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Introduction
A Look at Text in Today’s Classrooms
Traditionally, text refers to any written words. We think of finding text in magazines,
printed books, newspapers, textbooks, articles, and now even digital text. It has always
been important in our education system for students to be able to read, interpret, and
analyze written text. However, with the increasing prominence of visual media that
permeates today’s society, it is more important than ever that students develop a strong
understanding of and ability to analyze and interpret nonwritten text as well. These items
can include things like political cartoons, posters, maps, diagrams, advertisements, photos,
and paintings. Today’s standards reinforce for teachers the importance of attending to both
written and visual text, as well. Students are expected to:
• Integrate visual information (e.g., in charts, graphs, photographs, videos or maps) with
other information in print and digital texts. (CCSS.ELA-Literacy.RH.6-8.7)
• Integrate and evaluate content presented in diverse media and formats, including
visually and quantitatively, as well as in words. (CCSS.ELA-Literacy.CCRA.R.7)
• Read a wide range of print and nonprint texts. (NCTE, Standard 1)
• Use viewing skills and strategies to interpret visual media. (McREL, Language Arts
Standard 9)
Primary sources are a natural way for students to explore both written and visual text and
develop literacy and college and career ready skills. (Library of Congress 2015b, para. 5).

Analyzing Text through Close Reading
Close reading is the act of carefully examining a short, complex text for its deep structures
with the ultimate goal of helping students to examine similar texts independently (Conklin
and Murphy 2014). Close reading includes multiple readings of the text in order to
uncover the layers of meaning intended by the author with a keen focus on the text
structure, author’s craft, and language. When students become proficient at close reading,
they incorporate the academic vocabulary used in that text, along with other texts, into the
discussions and offer thoughtful insights in response to questions about the text (McGee
1995). Students learn to be less concerned with literal details about the text and instead
use the key details of the text to support inferences and analysis. There is not necessarily a
formula for close reading; rather the key to close reading is to have real conversations
about the text (Fisher and Frey 2012). When selecting text for a close reading, whether
written or visual, look for significant texts that contain multiple layers of meaning. These
texts tend to have more sophisticated structures, language, and imagery and lend
themselves to deep questions.
Students construct knowledge as they form reasoned conclusions, base their conclusions
on evidence, and connect primary sources to the context in which they were created,
synthesizing information from multiple sources.

Analyzing Text with Text-Dependent Questions
Text-dependent questions are questions that prompt students to go back to the text to
support their responses with text evidence independently (Conklin and Murphy 2014).
Although this action can include literally finding the right answer in the text, it often
requires students to use the text to support their inferential thinking. Using text-dependent
questions requires that students keep their responses between the “four corners” of the
text. This keeps conversations that rely solely on personal experiences and opinions at bay.
Text-dependent questions require that students become active, critical thinkers as they
examine a text.

Using Primary Sources in the Classroom
Primary sources are documents or items that give us a firsthand view of an event.
According to the National Archives, primary sources are “actual, tangible evidence that
exists today that links us to the past and to those individuals who came before us” (Potter
2015, 16). Primary source documents include, but are not limited to, photographs,
paintings, artifacts, maps, letters, diary entries, cartoons, newspapers, advertising posters,
wedding certificates, and audio recordings. These documents “speak” to us, telling us
stories in unique formats. Instead of reading Dr. Martin Luther King’s “I Have a Dream”
speech, imagine how the written words come to life viewing the actual video footage of
King delivering that speech. Replacing dry text about World War II with actual
photographs of that time showing prisoners being released from concentration camps
brings “humanness” to that past event. Analyzing and closely reading a runaway slave
advertisement written by a young Thomas Jefferson makes us question his motives and
written words found in the Declaration of Independence. Primary source documents make
the focus of study come alive in ways textbooks could never do.
This resource focuses on a few different types of primary sources, most of which are
common types we see in everyday life. Documents that are heavily visual include
paintings, photographs, prints, posters, advertisements, signs, political cartoons, comic
strips, maps, and artifacts. Other documents are text heavy, such as official documents like
newspapers, government documents, laws, and rules, as well as personal documents like
letters and diaries. And finally, auditory documents like oral histories, interviews, and
sound and video recordings are also included.

Why Use Primary Sources
For a moment, imagine how it would feel to analyze the first Incredible Hulk comic book
cover, looking for clues to connect it to the Cold War and the public’s fear of the effects of
radiation. Then, compare that with how public fears are materialized today. Primary
sources help to connect our present world to the past world from long ago. In many ways,
these documents help to bring a clear understanding of our present lives. In the everincreasing advancement of technology, students need this simple connection to the past in
order to fully understand the present and the future (Levstik and Barton 2005). If used
effectively, primary sources can grab students’ attention, making them want to know about
the past and helping them make connections to the present. History becomes more than

just a bunch of events that happened long ago that are no longer relevant. It becomes an
intertwined web of events, one event triggering another event, showing how we ended up
where we are today (Percoco 2010, 4–5).
Primary sources also provide ample opportunity to increase visual literacy. Visual literacy
is the ability to understand communications composed of visual images and the ability to
use visual imagery to communicate to others (Thibault and Walbert 2015). Many primary
sources include documents with images that must be “read.” Proper critical reading of a
picture requires analysis skills that are different than regular reading skills. A reader must
look for clues within the images and design of a visual piece of text.
Primary sources also increase critical-thinking skills (Wineburg 2010). These documents
present ample opportunities to analyze and evaluate the information for better
understanding. When teachers utilize strong questioning techniques, students naturally
look for clues, support their reasoning with text evidence, and hypothesize about motives.
All these actions are hallmarks of higher-order thinking, which trains students how to
think critically, not only about the documents being analyzed, but also about the world
around them (Conklin 2012).
Finally, primary sources make learning more enjoyable and exciting. Merely reading dry
text, while warranted at times, will not naturally encourage students’ curiosity. In primary
sources, personalities from the past come to life, giving context to why those individuals
made certain decisions. Analyzing biases from the time through primary source
documents helps students understand why people acted in certain ways (Percoco 2010).
By adding primary source documents within a unit of study, students experience
something tangible from that time period that can make learning fun and feel like an
adventure.

How to Effectively Use Primary Sources
Perhaps the most important thing to do when utilizing primary sources in the classroom is
to form the right questions. Questions that provoke thoughtful analysis of primary sources
are the key to getting the most out of the documents. The questions should always drive
the use of primary sources—for what good is a document if students don’t know how to
look at it, analyze it for bias, or search for hidden agendas based on text evidence? By
only looking at them, primary sources merely serve as pretty “artwork” to be hung around
the room.
One way for teachers to ensure that they form higher-order questions for specific
document analysis is to follow a framework. Some popular frameworks include Webb’s
Depth of Knowledge (2009), Bloom’s Taxonomy (1956), and Kaplan’s Depth and
Complexity (2001). In this book, we follow a framework that is grounded in today’s
standards and supports students in becoming college and career ready. This framework is
comprised of three main categories: Key Ideas/Details, Craft and Structure, and
Integration of Knowledge and Ideas. These represent the main categories in building
literacy skills. Questions for each primary source provided in this resource are divided
among these three categories. Texts that contain difficult vocabulary include a fourth
category, Language, to promote proper understanding of the vocabulary.

Questions under Key Ideas/Details ask students to look for the message found in the text
and then make inferences based on that text. Students decide upon the theme of the text
and summarize it. They look at how people, events, and ideas develop and change over the
course of the text. With all of these, students support their answers by referencing the text.
The questions under Key Ideas/Details encourage students to:
• read closely and critically to determine what the text says explicitly and make logical
inferences from it
• cite specific textual evidence when writing or speaking to support conclusions drawn
from the text
• determine central ideas or themes of a text and analyze their development
• summarize the key ideas and supporting details
• analyze how and why individuals, events, and ideas develop and interact over the
course of a text
Questions under Craft and Structure ask students to decipher the images and/or difficult
words and phrases used both literally and figuratively. Students take the text apart to
understand its structure and how the pieces work together to send the message. They
analyze points of view and the author’s purpose for writing the text. Specifically,
questions under Craft and Structure encourage students to:
• interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings
• analyze how specific images or word choices shape meaning or tone
• analyze the structure of texts, including how specific images and/or sentences,
paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza)
relate to each other and the whole
• assess how point of view or purpose shapes the content and style of a text
Questions under Integration of Knowledge and Ideas are based on the comparison of the
primary source and other primary sources, looking at claims in the text, and comparing
documents to see the approaches different authors take. Some of these primary sources are
similar, as in the type of text. It might be two newspaper articles about different events in
history, or two political cartoons about the same event but from different perspectives.
Other primary sources are different, such as comparing a comic and a video about a
similar event. Presenting texts that are from diverse media and formats helps students
broaden their perspectives about an event and see how it can be connected to other events.
Students are asked to make thoughtful evaluations of the arguments and claims found in
the text based on evidence. Specifically, questions under Integration of Knowledge and
Ideas encourage students to:
• integrate and evaluate content presented in diverse media and formats, including
visually, quantitatively, orally, and in written words
• delineate and evaluate the argument and specific claims in a text, including the validity
of the reasoning as well as the relevance and sufficiency of the evidence

• analyze how two or more texts address similar themes or topics in order to build
knowledge or to compare the approaches the authors take
The actions in these three categories promote a careful analysis of the text, which
encourages higher-order thinking in students (Conklin and Murphy 2014). This simple
framework helps teachers to not only ensure they are asking the right kinds of questions to
support college and career readiness, but also serves as a model to help teachers form their
own higher-order questions with other primary sources not found in this book.

Forming Higher-Order, Text-Dependent Questions
Framework
Anchors

Question Stems

Key
Ideas/Details

How might using _____ impact _____ ? Give
examples based on text evidence. Could _____
ever actually “hurt” _____ ? How?

Give evidence
from the text to
support _____ .

What are some of the unusual things you
noticed about _____ ?
What are you thinking about this?

Justify your
thinking using
text evidence.

From the text, the reader can conclude _____ .
Find evidence to support this conclusion.

Give text
evidence from
several sources to
support your
thinking.

Why did the author say _____ ? What did he
mean by this?
What is the purpose of the text feature on page
_____ ? What conclusions can you make
about _____ ? What factors might change the
information in this text feature?
Vocabulary
Acquisition and
Use (Language)

What does it mean when the author says
_____ ?
What could the phrase “_____ ” mean in this
context?
What text evidence helps the reader
understand the meaning of _____ on page
_____ ?
_____ is a good character trait to describe the
author. Give evidence from the text to support
this trait.
What does the author imply when he says
_____ ?

Text Evidence
Stems

Give examples
based on text
evidence.
Find evidence to
support this
conclusion.
What text
evidence helps the
reader understand
_____ ?
Use the text to
support your
claim.
How can you use
the text and
related texts to
support _____ ?

Craft and
Structure

Which details were critical to understanding
this text?
In what ways does the author use the symbol
of _____ in the text? Is this effective? Why or
why not?
Do you think it is fair to _____ ? Why or why
not? Use the text to support your claim.

Integration of
Knowledge and
Ideas
(Intertextuality)

Show me in the
text.
Use the text to tell
why.
Support your
answer with
references to the
text.

What do you think is the author’s intended
message in writing this text? Justify your
thinking using text evidence.

Based on events
in the historical
time period,
_____ ?

How do we know that this document is
historically important?

Put a sticky note
on the page(s) that
show your
thinking about
_____ .

How do you know that the author of _____
understood the _____ ? What kinds of
experiences would he or she have needed?
Give text evidence from several sources to
support your thinking.
How are these three texts the same? How are
they different?

Show me the part
in the text that
supports _____ .
Use text evidence
to tell why.

How might the primary source make someone
want to learn more? Based on your reading,
what do you need to find out more about?

I think _____
because in the text
it states (says)….

What kind of graphic organizer/thinking map
could you create to show _____ ?

Based on these
events/facts in the
text, I think _____
.

What does the _____ tell us about the people
and events during the time in which it was
created?
In what ways do these texts tell _____ story?
How can you use the text (and related texts) to
support the idea that _____ ?

The text clues that
make me infer
_____ are _____ .

Adpated from Conklin and Murphy 2014

A Link to Writing
Primary sources have been described as being a “window to the past” (Percoco 2014, 4).
Since primary sources are documents from the past that tell the story of what happened at
that time, it makes sense for historians and historians-in-the-making, a.k.a. our students, to

use these sources as a means to piece together and understand what happened long ago.
Formulating analyses from these documents can be done in many ways, but one very
challenging way is through writing. It is challenging because writing is committing ideas
to paper (Fisher and Frey 2014). When writing about a text that they have read, students
have to read the text as both readers and writers (Fisher and Frey 2014). To do this
requires more of students cognitively (Flower 1990). In essence, students have to think
about what they have read and then produce writing pieces that offer deep analyses.
State and federal standards place a focus on writing because most forms of inquiry require
strong writing skills, something students develop over time and through repeated practice
(NGA and CCSS 2010a, 8). The Common Core State Standards offer a variety of writing
types from which students are required to write from kindergarten through grade 12 and
include opinion/argument, informative/explanatory, and narrative writing. Other next
generation standards also offer different writing types, such as persuasive and expository.
Writing about what one has learned from important documents like primary sources offers
perfect opportunities for students to practice writing in order to improve those skills, and
to think deeply about text.
In this resource, each lesson includes a writing activity for students to help them show
what they have learned about the topic and to apply what they have learned in writing
different types of narrative, informative/explanatory, or opinion/argument texts. Students
are expected to draw upon what they learned from the discussion and careful analysis of
the primary source and respond to it in writing. These writing types take a detour from the
traditional essays to other types of writing in an effort to give students opportunities for
creative outlets. Students might write “how to” booklets, advertisements, editorials, or
dialogues, among other mediums.
Not only do students have to be strong at the craft of writing, they have to think deeply
about the text and then communicate their thoughts on paper.

Assessment
Assessment is key for teachers in order for them to see how well students are learning the
content that is being taught. It is essentially the gathering and reviewing of data (Rice
2013). Assessment can come in many forms, including quizzes, tests, short answers, oral
discussions, and reflective writing pieces, among others.
Formative assessment is important because it provides teachers with valuable information
of student progress (Rice 2013). Teachers use formative assessments to decide what needs
to be retaught if they see students are not “getting it.” The discussions that occur in the
lessons included in this resource allow teachers to assess student understanding based on
the responses to the questions. These discussions can be expanded and explored more as
student responses merit the need for that. Flexibility based on student responses is the key.
The writing piece in every lesson is the means by which students communicate their final
thinking and understanding about the primary source(s). These writing pieces also offer
the opportunity for students to practice and improve their communication skills (Rice
2013). Additionally, they show the analysis of what students learned during careful
examination of the primary source.

Rubrics provide a clear way for teachers to objectively assess student learning on these
writing pieces through the evaluation of specific criteria. In this resource, rubrics are
provided for the three genres of writing: narrative, informative/explanatory, and
opinion/argument. The rubrics are also categorized according to grade level range: K–2
(rubric 1), 3–5 (rubric 2), and secondary (rubric 3). These rubrics provide a base for
assessing the various student writing products from this resource but can also be modified
using the files found on the Digital Resource CD.

How to Use This Book
Analyzing and Writing with Primary Sources is a resource that can be used to support
deeper thinking in the K–12 classroom. This resource provides teachers with specific,
thought-provoking questions to help students perform deep analysis of various types of
primary sources. Each lesson begins with students closely reading with a purpose,
followed by a series of text-dependent questions that help students to build meaning. At
the conclusion of the lesson, students create a written product to demonstrate their
understanding and show what they have learned.

Overview—This section explains the importance of the specific type of primary source
and how it has changed over time. It explains where these types of primary sources can be
found, why they should be used in the classroom, and how to use them effectively, as well
as provides scaffolding ideas as needed, and strategies for examining the primary sources.

Quick Ideas—This page offers additional ideas arranged by grade range to support
students as they analyze primary sources.

Exemplar Lessons—An exemplar lesson is provided for each of the following grade
ranges: K–2, 3–5, 6–8, and 9–12. Each lesson includes a section for close reading of the
primary source, leading to a discussion using text-dependent questions, and a writing task
or project that allows students to show what they have learned.

Discussion Questions—This section provides all the questions used in the lesson and
includes sample student responses. The questions are divided into three sections: Key
Ideas/Details, Craft and Structure, and Integration of Knowledge and Ideas. When
applicable, a vocabulary section, Language, is also included.

Primary Sources Page—This section provides the primary source(s) used in the lesson. A
digital version is also found on the Digital Resource CD.

Document Comparison Graphic Organizer—Here, students integrate their
understanding of the primary sources used in the lesson to compare and contrast them.

Text-Dependent Question Activity—Students provide written responses to textdependent questions from the class discussion.

Digital Resource CD—The CD contains digital versions of the student resources and
primary sources used in all of the exemplar lessons. It also includes additional resources to
use when closely reading and analyzing the various primary sources from the lessons.

Correlation to the Standards
Shell Education is committed to producing educational materials that are research- and
standards-based. In this effort, we have correlated all of our products to the academic
standards of all 50 United States, the District of Columbia, the Department of Defense
Dependent Schools, and all Canadian provinces. We have also correlated to the Common
Core State Standards (standards.pdf).

How to Find Standards Correlations
To print a customized correlation report of this product for your state, visit our website at
http://www.shelleducation.com and follow the on-screen directions. If you require
assistance in printing correlation reports, please contact Customer Service at 1-877-7773450.

Purpose and Intent of Standards
Legislation mandates that all states adopt academic standards that identify the skills
students will learn in kindergarten through grade twelve. Many states also have standards
for Pre-K. This same legislation sets requirements to ensure the standards are detailed and
comprehensive. Standards are designed to focus instruction and guide adoption of
curricula. Standards are statements that describe the criteria necessary for students to meet
specific academic goals. They define the knowledge, skills, and content students should
acquire at each level. Standards are also used to develop standardized tests to evaluate
students’ academic progress. Teachers are required to demonstrate how their lessons meet
state standards. State standards are used in the development of all of our products, so
educators can be assured they meet the academic requirements of each state.

McREL Compendium
The Mid-continent Research for Education and Learning (McREL) Compendium was
used to create standard correlations. Each year, McREL analyzes state standard and revises
the compendium. By following this procedure, McREL is able to produce a general
compilation of national standards.

TESOL and WIDA Standards
The lessons in this book promote English language development for English language
learners. The standards listed on the Digital Resource CD (standards.pdf) support the
language objectives.
The correlation charts for this resource can be found on the Digital Resource CD
(standards.pdf)
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Paintings, Photographs, and Prints Overview
What Is Their Importance?
Paintings, photographs, and prints are primary source documents that give us a visual of
what life was like during the time they were created. Through these documents we learn
how people dressed, what they valued, and the way that they lived. Some of the primary
sources included in the exemplar lessons are a drawing and photograph of the Statue of
Liberty, portraits of George Washington, paintings of Christopher Columbus, and a
Russian propaganda print from World War I. These are only a very small sampling of what
can be included in the category of paintings, photographs, and prints.

How Have They Changed Over Time?
Paintings, photographs, and prints have evolved over time. Photographs came about only
200 years ago, and technological advances in photography have changed the way we view
our world. Today, we have high-tech cameras on our phones that take a picture in a
fraction of a second, compared to how painstaking it was to take images during the
American Civil War. Paintings and prints have changed over time, too. Methods, styles,
mediums, and paints have come in and out of style, but even artists today are
experimenting with how to paint such pieces as portraits and landscapes. There are
countless opportunities to learn by comparing these items from long ago with current ones
valued today.

Where Can I Find Them?
Paintings, photographs, and prints can be found at state historical societies, museums, the
prints and photographs division of the Library of Congress, antique shops, books, family
scrapbooks, and online databases in the form of digitized documents. Students might first
have the introduction to these visual documents in the form of their own family histories.
Searching certain topics can turn up a plethora of images online that can be viewed and
projected for the class. Another resource to search is the prints and photographs division
of the Library of Congress at http://www.loc.gov/pictures/.

Why Should I Use Them in the Classroom?
The old saying is, “A picture is worth a thousand words.” Visual literacy is the ability to
understand communications composed of visual images and the ability to use visual
imagery to communicate to others. Paintings, photographs, and prints from the past
communicate visually with us today how people once lived. They give us insights into
what people valued in that society as well as a visual image of their living conditions. As
students study these visual documents, they gain an appreciation of past societies, their
struggles, and what they valued as a group. This knowledge helps students expand their
global view of the past and the present, realizing that, while times and surroundings might
change, in many ways what people value has stayed the same. At the same time, students
become strong visual readers. Having well-developed visual literacy skills helps students

decode information found in other visual images like charts, graphs, and maps.

How Do I Use Them for Instruction?
Many images in this category were created long ago and can contain unfamiliar objects.
To fully comprehend an image, students need to approach it with good questions. Use the
questions in the Craft and Structure section of the lesson to get students thinking about
the author’s intentions. Encourage students to think like a photographer, painter, or artist.
To really begin to understand an image, students should first ask why the picture was
taken, portrait was painted, or print was made. The author’s intention is foremost to
understanding the image. What information did the author intend for us to know through
this image? Just as we do when we read written words, we should interpret the image
within its context for it to make sense. Then, students can ask these questions to further
understand the image and its accurate meaning.

Scaffolding for Elementary Students
Grades K–2: These activities can be used in a whole-group setting that is teacher-led.
Grades 3–5: Be sure to provide strong models for students so that they know how to
read a visual image properly. You will have to model this for students several times
before they can do it appropriately.
Teach students to examine the following:
• What is included in the image and what is excluded from the image?
• Why are certain elements emphasized and other elements not emphasized?
• Why is timing of this image important?
• How does the angle/viewpoint of the image affect its impact?
If it is a large image or one with many details, divide it into sections to make analysis
easier for students to look for details. While looking for details, it’s helpful for all ages of
students to examine the image closely using magnifying lenses. This helps them focus on
one small part of the image as well as gives them a closer look at fine details. Ask students
to examine how the author uses the image to affect their emotions. Have students look at
point of view and the messages the author intended to send with the image.

Quick Ideas for Examining Paintings, Photographs,
and Prints
Ideas for Grades K–2
Have students…

Ideas for Grades 3–5
Have students…

Ideas for Secondary
Have students…

• re-enact the image
using their physical
bodies.

• make suggestions for
using the image in
today’s society.

• compare and contrast the
image to similar images
today.

• add speech bubbles
to the image.

• write dialogues between
the people, objects, or
landscapes to show the
author’s purpose.

• write dialogues between
the people, objects, or
landscapes to show
historical relevance.

• provide explanatory
notes about the image for
understanding at a
museum exhibit.

• write about the event
from the point of view of
someone in the image.

• re-create the image
through their own
drawings.
• role-play what is
being said in the
image with partners.
• make three-column
lists of the people,
objects, and
activities in the
image.

• write captions to
accompany the image.
• compare and contrast
similar images to this
image.
• write prequels or sequels
to the image.

• write newspaper reports
about the image.
• write letters to an editor
about the image.
• critique the image by
writing a critical review.

The Statue of Liberty
Grades

K–2
Overview
Students closely read a drawing of the Statue of Liberty and answer questions about the
drawing, supporting their answers with references to the drawing. Then, students plan a
party to celebrate the Statue of Liberty, using the texts as references for creating their
own ideas.

Standards
• With prompting and support, ask and answer questions about key details in a text.
• Use a combination of drawing, dictating, and writing to compose
informative/explanatory texts in which they name what they are writing about and
supply some information about the topic.
• Know important buildings, statues, and monuments in the state’s history.

Materials
• Statue of Liberty Drawing (page 25)
• Statue of Liberty Today (page 26)
• A Drawing and a Photo (page 27)
• Statue of Liberty Questions (page 28)
• Informative/Explanatory Writing Rubric 1 (page 302)
• magnifying glasses (optional)

Teacher Background Information
Statue of Liberty Drawing
• This wood engraving details the unveiling of the Bartholdi Statue of Liberty on
October 28th, 1886 in New York. President Cleveland is passing through the fleet of
assembled vessels in the launch Vixen, on his way to Liberty Island. Four sailors are
standing on the foreground, while the Statue of Liberty is in the background.

Statue of Liberty Today
• Daniel Schwen took this photograph on May 28, 2008, showing what the Statue of
Liberty looks like today.

Reading Closely
1. Distribute copies of the Statue of Liberty Drawing to students and display one for the
whole class. Have students look at the drawing with a partner. If possible, give
students magnifying glasses to see the drawing up close.
2. Conduct an interactive think-aloud of the drawing for students, talking about what
you wonder as you look at the drawing without giving away any information.

Using Text-Dependent Questions
3. Ask students why they think this drawing was created. Use the Key Ideas/Details
discussion questions on page 24 to further this discussion.
4. After those questions have been discussed, stop and have students look at the
drawing again with their partners. Challenge students to find something new in the
drawing. Then, continue discussing the drawing using the Craft and Structure
questions.
5. Display the Statue of Liberty Today photo and distribute copies of the photo to
students. Also distribute copies of A Drawing and a Photo to students. Have them
compare the two images using the graphic organizer.
6. Discuss the Integration of Knowledge and Ideas questions.
7. Distribute copies of Statue of Liberty Questions to students and have them work in
pairs to record answers to the questions.

Writing for Understanding
(Informative/Explanatory)
1. Tell students that when something is new, there is usually a party to celebrate it.
Display the Statue of Liberty Drawing or have students view their copies from
earlier in the lesson. Explain that the drawing shows a celebration of the Statue of
Liberty.
2. Have students share observations from the photo that prove there is a celebration
occurring.
3. Tell students that they are going to plan their own party to celebrate the Statue of
Liberty. They will need to make a list of the things they will do to celebrate it. This
list can be in words and/or in pictures. Students should use what they have learned in
the discussion to help them plan this celebration.
4. Use Informative/Explanatory Writing Rubric 1 to assess student writing.

Discussion Questions
Key Ideas/Details
• What do you notice about this drawing?
Answers will vary, but students will most likely notice the Statue of Liberty and
sailors.
• How do we know that this drawing is old?
Students might see the date in the top corner that tells it is from 1886. They might
mention that the uniforms look old-fashioned, the boats look old, or that the picture
itself just looks old.
• What clues tell you that this is a special event?
There are many boats with flags in the water. The boys seem to be watching
something.

Craft and Structure
• What is the one thing in this drawing that seems unusual?
Answers may vary. Students should mention that the statue looks different.
• What is the main thing the artist wants us to see? How do we know this?
The artist wants us to see the statue in the background. We know this because it
stands out.

Integration of Knowledge and Ideas
(Show the two primary sources together.)
• How are these two pictures alike? How are they different?
Sample answers: Alike—Both show the Statue of Liberty; Both show water around
the statue; Different—One is a drawing and one is a photo; One shows boats and
the other one doesn’t; One shows people visiting the statue and the other one
doesn’t; One is older and one is newer.
• How do these pictures tell us that the Statue of Liberty is important?
In the drawing, people are watching and boats with flags are parading in the water.
In the photo, people are visiting the statue. The statue stands out in both images, so
we know it is important.

Statue of Liberty Drawing

Statue of Liberty Today

Name: _________________________________

Date: __________________

A Drawing and a Photo
Directions: Compare and contrast the drawing and the photo. How are they alike? How
are they different?

Name: _________________________________

Date: __________________

Statue of Liberty Questions
Directions: Think about the drawing and the photo. Answer the questions.
1. How are these two pictures alike?

2. How are these two pictures different?

3. How do these pictures tell us that the Statue of Liberty is important?

George Washington
Grades

3–5
Overview
Students closely read a portrait painting and answer questions about the picture,
supporting their answers with references to the picture. Then students write an
informational key code to help people understand a portrait.

Standards
• Ask and answer questions to demonstrate understanding of a text, referring explicitly
to the text as a basis for the answers.
• Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.
• Understand historical figures who believed in the fundamental democratic values and
the significance of these people both in their historical context and today.

Materials
• George Washington Portrait (page 33)
• George Washington Painting (page 34)
• Two Georges (page 35)
• George Washington Questions (page 36)
• Informative/Explanatory Writing Rubric 2 (page 303)
• magnifying glasses (optional)

Teacher Background Information
George Washington Portrait
• Gilbert Stuart created this oil on canvas painting in 1796. It is known as the
Lansdowne portrait because it was a gift to the Marquis of Lansdowne, an English
supporter of American independence, from Senator and Mrs. William Bingham of
Pennsylvania. In this painting, George Washington is turning down the option to be
president for a third term.

George Washington Painting
• Charles Willson Peale created this oil on canvas painting in 1776. This painting shows

Washington on Dorchester Heights after the siege of Boston. Peale painted
Washington several times during his lifetime, from his time spent in the military, to his
time as President.

Reading Closely
1. Distribute copies of George Washington Portrait to students and display it for the
class. If possible, give students magnifying glasses so they can look closely at the
image.
2. Tell students to look closely at the portrait and make notes in the margins about what
they observe as well as questions they have about the picture. Encourage students to
look closely at each of the sections of the portrait, noting the items the artist has
chosen to include.

Using Text-Dependent Questions
3. Ask students to share their observations from the close reading.
4. Continue this discussion by asking students the Key Ideas/Details and Vocabulary
Acquisition and Use questions on page 31.
5. Have students examine the painting and make specific notes in the margin about the
setting and the message it conveys. Then ask students the Craft and Structure
questions.
6. Distribute copies of the George Washington Painting to the class and have students
follow the analysis process from steps 1 and 2.
7. Distribute copies of the Two Georges graphic organizer to students and have them
use it to compare the images.
8. Discuss the questions listed under Integration of Knowledge and Ideas from page 32.
Then, distribute copies of George Washington Questions to students and have them
work independently to record answers to the questions.

Writing for Understanding
(Informative/Explanatory)
1. Tell students that they will be writing a key code, similar to a map legend, to help
people to understand whichever of the two portraits they prefer. Explain that their
key code should have at least four “help” notes that will help others understand how
to read the portrait. Students should number at least four spots on the picture and
then provide a code on another sheet of paper that explains each of the four spots.
2. Post these portraits around the room next to their respective key codes and let
students view them gallery style.
3. Use Informative/Explanatory Writing Rubric 2 to assess student writing.

Discussion Questions
Key Ideas/Details
• What are some of the unusual things you noticed about this portrait?
Answers will vary, but students might mention all the artifacts surrounding George
Washington in the portrait.
• Why does George Washington have one hand open and another hand with a sword
in it? What is this saying?
Answers will vary. Some students might say it means he is open and inviting, but
also defensive and ready for war if needed.
• What do the clues of clouds in one window and a rainbow in another window mean?
The clouds could mean dark days ahead or that there have been dark days. The
rainbow could mean there is promise and good days to look forward to.
• The picture of George Washington gives clues about his job. What would be his job
description based on these clues?
Washington would write or sign important things, shown by the inkwell. He would
be ready for war, shown by the sword, but also a person of peace, shown by his
gestures. He has to be knowledgeable about things, which is shown by the books. He
is also dressed nicely, so his job must be important.

Vocabulary Acquisition and Use
• The seal at the top of the chair shows a medallion with 13 stripes and 13 stars on it.
What could this mean and why is it important?
The stars and stripes represent the 13 colonies. It is important because it represents
the beginning of America when 13 colonies came together for independence.

Craft and Structure
• How would the message of the painting change if the background were on a farm?
Answers will vary, but students should say that the farm background would make the
portrait more relaxed and not seem as important. The current background of the
portrait makes George Washington seem/appear more important.
• Is the author’s intended purpose in painting this portrait to show embarrassment or
pride? How do we know this?
Answers will vary, but students should say the purpose is to show pride. We know
this because the painting shows all the things people would value: books, beautiful
clothing, nice furniture, and a proud man.

Integration of Knowledge and Ideas
(Show the two primary sources together.)
• How do the two portraits compare to one another?
Answers will vary but should include the following: One shows him younger, while
the other shows him older. He is an important statesman in one, and a soldier in the
other. One is inside, and the other is outside.
• What do these portraits tell us about George Washington’s life? Give specific
evidence.
These portraits tell us that he has had different jobs. When he was young, he was a
soldier in a war. As an older man, he still carries that sword, but he is concerned
more with book learning and offering peace as a leader. You know this by the books
in the painting and his body language.

George Washington Portrait
By Gilbert Stuart

George Washington Painting
By Charles Wilson Peale

Name: _________________________________

Date: __________________

Two Georges
Directions: Use this graphic organizer to compare and contrast the portraits. How are they
alike and how are they different?

Name: _________________________________

Date: __________________

George Washington Questions
Directions: Examine the two portraits and answer the questions.
1. How do the two portraits compare to one another?

2. What do these portraits tell us about George Washington’s life? Give specific
evidence.

Christopher Columbus at Barcelona
Grades

6–8
Overview
Students closely read a painting and answer questions about the painting, supporting
their answers with references to the painting. Then, students write narratives in the form
of scripts showing what the people in the painting are saying based on what they learned
about the painting.

Standards
• Cite textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.
• Write narratives to develop real or imagined experiences or events using effective
technique, relevant descriptive details, and well-structured event sequences.
• Understand the immediate and long-term impact of Columbus’s voyages on Native
populations and on colonization in the Americas.

Materials
• Columbus at the Court of Barcelona (page 40)
• Christopher Columbus at the Royal Court of Spain (page 41)
• Retour de Christophe Colomb (page 42)
• Comparing Three Paintings (page 43)
• Christopher Columbus Questions (page 44)
• Narrative Writing Rubric 3 (page 301)
• magnifying glasses (optional)

Teacher Background Information
Columbus at the Court of Barcelona
• This chromolithograph was published by The Prang Educational Company in 1893.
Columbus is at the Court of Barcelona before Ferdinand II of Aragon and Isabella of
Castile on his return from his first voyage to the New World in February 1493. He is
presenting treasures and Native Americans to the king and queen.

Christopher Columbus at the Royal Court of Spain

• This chromolithograph print was created by Vaclav Brozik in 1884. The print shows
Christopher Columbus presenting his request to Queen Isabella I, King Ferdinand V,
and a gathering of courtiers.

Retour de Christophe Colomb
• This color print was created between 1850 and 1900. It shows Christopher Columbus
being greeted by King Ferdinand and Queen Isabella on his return to Spain.

Reading Closely
Preparation Note: Make copies of Columbus at the Court of Barcelona, and cut them in
half. Each student should receive one half of the painting.
1. Distribute the pieces of the painting, one part to one side of the class and the other
part to the other side of the class. If possible, give students magnifying glasses so
they can look closely at the painting.
2. Tell students to look closely at the one section of the painting and make notes on a
separate sheet of paper about what they observe as well as questions they have about
the painting.
3. Have the students switch with another student in the class and look at the other side
of the painting. Tell students to make notes on their paper about what they see as
well as additional questions they may have.

Using Text-Dependent Questions
4. Ask students to share their observations from the close reading. Continue this
discussion using the questions on page 39 as a guide.
5. After a few questions have been discussed, stop and do an interactive think-aloud
about the painting to the class. To do this, simply look at the details of the painting
and talk about what you are thinking about as you look closely at it. This models
how students should think when looking at a painting. Then continue discussing the
questions in the first two sections of the list.
6. Distribute copies of the Christopher Columbus at the Royal Court of Spain and
Retour de Christophe Colomb paintings to students and examine them as a class.
7. Distribute copies of the Comparing Three Paintings graphic organizer and have
students compare these paintings in pairs or independently.
8. As a class, discuss the questions listed under Integration of Knowledge and Ideas on
page 39. Have students record information from the discussion on the Christopher
Columbus Questions.

Writing for Understanding
(Narrative)
1. Tell students that they will be writing a script detailing a dialogue between the

people in the painting of their choice from this lesson. They should use what they
have learned about the painting as well as information from the discussion to
incorporate in the painting. These scripts should be at least one page in length.
2. Once students have written their scripts, allow students to share them in small
groups. If possible, the groups can do a reader’s theater with these scripts or even act
them out for the class.
3. Use Narrative Writing Rubric 3 to assess student writing.

Discussion Questions
Key Ideas/Details
• What are some of the unusual things you noticed about this painting?
Answers will vary, but students may say that they noticed the native people and the
treasures strewn on the floor.
• Why would Columbus be shown as so white compared to the natives in the painting
and what could this mean?
The painter wanted to show a stark difference between Columbus and the natives,
who have barely any clothes on. It shows a higher status in society than the natives.
• What is the significance of Columbus’s body language before the king and queen?
Columbus is showing that he is in charge of the natives and confident of what he has
accomplished. He either wants to show off to them so they will trust him with future
exploits, or he wants to show them he was successful in what they asked.
• The woman behind the queen is unique in this painting. What could be her job
description based on the clues in the picture?
The woman is a servant to the queen. We know this because her eyes are focused on
the queen as if she is waiting for orders or the chance to help her.

Craft and Structure
• How would the message of the painting change if Columbus and the other Spaniards
were shown with darker skin?
It would be hard to contrast them from the natives. It would take away from the
superiority of the white people.
• What is the author’s intended purpose in creating this painting? How do we know
this?
The intended purpose of the painting is to show what can be accomplished in the
New World. It shows that there are benefits for exploring there. It also shows that
Columbus was successful. We know these things because of the gold, submissive
natives, and his body language.
• How would the painting change if it were shown from the viewpoint of the natives?
Answers will vary, but students will most likely say that the painting would have a
negative connotation instead of a positive one.

Integration of Knowledge and Ideas
(Examine the three paintings.)
• How do the three paintings compare to one another?
Answers will vary. Students should say that all three paintings are about the same
topic. Two of the other paintings show natives and gold, while one painting does not
show either of those things. One of them only shows Queen Isabella and not the
king.
• Which of these paintings shows a scene before the expedition? How do you know
this?
The Chistopher Columbus at the Royal Court of Spain painting shows Columbus
before going on his expedition. He is showing his plans for what he will accomplish
along with a map on the desk. He is asking for permission and funding.

Columbus at the Court of Barcelona

Christopher Columbus at the Royal Court of Spain

Retour de Christophe Colomb

Name: _________________________________

Date: __________________

Comparing Three Paintings
Directions: How do the three paintings compare? How do they differ? Use this graphic
organizer to record your observations.

Name: _________________________________

Date: __________________

Christopher Columbus Questions
Directions: Look at the three paintings and answer the questions.
1. How do the three paintings compare to one another?

2. Which of these paintings shows a scene before the expedition? How do you
know?
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