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Introduction
In	the	continually	changing	world	of	education,	it	is	common	to	have

shifts	in	policies,	practices,	and	areas	of	emphasis.	With	job
requirements	becoming	increasingly	demanding	and	more	students
pursuing	college	degrees,	there	is	now	a	greater	emphasis	on	college
and	career	readiness	in	US	public	schools.	In	many	states,	this	shift
came	with	the	adoption	of	the	Common	Core	State	Standards	(CCSS).
These	standards	were	designed	to	outline	the	skills	and	knowledge
necessary	for	students	to	“succeed	in	college,	career,	and	life,
regardless	of	where	they	live”	(NGA	and	CCSSO	2010b).	Even	states
that	have	not	formally	adopted	the	CCSS	face	mounting	pressure	to
prepare	students	more	rigorously	for	the	complex	demands	of	life	after
high	school.	As	a	result	of	these	increasing	demands	and	higher
expectations,	recent	history	has	seen	numerous	changes	in	both
educational	objectives	and	classroom	teaching	practices.

Key	Shifts	in	Standards	and	Instructional
Objectives
Within	the	domain	of	English	language	arts	and	literacy,	the	CCSS	and

many	other	state	standards	dictate	several	major	shifts	from	previous
practices.	These	shifts	address	the	balance	between	informational	and
literary	texts,	the	use	of	literacy	instruction	in	the	content	areas,	and
the	importance	of	reading	increasingly	complex	texts.	These	changes
also	specify	the	need	for	text-based	answers	in	both	written	work	and
classroom	discussions.	Additionally,	today’s	standards	emphasize
supporting	responses	with	textual	evidence,	and	they	stress	the
significance	of	building	academic	vocabularies	of	associated,	relevant
words.
Emphasis	on	Informational	Text
Traditionally,	elementary	literacy	instruction	focused	primarily	on

narratives	and	other	literary	texts.	Given	the	importance	of
informational	texts	in	our	daily	lives,	revised	literacy	curricula	now	focus
more	heavily	on	informational	texts.	According	to	Maloch	and	Bomer
(2013),	“Children	write	what	they	read.	If	they	read	(and	hear)	lots	and
lots	of	stories,	they	are	better	at	composing	stories.	If,	on	the	other
hand,	they	read	(and	hear)	stories,	but	also	informational	books,
procedural	texts,	and	feature	articles,	they	are	more	likely	to	learn	the
conventions	of	those	genres	and	be	able	to	compose	according	to	those
purposes”	(206).
Rather	than	concentrating	on	narrative	texts	in	the	primary	years	and



then	suddenly	expecting	students	to	be	able	to	read	and	write
informational	texts	by	middle	school,	the	new	format	for	literacy
instruction	mandates	a	balance	between	literature	and	informational
texts	starting	in	kindergarten.	According	to	the	National	Assessment
Governing	Board	(2008),	at	least	50	percent	of	elementary	students’
reading	should	be	informational	text	every	year.	In	the	middle	school
years,	this	balance	shifts	to	45	percent	literary	and	55	percent
informational	texts,	and	by	high	school,	students	should	read	30
percent	literary	and	70	percent	informational	texts.
Building	Knowledge	and	Literacy	in	the	Content	Areas
The	view	of	reading	as	an	isolated	subject	that	should	be	taught	only

in	language	arts	classes	has	also	shifted.	Now,	all	teachers,	including
those	in	content	areas,	such	as	science	and	social	studies,	are
encouraged	to	integrate	literacy	into	their	curriculums.	In	the	content
areas,	students	are	no	longer	just	reading	to	learn;	they	are	also
learning	to	read.	Content-area	teachers	help	their	students	learn	about
texts,	as	well	as	from	them.	Elder	and	Paul	(2014)	point	out	that
students	need	to	develop	the	ability	to	understand	text	structure	in
order	to	access	the	information	in	a	science	or	social	studies	textbook.
Once	students	have	a	general	understanding	of	the	structure	of	a
textbook,	they	are	more	able	to	learn	information	from	the	text,	ask	and
answer	questions	about	the	information,	and	use	the	textbook	as	a
resource	for	future	learning.
The	content	areas	can	also	expose	students	to	a	wide	variety	of	texts.

In	social	studies	classes,	for	example,	students	read	primary	sources,
including	letters,	interviews,	and	diary	entries,	produced	by	people	who
witnessed	or	participated	in	the	events	being	studied.	In	order	to
comprehend	these,	students	must	take	many	different	elements	into
consideration.	For	instance,	the	students	must	consider	the	type	of
source,	the	context	or	setting	in	which	the	text	was	produced,	the
perspective	of	the	author	or	creator,	and	the	reliability	of	the	source
(Morgan	and	Rasinski	2012).	By	teaching	the	reading	skills	necessary	to
access	primary	sources,	teachers	help	students	improve	their	critical-
thinking	skills	and	knowledge	of	the	subject	matter	(Veccia	2004).
Complex	Texts
While	it	may	seem	obvious	that	students	need	to	be	able	to	read

complex	texts	for	college	and	career	readiness,	the	details	of	how	to
help	students	achieve	this	goal	are	less	clear.	College	textbooks	and
workplace	documents	often	include	challenging	vocabulary,	complex
ideas,	and	intricate	text	structures.	In	order	to	be	able	to	comprehend
these	texts,	students	must	have	the	skills	and	strategies	to	access	the
information	in	the	text.	They	must	be	comfortable	confronting



complicated	texts	that	require	multiple	readings.	They	must	also	have
practice	persevering,	even	when	frustrated.	These	are	daunting	tasks
for	students	of	all	ages	and	only	through	a	concerted	effort	on	the	part
of	teachers,	parents,	schools,	and	administrators	will	students	be
successful.	Through	careful	text	selection,	diligent	instruction,	and
appropriate	scaffolding,	students	can	learn	how	to	approach	complex
texts	with	confidence.
Text	Connections
While	reading	and	writing	have	always	been	closely	linked,	there	is

now	an	increased	emphasis	on	the	direct,	explicit	connection	between
reading,	writing,	and	discussing	text.
In	support	of	current	standards,	students	are	encouraged	to	read	texts

multiple	times	and	refer	to	them	explicitly	in	classroom	discussions.
They	must	support	written	and	verbal	responses	with	evidence	from	the
text.	Rather	than	simply	decoding	and	comprehending	text,	students
must	also	analyze	text	in	order	to	form	their	own	opinions	and
judgments	about	the	reasoning	and	evidence	presented.	Classroom
teachers	should	offer	opportunities	for	students	to	explore	texts	through
in-depth	discussions.	During	these	discussions,	teachers	must	remind
students	to	support	their	ideas	with	text-based	information.
Evidence-Based	Writing
Just	as	the	emphasis	in	reading	has	shifted	to	include	more

informational	text,	so	has	the	focus	of	writing	in	today’s	standards.
Historically,	most	elementary	writing	assignments	asked	students	to
compose	narratives	based	on	their	own	experiences	and	opinions.	While
narrative	writing	is	still	part	of	the	standards,	it	is	no	longer	the	sole
focus.	Students	are	now	expected	to	write	informational	texts	and
arguments.	The	2011	Writing	Framework	created	by	the	National
Assessment	Governing	Board	specifies	that	the	purpose	of	writing	tasks
for	fourth-grade	students	should	be	fairly	evenly	distributed	between
argument	writing	(30	percent),	explanatory	writing	(35	percent),	and
narrative	writing	(35	percent).	By	eighth	grade,	the	distribution	should
shift	to	35	percent	argument	writing,	35	percent	explanatory	writing,
and	30	percent	narrative	writing.	The	focus	on	informational	writing
continues	to	increase	as	students	mature.	By	twelfth	grade,	only	20
percent	of	students’	writing	should	be	based	on	personal	experiences,
while	the	other	80	percent	should	be	evenly	split	between	explanatory
and	argument	writing	(National	Assessment	Governing	Board	2007).
Along	with	an	increased	emphasis	on	informational	and	argument

writing	comes	a	greater	focus	on	text-based	evidence.	Just	as	students
are	expected	to	provide	text-based	support	for	their	oral	arguments,



they	are	also	expected	to	base	their	written	works	on	information	and
evidence	from	texts.	As	students’	writing	capabilities	grow,	they	should
be	able	to	compile	information	from	multiple	sources	to	write
compelling	arguments	and	detailed	explanatory	texts.	These	types	of
writing	skills	become	especially	important	as	students	enter	college
classes	and	careers	where	the	ability	to	analyze,	inform,	convince,	and
persuade	through	writing	is	necessary.
Vocabulary
Being	college	and	career	ready	in	today’s	world	also	means	having	a

rich,	academic	vocabulary.	This	shift	focuses	on	the	types	of	words
students	learn,	rather	than	the	amount	of	words.	Teachers	must	build
students’	vocabularies	with	relevant,	transferable	words	that	will	enable
them	to	access	complex	texts	(Wilfong	2013).	Teachers	must	eliminate
arcane	words	that	have	little	use	beyond	a	particular	project	or	text,
and	focus	instead	on	teaching	words	that	are	essential	for
comprehension	and	content	knowledge.	Teachers	can	make	these	new
words	even	more	meaningful	for	students	by	associating	them	with
familiar	words	(McKeown	et	al.	2013).

Close	Reading
Close	reading	is	the	careful	reading	of	a	text,	often	multiple	times,	to

obtain	a	deeper	understanding	of	its	meaning	(Brown	and	Kappes
2012).	According	to	the	Partnership	for	Assessment	of	Readiness	for
College	and	Careers,
Close,	analytic	reading	stresses	engaging	with	a	text	of	sufficient
complexity	directly	and	examining	its	meaning	thoroughly	and
methodically,	encouraging	students	to	read	and	reread	deliberately.
Directing	student	attention	on	the	text	itself	empowers	students	to
understand	the	central	ideas	and	key	supporting	details.	It	also
enables	students	to	reflect	on	the	meanings	of	individual	words	and
sentences;	the	order	in	which	sentences	unfold;	and	the
development	of	ideas	over	the	course	of	the	text,	which	ultimately
leads	students	to	arrive	at	an	understanding	of	the	text	as	a	whole.
(PARCC	2015,	para.	15)
Close	reading	is	not	a	new	concept.	High	school	and	college	courses

have	always	required	students	to	analyze	texts.	However,	many
students	found	themselves	facing	those	expectations	without	the	skills
necessary	for	the	types	of	methodical,	analytical	reading	that	was
required	(Brown	and	Kappes	2012).	Today’s	standards	highlight	the
importance	of	explicitly	teaching	close	reading	skills	beginning	even	in
kindergarten.



Close	reading	may	be	performed	in	a	variety	of	different	ways,	but
several	key	characteristics	generally	set	this	type	of	instruction	apart
from	other	instructional	practices.	According	to	Burke	(2013),	close
reading	is	comprised	of	the	following	elements:
• short	passages	of	complex	text
• limited	pre-reading	activities
• multiple	readings	of	the	text
• analytical	discussions
• text-dependent	questions
Short	Passages	of	Complex	Text
So	what	does	close	reading	instruction	look	like	in	the	classroom?

Before	beginning	any	close	reading	lesson,	the	teacher	must	first	select
the	text.	The	selected	text	should	be	relatively	short	to	allow	for
multiple	readings	of	the	same	passage.	In	the	lower	grades,	a
paragraph	or	two	is	adequate	and,	by	high	school,	close	reading
passages	may	be	up	to	several	pages	long.	The	selected	text	must	also
be	challenging	and	complex.	The	text	should	include	sufficient
complexity	to	keep	the	students	engaged	over	the	course	of	several
readings.	Students	should	be	encouraged	to	struggle	with	the	text
during	close	reading.	Teachers	should	consider	“age	appropriateness	of
the	text	and	likely	interest	of	the	students,	complexity	of	ideas,	text	and
sentence	structure,	vocabulary	difficulty,	and	length	of	the	text”	when
selecting	a	text	for	close	reading	(Jones	et	al.	2014,	6).	The	ideal	text
for	close	reading	has	multiple	literary	elements	and	layers	of	intricacy.
For	example,	a	text	passage	that	contains	a	detailed	description	of	the
setting,	a	unique	text	structure,	and	several	interesting	visual	elements
would	provide	both	the	teacher	and	the	students	with	several	different
topics	for	close	reading	activities.
Limited	Pre-Reading	Activities
While	background	knowledge	always	plays	a	role	in	the

comprehension	of	any	text,	the	goal	of	close	reading	is	to	analyze	and
interpret	the	information	directly	presented	in	the	text	while	limiting	the
confounding	influence	of	personal	experience.	As	a	result,	teachers	are
encouraged	to	limit	pre-reading	activities	and	instead	teach	the
students	the	skills	necessary	to	comprehend	the	text	independently
(Conklin	and	Murphy	2014;	Fisher,	Frey,	and	Lapp	2012).	Teachers	may
choose	to	teach	or	review	several	important	vocabulary	words	that	will
enable	students	to	access	the	text,	but	aside	from	that,	students
immediately	engage	with	the	text	through	an	initial	first	reading
experience	without	additional	prompting	or	preparation.



Multiple	Readings	of	the	Text
After	the	teacher	has	selected	a	sufficiently	short	and	complex	text,

students	are	ready	to	begin	reading.	Depending	on	the	age	and	reading
abilities	of	the	students,	the	first	reading	of	the	text	may	take	the	form
of	a	choral,	group,	partner,	or	independent	reading	experience.	Younger
students	will	probably	benefit	from	hearing	the	text	read	aloud	for	the
first	reading,	while	older	students	are	often	capable	of	reading	the	text
independently.	The	objective	of	the	first	reading	is	to	gather	initial
impressions	of	the	text,	identify	areas	of	confusion,	ask	questions	about
the	text,	and	note	key	concepts	or	text	features.	Students	should	be
encouraged	to	annotate	the	text	as	they	read	or	listen	to	it.	They	should
be	instructed	to	underline	or	circle	confusing	words	or	phrases,	write
questions	in	the	margins,	draw	arrows	to	indicate	connections	between
ideas,	and	note	any	sentences	or	topics	that	they	would	like	to	explore
in	greater	depth.	At	first,	students	will	need	to	have	these	annotation
skills	modeled.	Many	teachers	use	a	projector	or	document	camera	to
demonstrate	these	techniques	to	the	class.	Eventually,	however,
students	should	be	able	to	record	their	initial	impressions	independently
during	the	first	reading	of	the	text.	Next,	the	teacher	should	ask
students	to	share	their	thoughts	about	the	text	and	use	these	ideas	and
identified	areas	of	confusion	to	guide	subsequent	readings	of	the	text.
After	the	initial	reading	of	the	text,	students	engage	in	a	variety	of

activities	to	help	them	delve	deeper	into	the	text.	Throughout	the
discussion	and	classroom	activity,	the	teacher	and	students	refer	back
to	the	text	for	specific	information	to	support	their	ideas.
A	close	reading	lesson	usually	includes	two	or	three	re-readings	of	the

same	text.	For	each	reading,	students	are	asked	to	focus	on	a	different
aspect	of	the	text.	The	CCSS	Anchor	Standards	for	Reading	break	down
text	analysis	into	three	categories:	key	ideas	and	details,	craft	and
structure,	and	integration	of	knowledge	and	ideas.	When	designing	your
own	close	reading	lessons,	it	may	be	helpful	to	include	one	activity	for
each	category.	For	example,	students	might	read	the	first	time	to
determine	the	main	idea.	The	second	reading	might	focus	on	using	text
features	to	find	information.	The	third	reading	might	ask	students	to
integrate	information	from	the	illustrations	and	the	words	in	the	text.
Analytical	Discussions
Analytical	classroom	discussions	are	a	significant	part	of	any	close

reading	instruction.	Oftentimes,	close	reading	is	presented	as	a
replacement	for	the	rambling,	unfocused	classroom	discussions	that
sometimes	characterize	language	arts	lessons.	However,	rather	than
being	opposed,	analytical	reading	and	classroom	discussions	are
actually	both	integral	parts	of	effective	close	reading	instruction.	Snow



and	O’Connor	(2013)	write	that,	“close	reading	and	discussion	can	form
symbiotic	relationships	with	tremendous	potential	for	learning”	(7).
However,	they	also	point	out	that	both	close	reading	and	classroom
discussions	can	be	challenging	and	necessitate	adequate	support	and
organization	for	both	teachers	and	students.	In	order	to	hold	successful
classroom	discussions,	teachers	must	lay	a	solid	foundation	of	general
discussion	guidelines	and	be	prepared	to	provide	prompts	and	feedback
to	facilitate	the	discussion.	As	part	of	an	integrated	literacy	experience,
discussions	about	the	text	provide	the	ideal	platform	for	students	to
share	the	discoveries	they	made	during	close	reading.	Furthermore,
these	discussions	allow	students	to	build	on	each	other’s	ideas,	explore
the	connections	between	concepts,	and	review	how	these	new	ideas
relate	to	the	overall	meaning	of	the	text	passage.	During	the
discussions,	teachers	need	to	be	prepared	to	facilitate	the	direction	and
content	and	to	ensure	that	the	students’	contributions	are	directly
related	to	the	text.	By	encouraging	students	to	support	their	ideas	with
evidence	from	the	text,	teachers	keep	discussions	focused	and
productive	(Fisher	and	Frey	2014).
Text-Dependent	Questions
Text-dependent	questions	enable	students	to	dig	deeper	into	texts

and	explore	various	facets	of	content	and	text	structure.	Text-
dependent	questions	are	questions	that	relate	directly	to	the	text.	Their
answers	do	not	depend	on	background	knowledge	or	personal
experience.	There	are	many	types	of	text-dependent	questions,	and
effective	text-dependent	questions	go	beyond	simply	asking	students	to
recall	details	from	the	text.	Text-dependent	questions	should	guide
students	in	a	thorough,	in-depth	examination	of	the	text	“to	enhance
learning,	engage	students’	critical-thinking	skills,	and	increase
comprehension”	(Hathaway	2014,	7).
These	questions	should	be	tailored	to	fit	the	area	of	focus	for	each

section	of	a	close	reading	lesson.	For	example,	to	guide	students’
analysis	of	an	author’s	argument,	you	might	ask	the	following	text-
dependent	questions:
• What	main	points	is	the	author	making?
• Which	claims	are	supported	by	reasons?	Which	are	not?
• What	evidence	did	the	author	give	to	support	the	main	point
that______?	Was	the	source	of	the	evidence	credible?
There	are	three	main	categories	of	text-dependent	questions	that

correspond	to	the	three	categories	of	CCSS	Anchor	Standards	for
Reading	(Jones	et	al.	2014).	Questions	about	key	ideas	and	details	focus
on	what	the	text	says,	questions	about	craft	and	structure	address	how



the	text	says	it,	and	questions	about	the	integration	of	knowledge	and
ideas	show	what	it	means.	For	example,	a	question	that	helps	students
see	the	cause-and-effect	structure	of	a	text	teaches	the	students	how
the	author	uses	structure	to	explain	relationships	among	ideas.
Teachers	can	use	text-dependent	questions	to	stimulate	discussion,

assess	comprehension,	or	as	writing	prompts.	These	types	of	questions
should	be	integrated	throughout	the	close	reading	lesson	and	used	to
help	the	students	focus	on	the	text	explicitly.	When	answering	or
discussing	a	text-dependent	question,	either	verbally	or	in	writing,
students	should	be	required	to	include	evidence	and	information
directly	from	the	text	to	support	their	answers,	opinions,	and	ideas.	If
necessary,	teachers	must	redirect	students’	focus	so	that	it	remains
centered	on	the	text	throughout	the	lesson.
When	Should	Close	Reading	Be	Used?
Close	reading	is	a	specific	instructional	practice	that	should	be	part	of

a	well-balanced	curriculum	in	language	arts	and	the	content	areas
(Brown	and	Kappes	2012).	In	addition	to	close	reading,	students	should
also	engage	in	broad	text-based	discussions,	collaborative	projects,
related	writing	assignments,	and	much	more.	Teachers	should	use	close
reading	lessons	to	examine	small	sections	of	text	to	achieve	specific
educational	goals.	For	instance,	close	reading	is	an	effective	tool	for
exploring	content,	text	structure,	vocabulary,	literary	elements,	and
arguments	presented	in	texts.	However,	close	reading	activities	should
be	used	to	complement,	rather	than	replace,	existing	reading	practices
in	the	classroom,	such	as	guided	reading	groups	and	traditional
classroom	discussions	(Fisher	and	Frey	2014).
Why	Should	Close	Reading	Be	Used?
If	close	reading	is	not	a	new	practice,	and	it	represents	only	one	part

of	a	well-balanced	curriculum,	why	is	it	receiving	so	much	attention
these	days?	The	answer	is	that	close	reading	is	an	effective	tool	for
helping	students	meet	the	rigorous,	new	reading	standards.	For
students	and	teachers	who	find	the	increased	emphasis	on
informational	text	intimidating,	close	reading	helps	break	down	the
process	of	analyzing	texts.	It	also	provides	an	excellent	guide	for
content-area	teachers	to	incorporate	literacy	instruction	into	the
curriculum,	while	at	the	same	time	helping	students	better	comprehend
their	reading	assignments.	Close	reading	helps	students	access
complex	texts	and	practice	new	strategies	for	comprehending	them
(Conklin	and	Murphy	2014).	Additionally,	close	reading	activities	train
students	to	reference	texts	for	evidence	and	support.	Through	close
reading,	students	also	gain	the	in-depth	knowledge	required	to
complete	evidence-based	writing	projects.	Finally,	close	reading	is	an



excellent	mechanism	for	learning	new	vocabulary,	studying	the
associations	between	words,	building	connections	among	concepts,	and
examining	the	effect	of	word	choice	on	meaning.	When	used	effectively,
close	reading	can	help	teachers	make	the	instructional	changes
mandated	by	the	new	educational	expectations.
Connecting	Close	Reading	and	Writing
Reading	and	writing	have	always	been	closely	connected	in	the

language	arts	curriculum.	So	how	does	close	reading	change	this
relationship?	Close	reading	can	improve	writing	in	two	important	ways:
as	a	means	to	access	the	content	of	a	text	and	as	a	way	to	explore	a
text	as	a	model.
First	and	foremost,	close	reading	helps	students	access	the	content	of

a	text	and	provides	them	with	material	for	their	writing.	For	example,	a
close	reading	of	a	biology	text	might	clarify	the	relationship	between
photosynthesis	and	respiration	in	plants.	A	student	could	use	this
information	to	write	an	explanatory	text	about	plant	functions.	This	type
of	close	reading	is	also	helpful	in	argument	writing,	especially	when
responding	to	an	argument	or	claim.	For	example,	after	reading	an
opinion	piece	in	favor	of	school	uniforms,	a	student	might	write	an
argument	against	school	uniforms.	In	order	to	write	a	convincing
argument,	the	student	must	identify	the	opposing	views	and	counter
these	arguments.	Close	reading	is	a	tool	for	gathering	information,
ideas,	and	arguments	that	students	can	use	in	their	own	writing.
In	addition	to	helping	students	comprehend	a	text	so	that	they	can

use	it	as	a	resource	in	their	writing,	close	reading	also	enables	students
to	use	a	text	as	a	mentor	text.	A	mentor	text	is	a	text	that	is	used	as	a
model	for	the	student’s	own	writing.	In	the	words	of	Gallagher	(2014),
“If	we	want	our	students	to	write	persuasive	arguments,	interesting
explanatory	pieces,	or	captivating	narratives,	we	need	to	have	them
read,	analyze,	and	emulate	persuasive	arguments,	interesting
explanatory	pieces,	and	captivating	narratives”	(29).	Through	reading,
comprehending,	and	imitating	selected	texts,	students	can	learn	a	wide
variety	of	skills	to	apply	to	their	own	writing.	Close	reading	is	the	key
that	helps	students	elucidate	the	complicated	text	structures,	creative
styles	of	narration,	interwoven	themes,	complex	figurative	language,
and	other	important	literary	components	in	mentor	texts.	In	other
words,	close	reading	techniques	serve	as	scaffolds	that	enable	students
to	improve	their	own	writing	through	mentor	texts.



How	to	Use	This	Book
This	book	has	four	sections:
• strategies	for	close	reading	and	writing
• close	reading	lessons	with	informational/explanatory	texts
• close	reading	lessons	with	opinion/argument	texts
• close	reading	lessons	with	narrative	texts





Correlation	to	Standards
Shell	Education	is	committed	to	producing	educational	materials	that

are	research-	and	standards-based.	In	this	effort,	we	have	correlated	all
of	our	products	to	the	academic	standards	of	all	50	United	States,	the
District	of	Columbia,	the	Department	of	Defense	Dependent	Schools,
and	all	Canadian	provinces.	We	have	also	correlated	to	the	Common
Core	State	Standards.

How	to	Find	Standards	Correlations
To	print	a	customized	correlation	report	of	this	product	for	your	state,

visit	our	website	at	http://www.shelleducation.com	and	follow	the
on-screen	directions.	If	you	require	assistance	in	printing	correlation
reports,	please	contact	Customer	Service	at	1-877-777-3450.

Purpose	and	Intent	of	Standards
Legislation	mandates	that	all	states	adopt	academic	standards	that

identify	the	skills	students	will	learn	in	kindergarten	through	grade
twelve.	Many	states	also	have	standards	for	Pre-K.	This	same	legislation
sets	requirements	to	ensure	the	standards	are	detailed	and
comprehensive.
Standards	are	designed	to	focus	instruction	and	guide	adoption	of

curricula.	Standards	are	statements	that	describe	the	criteria	necessary
for	students	to	meet	specific	academic	goals.	They	define	the
knowledge,	skills,	and	content	students	should	acquire	at	each	level.
Standards	are	also	used	to	develop	standardized	tests	to	evaluate
students’	academic	progress.	Teachers	are	required	to	demonstrate	how
their	lessons	meet	state	standards.	State	standards	are	used	in	the
development	of	all	of	our	products,	so	educators	can	be	assured	they
meet	the	academic	requirements	of	each	state.

Common	Core	State	Standards
The	lessons	in	this	book	are	aligned	to	the	Common	Core	State

Standards	(CCSS).	The	standards	provided	on	the	Digital	Resource	CD
(standards.pdf)	support	the	objectives	presented	throughout	the
lessons.

TESOL	and	WIDA	Standards
The	lessons	in	this	book	promote	English	language	development	for

English	language	learners.	The	standards	listed	on	the	Digital	Resource

http://www.shelleducation.com


CD	(standards.pdf)	support	the	language	objectives.

Grade Standard Lesson

Kindergarten

RL.K.1—With	prompting	and
support,	ask	and	answer
questions	about	key	details	in	a
text

At	the	Beach
(page	139)

RL.K.5—Recognize	common
types	of	texts

At	the	Beach
(page	139)

RL.K.7—With	prompting	and
support,	describe	the	relationship
between	illustrations	and	the
story	in	which	they	appear

At	the	Beach
(page	139)

RI.K.1—With	prompting	and
support,	ask	and	answer
questions	about	key	details	in	a
text

I	Can	Work
(page	38)

RI.K.3—With	prompting	and
support,	describe	the	connection
between	two	individuals,	events,
ideas,	or	pieces	of	information	in
a	text

I	Can	Work
(page	38)

RI.K.7—With	prompting	and
support,	describe	the	relationship
between	illustrations	and	the	text
in	which	they	appear	(e.	g.,	what
person,	place,	thing,	or	idea	in	the
text	an	illustration	depicts)

I	Can	Work
(page	38)

W.K.2—Use	a	combination	of
drawing,	dictating,	and	writing	to
compose	informative/explanatory
texts	in	which	they	name	what
they	are	writing	about	and	supply
some	information	about	the	topic

I	Can	Work
(page	38)

W.K.3—Use	a	combination	of
drawing,	dictating,	and	writing	to
narrate	a	single	event	or	several

At	the	Beach
(page	139)



loosely	linked	events,	tell	about
the	events	in	the	order	in	which
they	occurred,	and	provide	a
reaction	to	what	happened

First	Grade

RI.1.1—Ask	and	answer
questions	about	key	details	in	a
text

The	Best	Job
(page	85)

RI.1.3—Describe	the	connection
between	two	individuals,	events,
ideas,	or	pieces	of	information	in
a	text

The	Best	Job
(page	85)

RI.1.8—Identify	the	reasons	an
author	gives	to	support	points	in	a
text

The	Best	Job
(page	85)

W.1.1—Write	opinion	pieces	in
which	they	introduce	the	topic	or
name	the	book	they	are	writing
about,	state	an	opinion,	supply	a
reason	for	the	opinion,	and
provide	some	sense	of	closure

The	Best	Job
(page	85)

Second
Grade

RL.2.2—Recount	stories,
including	fables	and	folktales	from
diverse	cultures,	and	determine
their	central	message,	lesson,	or
moral

Why	the
Chipmunk	Has
Black	Stripes
(page	148)

RL.2.3—Describe	how	characters
in	a	story	respond	to	major	events
and	challenges

Why	the
Chipmunk	Has
Black	Stripes
(page	148)

RL.2.6—Acknowledge	differences
in	the	points	of	view	of
characters,	including	by	speaking
in	a	different	voice	for	each
character	when	reading	dialogue
aloud

Why	the
Chipmunk	Has
Black	Stripes
(page	148)

W.2.3—Write	narratives	in	which
they	recount	a	well-elaborated

Why	the
Chipmunk	Has



event	or	short	sequence	of
events,	include	details	to	describe
actions,	thoughts,	and	feelings,
use	temporal	words	to	signal
event	order,	and	provide	a	sense
of	closure

Black	Stripes
(page	148)

Third	Grade

RI.3.1—Ask	and	answer
questions	to	demonstrate
understanding	of	a	text,	referring
explicitly	to	the	text	as	the	basis
for	the	answers

The	Birthday
Wish	(page	94)

RI.3.2—Determine	the	main	idea
of	a	text;	recount	the	key	details
and	explain	how	they	support	the
main	idea

Choices	(page
46)

RI.3.4—Determine	the	meaning
of	general	academic	and	domain-
specific	words	and	phrases	in	a
text	relevant	to	a	grade	3	topic	or
subject	area

Choices	(page
46)

RI.3.6—Distinguish	their	own
point	of	view	from	that	of	the
author	of	a	text

The	Birthday
Wish	(page	94)

RI.3.7—Use	information	gained
from	illustrations	and	the	words	in
a	text	to	demonstrate
understanding	of	the	text

Choices	(page
46)

RI.3.8—Describe	the	logical
connection	between	particular
sentences	and	paragraphs	in	a
text

The	Birthday
Wish	(page	94)

W.3.1.A—Introduce	the	topic	or
text	they	are	writing	about,	state
an	opinion,	and	create	an
organizational	structure	that	lists
reasons

The	Birthday
Wish	(page	94)

W.3.2—Introduce	a	topic	and Choices	(page



group	related	information
together;	include	illustrations
when	useful	to	aiding
comprehension

46)

Fourth	Grade

RI.4.5—Describe	the	overall
structure	of	events,	ideas,
concepts,	or	information	in	a	text
or	part	of	a	text

Let’s	Have	Year-
Round	School
(page	104)

RI.4.7—Interpret	information
presented	visually,	orally,	or
quantitatively	and	explain	how
the	information	contributes	to	an
understanding	of	the	text	in	which
it	appears

Let’s	Have	Year-
Round	School
(page	104)

RI.4.8—Explain	how	an	author
uses	reasons	and	evidence	to
support	particular	points	in	a	text

Let’s	Have	Year-
Round	School
(page	104)

W.4.1.C—Link	opinion	and
reasons	using	words	and	phrases

Let’s	Have	Year-
Round	School
(page	104)

RL.5.1—Quote	accurately	from	a
text	when	explaining	what	the
text	says	explicitly	and	when
drawing	inferences	from	the	text

Captain
Butterbeard
Addresses	His
Crew	(page	158)

RL.5.4—Determine	the	meaning
of	words	and	phrases	as	they	are
used	in	a	text,	including	figurative
language	such	as	metaphors	and
similes

Captain
Butterbeard
Addresses	His
Crew	(page	158)

RL.5.6—Describe	how	a
narrator’s	or	speaker’s	point	of
view	influences	how	events	are
described

Captain
Butterbeard
Addresses	His
Crew	(page	158)

RI.5.3—Explain	the	relationships
or	interactions	between	two	or
more	individuals,	events,	ideas,	or
concepts	in	a	historical,	scientific,

Ordering	Whole
Numbers	(page
53)



Fifth	Grade

or	technical	text	based	on	specific
information	in	the	text

RI.5.4—Determine	the	meaning
of	general	academic	and	domain-
specific	words	and	phrases	in	a
text	relevant	to	a	grade	5	topic	or
subject	area

Ordering	Whole
Numbers	(page
53)

RI.5.5—Compare	and	contrast
the	overall	structure	of	events,
ideas,	concepts,	or	information	in
two	or	more	texts

Ordering	Whole
Numbers	(page
53)

RI.5.7—Draw	on	information	from
multiple	print	or	digital	sources,
demonstrating	the	ability	to
locate	an	answer	to	a	question
quickly	or	to	solve	a	problem
efficiently

Ordering	Whole
Numbers	(page
53)

W.5.2.D—Use	precise	language
and	domain-specific	vocabulary	to
inform	about	or	explain	the	topic

Ordering	Whole
Numbers	(page
53)

W.5.3.B—Use	narrative
techniques,	such	as	dialogue,
description,	and	pacing,	to
develop	experiences	and	events
or	show	the	responses	of
characters	to	situations

Captain
Butterbeard
Addresses	His
Crew	(page	158)

RL.6.4—Determine	the	meaning
of	words	and	phrases	as	they	are
used	in	a	text,	including	figurative
and	connotative	meanings;
analyze	the	impact	of	a	specific
word	choice	on	meaning	and	tone

A	Midsummer
Night’s	Dream,
Act	II	Scene	I
(page	168)

RL.6.5—Analyze	how	a	particular
sentence,	chapter,	scene,	or
stanza	fits	into	the	overall
structure	of	a	text	and	contributes
to	the	development	of	the	theme,
setting,	or	plot

A	Midsummer
Night’s	Dream,
Act	II	Scene	I
(page	168)



Sixth	Grade

RL.6.7—Compare	and	contrast
the	experience	of	reading	a	story,
drama,	or	poem	to	listening	to	or
viewing	an	audio,	video,	or	live
version	of	the	text,	including
contrasting	what	they	“see”	and
“hear”	when	reading	the	text	to
what	they	perceive	when	they
listen	or	watch

A	Midsummer
Night’s	Dream,
Act	II	Scene	I
(page	168)

RI.6.3—Analyze	in	detail	how	a
key	individual,	event,	or	idea	is
introduced,	illustrated,	and
elaborated	in	a	text	(e.g.,	through
examples	or	anecdotes)

Hatshepsut:	The
Female	Pharaoh
(page	62)

RI.6.5—Analyze	how	a	particular
sentence,	paragraph,	chapter,	or
section	fits	into	the	overall
structure	of	a	text	and	contributes
to	the	development	of	the	ideas

Hatshepsut:	The
Female	Pharaoh
(page	62)

RI.6.6—Determine	an	author’s
point	of	view	or	purpose	in	a	text
and	explain	how	it	is	conveyed	in
the	text

Hatshepsut:	The
Female	Pharaoh
(page	62)

W.6.2.A—Introduce	a	topic;
organize	ideas,	concepts,	and
information,	using	strategies	such
as	definition,	classification,
comparison/contrast,	and
cause/effect;	include	formatting
(e.g.,	headings),	graphics	(e.g.,
charts,	tables),	and	multimedia
when	useful	to	aiding
comprehension

Hatshepsut:	The
Female	Pharaoh
(page	62)

W.6.3.B—Use	narrative
techniques,	such	as	dialogue,
pacing,	and	description,	to
develop	experiences,	events,
and/or	characters

A	Midsummer
Night’s	Dream,
Act	II	Scene	I
(page	168)



Seventh
Grade

RI.7.2—Determine	two	or	more
central	ideas	in	a	text	and	analyze
their	development	over	the
course	of	the	text;	provide	an
objective	summary	of	the	text

Saving	Our
National	Parks
(page	114)

RI.7.4—Determine	the	meaning
of	words	and	phrases	as	they	are
used	in	a	text,	including
figurative,	connotative,	and
technical	meanings;	analyze	the
impact	of	a	specific	word	choice
on	meaning	and	tone

Saving	Our
National	Parks
(page	114)

RI.7.8—Trace	and	evaluate	the
argument	and	specific	claims	in	a
text,	assessing	whether	the
reasoning	is	sound	and	the
evidence	is	relevant	and	sufficient
to	support	the	claims

Saving	Our
National	Parks
(page	114)

W.7.1.B—Support	claim(s)	with
clear	reasons	and	relevant
evidence,	using	accurate,	credible
sources	and	demonstrating	an
understanding	of	the	topic	or	text

Saving	Our
National	Parks
(page	114)

Ninth	to
Tenth	Grade

RI.9–10.3—Analyze	how	the
author	unfolds	an	analysis	or
series	of	ideas	or	events,
including	the	order	in	which	the
points	are	made,	how	they	are
introduced	and	developed,	and
the	connections	that	are	drawn
between	them.

Flag	Day
Address	June
14,	1917	(page
124)

RI.9–10.8—Delineate	and
evaluate	the	argument	and
specific	claims	in	a	text,	assessing
whether	the	reasoning	is	valid
and	the	evidence	is	relevant	and
sufficient;	identify	false
statements	and	fallacious
reasoning

Flag	Day
Address	June
14,	1917	(page
124)



RI.9–10.9—Analyze	seminal	US
documents	of	historical	and
literary	significance,	including
how	they	address	related	themes
and	concepts

Flag	Day
Address	June
14,	1917	(page
124)

W.9–10.1.A—Introduce	precise
claim(s),	distinguish	the	claim(s)
from	alternate	or	opposing	claims,
and	create	an	organization	that
establishes	clear	relationships
among	claim(s),	counterclaims,
reasons,	and	evidence

Flag	Day
Address	June
14,	1917	(page
124)

RL.11–12.1—Cite	strong	and
thorough	textual	evidence	to
support	analysis	of	what	the	text
says	explicitly	as	well	as
inferences	drawn	from	the	text,
including	determining	where	the
text	leaves	matters	uncertain

The	Legend	of
Sleepy	Hollow
(page	177)

RL.11–12.3—Analyze	the	impact
of	the	author’s	choices	regarding
how	to	develop	and	relate
elements	of	a	story	or	drama

The	Legend	of
Sleepy	Hollow
(page	177)

RL.11–12.4—Determine	the
meaning	of	words	and	phrases	as
they	are	used	in	the	text,
including	figurative	and
connotative	meanings;	analyze
the	impact	of	specific	word
choices	on	meaning	and	tone,
including	words	with	multiple
meanings	or	language	that	is
particularly	fresh,	engaging,	or
beautiful

The	Legend	of
Sleepy	Hollow
(page	177)

RI.11–12.1—Cite	strong	and
thorough	textual	evidence	to
support	analysis	of	what	the	text
says	explicitly	as	well	as
inferences	drawn	from	the	text,

The	United
States	Bill	of
Rights	(page	72)



Eleventh	to
Twelfth
Grade

including	determining	where	the
text	leaves	matters	uncertain

RI.11–12.2—Determine	two	or
more	central	ideas	of	a	text	and
analyze	their	development	over
the	course	of	the	text,	including
how	they	interact	and	build	on
one	another	to	provide	a	complex
analysis;	provide	an	objective
summary	of	the	text

The	United
States	Bill	of
Rights	(page	72)

RI.11–12.4—Determine	the
meaning	of	words	and	phrases	as
they	are	used	in	a	text,	including
figurative,	connotative,	and
technical	meanings;	analyze	how
an	author	uses	and	refines	the
meaning	of	a	key	term	or	terms
over	the	course	of	a	text

The	United
States	Bill	of
Rights	(page	72)

RI.11–12.9—Analyze
seventeenth-,	eighteenth-,	and
nineteenth-century	foundational
US	documents	of	historical	and
literary	significance	for	their
themes,	purposes,	and	rhetorical
features

The	United
States	Bill	of
Rights	(page	72)

W.11–12.2.B—Develop	the	topic
thoroughly	by	selecting	the	most
significant	and	relevant	facts,
extended	definitions,	concrete
details,	quotations,	or	other
information	and	examples
appropriate	to	the	audience’s
knowledge	of	the	topic

The	United
States	Bill	of
Rights	(page	72)

W.11–12.3.D—Use	precise	words
and	phrases,	telling	details,	and
sensory	language	to	convey	a
vivid	picture	of	the	experiences,
events,	setting,	and/or	characters

The	Legend	of
Sleepy	Hollow
(page	177)



TESOL	Standards
Standard Lesson

Standard	1:	English	language	learners
communicate	for	social,	intercultural,	and
instructional	purposes	within	the	school	setting.

All	lessons

Standard	2:	English	language	learners
communicate	information,	ideas,	and	concepts
necessary	for	academic	success	in	the	area	of
language	arts.

All	lessons

WIDA	Standards
Standard Lesson

Standard	1:	English	language	learners
communicate	for	social,	intercultural,	and
instructional	purposes	within	the	school	setting.

All	lessons

Standard	2:English	language	learners
communicate	information,	ideas,	and	concepts
necessary	for	academic	success	in	the	area	of
language	arts.

All	lessons
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