 Chapter	 7	 rounds	 it	 all	 off	 with	 new
directions	 in	 writing	 instruction,	 including	 the	 impact	 of	 technology,	 the	 resurgence	 of
cursive	handwriting,	and	best	tips	for	struggling	writers.

Fostering	Writing	in	Today’s	Classroom	 is	 layered	with	 the	research	base	you	need	 to
have	 confidence,	 but	 it	 is	 our	 goal	 to	 give	 you	 the	 best	 practices,	 tips,	 how-to	 guides,
answers	to	your	questions	and	concerns,	and	a	report	on	trends	for	the	future	all	wrapped
into	one	easy-to-read	book.	We	hope	to	support	teachers	through	30	years	of	synthesis	of
research,	served	on	a	plate	of	practical	advice	from	our	work	with	master	teachers	and	our
combined	100	years	of	working	with	thousands	of	students	in	the	classroom.

Read	this	book.	Tell	your	colleagues	about	it.	Teach	writing.	Change	the	world.



Chapter	1
Setting	Up	Writer’s	Workshop

“The	 classroom	 environment	 you	 create	 has	 a	 profound	 effect	 on	 the	 social,	 emotional,	 physical	 and
intellectual	development	of	the	children	you	teach.”

—Susan	Schwartz	(1991,	9)

While	 visiting	 classrooms,	 we	 often	 ask	 students	 to	 share	 what	 they	 do	 during	 their
writer’s	 workshop.	Many	 responses	 from	 younger	 writers	 include	 “make	 pictures,	 read
and	write,	write	all	kinds	of	stories	and	make	them	into	books,	and	share	our	stories	with
each	other.”	Older	students	respond,	“We	write,	plan	our	ideas,	practice	in	our	notebooks,
share	 our	 writing,	 write,	 revise	 and	 edit,	 look	 at	 how	 an	 author	 did	 something	 in	 their
book,	and	score	our	writing.”	In	these	classrooms,	it	is	a	rare	occasion	to	hear	“the	teacher
teaches”	because	the	actual	teaching	is	often	seamless	and	transparent	in	the	context	of	the
student’s	 craftsmanship	 as	 a	 writer.	 In	 writer’s	 workshop,	 students	 are	 valued	 and
respected	as	writers	and	are	provided	an	environment	with	rituals	and	routines	that	nurture
and	support	the	act	of	writing.	These	teachers	create	a	community	of	writers	where	writing
is	 the	 focus	 in	 a	 classroom	 that	 includes	 space	 for	 whole-group	 instruction,	 space	 for
working	in	groups,	a	place	for	both	individual	and	peer	conferences,	convenient	materials
storage,	 and	 access	 to	 other	 resources	 that	 students	 need	 for	 writing.	 Harvey	 Daniels
(2004)	tells	us,	“The	workshop	model	is	simple	and	powerful.	It	derives	from	the	insight
that	children	learn	by	doing…”	(152).	He	advocates	 that	 teachers	who	“organize	subject
matter,	 time,	 space,	 materials,	 students,	 and	 themselves	 to	make	 learning	 happen”	 (10)
facilitate	 successful	 classrooms.	 Creating	 a	 well-organized	 classroom	 along	 with	 mini-
lessons	that	teach	students	expectations	and	routines	will	go	a	long	way	in	developing	the
environment	necessary	for	nurturing	independent	and	successful	writers.

Teachers	often	request	support	in	setting	up	their	classrooms	for	writer’s	workshop.	Ms.
Parks,	a	traditional	fifth-grade	teacher,	asked	for	guidance	as	she	moved	into	a	workshop-
teaching	 model.	 The	 first	 suggestion	 was	 to	 sketch	 a	 layout	 of	 the	 physical	 room,
identifying	any	stationary	objects,	windows	and	closets,	and	doors	as	shown	in	Figure	1.1.



Figure	1.1	Layout	of	Physical	Classroom

Figure	1.2	models	the	second	step	in	designing	the	layout	of	the	classroom.	Here,	sticky
notes	 label	 the	 classroom	 layout	 with	 the	 essential	 components	 of	 writer’s	 workshop:
whole-group	 instruction,	 small-group	 conferences,	 peer	 conferences,	 spaces	 for	 sharing,
the	writing/publishing	 center,	 and	materials.	Management	mini-lessons	 explicitly	 clarify
the	 purpose	 of	 procedures	 for	 each	 space.	 Some	 areas,	 like	 peer	 conferences	 and
publishing,	 are	 added	 later	 as	 teachers	 and	 students	 become	 comfortable	 with	 writer’s
workshop.	A	 large	 area	 for	 a	 group	meeting	 is	 essential	 for	whole-group	 instruction.	 If
possible,	 a	 document	 camera,	 an	 interactive	 whiteboard,	 or	 a	 projector	 are	 used	 for
demonstrations.

Figure	1.2	Layout	of	Physical	Classroom	with	Sticky	Notes

Tubs,	baskets,	and	containers	are	gathered	to	organize	materials	and	resources	by	genre
or	content	area.	Writing	supplies	are	pulled	from	the	supply	cabinet	and	neatly	stacked	in
labeled	 containers	 for	 easy	 student	 access.	 Using	 Ms.	 Parks’s	 class	 roster,	 we	 look	 at
student	assessment	data	from	the	previous	year	and	develop	a	grouping	chart	arranged	to
accommodate	 the	 strengths	 and	weaknesses	 of	 each	 student.	With	 this	 information,	 the
furniture	 is	 arranged	 into	 small	 clusters	 of	 three	 to	 five	 student	 desks	 to	 promote



collaboration	and	provide	for	easy	movement	between	areas.	The	small-group	conferences
table	is	placed	so	that	Ms.	Parks	can	scan	her	group	during	conferences	for	both	positive
and	negative	behaviors	 and	maintain	eye	contact	 at	 all	 times.	 In	 addition,	 suitable	areas
that	will	support	a	variety	of	sharing	activities	are	identified.	In	visualizing	the	classroom
in	action	with	Ms.	Parks,	the	overall	physical	setup	is	considered	and	the	room	is	checked
for	 workspace,	 physical	 comfort,	 and	 accessibility	 of	 writing	 materials	 and	 resources.
Over	 the	 next	 few	 days,	 the	 effectiveness	 of	 the	 arrangement	 is	 noted,	 and	 any
modifications	 needed	 are	 made	 to	 create	 areas	 where	 students	 become	 self-motivated,
engaged,	and	independent	problem-solvers.

In	 the	 sections	 that	 follow,	 we	 provide	 suggestions	 for	 setting	 up	 your	 writer’s
workshop.	 It	 is	 through	 our	 personal	 training	 and	 experiences,	 along	 with	 visits	 and
conversations	 with	 both	 novice	 and	 seasoned	 teachers,	 that	 we	 make	 these
recommendations.	Developing	 a	 space	 that	 is	 comfortable	 during	modeling	 and	writing
and	provides	safe	movement	while	gathering	materials,	conferencing,	and	sharing	requires
careful	 planning.	As	you	 read	on,	 consider	 your	 teaching	 and	management	 style	 as	 you
adopt	the	writer’s	workshop	model,	adapt	it	 to	the	developmental	level	of	your	students,
and	make	it	your	own.

Spaces

“The	writing	workshop	is	a	highly	structured	place.	There	have	to	be	all	kinds	of	management
structures	in	place	for	students	to	know	how	it	works	and	how	the	workshop	will	be
maintained.”

—Katy	Wood	Ray	with	Lester	L.	Laminack	(2001,	14)

Whole-Group	Meeting	Area
With	 our	 background	 as	 consultants	 working	 in	 many	 classrooms	 and	 making

observations	 of	 room	 design,	 we	 encourage	 teachers	 to	 gather	 students	 into	 a	 large
meeting	area	 for	a	daily	writing	mini-lesson.	The	meeting	 space	 should	be	comfortable,
inviting,	 large	 enough	 to	 accommodate	 all	 students,	 and	 flooded	 with	 writing	 anchor
charts.	Not	only	does	the	movement	to	and	from	the	gathering	place	give	students	a	body
and	brain	break,	but	once	they	have	gathered	near,	you	will	notice	fewer	distractions,	less
negative	behaviors,	and	increased	engagement.	Students	need	close	proximity	to	a	partner
to	 look,	 lean,	 listen,	 and	 talk,	 yet	 they	 can	 be	 allowed	 their	 own	 personal	 space.	When
space	is	limited,	closely	gather	half	of	the	students	and	allow	others	to	sit	in	chairs	located
directly	behind	them.	The	mini-lesson	area	should	be	designed	so	that	all	students	have	a
view	 and	 can	 observe	 an	 explicitly	 modeled	 session.	 Then,	 engage	 in	 a	 conversation.
When	modeling	a	mini-lesson,	sharing	resources,	or	discussing	student	writing	samples,	it
is	 important	 to	have	materials	well	 organized	 and	 easily	 accessible	 in	 the	meeting	 area.
The	 use	 of	 a	 document	 camera,	 an	 interactive	 whiteboard,	 the	 Internet,	 and	 resources
stored	on	digital	media	provides	visual	and	interactive	instructional	formats	that	promote
student	engagement	during	whole-group	mini-lessons.

In	Ms.	Simmons’	fourth-grade	whole-group	meeting	area,	she	reviews	previous	writing
skills	 and	 demonstrates	 her	 current	 mini-lesson.	 After	 modeling,	 students	 engage	 in



conversations	 that	 focus	 specifically	 on	 the	 writing	 skill.	 She	 expects	 all	 students,
including	those	identified	as	students	with	special	needs	and	English	language	learners,	to
participate	in	this	“oral	rehearsal”	time.	During	these	conversations,	because	of	the	close
proximity	 of	 students,	Ms.	 Simmons	 can	 listen	 in	 on	 several	 pair	 conversations	 and	 jot
down	 her	 observations,	 and	 also	 assist	 and	motivate	when	 necessary.	During	 these	 few
minutes,	 students	 are	 engaged,	 focused,	 and	 attentive	 because	 they	 know	Ms.	Simmons
shares	some	of	her	observations	with	direct	comments	from	students,	providing	accolades
and	 encouragement.	 These	 whole-group	 expectations	 and	 routines	 are	 demonstrated,
practiced,	and	charted	beginning	on	Day	1	of	the	school	year	(see	Figure	1.3).

Figure	1.3	Sample	Photos	from	Ms.	Simmons’	Class

In	a	whole-group	demonstration,	Ms.	Simmons	uses	a	vocabulary	strategy	to	build	an
alphabet	word	chart	titled	The	Brain,	Our	Nervous	System	to	support	word	choice.	The
chart	serves	as	a	word	bank	as	students	develop	their	nonfiction	writing.

Ms.	Simmons	listens	and	records	observations	as	students	consider	additional
information	to	include	on	the	class	chart.

Writing	Desks
Picture	this:	a	mini-lesson	is	complete,	and	students	head	off	to	their	desks	to	work	on



their	 individual	 projects.	 The	 atmosphere	 is	 like	 a	 beehive,	 busy	 and	 active,	 yet
productive.	Mia,	Garth,	and	Emily	edit	their	drafts,	trading	papers,	using	their	editing	pens
to	 carefully	 search	 and	 mark,	 using	 CUPS	 (Capitalization,	 Usage	 of	 grammar,
Punctuation,	 Spelling)	 as	 their	 guide.	 Juan	 and	Maria	 work	 on	 laptops	 preparing	 their
writing	for	publication	and	providing	guidance	to	each	other.	Li	and	Robert	sit	shoulder-
to-shoulder	 in	a	peer	conference,	reading	their	writing	pieces	 to	each	other	and	listening
for	 details.	 Other	 students	 are	 at	 their	 seats	 engaged	 in	 meaningful	 conversation	 about
their	writing,	exploring	mentor	texts,	moving	their	pencils	steadily	across	the	page.	Mrs.
Rome,	the	teacher,	is	moving	around,	observing,	conferring,	and	recording	notes	on	work
ethic,	self-monitoring,	writing	progress,	and	intellectual	aggressiveness.

This	 atmosphere	 of	 collaboration,	 supporting,	 and	 sharing	 is	 created	 by	 developing
routines	for	writer’s	workshop,	but	it	is	also	greatly	enabled	by	the	arrangement	of	student
desks	or	tables	into	clustered	pods	consisting	of	four	or	five	students.	Pods	are	arranged	so
that	students	are	face-to-face	with	a	partner	or	partnered	side-by-side	in	a	group	of	four.
Students	 are	 grouped	 based	 on	 academic	 readiness,	 language	 acquisition,	 behavior,
personality,	and	social	and	emotional	maturity.	All	 levels	of	ability	are	 included	 in	each
pod.	Through	observations	and	conversations,	you	will	begin	 to	know	your	 learners	and
can	 easily	 make	 adjustments	 to	 avoid	 matching	 students	 with	 personality	 conflicts	 or
different	learning	styles.	Plan	ahead!	This	may	be	the	most	important	consideration	when
building	a	classroom-management	plan.	When	making	seating	changes,	remember	to	give
students	 time	 to	 adjust	 to	 their	 new	 neighbors	 and	 environment.	 During	 our	 classroom
visits,	 we	 have	 noticed	 in	 some	 upper	 grades	 that	 teachers	 use	 a	 U-shaped	 desk
arrangement	in	two	rows	when	tables	and	space	are	limited.	This	also	allows	for	whole-
group	 instruction	 as	well	 as	 peer	 collaboration	 and	 easy	movement	 for	 both	 the	 teacher
and	students.

Support	student	engagement	and	motivation	by	also	including	writing	spaces	around	the
room.	These	may	be	open	 to	any	student,	designated	for	specific	work,	or	assigned	 to	a
specific	 pod	 of	 students	 for	 the	 day.	 The	 area	 can	 be	 as	 simple	 as	 a	 small	 rug,	 a	 few
pillows,	or	more	refined	with	beanbags,	directors’	chairs,	a	yoga	mat,	or	even	a	small	sofa.
Specific	work	areas	might	include	a	publishing	center	or	a	conferencing	area.	These	mini
seating	 areas	 provide	 students	 the	 opportunity	 to	 be	 away	 from	 their	 seats	 for	 a	 bit.	As
teachers,	we	have	very	few	opportunities	to	sit	ourselves,	and	we	often	forget	that	students
are	sitting	for	a	large	part	of	their	day.	Common	sense	tells	us	students	are	more	attentive
and	productive	when	in	a	safe	and	comfortable	environment.	Figure	1.4	shows	classroom
setup	examples	for	this	process.



Figure	1.4	Examples	of	Classroom	Setups

After	completing	a	mini-lesson,	students	return	to	pods	to	practice	their	mini-lesson	in
student	notebooks.	Then	they	move	into	their	writing	folder	and	begin	their	individual
writing	projects.

Book	boxes	with	appropriate	mentor	texts,	as	well	as	other	resources,	are	provided	on	the
writing	desk,	and	serve	as	a	reminder	that	rigor	is	expected	and	materials	are	available.

Individual,	Peer,	and	Group	Conference	Areas

“As	a	classroom	teacher,	you	have	limited	space	within	which	to	organize	the	materials	and
activities	essential	for	instruction.”

—Irene	Fountas	and	Gay	Su	Pinnell	(2001,	91)

Ms.	Simmons	teaches	both	fourth-	and	fifth-grade	writing.	She	routinely	arranges	areas
for	collaboration	 in	 individual	 (teacher-to-student)	 conferences,	peer	 (student-to-student)
conferences,	 and	 small-group	 conferences	 for	 guided	 writing	 and	 writing	 enrichment
group	meetings.	 This	 organizational	 structure	 developed	 over	 time	 as	 she	 became	more
confident	 in	 her	 conferencing	 skills	 and	 students	 became	 accustomed	 to	 the	 routines	 of
writer’s	workshop.	Each	of	these	conference	styles	has	one	important	goal	in	common—to



build	 confident,	 independent	writers	 who	 are	 capable	 of	 critiquing	 and	 improving	 their
personal	writing.	The	conference	process	is	discussed	in	more	detail	in	Chapter	2.

Individual	 conferences	 can	 take	 place	 in	 just	 about	 any	 area	 of	 the	 classroom.	 Some
teachers	prefer	pulling	up	a	chair	next	to	a	student	at	their	desk	or	table,	thus	causing	little
disruption	(see	Figure	1.5).	Others	meet	individual	students	at	a	small	table,	on	the	carpet
area,	or	even	in	the	writing	center.	What	is	important	is	to	meet	students	at	their	eye	level
so	that	they	feel	you	next	to	them,	supporting	and	guiding	them	through	the	conferencing
process.

Figure	1.5	Teacher-to-Student	Conferences

The	teacher	meets	the	student	at	his	table	to	provide	individual	conference	time.	After	he
reads	his	text,	she	points	out	his	use	of	descriptive	words	and	records	his	achievement	in
her	conference	log.

Peer	 conferences	 can	 take	 place	 at	 students’	 desks,	 tables,	 or	 other	 designated	 areas
around	 the	 room.	 They	 provide	 students	 opportunities	 to	 give	 constructive	 feedback	 to
others	 and	 develop	 confidence	 during	 this	 sharing	 process,	 as	 shown	 in	 Figure	 1.6.
Teachers	 value	 this	 interactive	 talk	 time	 because	 it	 is	 essential	 that	 students	 receive
constructive	feedback	to	grow	as	writers.	Magnetic	name	cards	are	kept	in	a	basket	so	that
students	 can	 display	 their	 card	 to	 request	 a	 peer	 conference.	Once	 the	 two	 students	 are
finished,	they	remove	their	names	from	the	board	and	return	them	to	the	basket.



Figure	1.6	Sharing	Writing	Together

Students	can	affirm	things	they	like	and	wonder	about	when	sharing	writing	by	simply
teaching	and	providing	lead-in	stems	such	as,	“I	really	like	the	way	you…”	and,	“I
wonder….”

Posted	in	an	area,	you	might	find	directions	to	guide	students	as	well	as	sentence	stems
and	questions	like	those	listed	in	Figure	1.7	to	help	students	engage	in	the	peer-conference
process.	 With	 your	 students,	 develop	 and	 then	 model	 directions	 and	 sets	 of	 questions
based	on	their	developmental	writing	level.



Figure	1.7	Sample	Peer	Conference	Anchor	Chart

Other	questions	or	comments	may	apply,	but	as	writers,	students	should	leave	the	peer-
or	teacher-conferencing	area	with	a	sense	of	their	growth	as	writers.	Peer	conferences	are
most	successful	when	procedures	are	frequently	modeled,	guidelines	are	specific,	and	peer
conference	forms	are	available	for	support.

As	we	visit	classrooms,	we	note	conference	areas	that	reflect	what	works	best	for	that
particular	 teacher	with	 that	 specific	 group	 of	 students.	 For	 example,	while	 visiting	Ms.
Judy’s	first-grade	classroom	last	year,	we	observed	Ms.	Judy	and	Leim	sitting	side-by-side
at	his	table	holding	an	individual	conference,	two	other	students	sharing	their	writing	on
the	carpet	with	a	conferencing	checklist,	and	a	student	teacher	modeling	and	guiding	four
other	 students	 at	 a	 small	 table.	When	 visiting	 this	 year,	Ms.	 Judy	 had	 one	 student	 at	 a
small	table	and	explained	that	this	class	was	not	quite	ready	for	peer	conferences	and	that
she	did	not	have	a	student	teacher	for	additional	support.	This	year,	she	was	holding	more
small-group	 conferences	 along	with	 individual-student	 conferences,	 as	 shown	 in	 Figure
1.8.	Being	willing	to	make	adjustments	and	modifications	is	important	to	meet	the	needs



of	your	students	during	writer’s	workshop.

Figure	1.8	Group	Conference	Area

The	teacher	invites	students	to	her	small-group	table.	First,	she	identifies	and	praises
each	student	for	a	writing	accomplishment.	Then	she	focuses	her	attention	on	the	similar
and	common	writing	needs	of	this	group	of	young	writers.

Materials	Needed	to	Achieve	Success

“Although	students	will	do	most	of	their	writing	in	their	individual	space,	they	will	need	an
area	where	writing	materials	are	organized	and	easily	accessible.”

—Irene	Fountas	and	Gay	Su	Pinnell	(2001,	93)

A	 well-designed	 classroom	 with	 easy	 access	 and	 organization	 of	 materials	 can	 be
created	using	inexpensive	shelves,	baskets,	and	tubs.	Taking	the	time	to	teach	and	model
procedures	for	using	and	organizing	materials	allows	more	time	for	actual	student	writing
later.	 Decide	 where	 materials	 will	 be	 stored	 in	 your	 classroom.	 For	 example,	 student
folders	and	notebooks	may	be	stored	at	student	desks	or	perhaps	in	colorful	bins	by	table
clusters,	 allowing	pod	 leaders	 to	easily	and	quickly	get	materials	 for	 their	group.	Paper,
pencils,	 markers,	 scissors,	 glue,	 and	 other	 materials	 also	 need	 a	 specific	 space	 to	 help
students	 become	 independent	 writers.	 Labeling	 assures	 student	 awareness	 of	 where
materials	 and	 resources	 are	 as	 well	 as	 where	 they	 should	 be	 returned.	 Adding	 small
pictures	with	labels	supports	younger	students	as	well	as	English	language	learners.	When
considering	 writing	 materials	 and	 organizational	 tools,	 be	 mindful	 of	 the	 value	 and
importance	of	each	 item	and	how	 it	will	directly	affect	 the	writing	achievement	of	your
students.	In	other	words,	is	it	necessary?	Here	we	share	materials	we	find	valuable	during
our	writing	workshops.

Student	Writing	Folders
Each	 student	 uses	 a	 two-pocket,	 three-prong	 folder	 with	 plastic	 sleeve	 inserts.	 To

organize	the	folder,	place	a	green	dot	on	the	left	inside	pocket,	which	indicates	work	is	in
progress.	 On	 the	 right-side	 back	 pocket,	 add	 a	 red	 dot,	 which	 notes	 that	 the	 work	 is



complete.	Older	 students	 can	write	 In	progress	 and	Completed	 on	 their	 pockets.	 Plastic
sleeve	 inserts	 provide	 space	 for	 grade-level-specific	 resources	 such	 as	 alphabet	 charts,
color	and	number	word	 lists,	 sight	word	 lists,	 long	and	short	vowel	pictures	and	words,
examples	 of	 vowel	 teams,	 personal	 dictionaries,	 lists	 of	 adjectives,	 parts	 of	 speech,	 and
grammar	rules	(see	Figures	1.9,	1.10,	and	1.11).	The	sleeves	allow	resources	to	be	updated
based	on	the	student	progress,	mini-lesson	focus,	and	individual	student	needs.	The	folder
may	also	include	forms	that	are	personalized	throughout	the	year	by	the	student	such	as	a
list	of	topics	for	writing,	a	personal	word	wall,	and	an	action	word	list.	A	variety	of	charts
and	forms	are	available	in	resources	such	as	Getting	to	the	Core	of	Writing	Series,	Grades
K–6	(Gentry,	McNeel,	and	Wallace-Nesler	2012	a–f,	2013	g).

Figure	1.9	Sample	Vowel	Word	List

(Gentry,	McNeel,	and	Wallace-Nesler	2012	b)



Figure	1.10	Sample	Vowel	Teams	Chart

(Gentry,	McNeel,	and	Wallace-Nesler	2012	c–f;	2013	g)

Figure	1.11	Sample	Sight	Word	List

(Gentry,	McNeel,	and	Wallace-Nesler	2012	d–f;	2013	g)

Student	Notebooks	(Grades	3+)



The	student	notebook	is	an	essential	tool	in	writer’s	workshop	from	third	grade	and	up.
The	 use	 of	 a	 composition	 notebook	 that	 students	 grow	 to	 value	 and	 use	 as	 a	 resource
throughout	 the	 year	 is	 recommended.	 The	 type	 of	 notebook—composition,	 binder,	 or
spiral	 bound—should	 be	 a	 decision	 made	 based	 on	 what	 works	 for	 your	 teaching	 and
management	 styles.	 Storing	 notebooks	 in	 bins,	 on	 desks,	 or	 nearby	 shelves	 with	 easy
access	for	students	prompts	greater	use	of	this	valuable	resource.

Many	teachers	have	students	decorate	and	personalize	their	writer’s	notebook,	as	shown
in	 Figure	 1.12.	 The	 notebook	 should	 contain	 entries	 that	 support	 students	 with	 writing
skills	 connected	 to	 daily	mini-lessons,	 along	with	 the	 student’s	 practice	 of	 that	 skill	 or
author’s	 craft.	 A	 few	 examples	 include	 topic	 lists;	 a	 list	 of	 “brilliant	 beginnings”	 from
mentor	 texts;	 a	 list	 of	 describing	 words	 for	 specific	 emotions;	 examples	 of	 simple,
compound,	and	complex	sentences;	and	a	checklist	for	editing.	Although	students	practice
in	their	notebooks,	actual	drafts,	revisions,	and	editing	of	writing	should	be	stored	in	their
writing	folders.

Figure	1.12	Student	Example	of	a	Writer’s	Notebook

Pictured	is	an	example	of	a	student	who	has	personalized	her	writer’s	notebook.

Student	Showcase	Portfolio	Folder
Portfolios	 “foster	 independence	 and	 self-evaluation	 skills	 in	 students”	 (Duffy,	 Jones,

and	Thomas	1999,	34).	The	showcase	portfolio	folder	holds	writing	samples	that	represent
a	student’s	growth	and	achievements	as	a	writer.	Some	teachers	prefer	a	file	folder,	while
others	 prefer	 a	 small	 binder	 with	 plastic	 sleeves	 to	 insert	 projects	 like	 small	 books	 or
brochures.	We	typically	include	the	student	name,	school	year,	and	a	picture	of	the	student
on	each	folder.	Each	month	students	select	writing	samples	from	their	writing	folders	that
represent	 their	 growth	 as	 a	 writer.	 Some	 teachers	 also	 ask	 students	 to	 include	 a	 brief
reflection	 to	 explain	 their	 selection,	 such	 as,	 “I	 selected	 this	 piece	 of	 writing	 for	 my
portfolio	 because….”	 The	 teacher	 may	 also	 select	 writing	 samples	 for	 the	 portfolio	 to



show	 the	 progress	 of	 a	 student’s	 writing	 skills.	 Teachers	 are	 encouraged	 to	 store	 these
folders	where	students	may	revisit	 them.	 It	 is	 such	a	delight	 to	observe	students	sharing
their	writing	from	the	portfolio,	sometimes	to	assist	their	classmates	or	just	for	fun.	Lily,	a
kindergarten	student,	once	exclaimed	when	reviewing	work	from	early	in	the	year	in	her
portfolio,	“That	can’t	be	my	writing!	I’m	a	terrific	writer!”	Students	are	often	amazed	to
see	how	much	progress	they	have	made.	Figure	1.13	shows	a	sample	folder.

Figure	1.13	Sample	Student	Showcase	Portfolio

Pictured	is	an	example	of	how	to	store	the	showcase	portfolio	folders	and	writer’s
workshop	folders.	These	folders	are	economical	and	can	be	used	year	after	year.

Writer’s	Tool	Kit	for	Mini-Lessons	and	Individual-	and
Small-Group	Conferences
Just	as	a	carpenter	has	the	right	tool	to	perform	a	specific	task,	a	writer’s	tool	kit	holds

the	 exact	 tools	 to	 allow	you	 to	 efficiently	 conduct	mini-lessons	 and	 conferences.	These
tools	serve	as	the	resources	to	show,	not	just	tell,	about	writing.	Create	a	tool	kit	so	it	 is
easily	carried	 to	your	group-meeting	area,	small-group	conference	area,	or	 from	table	 to
table.	 Being	 well	 prepared	 and	 organized	 promotes	 successful	 mini-lessons	 and
conferences.	Build	a	tool	kit	throughout	the	year,	changing	and	adding	resources	based	on
writing	curriculum	and	students’	writing	needs.	Figure	1.14	shows	a	variety	of	 tools	you
might	 consider	 for	 your	 writer’s	 tool	 kit.	 Figure	 1.15	 lists	 the	 contents	 that	 could	 be
included	in	a	writer’s	tool	kit.



Figure	1.14	Sample	Writer’s	Tool	Kit

This	example	supports	“Blooming	Writers”	from	a	primary	classroom.	Pictured	are	the
contents	of	the	kit.

This	example	shows	how	all	the	materials	fit	into	the	kit	for	easy	storage	and	portability.

Figure	1.15	Writer’s	Tool	Kit	Contents

Writer’s	Tool	Kit
Contents

Purpose	of	Contents

List	of	Teaching
Points

• list	of	all	skills	and	strategies	related	to	the	focus	and	genre	of	instruction

• helps	to	zero	in	on	current	and/or	past	teaching	points

Conference	Prompts • used	to	help	facilitate	conversations	in	student-teacher	conference

• examples:	Tell	me	about	what	you	are	trying	to	write	today.	What	are	some	details	you
might	add	to	your	story	to	help	your	reader	‘see’	what	is	happening?

Writing	Samples • appropriate	for	genre	and	developmental	level	of	students



• use	teacher	and	student	examples	to	demonstrate	specific	teaching	points

Teacher’s
Conferring
Notebook

• may	include	list	of	teaching	points	and	conference	prompts

• holds	conference	logs	and	anecdotal	notes	of	observations	about	student-writing
behaviors,	including	writing	strategies	the	student	is	currently	exhibiting,	the	conference
teaching	point,	and	next	steps

Your	Personal
Writer’s	Notebook

• motivates	and	encourages	students

• serves	as	an	example	during	demonstrations

Examples	of
Children’s
Literature/Mentor
Texts

• serve	as	valuable	resources	during	modeling	to	generate	ideas,	explain	structure,	or
demonstrate	author’s	craft

Resource	Charts • pictures	of	anchor	charts	that	have	been	removed	to	make	way	for	new	strategy	charts
throughout	the	year	(primary	teachers	may	wish	to	include	alphabet	charts,	color	and
number	charts,	and	name	charts)

Photos	and	Artwork • photos	to	spark	interest	and	generate	writing	ideas	for	students	in	a	variety	of	genres

• authentic	artwork	like	“Big	Brother”	by	Dorthea	Lange	to	show	students	the	story	within
the	picture

Traits	of	Good
Writing

• for	referral	to	the	traits	of	quality	writing	when	conferring	with	students	to	promote	an
understanding	of	what	each	represents	and	an	understanding	of	the	language	of	writing

Thesaurus • supports	student	understanding	of	parts	of	speech	and	provides	synonyms	to	increase	rigor
in	vocabulary

Manipulatives • used	to	create	visual	representation	and	interest,	such	as	using	a	Slinky®	for	stretching
and	improving	sentence	construction	or	binoculars	for	zooming	in	on	details

General	Supplies • colored	sticky	notes:	used	during	modeling	and	during	conferences	without	marking	on
the	student’s	writing

• highlighters:	used	to	call	attention	to	specific	word	parts	and	to	mark	text	to	identify	and
practice	lifting	words,	phrases,	sentences,	and	punctuation	from	a	mentor	text

• dry-erase	markers	and	whiteboard:	used	to	build	fluency	with	high-frequency	words	from
word	lists,	support	students	with	spelling	and	formation	of	letters

• scissors	and	revision	strips:	used	to	demonstrate	story	surgery,	cutting	text	apart	and
adding	in	revision	strips	to	extend,	enrich,	and	add	information

• colored	pencils,	pens,	and	markers:	used	to	demonstrate	editing	skills,	create	text	during
modeling,	and/or	make	a	quick	sketch

• index	note	cards:	used	to	demonstrate	the	use	of	transition	words,	and	to	create	word
activities	such	as	exploring	prefixes,	suffixes,	root	words,	and	word	origins

Anchor	Charts	and	Bulletin	Boards
Anchor	 charts	 and	 bulletin	 boards	 can	 be	 valuable	 resources	 in	 your	 classroom	 to

support	student	writers,	or	they	can	be	“pretty	pictures	on	the	wall.”	We	all	look	through



the	most	current	catalogs	for	materials	to	decorate	our	classrooms.	With	limited	space	and
fire	 regulations,	we	must	become	more	 selective	when	using	our	wall	 space	 and	decide
what	 is	 essential	 to	 the	 learning	 of	 our	 students.	 It	 has	 been	 noted	 that	 students	 do	 not
actually	“see”	items	purchased	and	displayed	but	are	more	apt	to	notice	and	utilize	anchor
chart	 information	when	created	 together	 in	 the	classroom.	Think	about	 it.	We	all	 like	 to
see	our	work	and	feel	proud	 that	others	are	using	 it.	Here	are	some	examples	of	anchor
charts	and	bulletin	boards	that	can	support	student	writers:	 invite	young	students	to	help
create	 color	 and	number	 charts;	 act	 as	 a	 scribe	 and	have	 students	 generate	 examples	 of
simple,	compound,	and	complex	sentences;	create	a	bulletin	board	with	examples	of	travel
brochures,	 restaurant	 menus,	 letters,	 postcards,	 and	 articles;	 even	 résumés	 collected	 by
students	serve	as	valuable	resources	and	exemplars.	Including	students	in	the	process	and
displaying	charts	created	by	the	class	builds	a	sense	of	ownership	and	community	within
the	classroom.

Mentor	Texts

“To	be	great	writers,	students	must	be	in	the	company	of	great	writers.	When	opportunities
present	themselves,	we	invite	writers	into	our	classroom.	Since	that	cannot	happen	on	a
regular	basis,	we	keep	company	with	them	through	their	writing!”

—Judy	Davis	and	Sharon	Hill	(2003,	100)

Mentor	 texts	 are	 those	 special	 pieces	 of	writing	 that	we	 return	 to	 and	 reread	because
they	offer	opportunities	to	teach	writing	skills	and	motivate	student	writing.	They	are	texts
representing	a	variety	of	genres	that	provide	ideas,	story	structures,	and	strong	examples
of	 an	 author’s	 craft.	These	writing	pieces	 inspire	 students	 to	 take	 risks	 and	 try	out	 new
strategies	as	they	become	familiar	with	the	author’s	craft,	developing	an	“I	wonder	if	I	can
do	that?”	attitude.	This	attitude	was	demonstrated	by	Greg,	a	lively	fouth	grader	who	was
always	moving	and	talking	and	was	mischievous	to	a	fault	in	and	out	of	the	classroom.	Yet
he	was	so	hooked	on	The	Cay,	a	novel	written	by	Theodor	Taylor,	that	he	wrote	his	own
set	of	 short	 stories	using	 the	same	 themes:	prejudice,	 love,	and	survival.	Greg	 faithfully
carried	 his	 work	 to	 and	 from	 home,	 and	 his	 writing	 folder	 bulged	 with	 his	 effort	 at
duplicating	similar	stories.

Mentor	texts	are	often	quality	literature	such	as	picture	books	because	of	their	amazing
illustrations,	interesting	stories,	cultural	diversity,	fabulous	vocabulary,	and	connection	to
reading;	 however,	 mentor	 texts	 can	 be	 more	 than	 picture	 books.	 They	 may	 include	 an
excerpt	from	a	chapter	book,	a	poem,	or	individual	texts	such	as	a	newspaper	column,	a
magazine	 or	 Internet	 article,	 cookbook,	 a	 letter	 to	 the	 editor,	 a	 catalogue,	 or	 a	 travel
brochure.	Katie	Wood	Ray	(2002)	encourages	using	a	variety	of	 texts	 to	support	writing
instruction,	 saying,	 “Every	 single	 text	 we	 encounter	 represents	 a	 whole	 chunk	 of
curriculum,	a	whole	set	of	things	to	know	about	writing”	(92).	We	select	mentor	texts	that
students	 can	 relate	 to	 with	 topics	 and	 strategies	 that	 challenge	 and	 excite	 them.	 Text
complexity	is	also	a	consideration	for	mentor-text	selection	as	students	move	from	novice
to	proficient	and	ultimately	to	master	readers	and	writers.

Recent	recommendations	from	the	national	standards	suggest	that	a	greater	emphasis	be
placed	on	nonfiction	writing	 in	all	grade	 levels	(National	Governor’s	Association	2010).
Along	with	our	love	and	use	of	mentor	texts	in	fiction	and	narrative	writing,	we	must	now



build	 that	 same	 level	 of	 enthusiasm	 for	 informational	 text.	 A	 few	 nonfiction	 examples
include	 the	Smithsonsian	Collins	Series	by	Seymour	Simon,	50	American	Heroes	Every
Kid	Should	Meet	by	Dennis	Denenberg,	and	100	True	Tales	from	American	History:	The
American	Story	by	Jennifer	Armstrong.	For	students	to	become	proficient	in	informational
reading,	writing,	and	research	study,	a	wide	range	of	available	nonfiction	texts	is	a	must
for	any	classroom	mentor-text	collection.	Much	of	the	work	we	do	with	students	to	inspire
and	to	motivate	them	begins	through	lively	read-alouds	with	much	discussion,	note-taking,
laughter,	and	humor.	We	then	pull	 those	texts	back	into	the	discussion	as	we	initiate	our
writing	work	in	the	mini-lesson	phase.	Just	the	phrase,	“remember	when	we	read	…”	is	a
signal	that	we’re	referring	to	a	text	that	we	want	students	to	use	as	a	resource.	That	signal
might	be	the	spark	that	ignites	and	invites	students	to	respond	to	the	ideas	of	these	authors.

As	novice	or	experienced	writing	teachers,	you	need	not	invest	large	sums	of	money	to
fill	mentor-text	containers	with	books.	Use	 the	 resources	 in	your	community	and	school
libraries,	 and	change	out	mentor	 texts	based	on	your	units	of	 study.	Three	or	 four	great
books	that	 illustrate	each	trait	of	writing,	and	several	books	as	a	resource	for	unit	study,
are	 excellent	 ways	 to	 organize	 students	 to	 begin	 using	 principles	 employed	 by	 great
authors.	 Lifting	 a	 word,	 phrase,	 sentence,	 or	 pattern	 boosts	 the	 quality	 by	 deliberately
encouraging	 students	 to	 imitate	 the	 style	 of	 a	mentor	 they	 respect.	 David,	 a	 struggling
third-grade	reader,	used	the	mentor	text	Swimmy	by	Leo	Lionni	to	write	a	host	of	stories
about	animal	life	in	the	ocean.	Swimmy	encouraged	Leo	to	delve	into	research	on	animal
behaviors	in	each	layer	of	the	ocean.

Examples	 of	 beloved	 literature	 to	 increase	 the	 quality	 of	 student	 writing	 should	 be
labeled	and	displayed	as	part	of	your	writer’s	workshop	supplies.	With	the	implementation
of	disciplinary	units	of	 study,	mentor	 texts	 should	also	be	placed	 in	 tubs	and	 labeled	 so
that	they	reflect	science,	social	studies,	history,	or	mathematics	units.	Store	texts	so	they
are	 easily	 accessible	 for	 students	 to	 examine	 and	 explore.	 Color	 coordinated	 dishpans
make	excellent	containers	for	a	variety	of	texts.	Suggested	lists	of	literature	may	be	found
on	 the	 Internet	 or	 in	 printed	 resources	 such	 as	Getting	 to	 the	 Core	 of	Writing	 (Gentry,
McNeel,	and	Wallace-Nesler	2012	a–f,	2013	g).

Writing	and	Publishing	Centers
Providing	areas	for	writing	and	publishing	centers/stations	sends	a	message	to	students

that	you	value	writing	and	look	forward	to	their	future	writing	and	illustrations.	Like	other
centers	or	 stations,	 it	 is	 important	 to	establish	 routines,	provide	materials,	and	allow	 the
time	needed	to	produce	successful	writing	projects.	Model	and	create	guidelines	with	your
students	for	what	to	do	in	those	areas,	and	clearly	display	those	expectations.

Writing	aids	created	by	you	and	your	students,	and	examples	of	published	writing,	such
as	an	anchor	chart	for	the	parts	of	a	letter,	as	well	as	a	published	letter,	offer	guidance	and
support	 for	 successful	 writing	 projects.	 A	 few	 suggestions	 to	 include	 at	 publishing
centers/stations	 to	 encourage	 and	 motivate	 students	 to	 write	 and	 publish	 include
computers,	 clip	 art,	 student-friendly	 software	and	websites	 along	with	a	wide	variety	of
sizes,	 colors,	 and	 shapes	 of	 writing	 paper,	 booklets,	 pencils,	 pens,	 crayons,	 markers,
scissors,	 staplers,	glue,	 tape,	magazines	with	pictures,	 and	scrap	paper.	Keep	 in	mind	 to
model	and	provide	a	variety	of	writing	samples	to	ensure	successful	and	proud	authors.



Tips	for	Setting	Up	Your	Writer’s	Workshop
Start	with	a	quick	sketch	of	your	classroom	to	gain	awareness	of	traffic	flow
and	movement	during	writer’s	workshop.

Establish	 areas	 for	 whole-group	 instruction	 and	 small-group,	 peer,	 and
individual	conferences.

Create	 clusters	 or	 pods	 of	 desks	 to	 promote	 writing	 partnerships	 and
conversations.	Use	rotating	team	captains	to	perform	tasks	like	distributing
materials,	notebooks,	and	folders	as	well	as	cleaning	up	the	area.

Be	 proactive	 and	 anticipate	 potential	 negative	 behaviors	 by	modeling	 and
creating	expectations	and	guidelines	with	students	and	by	providing	praise
for	students	who	meet	and	exceed	expectations.

Provide	materials,	time,	and	space	for	student	writing	and	publishing.	We	all
become	better	writers	by	writing.

Keep	 modeling	 and	 conferencing	 resources	 in	 a	 tool	 kit	 for	 easy
accessibility	during	instruction	and	conferences.

Use	 anchor	 charts,	 bulletin	 boards,	 and	 wall	 space	 wisely	 to	 display
supportive	writing	aids.

Use	and	provide	access	to	mentor	texts	for	exploring	the	author’s	craft.

Teach	from	your	feet	and	not	your	seat.	To	be	successful,	move	around	the
room	 using	 a	 slight	 touch,	 gesture,	 or	 thumbs-up	 to	 encourage	 positive
attitudes.

Build	a	community	of	writers	in	which	all	students	are	included	in	writer’s
workshop.	 Differentiate	 writing	 instruction	 through	 small-group	 and
individual	conferences.	No	one	is	isolated	for	any	reason	because	they	are
each	a	part	of	your	community	of	writers.

Ask	for	help	and	ideas	from	teaching	colleagues.	Most	teachers	are	flattered
when	asked	 to	 share	 their	expertise	and	are	happy	 to	mentor.	We	all	have
talents	to	share	with	one	another.

Whether	you	are	a	novice	or	a	seasoned	teacher	of	writer’s	workshop,	bring	a	positive
attitude	 and	 create	 an	 environment	 in	which	 students	 love	 to	write.	Creating	 an	 “I	 can”
attitude	as	you	write	with	your	students	is	a	sure	way	to	create	a	successful	community	of
writers	in	your	classroom.

Reflect	and	Review
1. What	 changes	 can	 you	 make	 in	 your	 classroom	 to	 better	 accommodate



writer’s	workshop?

2. Draw	a	sketch	of	how	you	can	set	up	your	classroom	for	writer’s	workshop.
Consider	the	following:

• A	 large	area	 for	a	group	meeting	 is	essential	 for	whole-group	 instruction.
The	group	area	might	have	a	document	camera,	an	interactive	whiteboard,
or	a	projector.

• Materials	 and	 resources	 are	 organized	 by	 genre	 or	 content	 areas	 in	 tubs,
baskets,	or	containers.

• Arrange	the	furniture	to	accommodate	small	groupings	of	students	working
cooperatively.	Consider	arranging	your	room	into	groups	of	four.	Place	the
small-group	table	where	you	have	full	view	of	all	students.

• Visualize	the	classroom	in	action.	Consider	your	overall	physical	setup	and
check	 the	 room	 for	 workspace,	 physical	 comfort,	 and	 accessibility	 of
writing	materials	and	resources.

• Consider	 how	 you	 will	 use	 wall	 space	 for	 displaying	 anchor	 charts	 and
student	work.

• Create	 storage	 of	 writer’s	 folders	 and	 writer’s	 notebooks	 that	 is	 easily
accessible	for	students.
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