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Introduction 	

The	Importance	of	Arts	Integration
Teachers	have	an	important	and	challenging	job,	and	it	seems	they	are	asked	to	do	more
with	each	passing	year.	Lesley	professors	in	the	Creative	Arts	Division	hear	from	teachers
regularly	that	integrating	the	arts	would	be	a	great	thing	to	do	if	they	just	had	the	time	and
support.	Yet	research	shows	that	the	integration	of	the	arts	is	an	efficient	and	effective
strategy	for	addressing	some	of	the	greatest	challenges	in	today’s	educational	landscape	as
the	arts	deepen	learning	in	ways	that	engage	all	learners	of	all	abilities	and	needs
(President’s	Committee	on	the	Arts	and	the	Humanities	2011;	Burnaford	2007).	Study
after	study	points	to	compelling	evidence	of	the	significant	outcomes	that	are	linked	to	arts
integration.

According	to	the	President’s	Committee	on	the	Arts	and	the	Humanities,	“studies	have
now	documented	significant	links	between	arts	integration	models	and	academic	and
social	outcomes	for	students,	efficacy	for	teachers,	and	school-wide	improvements	in
culture	and	climate.	Arts	integration	is	efficient,	addressing	a	number	of	outcomes	at	the
same	time.	Most	important,	the	greatest	gains	in	schools	with	arts	integration	are	often
seen	school-wide	and	also	with	the	most	hard-to-reach	and	economically	disadvantaged
students”	(2011).

A	recent	study	funded	by	the	Ford	Foundation	and	led	by	researchers	from	Lesley
University’s	Creative	Arts	in	Learning	Division	and	an	external	advisory	team	conducted
research	with	over	200	Lesley	alumni	teaching	across	the	country	who	had	been	trained	in
arts-integration	strategies.	The	findings	suggest	that	arts-integrated	teaching	provides	a
variety	of	strategies	for	accessing	content	and	expressing	understanding	of	learning	that	is
culturally	responsive	and	relevant	in	students’	lives.	This	leads	to	deep	learning,	increased
student	ownership,	and	engagement	with	academic	content.	Not	only	does	arts	integration
engage	students	in	creativity,	innovation,	and	imagination,	it	renews	teachers’	commitment
to	teaching	(Bellisario	and	Donovan	with	Prendergast	2012).

Really	then,	the	question	becomes	this:	How	can	we	afford	not	to	provide	students	with
access	to	the	arts	as	an	engaging	way	to	learn	and	to	express	ideas	across	the
curriculum?

Arts	integration	is	the	investigation	of	curricular	content	through	artistic	explorations
where	the	arts	provide	an	avenue	for	rigorous	investigation,	representation,	expression,
and	reflection	of	both	curricular	content	and	the	art	form	itself	(Diaz,	Donovan,	and
Pascale	2006).	This	book	provides	teachers	with	concrete	strategies	to	integrate	the	arts
across	the	curriculum.	Arts-integration	strategies	are	introduced	with	contextual
information	about	the	art	form	(creative	movement,	drama,	music,	poetry,	storytelling,	and
visual	arts).

Each	art	form	provides	you	with	innovative	strategies	to	help	students	fully	engage	with
and	connect	to	the	content	area	under	consideration.	Creative	movement	allows	students	to
embody	ideas	and	work	conceptually.	Drama	challenges	students	to	explore	multiple



perspectives	of	characters,	historical	figures,	and	scientists.	Music	develops	students’
ability	to	listen,	to	generate	a	sense	of	community,	and	to	communicate	and	connect
aurally.	Poetry	invites	students	to	build	a	more	playful,	fresh	relationship	with	written	and
spoken	language.	Storytelling	connects	us	with	our	roots	in	the	oral	tradition	and
heightens	our	awareness	of	the	role	of	story	in	our	lives.	Visual	art	taps	into	our	ability	to
observe	critically,	envision,	think	through	metaphor,	and	build	visual	literacy	in	a	world
where	images	are	pervasive.

Providing	learners	with	the	opportunity	to	investigate	curriculum	and	express	their
understanding	with	the	powerful	languages	of	the	arts	will	deepen	students’	understanding,
heighten	their	curiosity,	and	bring	forward	their	voices	as	they	interact	more	fully	with
content	and	translate	their	ideas	into	new	forms.	This	book	is	a	beginning,	a	“way	in.”

We	invite	you	to	see	for	yourself	by	bringing	the	strategies	shared	in	this	book	to	your
classroom	and	seeing	what	happens.	We	hope	this	resource	leaves	you	looking	for	deeper
experiences	with	the	arts	both	for	you	and	for	your	students.

What	Does	It	Mean	to	Integrate	the	Arts?
We	believe	that	a	vital	path	to	encouraging	students	to	become	literate	in	the	twenty-first
century	is	through	the	integration	of	the	English	language	arts	and	the	arts	and	that	active
involvement	in	the	arts	can	help	learners	develop	and	use	creative	and	purposeful
expression	in	language,	explore	different	perspectives,	and	internalize	new	ideas	and	ways
of	thinking.	Yellin,	Jones,	and	DeVries	assert	that	critical	comprehension	happens	when
the	reader	is	“able	to	integrate	his	or	her	own	thinking	with	the	information	from	the	text,”
allowing	him	or	her	to	visualize	events	in	the	text	and	to	“respond	creatively	through	art,
music,	drama,	and	writing”	(2007).

Listening,	speaking,	reading,	writing,	viewing,	and	visual	representation	are	important
components	of	the	English	language	arts	(Yellin,	Jones,	and	DeVries	2007).	The	Common
Core	State	Standards	for	English	Language	Arts	(National	Governors	Association	Center
for	Best	Practices	and	Council	of	Chief	State	School	Officers	2011)	guide	students	to
“develop	the	skills	in	reading,	writing,	speaking,	and	listening	that	are	the	foundation	for
any	creative	and	purposeful	expression	in	language.”	Skills	in	reading,	writing,	speaking,
listening,	language,	and	media	and	technology	determine	what	it	means	to	be	literate	in
the	twenty-first	century.	Albers	and	Harste	make	the	point	that	“in	light	of	this	changing
world	of	texts	and	the	diverse	student	population,	there	is	a	need	to	redefine	literacy”
(2007,	8).

Mary	Clare	Powell,	poet	and	former	director	of	the	Lesley	University	Creative	Arts
Division,	agrees,	noting	that	“the	arts	help	teachers	become	multilingual,	because	the	arts
are	many	languages.	You	can	say	things	in	music	that	you	cannot	translate	into	words:
When	you	dance	a	concept,	it	is	not	the	same	as	when	you	speak	about	it.	The	visual	arts
are	their	own	particular	language,	not	a	shortcut	for	words”	(1997).

This	book	harnesses	the	power	of	the	arts	to	provide	you	with	engaging	strategies	for
students	to	access	curriculum,	to	explore	content,	and	to	represent	their	learning.	We	will
guide	you	in	the	use	of	the	arts	and	provide	a	context	in	which	language	arts	ideas	take
shape	and	deepen	while	the	arts	inform	and	enrich	the	lives	of	your	students.	We	do	not



want	you	to	do	this	in	a	tangential	manner	or	just	on	an	enrichment	basis.	Rather,	we	want
you	to	use	arts	integration	as	an	approach	to	teaching	the	most	prevalent	standards	in	your
English	language	arts	curriculum	and	to	do	so	frequently.	In	teaching	ideas	through	artistic
explorations,	you	will	help	your	students	develop	skills	and	knowledge	in	both	disciplines.
We	will	share	strategies	with	you	that	are	flexible	enough	to	be	used	across	content	strands
and	grade	levels.

Why	Should	I	Integrate	the	Arts?
Reading,	along	with	mathematics,	continues	to	dominate	classroom	instruction	and
mandated	assessments.	Government-led	initiatives	such	as	the	Common	Core	State
Standards	and	No	Child	Left	Behind	underscore	the	importance	of	English	language	arts
skills	throughout	all	subject	areas.	Teachers	of	all	subjects	share	the	responsibility	and
have	a	role	in	this	interdisciplinary	approach	to	teaching	literacy.	For	example,	the
Common	Core	literacy	standards	for	grades	K–5	apply	to	a	range	of	subjects	and	in	grades
6	and	above	call	upon	teachers	of	content	areas,	such	as	history/social	studies,	science,	and
technical	subjects,	to	teach	students	skills	in	reading,	writing,	speaking,	listening,	and
language.	Students	are	expected	to	read,	write,	speak,	listen,	and	use	language	effectively
throughout	the	curriculum.

With	our	curriculum	dominated	by	reading	and	mathematics,	little	room	is	left	for	the	arts.
Yet	as	educators,	we	want	to	teach	the	whole	child.	Students	need	both	the	arts	and
academic	disciplines.	Research	suggests	that	academic	achievement	may	be	linked	to	the
arts	(Kennedy	2006).	As	noted	by	Douglas	Reeves,	“the	challenge	for	school	leaders	is	to
offer	every	student	a	rich	experience	with	the	arts	without	sacrificing	the	academic
opportunities	students	need”	(2007,	80).	By	integrating	the	arts	with	English	language	arts,
we	are	able	to	place	language	arts	ideas	within	rich	settings	and	provide	students	with
access	to	the	arts.	In	fact,	the	arts	can	lead	to	“deep	learning”	in	which	students	are	more
genuinely	engaged	with	academic	content,	spend	more	time	on	task,	and	take	ownership
of	their	learning	(Bellisario	and	Donovan	with	Prendergast	2012).

Rinne	et	al.	(2011)	identify	several	ways	in	which	arts	integration	improves	long-term
retention	through	elaboration,	enactment,	and	rehearsal.	Specifically,	when	learners	create
and	add	details	to	their	own	visual	models,	dramatize	a	concept	or	skill,	sing	a	song
repeatedly,	or	rehearse	for	a	performance,	they	are	increasing	the	likelihood	that	they	will
remember	what	they	have	learned.	This	retention	lasts	not	just	for	the	next	chapter	test	but
also	over	significant	periods	of	time.	Think	about	how	children	learn	the	order	of	the
alphabet	or	how	you	might	remember	the	number	of	days	in	a	month.	Through	repetition
that	does	not	feel	like	“drill	and	kill,”	this	information	is	retained	for	life	because	students
become	deeply	engaged	when	working	in	arts	integration.	They	eagerly	revisit,	review,
rehearse,	edit,	and	work	through	ideas	repeatedly	and	in	authentic	ways	as	they	translate
ideas	into	new	forms.

As	brain	research	deepens	our	understanding	of	how	learning	takes	place,	educators	have
come	to	better	appreciate	the	importance	of	the	arts.	The	arts	support	communication,
emotional	connections,	community,	and	higher-order	thinking.	They	are	also	linked	to
increased	academic	achievement,	especially	among	at-risk	students.	Eric	Jensen	(2001)
argues	that	“the	arts	enhance	the	process	of	learning.	The	systems	they	nourish,	which



include	our	integrated	sensory,	attentional,	cognitive,	emotional,	and	motor	capabilities,
are,	in	fact,	the	driving	forces	behind	all	other	learning.”	Lessons	and	activities	that
integrate	English	language	arts	and	the	arts	provide	a	rich	environment	for	the	exploration
of	English	language	arts	ideas	for	all	students	and	particularly	for	those	students	who	need
new	ways	to	access	curriculum	and	to	express	understanding	as	well	as	providing	another
source	of	motivation.

Teaching	through	the	arts	provides	authentic	differentiated	learning	for	every	student	in
the	classroom.	As	neurologist	Todd	Rose	notes	(2012),	all	learners	learn	in	variable	ways.
The	Center	for	Applied	Special	Technology	(http://www.cast.org/about/index.html)
suggests	that	in	meeting	the	needs	of	variable	learners,	educators	should	expand	their
teaching	to	provide	universal	design.	That	is,	teachers	should	include	strategies	that	“are
flexible	and	responsive	to	the	needs	of	all	learners”	by	providing	“multiple	means	of
engagement,	methods	of	presentation	of	content	and	multiple	avenues	for	expression	of
understanding.”	The	integration	of	the	arts	provides	opportunities	to	address	all	three
universal	design	principles.

For	example,	the	process	of	enacting	a	scene	from	a	text	provides	a	meaningful
opportunity	for	metacognition,	or	“what	a	child	knows	about	his	or	her	own	thinking	and
how	the	child	is	able	to	monitor	that	thinking”	(Yellin,	Jones,	and	DeVries	2007).	Imagine
students	who,	as	they	prepare	to	enact	a	scene	from	a	book,	determine	what	parts	of	the
reading	are	unclear,	go	back	through	the	text	and	reread,	visualize	the	events,	and
visualize	themselves	performing	the	scene.	Arts	integration	not	only	benefits	students	by
deepening	their	connection	to	content	and	fostering	interdisciplinary	learning	in	the	arts
and	English	language	arts	but	also	promotes	what	the	Partnership	for	21st	Century	Skills
(2011)	researchers	note	as	the	4	Cs:	creativity,	critical	thinking,	communication,	and
collaboration.	Arts	integration	brings	these	significant	benefits	to	learning	and	also
engages	teachers	and	students	in	curiosity,	imagination,	and	passion	for	learning.

http://www.cast.org/about/index.html


Arts	and	the	Standards
Connections	to	the	Common	Core	State	Standards	for
English	Language	Arts
Within	the	Common	Core	State	Standards	for	English	Language	Arts	are	seven
descriptions	that	characterize	the	“literate	individual.”	Through	the	Common	Core
Standards	in	reading,	writing,	speaking,	listening,	and	language,	students	exhibit	the
following	capacities	(National	Governors	Association	Center	for	Best	Practices	and
Council	of	Chief	State	School	Officers	2011):

1. They	demonstrate	independence.

2. They	build	strong	content	knowledge.

3. They	respond	to	the	varying	demands	of	audience,	task,	purpose,	and	discipline.

4. They	comprehend	as	well	as	critique.

5. They	value	evidence.

6. They	use	technology	and	digital	media	strategically	and	capably.

7. They	come	to	understand	other	perspectives	and	cultures.

These	practices	are	intended	to	be	interwoven	with	the	content	standards	and	can	be
thought	of	as	the	habits	of	mind	we	want	to	develop	in	our	students.	As	students	represent
English	language	arts	ideas	in	artistic	forms,	they	are	involved	in	applying	and
demonstrating	these	seven	capacities.

Artistic	Habits	of	Mind
As	well	as	language	arts	habits	of	mind,	students	will	also	be	developing	these	artistic
habits	of	mind	(Hetland	et	al.	2007).	With	these	habits	of	mind,	students	are	able	to:

1. Develop	craft

2. Engage	and	persist

3. Envision

4. Express

5. Observe

6. Reflect

7. Stretch	and	explore

8. Understand	the	art	world

Though	these	habits	were	identified	in	an	investigation	of	visual	art	practices,	they	are
relevant	for	the	practice	of	all	of	the	arts.

It	is	important	to	note	that	the	skills	that	are	significant	parts	of	what	the	arts	develop	are



valued	in	every	field.	The	arts	develop	these	skills	naturally	as	students	explore	and
translate	ideas	into	artistic	forms.	Researcher	Lois	Hetland	notes	that	“it	is	these	qualities
—intrinsic	to	the	arts—that	are	valued	in	every	domain	but	not	necessarily	taught	in	those
subjects	in	school.	That’s	what	makes	the	arts	such	potent	resources	for	teaching	valued
dispositions—what	the	arts	teach	well	is	not	used	uniquely	in	the	arts	but	is	valuable
across	a	wide	spectrum	of	contexts”	(2009,	37).

Classroom	Environment
A	safe	classroom	environment	is	needed	for	language	arts	ideas	and	artistic	expressions	to
flourish.	Learners	must	feel	comfortable	to	make	mistakes,	to	critique	the	work	of	others,
and	to	celebrate	success.	Think	back	to	groups	to	which	you	have	presented	new	ideas	or
creative	works.	How	did	you	feel	as	you	waited	for	their	reactions?	What	was	it	about
their	behavior	that	made	you	feel	more	or	less	comfortable?	What	was	it	about	your
thinking	that	made	you	feel	more	or	less	safe?	Such	reflections	will	lead	you	to	ways	you
can	talk	about	these	ideas	with	your	students.	As	teachers,	we	must	be	role	models	for	our
students	as	we	model	our	willingness	to	take	risks	and	engage	in	new	ways	of	learning.
You	will	find	that	the	arts	by	their	nature	invite	risk	taking,	experimentation,	and	self-
discipline	as	well	as	encourage	the	development	of	a	supportive	learning	community.

Developing	a	learning	community	in	which	learners	support	and	respect	one	another	takes
time,	but	there	are	things	that	you	can	do	to	help	support	its	development:

• Establish	clear	expectations	for	respect.	Respect	is	nonnegotiable.	As	students
engage	in	creative	explorations,	it	is	crucial	that	they	honor	one	another’s	ideas,
invite	all	voices	to	the	table,	and	discuss	the	work	in	ways	that	value	each
contribution.	Self-discipline	and	appreciation	for	fellow	students’	creative	work	is
often	a	beneficial	outcome	of	arts	integration	(Bellisario	and	Donovan	with
Prendergast	2012).	Take	time	for	students	to	brainstorm	ways	in	which	they	can	show
one	another	respect	and	what	they	can	do	when	they	feel	that	they	have	not	been
respected.	Work	with	students	to	create	guidelines	for	supporting	the	creative	ideas	of
others	and	agree	to	uphold	them	as	a	group.

• Explore	several	ice	breakers	during	the	first	weeks	of	school	that	allow	students	to
get	to	know	one	another	informally	and	begin	to	discover	interests	they	have	in
common.	As	students	learn	more	about	one	another,	they	develop	a	sense	of
themselves	as	individuals	and	as	a	classroom	unit	and	are	more	apt	to	want	to	support
one	another.	Using	fun,	dynamic	warm-ups	not	only	helps	students	get	their	brains
working	but	also	builds	a	sense	of	community	and	support	for	risk	taking.

• Tell	your	students	about	ways	in	which	you	are	engaged	in	learning	new	ideas.
Talk	about	your	realizations	and	challenges	along	the	way,	and	demonstrate	your	own
willingness	to	take	risks	and	persevere.

• Find	ways	to	support	the	idea	that	we	can	all	act,	draw,	sing,	rhyme,	and	so
forth.	Avoid	saying	negative	things	about	your	own	art	or	language	arts	skill	levels,
and	emphasize	your	continuous	growth.

• Learn	to	ask	open-ended	questions	rather	than	give	answers.	By	asking	a	question
like,	“What	does	this	symbol	represent	to	you?,”	students	are	able	to	articulate,



refocus,	or	clarify	their	own	thinking.

• Avoid	judgments.	Students	who	are	trying	to	earn	your	praise	for	their	artistic
products	will	not	take	the	risks	necessary	for	creative	work.	Encourage	students	to
reflect	on	their	own	goals	and	whether	they	think	they	have	met	them.

• Emphasize	process	over	product.	Enormous	learning	and	discovery	takes	place
during	the	creative	process.	This	is	as	significant	as	the	final	product	that	is	produced
and	in	some	cases	even	more	so.



	 How	to	Use	This	Book

How	This	Book	Is	Organized
Strategies
The	strategies	and	model	lessons	in	this	book	are	organized	within	six	art	modalities:

• creative	movement

• drama

• music

• poetry

• storytelling

• visual	arts

Within	each	modality,	five	strategies	are	presented	that	integrate	that	art	form	with	the
teaching	of	language	arts.	The	strategies	are	not	intended	as	an	exhaustive	list	but	rather	as
exemplary	ways	to	integrate	the	arts	into	language	arts.

Though	we	have	provided	a	model	lesson	for	each	strategy,	these	strategies	are	flexible
and	can	be	used	in	a	variety	of	ways	across	a	variety	of	content	areas.	These	models	will
allow	you	to	try	out	the	ideas	with	your	students	and	to	envision	many	other	ways	to	adapt
these	strategies	for	use	in	your	teaching.	For	example,	we	explored	painter	Georgia
O’Keeffe’s	decision	to	move	to	New	York	City	in	our	drama	strategy	of	monologues,	but
you	may	prefer	to	integrate	the	monologue	strategy	with	other	areas	of	language	arts	such
as	the	exploration	of	a	historical	character’s	decision	during	a	significant	world	history
event.	The	strategy	of	juxtaposition	could	be	associated	with	any	of	the	arts	as	we	can
juxtapose	movements,	characters,	sounds,	words,	perspectives,	or	materials.	As	you
become	familiar	and	comfortable	using	the	strategies,	you	may	combine	a	variety	of	them
across	the	art	modalities	within	a	lesson.	For	example,	you	might	have	students	begin	with
writing	a	monologue	but	then	draw	out	words	and	phrases	to	create	a	poem	that	distills	the
main	ideas	the	character	is	exploring	or	create	a	movement	phrase	that	depicts	twists	and
turns	in	the	monologue.	The	goal	is	to	make	the	choices	that	best	fit	you	and	your
students.

Organization	of	the	Lessons





How	to	Use	the	Lessons
These	strategies	can	be	used	to	teach	language	arts	in	any	K–12	classroom	with	any
language	arts	curriculum.	A	strategy	lesson	can	be	implemented	as	a	way	to	deepen	or
expand	the	exploration	of	a	topic,	or	if	you	have	the	flexibility,	expanded	to	several	days
or	a	week.	You	may	choose	to	use	the	strategy	lesson	within	your	language	arts	lesson,	in
combination	with	time	assigned	to	the	arts,	or	when	considering	storytelling	or	poetry,
perhaps	in	conjunction	with	other	content	areas.

You	may	wish	to	focus	on	one	art	form	at	a	time	to	help	yourself	become	familiar	with
using	that	art	modality	to	teach	language	arts.	Or	you	may	want	to	look	through	the
content	index	and	explore	models	that	relate	to	what	you	are	teaching	now	or	are	about	to
teach.	Over	time,	you	will	become	familiar	with	the	strategies	and	find	that	you	choose	to
integrate	them	on	a	regular	basis.	If	integrating	arts	and	language	arts	is	new	to	you,
consider	working	with	another	teacher	to	explore	the	ideas	together.	Collaborate	with
teachers	of	art,	dance,	drama,	or	music	in	your	school	system	to	draw	from	their	expertise
in	deepening	the	artistic	work.

Working	with	Text	Sets
We	know	the	power	of	mentor	texts	and	have	recommended	books	that	work	well	with
particular	strategies	(see	Appendix	C:	Recommended	Resources),	but	we	also	encourage
you	to	draw	from	a	variety	of	texts	such	as	newspapers,	web-based	resources,	cooking
recipes,	and	primary	and	secondary	sources.	Think	of	artwork	as	text	as	it	provides	worlds
to	be	explored	(e.g.,	painting,	musical	scores,	plays,	choreographed	work,	and	poems).



This	allows	students	to	engage	with	a	variety	of	complex	texts.	Engaging	in	the	arts
promotes	the	kind	of	“close	reading”	that	complex	text	requires	(Varlas	2012).

Text	complexity	and	growth	in	comprehension	are	key	features	of	the	Common	Core	State
Standards.	According	to	the	Common	Core	State	Standards,	“the	Reading	standards	place
equal	emphasis	on	the	sophistication	of	what	students	read	and	the	skill	with	which	they
read.	Standard	10	defines	a	grade-by-grade	‘staircase’	of	increasing	text	complexity	that
rises	from	beginning	reading	to	the	college	and	career	readiness	level.	Whatever	they	are
reading,	students	must	also	show	a	steadily	growing	ability	to	discern	more	from	and
make	fuller	use	of	text,	including	making	an	increasing	number	of	connections	among
ideas	and	between	texts,	considering	a	wider	range	of	textual	evidence,	and	becoming
more	sensitive	to	inconsistencies,	ambiguities,	and	poor	reasoning	in	texts”	(National
Governors	Association	Center	for	Best	Practices	and	Council	of	Chief	State	School
Officers	2011).

For	each	lesson,	we	encourage	working	with	text	sets	and	resources	from	multiple	genres
and	modalities.	Cappiello	and	Dawes	discuss	“multimodal,	multigenre”	text	sets	(2013),
explaining	that	a	text	set	draws	from	various	modalities,	including	print,	audio,
photographs,	artifacts,	webcams,	and	podcasts.	By	multigenre,	they	suggest	diverse	forms
of	writing,	such	as	a	blog,	in	addition	to	traditional	genres,	such	as	books	and	magazines.
Text	sets	may	include	nonfiction,	fiction,	poetry,	and	more	to	present	a	wide	view	of	one
topic	and	the	approaches	of	multiple	authors.

Assessment
Data-driven	decision	making,	documentation	of	learning,	and	meeting	benchmarks	are	all
phrases	referring	to	assessment	practices	that	are	embedded	in	our	schools.	Assessment
has	become	a	time-consuming	activity	for	all	involved	in	education,	and	yet	the	time	and
effort	spent	does	not	always	yield	what	is	needed	to	improve	learning.	As	you	think	about
how	to	assess	lessons	and	activities	that	integrate	language	arts	and	the	arts,	it	is	important
to	stop	and	consider	how	to	best	use	assessment	to	increase	learning	for	your	students.	It	is
most	likely	that	in	addressing	that	goal,	you	will	also	be	documenting	learning	in	ways
that	can	be	shared	with	students,	parents,	administrators,	and	other	interested	stakeholders.

We	encourage	you	to	focus	on	formative	assessment,	that	is,	assessment	that	is
incorporated	throughout	the	process	of	learning.	This	assessment	will	inform	your
instructional	decisions	during	the	process	of	teaching.	The	purpose	of	this	assessment	is	to
provide	feedback	for	learners	and	teachers	along	the	way	in	addition	to	assessment	of
learning	at	the	end.	As	such,	we	are	most	interested	in	the	data	collected	during	the
learning	process	as	well	as	after	it	is	completed.	The	goals	are	to	make	the	learning
process	visible,	to	determine	the	depth	of	understanding,	and	to	note	the	process	the
students	undergo	as	they	translate	their	knowledge	of	language	arts	into	an	art	form	or
explore	language	arts	ideas	through	the	arts.

There	are	a	variety	of	tools	you	can	use	to	gather	data	to	support	your	instructional
decision	making:

• Ask	questions	to	draw	out,	clarify,	and	probe	students’	thinking.	The	questions	in
each	strategy	section	will	provide	you	with	ideas	on	which	you	can	elaborate.	Use



questioning	to	make	on-the-spot	adjustments	to	your	plans	as	well	as	to	identify
learning	moments	as	they	are	unfolding.	This	can	be	as	simple	as	posing	a	new
question	or	as	complex	as	bringing	a	few	students	together	for	a	mini-lesson.

• Walk	around	with	a	clipboard	or	notebook	so	that	you	can	easily	capture	students’
comments	and	questions	as	well	as	your	own	observations.	Too	often,	we	think	we
will	remember	students’	words	only	to	find	ourselves	unable	to	reproduce	them	at	a
later	time.	These	annotations	will	allow	you	to	note	patterns	within	a	student’s
remarks	or	among	students’	comments.	They	can	suggest	misconceptions	that
provide	you	with	an	entry	to	the	next	day’s	work	through	a	comment	such	as,
“Yesterday,	some	of	you	wondered	whether	a	reader	has	to	read	nonfiction	text	in
sequential	order.	Let’s	explore	that	today.”	A	suggested	template	is	provided	in
Appendix	B	(page	238)	and	available	on	the	Digital	Resource	CD	(notetaking.pdf).
Make	several	copies	and	attach	them	to	a	clipboard.

• Use	the	graphic	organizers	in	the	model	lessons	as	support	for	the	creative	process.
Using	these	forms,	have	students	brainstorm	ideas	for	their	art	product	and	their
language	arts	connections.	These	organizers	provide	a	snapshot	of	students’	thinking
at	a	point	in	the	creative	process.

• Use	a	camera	to	document	student	learning.	Each	of	the	strategies	leads	to	a
creative	product	but	not	necessarily	one	that	provides	a	tangible	artifact	or	one	that
fits	on	a	standard	size	piece	of	paper.	Use	a	digital	camera	to	take	numerous	pictures
that	can	capture,	for	example,	a	piece	of	visual	art	at	various	stages	of	development
or	the	gestures	actors	and	storytellers	use	in	their	dramatic	presentations.	Similarly,
use	video	to	capture	planning	sessions,	group	discussions,	and	final	presentations.	As
well	as	documenting	learning,	collecting	such	evidence	helps	students	reflect	back	on
their	learning.	Consider	developing	a	learning	portfolio	for	your	students	that	they
can	review	and	add	to	over	time.

• Recognize	that	although	each	strategy	leads	to	a	final	creative	product,	it,	too,	can	be
used	to	inform	future	instruction.	Comparisons	can	be	made	across	products	to
note	student	growth.

• Make	students	an	integral	part	of	the	assessment	process.	Provide	them	with
opportunities	to	reflect	on	their	work.	For	quick,	formative	reflections,	ask	students	to
respond	simply;	for	example,	say,	“Hold	up	1–4	fingers	to	show	me	how	well	you
think	you	represented	language	arts	ideas	in	your	picture.”	Have	students	reflect	in
more	complex	ways	as	well.	For	example,	have	students	choose	artifacts	to	include	in
their	portfolio	and	explain	the	reasons	for	their	choices.	Have	students	reflect	on	their
work	as	a	class.	For	example,	ask,	“How	well	did	we	build	on	one	another’s	language
arts	ideas	today?	How	well	did	we	support	one	another’s	creative	thinking?”
Encourage	discussion	of	artistic	work	to	not	only	draw	out	what	students	have
learned	in	their	own	creative	process	but	also	how	and	what	they	learned	from	the
work	of	their	peers.	In	this	way,	students	teach	and	learn	from	one	another.

• Design	rubrics	that	help	you	organize	your	assessment	data.	A	well-crafted	rubric
can	help	you	gather	data	more	quickly	as	well	as	increase	the	likelihood	that	you	are
being	equitable	in	your	evaluation	of	assessment	data.	Select	criteria	to	assess



learning	in	language	arts	as	well	as	in	the	art	form	because	arts	integration	supports
equal	rigor	both	in	content	and	in	the	arts.

Arts	integration	deepens	learning	both	in	the	content	area	being	explored	and	in	the	art
form	being	used.	In	a	third-grade	classroom	at	the	Sumner	School	in	Roslindale,
Massachusetts,	students	were	exploring	character	traits	during	a	lesson	about	Amelia
Earhart.	First,	students	read	a	series	of	texts	based	on	the	life	of	this	groundbreaking
female	pilot.	Next,	students	were	asked	to	consider	text-to-self	connections	by	creating	a
frozen	sculpture	with	their	bodies	(the	tableaux	strategy),	showing	a	character	trait	that
they	felt	represented	some	aspect	of	them.	This	generated	a	sense	of	the	relevance	of
character	traits	and	teased	out	a	wide	range	of	personalities	and	qualities.	Students	thought
hard	about	what	might	represent	their	individual	character	traits	and	were	thoroughly
engrossed	in	sharing	their	own	traits	as	well	as	considering	the	traits	of	their	peers.	Next,
students	formed	small	groups	and	brainstormed	character	traits	of	Amelia	Earhart.	They
analyzed	the	texts	for	evidence	of	these	traits,	eagerly	revisiting	the	text	as	they	planned
what	scene	they	would	create	to	demonstrate	the	trait	in	action.	When	set	to	the	task,	the
room	was	abuzz	with	conversation	about	what	scene	would	best	bring	to	life	the	selected
traits.	As	students	made	choices	about	how	to	bring	their	ideas	to	life	through	images,	the
conversation	moved	between	ideas	about	intangible	concepts	such	as	bravery	and	how
these	ideas	could	be	translated	into	specific	images.	Each	group	created	a	tableau	scene
depicting	a	moment	when	the	character	trait	was	exemplified.	The	still	images	created
included	vivid	scenes	from	the	text.

Soundscapes	is	another	strategy	to	engage	learners.	Students	in	a	third-grade	classroom
explored	the	concept	of	setting	in	The	Tin	Forest	by	Helen	Ward.	The	teacher	told	students
that	she	would	be	reading	the	text	aloud	without	showing	the	pictures	just	yet,	and	she
asked	them	to	create	mental	images	and	to	imagine	the	sounds,	smells,	tastes,	sensations,
and	memories	that	were	triggered	as	they	listened.	Next,	the	teacher	asked	students	to
share	some	of	their	mental	images	and	to	recall	specific	words	from	the	text	that	allowed
them	to	imagine	the	scene,	such	as	strong	verbs,	snapshots	(Lane	1992),	thoughtshots
(Lane	1992),	similes,	and	metaphors.

Next,	the	teacher	shared	the	rich	and	evocative	illustrations	by	Chris	Anderson,	and
students	mined	the	images	for	details	that	deepened	their	comprehension.	For	the	opening



scene	of	the	book,	students	shared	a	wide	range	of	responses:

Sounds:	beats	of	sad	music;	the	sound	of	metal	scraping;	the	sound	of	digging—a
shovel	against	soil;	the	sounds	of	the	old	man’s	deep	sighs

Tastes:	taste	of	rust	and	smoke-filled	air

Smells:	heavy,	slow	moving,	smoke-filled	air

Sensations:	the	feeling	of	cold,	damp	weather	on	skin;	pinpricks	of	rain;	wet	soil;
damp	paper

Images:	gray	landscape	filled	with	metal	pieces	of	all	sizes,	wires,	electronic	devices;
potato	peelings,	half-eaten	food;	a	ramshackle	shed;	a	hunched-over,	wrinkled	man	of
101	years;	images	of	corrugated	tin	rooftops

Following	this	exploration,	students	were	asked	to	identify	found	objects	with	which	to
create	a	soundscape	that	would	establish	a	sense	of	place	in	the	story.

Students	collected	a	wide	range	of	materials:	aluminum	foil	to	be	scrunched,	a	metal
grater	with	a	spoon	for	banging	and	scraping,	rustling	paper	to	make	soft	rain	sounds,
shoes	to	make	footsteps,	and	a	bucket	of	soil	and	a	small	spade	to	create	the	sound	of
digging.	Also	included	in	the	soundscape	was	the	sound	of	soft	claps	and	vocal	sounds
that	simulated	the	crackle	of	a	fire.	Three	groups	created	soundscapes	to	illuminate
different	moments	in	the	story.	Then,	as	the	teacher	read	the	text	again,	the	students
performed	their	soundscapes	as	their	setting	was	introduced	while	the	rest	of	the	class
experienced	the	story	and	soundscape	with	eyes	closed.

“I	felt	like	I	was	there!”	one	student	exclaimed	at	the	end	of	the	story.	“The	sounds	totally
made	me	feel	the	place,”	said	another.

As	there	are	so	many	aspects	of	this	task	to	capture,	a	rubric	can	be	quite	helpful.	A
suggested	rubric	is	provided	in	Appendix	B	(page	239)	and	on	the	Digital	Resource	CD
(assessmentrubric.pdf).	Observation	protocols	help	teachers	document	evidence	of	student
learning,	something	all	teachers	must	do.	A	variety	of	forms	could	be	used,	and	it	is	not
possible	to	include	all	areas	that	you	might	attend	to	in	an	interdisciplinary	lesson.	Two
suggested	forms	are	included	in	Appendix	B	and	provided	on	the	Digital	Resource	CD,
built	on	the	work	of	Collins	(2012a,	2012b)	and	Dacey	(2012a,	2012b,	2012c,	2012d).
One	form	is	for	use	with	individual	students	(page	240,	individualform.pdf)	and	one	for
use	with	groups	(page	241,	groupform.pdf).



Correlation	to	the	Standards
Shell	Education	is	committed	to	producing	educational	materials	that	are	research	and
standards	based.	In	this	effort,	we	have	correlated	all	of	our	products	to	the	academic
standards	of	all	50	United	States,	the	District	of	Columbia,	the	Department	of	Defense
Dependent	Schools,	and	all	Canadian	provinces.

How	to	Find	Standards	Correlations
To	print	a	customized	correlation	report	of	this	product	for	your	state,	visit	our	website	at
http://www.shelleducation.com	and	follow	the	on-screen	directions.	If	you	require
assistance	in	printing	correlation	reports,	please	contact	Customer	Service	at	1-877-777-
3450.

Purpose	and	Intent	of	Standards
Legislation	mandates	that	all	states	adopt	academic	standards	that	identify	the	skills
students	will	learn	in	kindergarten	through	grade	twelve.	Many	states	also	have	standards
for	Pre-K.	This	same	legislation	sets	requirements	to	ensure	the	standards	are	detailed	and
comprehensive.

Standards	are	designed	to	focus	instruction	and	guide	adoption	of	curricula.	Standards	are
statements	that	describe	the	criteria	necessary	for	students	to	meet	specific	academic
goals.	They	define	the	knowledge,	skills,	and	content	students	should	acquire	at	each
level.	Standards	are	also	used	to	develop	standardized	tests	to	evaluate	students’	academic
progress.	Teachers	are	required	to	demonstrate	how	their	lessons	meet	state	standards.
State	standards	are	used	in	the	development	of	all	of	our	products,	so	educators	can	be
assured	they	meet	the	academic	requirements	of	each	state.

Common	Core	State	Standards
The	lessons	in	this	book	are	aligned	to	the	Common	Core	State	Standards	(CCSS).	The
standards	support	the	objectives	presented	throughout	the	lessons	and	are	provided	on	the
Digital	Resource	CD	(standards.pdf).

McREL	Compendium
We	use	the	Mid-continent	Research	for	Education	and	Learning	(McREL)	Compendium
to	create	standards	correlations.	Each	year,	McREL	analyzes	state	standards	and	revises
the	compendium.	By	following	this	procedure,	McREL	is	able	to	produce	a	general
compilation	of	national	standards.	Each	lesson	in	this	product	is	based	on	one	or	more
McREL	standards,	which	are	also	provided	on	the	Digital	Resource	CD	(standards.pdf).

TESOL	and	WIDA	Standards
The	lessons	in	this	book	promote	English	language	development	for	English	language
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learners.	The	standards	correlations	can	be	found	on	the	Digital	Resource	CD
(standards.pdf).

The	main	focus	of	the	lessons	presented	in	this	book	is	to	promote	the	integration	of	the
arts	in	language	arts.	The	standards	for	both	the	arts	and	language	arts	are	provided	on	the
Digital	Resource	CD	(standards.pdf).

Common	Core	State	Standards

McREL	Standards

TESOL	and	WIDA	Standards



Creative	Movement



Creative	Movement
Understanding	Creative	Movement
Integrating	creative	movement	across	the	curriculum	is	an	engaging	approach	to	learning
that	allows	students	to	experience,	translate,	and	communicate	language	arts	ideas
kinesthetically.	In	1983,	Howard	Gardner	identified	bodily-kinesthetic	intelligence	within
his	theory	of	multiple	intelligences	(2011)	as	one	way	that	students	learn.	Neuroscientists
are	finding	that	memory	and	recall	are	improved	when	the	body	is	engaged	in	the	learning
process	(Zull	2002)	and	that	the	mind	uses	the	body	to	make	sense	of	ideas	(Carpenter
2010).

While	important	for	all	learners,	opportunities	to	express	themselves	nonverbally	can	be
particularly	powerful	for	some	students.	Such	opportunities	can	provide	students	with
access	to	language	arts	content	that	would	not	be	possible	otherwise.	Stacey	Skoning
(2008)	states	that	creative	movement,	or	dance,	“is	important	to	incorporate	into	our
inclusive	classrooms	if	we	want	to	meet	the	needs	of	more	diverse	groups	of	students.”

Creative	movement	allows	students	to	be	physically	active,	which	often	increases
students’	attention	span,	but	it	is	much	more	than	just	the	incorporation	of	movement	into
classroom	activities.	When	students	are	involved	in	creative	movement,	they	become	more
mindful	of	their	bodies’	ability	to	communicate,	explore	what	happens	when	they	move
with	intention,	engage	in	problem	solving	through	movement,	and	develop	awareness	of
their	creative	choices.	It	is	important	to	keep	the	possibilities	for	this	work	in	mind	as	your
students	explore	these	lessons.

As	students	deconstruct	and	reconstruct	concepts,	they	take	ownership	of	the	ideas
through	kinesthetic	means	and	creative	choices.	Writer	and	choreographer	Susan	Griss
(1994)	makes	the	point	that	because	creative	movement	is	“expressive,	informative,	and
analytical,”	it	can	heighten	learning	in	the	language	arts	classroom	by	increasing
comprehension,	by	supporting	the	development	of	whole	language	skills,	by	providing
multicultural	insigts,	by	bolstering	social	skills,	and	by	changing	energy	into	creative
outlets.

Strategies	for	Creative	Movement

Embodiment

In	this	strategy,	students	use	shapes	(body	shapes,	lines,	angles,	curves),	level	(low,
middle,	high),	and	movement	or	gesture	to	embody,	or	show	with	their	bodies,	their
understanding	of	concepts	and	terms.	The	strategy	can	be	used	to	model	complex
ideas,	helping	students	to	grasp,	investigate,	and	internalize	concepts.	Students	can
also	create	spontaneous	creative	movement	to	help	them	summarize	or	review	their
learning.

Working	with	others	to	embody	ideas	in	movement	can	prompt	students	to	discuss



characteristics	of	a	particular	concept,	both	as	they	translate	ideas	into	movement
and	also	while	they	view	the	presentation	of	other	groups’	ideas.	Dance	artist
Celeste	Miller	(Miller,	pers.	comm.	2012)	suggests	that	the	language	of	movement
can	provide	a	“palette	for	expression	of	both	abstract	and	tangible	ideas.”	Having
groups	of	students	embody	the	same	concept	allows	them	to	see	how	different
movement	interpretations	can	convey	the	same	ideas.	Coming	up	with	more	than
one	approach	for	depicting	an	idea	encourages	creative	and	critical	thinking.	This
strategy	can	help	students	solidify	ideas	and	help	you	assess	students’	depth	of
understanding.

Interpretation

In	this	strategy,	students	explore	and	interpret	emotion	and	internal	thought
processes	through	abstract	movement	that	symbolizes	internal	processes.	As
characters	are	explored,	students	embody	internal	thinking	processes,	qualities	of
character	traits,	and	character	motivation.	Students	explore	parallels	in	movement
qualities	with	a	variety	of	emotional	states.	Additionally,	they	explore	the	qualities
of	emotion,	how	things	change	over	time,	and	how	a	character’s	choices	can	be
driven	by	emotion	and	character	traits.

Moving	Statues

This	strategy	combines	held	poses	with	movement	as	students	incorporate	the	use
of	shape	(body	shapes,	lines,	angles,	curves),	level	(low,	medium,	high),	and	quality
of	movement	(characteristics	such	as	sustained,	swing,	percussive,	collapsed),
allowing	them	to	make	nuanced	changes	in	movements.	Students	can	form	moving
statues	alone,	in	pairs,	or	in	groups.

A	group	statue	results	in	a	large	fluid	representation	of	a	concept	as	students	create
an	evolving	model	of	the	idea	being	explored.	Moving	statues	can	also	require
students	to	position	themselves	in	relation	to	others.	Through	such	experiences,
creative	movement	can	improve	self-esteem	and	social	functioning	in	addition	to
deepening	understanding	of	language	arts	content	(Theodorakou	and	Zervas	2003).

Choreography

Audiences	can	be	mesmerized	by	dancers	moving	across	the	stage	alone,	in	pairs,	or
in	groups.	Dancers	seem	to	move	seamlessly	from	individual	locations	as	they	join
as	a	group	and	then	part	to	return	to	individual	spots.	Choreographers	orchestrate
this	motion	through	the	planning	and	notation	of	movement.

Choreography	requires	students	to	decide	how	to	incorporate	movements,
pathways,	tempo,	and	location	into	a	creative	movement	piece	and	then	notate	or
communicate	those	decisions.	Without	such	notation,	dance	instructions	could	not
be	transmitted	over	time	(Waters	and	Gibbons	2004).

Movement	Phrases



In	this	strategy,	students	create	a	series	of	movements	to	represent	the	parts	of	a
process	or	concept.	They	perform	this	series	of	movements,	linking	each	to	the
next,	to	illustrate	a	series	of	steps	or	components	within	a	curricular	concept.	When
students	link	ideas,	they	can	better	understand	relationships	among	concepts	and
form	generalizations.	As	students	create	and	build	upon	their	movement	ideas,	they
also	develop	the	vocabulary	of	movement	such	as	directional	words	(pathways),
and	levels	(high,	medium,	low).	According	to	Stacey	Skoning	(2008),	“having	a
common	movement	vocabulary	in	the	classroom	benefits	everyone	because	the
common	vocabulary	makes	it	easier	to	discuss	the	movement	phrases	that	are	being
created.”
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