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Standards	Correlations
Shell	Educational	Publishing	is	committed	to	producing	educational
materials	that	are	research-	and	standards-based.	In	this	effort	we	have
correlated	all	of	our	products	to	the	academic	standards	of	all	50	states,
the	District	of	Columbia,	and	the	Department	of	Defense	Dependent
Schools.	You	can	print	a	correlation	report	customized	for	your	state
directly	from	our	website	at	http://www.shelleducation.com.
Purpose	and	Intent	of	Standards
The	No	Child	Left	Behind	legislation	mandates	that	all	states	adopt
academic	standards	that	identify	the	skills	students	will	learn	in
kindergarten	through	grade	twelve.	While	many	states	had	already
adopted	academic	standards	prior	to	NCLB,	the	legislation	set
requirements	to	ensure	the	standards	were	detailed	and
comprehensive.
Standards	are	designed	to	focus	instruction	and	guide	adoption	of
curricula.	Standards	are	statements	that	describe	the	criteria	necessary
for	students	to	meet	specific	academic	goals.	They	define	the
knowledge,	skills,	and	content	students	should	acquire	at	each	level.
Standards	are	also	used	to	develop	standardized	tests	to	evaluate
students’	academic	progress.
In	many	states	today,	teachers	are	required	to	demonstrate	how	their
lessons	meet	state	standards.	State	standards	are	used	in	development
of	all	of	our	products,	so	educators	can	be	assured	they	meet	the
academic	requirements	of	each	state.	Complete	standards	correlation
reports	for	each	state	can	be	printed	directly	from	our	website	as	well.
How	to	Find	Standards	Correlations
To	print	a	correlation	report	for	this	product	visit	our	website	at
http://www.shelleducation.com	and	follow	the	on-screen	directions.
If	you	require	assistance	in	printing	correlation	reports,	please	contact
Customer	Service	at	1-877-777-3450.
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Introduction
Why	Every	Teacher	Needs	This	Book
In	a	day	of	increased	accountability	and	standards-based	instruction,
teachers	are	feeling	greater	pressure	for	their	students	to	perform	well
on	standardized	tests.	Every	teacher	knows	that	students	who	can	read,
and	comprehend	what	they	read,	will	have	better	test	performance.
In	many	classrooms	today,	teachers	experience	challenges	they	are	not
trained	to	meet,	including	limited	English	speakers,	students	with
disabilities,	high	student	mobility	rates,	and	student	apathy.	Many
states	with	poor	standardized	test	scores	have	students	that	come	from
print-poor	environments.	Teachers	need	help	developing	competent
readers	and	students	who	can	apply	their	knowledge	in	the
standardized	test	setting.
The	Nonfiction	Comprehension	Test	Practice	series	is	a	tool	that	will
help	teachers	to	teach	comprehension	skills	to	their	students	and
enable	their	students	to	perform	better	in	a	test	setting.	This	series
supplies	motivating,	readable,	interesting,	nonfiction	text,	and
comprehension	exercises	to	help	students	practice	comprehension	skills
while	truly	becoming	better	readers.	The	activities	can	be	quick	or	in
depth,	allowing	students	to	practice	skills	daily.	What	is	practiced	daily
will	be	acquired	by	students.	Practice	for	standardized	tests	needs	to	be
started	at	the	beginning	of	the	school	year,	not	a	few	weeks	before	the
tests.	The	articles	in	this	series	are	current	and	develop	knowledge
about	today’s	world	as	well	as	the	past.	Students	will	begin	thinking,
talking,	and	developing	a	framework	of	knowledge	which	is	crucial	for
comprehension.
When	a	teacher	sparks	an	interest	in	knowledge,	students	will	become
life-long	learners.	In	the	process	of	completing	these	test	practice
activities,	not	only	will	you	improve	your	students’	test	scores,	you	will
create	better	readers.
Readability
All	of	the	articles	used	in	this	series	have	been	edited	for	readability.
The	Fry	Graph,	The	Dale-Chall	Readability	Formula,	or	the	Spache
Readability	Formula	was	used	depending	on	the	level	of	the	article.	Of
more	than	100	predictive	readability	formulas,	these	are	the	most
widely	used.	These	formulas	count	and	factor	in	three	variables:	the
number	of	words,	syllables,	and	sentences.	The	Dale-Chall	and	Spache
formulas	also	use	vocabulary	lists.	The	Dale-Chall	Formula	is	typically
used	for	upper-elementary	and	secondary	grade-level	materials.	It	uses



its	own	vocabulary	list	and	takes	into	account	the	total	number	of	words
and	sentences.	The	formula	reliably	gives	the	readability	for	the	chosen
text.	The	Spache	Formula	is	vocabulary-based,	paying	close	attention	to
the	percentage	of	words	not	present	in	the	formula’s	vocabulary	list.
This	formula	is	best	for	evaluating	primary	and	early	elementary	texts.
Through	the	use	of	these	formulas,	the	levels	of	the	articles	are
appropriate	and	comprehensible	for	students	at	each	grade	level.
General	Lesson	Plan
At	each	grade	level	of	this	series,	there	are	20	articles	that	prove
interesting	and	readable	to	students.	Each	article	is	followed	by
questions	on	the	following	topics:

Sentence	comprehension—Five	true/false	statements	are	related
back	to	one	sentence	from	the	text.
Word	study—One	word	from	the	text	is	explained	(origin,	part	of
speech,	unique	meaning,	etc.).	Activities	can	include	completion
items	(cloze	statements),	making	illustrations,	or	compare	and
contrast	items.
Paragraph	comprehension—This	section	contains	one	paragraph
from	the	text	and	five	multiple-choice	questions	directly	related	to
that	paragraph.	The	questions	range	from	drawing	information
directly	from	the	page	to	forming	opinions	and	using	outside
knowledge.
Whole	story	comprehension—Eight	multiple-choice	questions
relate	back	to	the	whole	article	or	a	major	part	of	it.	They	can
include	comprehension	that	is	factual,	is	based	on	opinion,	involves
inference,	uses	background	knowledge,	involves	sequencing	or
classifying,	relates	to	cause	and	effect,	and	involves	understanding
the	author’s	intent.	All	levels	of	reading	comprehension	are
covered.
Enrichment	for	language	mechanics	and	expression—This
section	develops	language	mechanics	and	expression	through	a
variety	of	activities.
Graphic	development—Graphic	organizers	that	relate	to	the
article	are	used	to	answer	a	variety	of	comprehension	questions.	In
some	lessons,	students	create	their	own	maps,	graphs,	and
diagrams	that	relate	to	the	article.



What	Do	Students	Need	to	Learn?
Successful	reading	requires	comprehension.	Comprehending	means
having	the	ability	to	connect	words	and	thoughts	to	knowledge	already
possessed.	If	you	have	little	or	no	knowledge	of	a	subject,	it	is	difficult
to	comprehend	an	article	or	text	written	on	that	subject.
Comprehension	requires	motivation	and	interest.	Once	your	students
start	acquiring	knowledge,	they	will	want	to	fill	in	the	gaps	and	learn
more.
In	order	to	help	students	be	the	best	readers	they	can	be,	a	teacher
needs	to	be	familiar	with	what	students	need	to	know	to	comprehend
well.	A	teacher	needs	to	know	Bloom’s	levels	of	comprehension,
traditional	comprehension	skills	and	expected	products,	and	the	types
of	questions	that	are	generally	used	on	standardized	comprehension
tests,	as	well	as	methods	that	can	be	used	to	help	students	to	build	a
framework	for	comprehension.
Bloom’s	Taxonomy
In	1956,	Benjamin	Bloom	created	a	classification	for	questions	that	are
commonly	used	to	demonstrate	comprehension.	These	levels	are	listed
here	along	with	the	corresponding	skills	that	will	demonstrate
understanding	and	are	important	to	remember	when	teaching
comprehension	to	assure	that	students	have	attained	higher	levels	of
comprehension.	Use	this	classification	to	form	your	own	questions
whenever	students	read	or	listen	to	literature.

Knowledge—Students	will	recall	information.	They	will	show
knowledge	of	dates,	events,	places,	and	main	ideas.	Questions	will



include	words	such	as:	who,	what,	where,	when,	list,	identify,	and
name.
Comprehension—Students	will	understand	information.	They	will
compare	and	contrast,	order,	categorize,	and	predict	consequences.
Questions	will	include	words	such	as:	compare,	contrast,	describe,
summarize,	predict,	and	estimate.
Application—Students	will	use	information	in	new	situations.
Questions	will	include	words	such	as:	apply,	demonstrate,	solve,
classify,	and	complete.
Analysis—Students	will	see	patterns.	They	will	be	able	to	organize
parts	and	figure	out	meaning.	Questions	will	include	words	such	as:
order,	explain,	arrange,	and	analyze.
Synthesis—Students	will	use	old	ideas	to	create	new	ones.	They
will	generalize,	predict,	and	draw	conclusions.	Questions	will	include
words	such	as:	what	if,	rewrite,	rearrange,	combine,	create,	and
substitute.
Evaluation—Students	will	compare	ideas	and	assess	value.	They
will	make	choices	and	understand	a	subjective	viewpoint.	Questions
will	include	words	such	as:	assess,	decide,	and	support	your
opinion.

Comprehension	Skills
There	are	many	skills	that	form	the	complex	activity	of	comprehension.
This	wide	range	of	understandings	and	abilities	develops	over	time	in
competent	readers.	The	following	list	includes	many	traditional	skills
found	in	scope	and	sequence	charts	and	standards	for	reading
comprehension.



Observable	Comprehension	Products
There	are	many	exercises	that	students	can	complete	when	they
comprehend	the	material	they	read.	Some	of	these	products	can	be
performed	orally	in	small	groups.	Some	lend	themselves	more	to
independent	paper-and-pencil	type	activities.	Although	there	are	more,
the	following	are	common	and	comprehensive	products	of
comprehension.

Recognizing—underlining,	multiple	choice	items,	matching,
true/false	statements



Recalling—writing	a	short	answer,	filling	in	the	blanks,	flashcard
question	and	answer
Paraphrasing—retelling	in	own	words,	summarizing
Classifying—grouping	components,	naming	clusters,	completing
comparison	tables,	ordering	components	on	a	scale
Following	directions—completing	steps	in	a	task,	using	a	recipe,
constructing
Visualizing—graphing,	drawing	a	map,	illustrating,	making	a	time
line,	creating	a	flow	chart
Fluent	reading—accurate	pronunciation,	phrasing,	intonation,
dramatic	qualities

Reading	Comprehension	Questions
Teaching	the	types	of	questions	that	appear	on	standardized	tests	gives
students	the	framework	to	anticipate	and	thus	look	for	the	answers	to
questions	while	reading.	This	framework	will	not	only	help	students’
scores,	but	it	will	actually	help	them	learn	how	to	comprehend	what
they	are	reading.	Some	of	the	types	of	questions	students	will	find	on
standardized	comprehension	tests	are	as	follows:

Vocabulary—These	questions	are	based	on	word	meaning,
common	words,	proper	nouns,	technical	words,	geographical	words,
and	unusual	adjectives.
Facts—These	questions	ask	exactly	what	was	written,	using	who,
what,	when,	where,	why,	how,	and	how	many.
Sequence—These	questions	are	based	on	order—what	happened
first,	last,	and	in	between.
Conditionals—These	questions	use	qualifying	terms	such	as:	if,
could,	alleged,	etc.
Summarizing—These	questions	require	students	to	restate,
choose	main	ideas,	conclude,	and	create	a	new	title.	Also	important
here	is	for	students	to	understand	and	state	the	author’s	purpose.
Outcomes—These	questions	often	involve	readers	drawing	upon
their	own	experiences	or	bringing	outside	knowledge	to	the
composition.	Students	must	understand	cause	and	effect,	results	of
actions,	and	implications.
Opinion—These	questions	ask	the	author’s	intent	and	mood	and
require	use	of	background	knowledge	to	answer.

Graphic	Organizers



Reading	and	comprehension	can	be	easier	for	students	with	a	few
simple	practices.	For	top	comprehension,	students	need	a	wide
vocabulary,	ideas	about	the	subject	they	are	reading,	and
understanding	of	the	structure	of	the	text.	Pre-reading	activities	will
help	students	in	all	of	these	areas.	Graphic	organizers	help	students
build	vocabulary,	brainstorm	ideas,	and	understand	the	structure	of	the
text.
Graphic	organizers	aid	students	with	vocabulary	and	comprehension.
Graphic	organizers	can	help	students	comprehend	more	and,	in	turn,
gain	insight	into	how	to	comprehend	in	future	readings.	This	process
teaches	a	student	a	way	to	connect	new	information	to	prior	knowledge
that	is	stored	in	his	or	her	brain.	Different	types	of	graphic	organizers
are	listed	below	by	category.
Concept	organizers	include:	semantic	maps,	spider	maps	(word	webs),
Venn	diagrams,	and	fishbone	diagrams.

Semantic	map—This	organizer	builds	vocabulary.	A	word	for	study
is	placed	in	the	center	of	the	page,	and	four	categories	are	made
around	it.	The	categories	expand	on	the	nature	of	the	word	and
relate	it	back	to	personal	knowledge	and	experience	of	the
students.

Spider	map	(word	web)—The	topic,	concept,	or	theme	is	placed
in	the	middle	of	the	page.	Like	a	spider’s	web,	thoughts	and	ideas
come	out	from	the	center,	beginning	with	main	ideas	and	flowing
out	to	details.



Venn	diagram—This	organizer	compares	and	contrasts	two	ideas.
With	two	large	circles	intersecting,	each	circle	represents	a	different
topic.	The	area	of	each	circle	that	does	not	intersect	is	for	ideas	and
concepts	that	are	only	true	about	one	topic.	The	intersection	is	for
ideas	and	concepts	that	are	true	about	both	topics.

Fishbone	diagram—This	organizer	deals	with	cause	and	effect.
The	result	is	listed	first,	branching	out	in	a	fishbone	pattern	with	the
causes	that	lead	up	to	the	result,	along	with	other	effects	that
happened	along	the	way.

Continuum	organizers	can	be	linear	or	circular	and	contain	a	chain	of
events.	These	include	time	lines,	chain	of	events,	multiple	linear	maps,
and	circular	or	repeating	maps.

Time	lines—Whether	graphing	ancient	history	or	the	last	hour,



time	lines	help	students	to	see	how	events	have	progressed	and
understand	patterns	in	history.

Chain	of	events—This	organizer	not	only	shows	the	progression	of
time	but	also	emphasizes	cause	and	effect.	Beginning	with	the
initiating	event	inside	of	a	box,	subsequent	arrows	and	boxes	follow
showing	the	events	in	order.

Multiple	linear	maps—These	organizers	can	help	students
visualize	how	different	events	can	be	happening	at	the	same	time,
either	in	history	or	in	a	story,	and	how	those	events	affect	each
other.
Circular	or	repeating	maps—These	organizers	lend	themselves
to	events	that	happen	in	a	repeating	pattern	like	events	in	science,
such	as	the	water	cycle.



Hierarchical	organizers	show	structure.	These	include:	network	trees,
structured	overviews,	and	class/example	and	properties	maps.	These
organizers	help	students	begin	to	visualize	and	comprehend	hierarchy
of	knowledge,	going	from	the	big	picture	to	the	details.

Network	tree—This	organizer	begins	with	a	main,	general	topic.
From	there	it	branches	out	to	examples	of	that	topic,	further
branching	out	with	more	and	more	detail.

Structured	overview—This	is	very	similar	to	a	network	tree,	but	it
varies	in	that	it	has	a	very	structured	look.

Class/example	and	properties	map—Organized	graphically,	this
map	gives	the	information	of	class,	example,	and	properties.

Spreadsheets	are	important	organizers	today.	Much	computer



information	is	stored	on	spreadsheets.	It	is	important	for	students	to
learn	how	to	create,	read,	and	comprehend	these	organizers.	These
include	semantic	feature	analysis,	compare	and	contrast	matrices,	and
simple	spreadsheet	tables.

Semantic	feature	analysis—This	organizer	gives	examples	of	a
topic	and	lists	features.	A	plus	or	a	minus	indicates	if	that	example
possesses	those	features.

Compare	and	contrast	matrix—This	organizer	compares	and
contrasts	two	or	more	examples	are	different	attributes.

Simple	spreadsheet	table—Much	information	can	be	visualized
through	spreadsheets	or	tables.	Choose	examples	and	qualities	and
arrange	them	in	spreadsheet	style.

Maps	are	helpful	in	understanding	spatial	relationships.	There	are
geographical	maps,	but	there	are	also	street	maps	and	floor	plans.

Geographical	map—These	organizers	can	range	from	globes	to
cities,	and	details	are	limited.
Street	map—Information	on	this	type	of	organizer	becomes	more
detailed.
Floor	plan—This	organizer	becomes	more	detailed,	from	a	building
to	a	room	or	a	student’s	desk.

Numerical	graphs	such	as	bar	graphs,	pie	charts,	and	table	become



important	in	comprehension,	too.
Bar	graph—With	a	vertical	and	a	horizontal	axis,	this	graph	shows
a	comparison	between	subjects.	It	is	important	to	be	able	to	draw
the	correct	information	out	of	it.
Pie	chart—In	the	circular	shape	of	a	pie,	amounts	totaling	100%
are	shown	as	pieces	of	pie.	Once	again,	drawing	correct	information
is	important.
Table—Information	is	organized	into	rows	and	columns	to	display
relationships.	A	table	can	help	to	recognize	patterns	in	a	given
problem.

Using	graphic	organizers	while	reading	class	material	will	help	students
know	what	to	do	in	order	to	better	comprehend	material	on
standardized	comprehension	tests.	Further,	a	varied	use	of	all	types	of
organizers	will	help	students	of	different	learning	styles	find	a	method
that	works	for	them.
Pre-reading	Strategies
It	is	widely	understood	that	for	comprehension	and	acquisition	to	take
place,	new	information	must	be	integrated	with	what	the	reader	knows.
Pre-reading	strategies	will	help	students	to	build	knowledge	and
restructure	the	information	they	already	possess	in	order	to	more	fully
comprehend	what	they	are	reading.	After	a	teacher	has	spent	time
teaching	pre-reading	strategies,	students	will	know	what	to	do	when
reading	on	their	own.
Building	Vocabulary
Common	sense	reveals	that	there	is	a	symbiotic	relationship	between
knowledge	of	vocabulary	and	comprehension.	Vocabulary	development
and	comprehension	span	the	curriculum.	Students	come	across	a	large
and	diverse	vocabulary	in	science,	social	science,	mathematics,	art,	and
even	physical	education.	Skills	and	strategies	for	understanding
vocabulary	can	be	taught	throughout	the	day.	You	can	build	your
students’	vocabulary	directly	and/or	indirectly.	Both	ways	have	shown
merit	for	different	learners,	so	a	combination	will	be	sure	to	help	all	of
the	learners	in	your	classroom.
Whether	done	directly	or	indirectly,	teaching	the	kind	of	vocabulary	that
occurs	in	a	text	will	greatly	improve	comprehension.	Teaching
vocabulary	directly,	a	teacher	would	list	the	vocabulary	in	the	text	and
have	the	students	find	the	definitions	in	some	manner.	Indirectly,	a
teacher	would	introduce	the	content	of	the	text	and	then	elicit
vocabulary	that	the	students	bring	with	them	on	the	subject.	The	use	of
graphic	organizers	is	helpful	in	doing	this.	(See	pages	10–14	for



different	types.)	The	teacher	would	lead	the	discussion	to	specific	words
if	necessary.

Direct	teaching—The	more	conventional	way	of	teaching
vocabulary	has	its	merits.	Give	students	a	list	of	vocabulary	words
and	they	look	them	up.	This	way	teaches	the	use	of	reference
materials	and	for	some	learners	it	is	a	good	way	to	learn
vocabulary.	However,	students	truly	learn	vocabulary	when	they	are
involved	in	the	construction	of	meaning	rather	than	simply
memorizing	definitions.
Incidental	or	indirect	teaching—This	is	really	a	combination	of
direct	teaching	and	incidental	learning	for	the	well-equipped
teacher.	Teaching	in	this	fashion,	a	teacher	uses	the	students’
knowledge	and	interests	to	begin	a	vocabulary	development
session	that	will	end	with	what	he	or	she	wants	the	students	to
learn.	Along	the	way,	the	teacher	builds	a	grand	vocabulary	list	and
student	interest.	Also,	students	buy	feel	that	they	are	part	of	the
process	and	that	learning	vocabulary	can	be	a	personal	experience
that	they	can	control.	The	students	will	learn	how	to	become
independent	learners,	studying	things	that	interest	them.

A	general	approach	to	building	vocabulary	could	include	the	following:
Semantic	association—Students	brainstorm	a	list	of	words
associated	with	a	familiar	word,	sharing	everyone’s	knowledge	of
vocabulary	and	discussing	the	less	familiar	words.
Semantic	mapping—Once	the	brainstorming	is	done,	students
can	group	the	words	into	categories,	creating	a	visual	organization
to	understand	relationships.
Semantic	feature	analysis—Another	way	to	group	words	is
according	to	certain	features.	Use	a	chart	to	show	similarities	and
differences	between	words.
Analogies—This	practice	will	further	help	students	see	the
relationships	of	words.	Also,	analogies	are	often	used	on
standardized	tests.	(e.	g.,	Doctor	is	to	patient	as	teacher	is	to
student.)
Word	roots	and	origins—The	study	of	these,	as	well	as	affixes,
will	help	students	to	deduce	new	words.	Students	can	ask
themselves,	“Does	it	look	like	a	word	I	know?	Can	I	figure	out	the
meaning	in	the	given	context?”
Synonyms	and	antonyms—The	study	of	these	related	words
provides	a	structure	for	meaning	and	is	also	good	practice	for
learning	and	building	vocabulary.



Brainstorming—The	use	of	graphic	organizers	to	list	and
categorize	ideas	will	help	greatly	with	comprehension.	A	great	way
to	get	started	is	with	a	KWL	chart.	By	listing	ideas	that	are	known,
what	students	want	to	know,	and,	when	finished,	what	they	learned,
relationships	will	be	established	so	that	comprehension	and
acquisition	of	knowledge	will	take	place.	Word	webs	work	well,	too.
Anticipating	the	types	of	words	and	ideas	that	will	appear	in	the
text	will	help	with	fluency	of	reading,	as	well	as	with
comprehension.

Understanding	Structure
To	be	able	to	make	predictions	and	find	information	in	writing,	a	student
must	understand	structure.	From	the	structure	of	a	sentence	to	a
paragraph	to	an	essay,	this	skill	is	important	and	sometimes	overlooked
in	instruction.	Some	students	have	been	so	immersed	in	literature	that
they	have	a	natural	understanding	of	structure.	For	instance,	they	know
that	a	fairy	tale	starts	out	“Once	upon	a	time…,	”	has	a	good	guy	and	a
bad	guy,	has	a	problem	with	a	solution,	and	ends	“…	happily	ever
after.”	But	when	a	student	does	not	have	this	prior	knowledge,	making
heads	or	tails	of	a	fairy	tale	is	difficult.	The	same	holds	true	with	not
understanding	that	the	first	sentence	of	a	paragraph	will	probably
contain	the	main	idea,	followed	with	examples	of	that	idea.	When
looking	back	at	a	piece	to	find	the	answer	to	a	question,	understanding
structure	will	allow	students	to	quickly	scan	the	text	for	the	correct	area
in	which	to	find	the	information.	Furthermore,	knowing	where	a	text	is
going	to	go	structurally	will	help	prediction,	as	well	as	comprehension.
Building	a	large	vocabulary	is	important	for	comprehension,	but
comprehension	and	acquisition	also	require	a	framework	for	relating
new	information	to	what	is	already	in	the	brain.	Students	must	be
taught	the	structure	of	sentences	and	paragraphs.	Knowing	the
structure	of	these,	they	will	begin	to	anticipate	and	predict	what	will
come	next.	Not	having	to	decode	every	word	reduces	the	time	spent
reading	a	sentence	and	thus	helps	students	remember	what	they	read
at	the	beginning	of	the	sentence.	Assessing	an	author’s	purpose	and
quickly	recalling	a	graphic	or	framework	of	personal	knowledge	will	help
a	reader	predict	and	anticipate	what	vocabulary	and	ideas	might	come
up	in	an	article	or	story.
Several	activities	will	help	with	understanding	structure.	The	following
list	offers	some	ideas	to	help	students:

Write—A	great	way	to	understand	structure	is	to	use	it.	Teach
students	the	proper	structure	when	they	write.
Color	code—When	reading	a	text,	students	can	use	colored	pencils



or	crayons	to	color	code	certain	elements	such	as	main	idea,
supporting	sentences,	and	details.	Once	the	colors	are	in	place,
they	can	study	and	tell	in	their	own	words	about	paragraph
structure.
Go	back	in	the	text—Discuss	a	comprehension	question	with
students.	Ask	them,	“What	kinds	of	words	are	you	going	to	look	for
in	the	text	to	find	the	answer?	Where	are	you	going	to	look	for
them?”	(The	students	should	pick	main	ideas	in	the	question	and
look	for	those	words	in	the	topic	sentences	of	the	different
paragraphs.)
Graphic	organizers—Use	the	list	of	graphic	organizers	(page	8)	to
find	one	that	will	suit	your	text.	Have	students	create	an	organizer
as	a	class,	in	a	small	group,	or	with	a	partner.
Study	common	order—Students	can	also	look	for	common	orders.
Types	of	orders	can	include	chronological,	serial,	logical,	functional,
spatial,	and	hierarchical.

Standardized	Tests
Standardized	tests	have	taken	a	great	importance	in	education	today.
As	an	educator,	you	know	that	standardized	tests	do	not	necessarily
provide	an	accurate	picture	of	a	student.	There	are	many	factors	that
do	not	reflect	the	students’	competence	that	sway	the	results	of	these
tests.
•	The	diversity	of	our	big	country	makes	the	tests	difficult	to	norm.
•	Students	who	are	talented	in	areas	other	than	math	and	language
cannot	show	this	talent.
•	Students	who	do	not	speak	and	read	English	fluently	will	not	do	well
on	standardized	tests.
•	Students	who	live	in	poverty	do	not	necessarily	have	the
experiences	necessary	to	comprehend	the	questions.

The	list	could	go	on,	but	there	does	have	to	be	some	sort	of	assessment
of	progress	that	a	community	can	use	to	decide	how	the	schools	are
doing.	Standardized	tests	and	their	results	are	receiving	more	and	more
attention	these	days.	The	purpose	of	this	series,	along	with	creating
better	readers,	is	to	help	students	get	better	results	on	standardized
tests.
Test	Success
The	ability	to	do	well	when	taking	traditional	standardized	tests	on
comprehension	requires	at	least	three	things:



•	a	large	vocabulary	of	sight	words
•	the	mastery	of	certain	specific	test-taking	skills
•	the	ability	to	recognize	and	control	stress

Vocabulary	has	already	been	discussed	in	detail.	Test-taking	skills	and
recognizing	and	controlling	stress	can	be	taught	and	will	be	discussed	in
this	section.
Test-Taking	Skills
Every	student	in	your	class	needs	good	test-taking	skills,	and	almost	all
of	them	will	need	to	be	taught	these	skills.	Even	fluent	readers	and
extremely	logical	students	will	fair	better	on	standardized	tests	if	they
are	taught	a	few	simple	skills	for	taking	tests.
These	test-taking	skills	are:
•	The	ability	to	follow	complicated	and	sometimes	confusing
directions.	Teach	students	to	break	down	the	directions	and
translate	them	into	easy,	understandable	words.	Use	this	series	to
teach	them	the	types	of	questions	that	will	appear.
•	The	ability	to	scale	back	what	they	know	and	concentrate	on	just
what	is	asked	and	what	is	contained	in	the	text—show	them	how	to
restrict	their	responses.	Question	students	on	their	answers	when
doing	practice	exercises	and	have	them	show	where	they	found	the
answer	in	the	text.
•	The	ability	to	rule	out	confusing	distracters	in	multiple	choice
answers.	Teach	students	to	look	for	key	words	and	match	up	the
information	from	the	text.
•	The	ability	to	maintain	concentration	during	boring	and	tedious
repetition.	Use	practice	time	to	practice	this	and	reward	students	for
maintaining	concentration.	Explain	to	students	why	they	are
practicing	and	why	their	concentration	is	important	for	the	day	of
the	test.

There	are	also	environmental	elements	that	you	can	practice	with
throughout	the	year	in	order	for	your	students	to	become	more
accustomed	to	them	for	the	testing	period.
If	your	desks	are	pushed	together,	have	students	move	them	apart	so
they	will	be	accustomed	to	the	feel	on	test-taking	day.
•	Put	a	“Testing—Do	Not	Disturb”	sign	on	the	door.
•	Require	“test	etiquette”	when	practicing:	no	talking,	attentive
listening,	and	following	directions.
•	Provide	a	strip	of	construction	paper	for	each	student	to	use	as	a



marker.
•	Establish	a	routine	for	replacing	broken	pencils.	Give	each	student
two	sharpened	pencils	and	have	a	back-up	supply	ready.	Tell
students	they	will	need	to	raise	their	broken	pencil	in	their	hand,
and	you	will	give	them	a	new	one.	One	thing	students	should	not
worry	about	is	the	teacher’s	reaction	to	a	broken	pencil.
•	Read	the	instructions	to	the	students	as	you	would	when	giving	a
standardized	test	so	they	grow	accustomed	to	your	test-giving
voice.
•	As	a	teacher,	you	probably	realize	that	what	is	practiced	daily	is
what	is	best	learned.	All	of	these	practices	work	well	to	help
students	improve	their	scores.

Reduce	Stress	and	Build	Confidence
As	well	as	the	physical	and	mental	aspects	of	test-taking,	there	is	also
the	psychological	aspect.	It	is	important	to	reduce	students’	stress	and
increase	students’	confidence	during	the	year.
•	In	order	to	reduce	stress,	it	first	needs	to	be	recognized.	Discuss
feelings	and	apprehensions	about	testing.	Give	students	some	tools
for	handling	stress.
•	Begin	talking	about	good	habits	at	the	beginning	of	the	year.	Talk
about	getting	enough	sleep,	eating	a	good	breakfast,	and	exercising
before	and	after	school.	Consider	sending	home	a	letter
encouraging	parents	to	start	these	good	routines	with	their	children
at	home.
•	Explain	the	power	of	positive	thought	to	your	students.	Tell	them	to
use	their	imaginations	to	visualize	themselves	doing	well.	Let	them
know	that	they	have	practiced	all	year	and	are	ready	for	what	is	to
come.
•	Remember	to	let	students	stretch	and	walk	around	between	tests.
Try	using	“Simon	Says”	with	younger	students	throughout	the	year
to	get	them	to	breathe	deeply,	stretch,	and	relax	so	it	won’t	be	a
novel	idea	during	test	time.
•	Build	confidence	during	the	year	when	using	the	practice	tests.
Emphasize	that	these	tests	are	for	learning.	If	they	could	get	all	of
the	answers	right	the	first	time,	they	wouldn’t	need	any	practice.
Encourage	students	to	state	at	least	one	thing	they	learned	from
doing	the	practice	test.
•	Give	credit	for	reasonable	answers.	Explain	to	students	that	the	test
makers	write	answers	that	seem	almost	true	to	really	test	the



students’	understanding.	Encourage	students	to	explain	why	they
chose	the	answers	they	gave,	and	then	reason	with	the	whole	class
on	how	not	to	be	duped	the	next	time.
•	Promote	a	relaxed,	positive	outlook	on	test-taking.	Let	your
students	know	on	the	real	day	that	they	are	fully	prepared	to	do
their	best.

Suggestions	for	the	Teacher
When	practicing	skills	for	comprehension,	it	is	important	to	vocalize	and
discuss	the	process	in	finding	an	answer.	After	building	vocabulary,
tapping	background	knowledge,	and	discussing	the	structure	that	might
be	used	in	the	article,	have	the	students	read	the	article.	If	they	are	not
able	to	read	the	article	independently,	have	them	read	with	partners	or
in	a	small	teacher-led	group.	After	completing	these	steps,	work	through
the	comprehension	questions.	The	following	are	suggestions	for	working
through	these	activities.
•	Have	students	read	the	text	silently	and	answer	the	questions.
•	Have	students	correct	their	own	papers.
•	Discuss	each	answer	and	how	the	students	came	to	their	answers.
•	Refer	to	the	exact	wording	in	the	text.
•	Discuss	whether	students	had	to	tap	their	own	knowledge	or	not.

Answer	Sheet
The	teacher	can	choose	to	use	the	blank	answer	sheet	located	at	the
back	of	the	book	for	practice	filling	in	bubble	forms	for	standardized
tests.	The	rows	have	not	been	numbered	so	that	the	teacher	can	use
the	form	for	any	test,	filling	in	the	numbers	and	copying	for	the	class	as
necessary.	The	teacher	can	also	have	the	students	write	the	answers
directly	on	the	pages	of	the	test	practice	sheets	instead	of	using	the
bubble	sheet.
CD-ROM
A	CD-ROM	with	all	the	lessons,	answer	sheet,	and	answer	key	has	been
provided	at	the	back	of	this	book.
Summary
Teachers	need	to	find	a	way	to	blend	test	preparation	with	the	process
of	learning	and	discovery.	It	is	important	for	students	to	learn	test-
taking	skills	and	strategies	because	they	will	be	important	throughout
life.	It	is	more	important	for	students	to	build	vocabulary	and
knowledge,	to	create	frameworks	for	comprehension,	and	to	become



fluent	readers.
The	Nonfiction	Comprehension	Test	Practice	series	is	an	outstanding
program	to	start	your	students	in	the	direction	of	becoming	better
readers	and	test-takers.	These	are	skills	they	will	need	throughout	life.
Provide	an	atmosphere	to	enhance	the	joy	of	learning	and	create	a
climate	for	curiosity	within	your	classroom.	With	daily	practice	of
comprehension	skills	and	test-taking	procedures,	teaching
comprehension	may	seem	just	a	little	bit	easier.



Level	6 Lesson	1Name	______________________________ 	Date
________________

Sentence	Comprehension
Directions:	Read	the	following	sentence	carefully	and	answer
the	questions	below	“True”	(T)	or	“False”	(F).

Each	August,	millions	of	monarch	butterflies	begin	to	migrate	from
Canada	and	the	northern	U.	S.	to	spend	the	winter	in	the	sunny
south.

1. Butterflies	migrate	from	Canada	to	the	northern	United	States.
_______________

2. Monarch	butterflies	begin	their	migration	in	the	summer.
_______________

3. Migration	means	to	morph,	or	to	change.	_______________
4. Monarch	butterflies,	like	some	birds,	head	south	for	the	winter.
_______________

5. Monarch	butterflies	cannot	tolerate	cold	weather.	_______________

Word	Study
Directions:	Read	the	information	given	below	and	use
it	to	answer	the	following	questions	“True”	(T)	or	“False”	(F).

Monarch
A	monarch	is	a	hereditary	ruler	such	as	a	king	or	queen.
Sometimes	a	monarch	is	not	a	king	or	queen,	but	someone	or
something	that	holds	a	dominant	or	important	position.	Monarch	is
a	word	made	up	of	two	parts.	The	first	part	of	this	word,	mono-,
means	one.	The	second	part	of	this	word,	-arch,	means	to	rule	or	to
be	first.

1. A	monarch	must	always	be	a	man.	_______________
2. A	monarch	must	always	be	a	person.	_______________
3. A	monotone	sings	only	one	note.	_______________
4. Part	of	the	word	oligarchy	has	to	do	with	ruling.	_______________



5. A	woman	could	be	a	monarch.	_______________



Name	______________________________ 	Date	________________

Paragraph	Comprehension
Directions:	Read	the	paragraph	below	and	answer	the	following
questions.

Despite	1999’s	huge	migration,	experts	worry	about	the	monarch
butterfly’s	future.	Loggers	in	Mexico	have	cut	down	some	of	the
forests	where	millions	of	monarchs	spend	the	winter.	Farmers	use
weed	killers	that	can	destroy	milkweed	plants,	the	monarch’s
favorite	food	as	well	as	its	egg-laying	spot.	Also,	the	monarchs	are
always	subject	to	local	weather	conditions.	A	dry	spell	in	Texas
during	the	summer	of	l999	meant	fewer	plants	there	for	the
monarchs	to	eat.

1. The	future	of	the	monarch	butterfly	depends	on
a. rainfall.
b. availability	of	food.
c. a	safe	place	to	lay	eggs.
d. all	of	the	above

2. Farmers	are	using	weed	killers	to
a. destroy	the	monarch	butterfly.
b. keep	their	crops	healthy.
c. kill	butterfly	eggs.
d. get	rid	of	the	forests.

3. 	The	term	dry	spell	means
a. drought	conditions.
b. fewer	plants.
c. lack	of	rain.
d. both	a	and	c

4. The	future	of	monarch	butterflies
a. depends	only	on	the	farmers	of	Mexico.
b. is	uncertain.
c. looks	bright.



d. is	destined	for	extinction.
5. A	monarch	butterfly’s	favorite	food	is

a. milkweed.
b. trees.
c. loggers.
d. its	own	eggs.



Lesson	1Name	_______________ Date	______

Whole-Story
Comprehension

Directions:	Read	the	story	below	and	answer	the	questions	on
the	following	page.

It’s	Raining	Monarchs
Have	you	ever	seen	more	than	25,000	butterflies	in	one	spot?	In
the	fall	of	1999,	people	in	Cape	May,	New	Jersey,	were	delighted	by
that	spectacle.	Fluttering	clouds	of	monarch	butterflies	flew
through	the	seaside	town	on	their	long	journey	south.	Monarchs
can	fly	1,000	miles	on	a	cold	day!
Karen	Oberhauser	of	the	University	of	Minnesota’s	department	of
ecology	thinks	fair	weather	helped	the	monarchs	in	1999.	Milkweed
plants,	which	monarchs	eat,	grew	like	crazy	in	the	upper	Midwest,
where	there	was	plenty	of	rain.
Monarchs	have	a	wondrous	life	cycle.	Every	spring,	the	monarchs
that	have	spent	the	winter	sleeping	in	the	south	wake	up	and	begin
to	fly	north.	Along	the	way,	females	each	lay	up	to	7,000	eggs	on
the	underside	of	milkweed	plants;	then	they	die.
In	about	a	month,	the	eggs	grow	into	striped	caterpillars,	which
turn	into	adult	butterflies.	This	generation	lives	only	about	two
months	and	females	lay	more	eggs.	The	adult	butterflies	that	grow
from	these	eggs	fly	north,	where	they	too	will	lay	eggs.	Monarchs
born	in	late	summer	live	as	long	as	nine	months,	which	gives	them
time	to	make	the	journey	south.	In	the	fall,	monarchs	migrate	south
to	California	and	Mexico.
Despite	1999’s	huge	migration,	experts	worry	about	the	monarch’s
future.	Loggers	in	Mexico	have	cut	down	some	of	the	forests	where
millions	of	monarchs	spend	the	winter.	Farmers	use	weed	killers
that	can	destroy	milkweed	plants,	the	monarch’s	favorite	food	as
well	as	its	egg-laying	spot.	Also,	the	monarchs	are	always	subject
to	local	weather	conditions.	A	dry	spell	in	Texas	during	the	summer
of	1999	meant	fewer	plants	there	for	the	monarchs	to	eat.
More	recently,	2004–2005,	the	number	of	monarchs	spending	the
winter	in	California	and	Mexico	has	decreased	by	as	much	as	100
million.	Further,	monarch	butterfly	watchers	and	field	observers
report	that	milkweed	has	been	in	short	supply.	Live	Monarch,	a



National	Heritage	Foundation,	states,	“Most	North	Americans	were
very	lucky	to	have	seen	even	one	monarch	butterfly	over	the	past
few	years.”
Jeffrey	Glassberg,	president	of	the	North	American	Butterfly
Association,	says	protecting	the	butterflies	is	worth	the	effort
because	they	are	such	pleasant	natural	neighbors:	“They	get	along
well	with	people,	are	easily	approachable,	don’t	need	miles	of
wilderness,	and	they	add	beauty	and	variety	to	people’s	lives.”

Directions:	After	you	have	read	the	story	on	the	previous	page,
answer	the	questions	below.
1. Milkweed

a. is	a	rare	plant	on	which	butterflies	feed.
b. is	a	weed	that	grows	only	in	Mexico.
c. requires	ample	rainfall	to	thrive.
d. is	the	only	nutritional	source	for	a	monarch	butterfly.

2. Which	butterflies	have	the	longest	life	span?
a. butterflies	that	emerge	in	August
b. butterflies	that	lay	eggs
c. striped	butterflies
d. butterflies	that	emerge	in	April

3. Monarch	butterflies	migrate	in	the	fall	because
a. they	cannot	live	in	cold	temperatures.
b. they	cannot	fly	on	a	cold	day.
c. there	isn’t	enough	food	in	the	north.
d. both	a	and	c

4. Which	sentence	is	true?
a. Cape	May	has	an	insect	problem.
b. Logging	is	illegal	in	Mexico.
c. Jeffrey	Glassberg	is	interested	in	monarch	butterflies.
d. Monarch	butterflies	are	on	the	endangered	species	list.

5. With	what	do	you	think	Jeffrey	Glassberg	is	most	concerned?
a. watering	milkweed	during	droughts
b. preserving	the	natural	habitat	of	the	monarch	butterfly



c. changing	the	migratory	route	of	the	monarch	butterfly
d. people	who	keep	butterflies	as	pets

6. The	best	definition	for	migrate	is
a. travel.
b. change.
c. escape.
d. life	cycle.

7. Which	statement	is	false?
a. Weather	affects	the	monarch	butterfly	population.
b. The	 life	 span	 of	 a	 monarch	 butterfly	 depends	 on	 when	 it	 first
starts	to	live.

c. Deforestation	does	not	affect	the	monarch	butterflies.
d. A	butterfly	is	an	insect.

8. The	title	“It’s	Raining	Monarchs”	probably	refers	to
a. the	great	number	of	monarchs	that	migrate.
b. the	spring	rain	that	helps	the	milkweed	grow.
c. caterpillars	falling	from	the	trees.
d. butterflies	falling	from	the	sky.



Name	______________________________ 	Date	________________

Enrichment
Directions:	Read	the	information	below	and	use	it	to	answer	the
following	questions.

In	English	grammar	there	are	two	types	of	clauses—main	clauses
and	subordinate	(or	dependent)	clauses.	Main	clauses	are	complete
sentences	that	can	stand	by	themselves.	But	dependent	clauses
cannot	stand	alone.	They	must	lean	or	depend	on	a	main	clause.
Clauses	must	always	have	a	subject	and	a	predicate,	even
dependent	clauses.
One	type	of	dependent	clause	is	an	adjective	clause,	a	group	of
words	with	a	subject	and	a	predicate	that	acts	like	an	adjective.	But
finding	the	subject	of	an	adjective	clause	can	sometimes	be
difficult	because	these	clauses	are	introduced	by	a	group	of	words
called	relative	pronouns,	such	as	who,	whom,	that,	what,	and
which.
For	example,	“The	pencil	is	on	the	desk.	The	pencil	is	Harry’s.”	We
can	combine	these	two	sentences	by	using	a	dependent	clause:
“The	pencil	that	is	Harry’s	is	on	the	desk.“	The	dependent	clause	is
“that	is	Harry’s.”
Sometimes	the	relative	pronoun	introduces	the	adjective	clause
and	sometimes	it	serves	as	the	subject	of	the	adjective	clause.
Note	the	difference	between	these	two	sentences.
The	kick	that	brought	the	crowd	to	its	feet	broke	the	tie	score.
The	soccer	player	whose	leg	is	broken	has	to	be	removed	from	the
game.
In	the	first	adjective	clause,	“that”	is	the	subject	of	“brought.”	In
the	second,	“whose”	introduces	the	adjective	clause.

Carefully	read	these	sentences.	Mark	the	sentences	that	have	adjective
clauses	in	them	as	“Yes”	(Y)	and	those	that	do	not	as	“No”	(N).	Before
you	can	find	the	adjective	clause,	it	might	be	necessary	to	find	the
subject	and	predicate	of	the	main	clause.
		1. Milkweed	plants	grew	like	crazy	in	the	upper	Midwest.

____________
		2. Milkweed	plants	which	monarchs	eat	grew	like	crazy	in	the

upper	Midwest.	____________



		3. The	adult	butterflies	that	grow	from	these	eggs	fly	north.
____________

		4. The	adult	butterflies	fly	north.
		5. Every	spring,	the	monarchs	that	have	spent	the	winter	sleeping

in	the	south	wake	up.	____________
		6. Every	spring,	the	monarchs	wake	up	and	begin	to	fly	north.

____________
		7. A	dry	spell	in	Texas	during	the	summer	of	l999	meant	fewer

plants.	____________
		8. A	dry	spell	in	Texas	meant	fewer	plants.	____________
		9. Monarchs	born	in	late	summer	live	as	long	as	nine	months,

which	gives	them	time	to	make	the	journey	south.	____________
10. Monarchs	born	in	late	summer	live	as	long	as	nine	months.

____________



Name	______________________________ 	Date	________________

Graphic	Development
Directions:	Look	carefully	at	the	map	and	tell	if	the	statements
below	are	“True”	(T)	or	“False”	(F).

1. Some	butterflies	from	western	Canada	may	winter	in	southern
California.	______

2. Some	butterflies	from	the	east	coast	winter	in	Florida.	______
3. Minnesota,	Michigan,	and	Missouri	monarchs	winter	in	Mexico.
______

4. Butterflies	from	Maine	go	to	Florida	for	the	winter.	______
5. North	and	South	Dakota	butterflies	spend	their	winters	in	Mexico.
______
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