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Introduction

The	Importance	of	Arts	Integration
Teachers	have	an	 important	 and	challenging	 job,	 and	 it	 seems	 that	 they	are	 asked	 to	do
more	with	each	passing	year.	Lesley	University	professors	 in	 the	Creative	Arts	Division
hear	from	teachers	regularly	that	integrating	the	arts	would	be	a	great	thing	to	do	if	they
just	had	time	and	support.	Yet	research	shows	that	integration	of	the	arts	is	an	efficient	and
effective	 strategy	 for	 addressing	 some	 of	 the	 greatest	 challenges	 in	 today’s	 educational
landscape	as	the	arts	deepen	learning	in	ways	that	engage	all	 learners	of	all	abilities	and
needs	 (President’s	 Committee	 on	 the	 Arts	 and	 the	 Humanities	 2011;	 Burnaford	 2007).
Study	after	study	points	to	compelling	evidence	of	the	significant	outcomes	that	are	linked
to	arts	integration.

According	 to	 the	 President’s	Committee	 on	 the	Arts	 and	 the	Humanities,	 “studies	 have
now	 documented	 significant	 links	 between	 arts	 integration	 models	 and	 academic	 and
social	 outcomes	 for	 students,	 efficacy	 for	 teachers,	 and	 school-wide	 improvements	 in
culture	and	climate.	Arts	integration	is	efficient,	addressing	a	number	of	outcomes	at	the
same	 time.	Most	 important,	 the	 greatest	 gains	 in	 schools	with	 arts	 integration	 are	 often
seen	 school-wide	 and	 also	with	 the	most	 hard-to-reach	 and	 economically	 disadvantaged
students”	(2011).

A	 recent	 study,	 funded	 by	 the	 Ford	 Foundation	 and	 led	 by	 researchers	 from	 Lesley
University’s	Creative	Arts	in	Learning	Division	and	an	external	advisory	team,	conducted
research	with	more	 than	 200	 Lesley	 alumni	 teaching	 across	 the	 country	who	 had	 been
trained	 in	 arts-integration	 strategies.	 The	 findings	 suggest	 that	 arts-integrated	 teaching
provides	 a	 variety	 of	 strategies	 for	 accessing	 content	 and	 expressing	 understanding	 of
learning	 that	 is	 culturally	 responsive	 and	 relevant	 in	 students’	 lives.	 This	 leads	 to	 deep
learning,	 increased	student	ownership,	and	engagement	with	academic	content.	Not	only
does	arts	integration	engage	students	in	creativity,	innovation,	and	imagination,	but	also	it
renews	 teachers’	 commitment	 to	 teaching	 (Bellisario	 and	 Donovan	 with	 Prendergast
2012).

Really,	 then,	 the	question	becomes	this:	How	can	we	afford	not	 to	provide	students	with
access	to	the	arts	as	an	engaging	way	to	learn	and	express	ideas	across	the	curriculum?

Arts	 integration	 is	 the	 investigation	 of	 curricular	 content	 through	 artistic	 explorations
where	 the	 arts	 provide	 an	 avenue	 for	 rigorous	 investigation,	 representation,	 expression,
and	 reflection	 of	 both	 curricular	 content	 and	 the	 art	 form	 itself	 (Diaz,	 Donovan,	 and
Pascale	2006).	This	book	provides	 teachers	with	concrete	 strategies	 to	 integrate	 the	arts
across	 the	 curriculum.	 Arts-integration	 strategies	 are	 introduced	 with	 contextual
information	about	the	art	form	(creative	movement,	drama,	music,	poetry,	storytelling,	and
visual	arts).

Each	art	form	provides	you	with	new	ways	to	help	students	fully	engage	with	content	and
participate	 in	 memorable	 learning	 experiences.	 Creative	 movement	 allows	 students	 to
embody	 ideas	 and	 work	 conceptually.	 Drama	 challenges	 students	 to	 explore	 multiple
perspectives	 of	 characters,	 historical	 figures,	 and	 scientists.	 Music	 develops	 students’



ability	 to	 listen,	 to	 generate	 a	 sense	 of	 community,	 and	 to	 communicate	 and	 connect
aurally.	Poetry	invites	students	to	build	a	more	playful,	fresh	relationship	with	written	and
spoken	 language.	 Storytelling	 connects	 students	 with	 roots	 in	 the	 oral	 tradition	 and
heightens	 their	 awareness	 of	 the	 role	 stories	 play	 in	 their	 lives.	 Visual	 art	 taps	 into
students’	ability	 to	observe	critically,	envision,	 think	 through	metaphor,	and	build	visual
literacy	in	a	world	where	images	are	pervasive.

Providing	 learners	 with	 the	 opportunity	 to	 investigate	 concepts	 and	 express	 their
understanding	with	the	powerful	languages	of	the	arts	will	deepen	students’	understanding,
heighten	 their	 curiosity,	 and	 bring	 forward	 their	 voices	 as	 they	 interact	more	 fully	with
content	and	translate	their	ideas	into	new	forms.	This	book	is	a	beginning,	a	“way	in.”

We	 invite	you	 to	 see	 for	yourself	by	bringing	 the	 strategies	 shared	 in	 this	book	 to	your
classroom	and	seeing	what	happens.	We	hope	this	resource	leaves	you	looking	for	deeper
experiences	with	the	arts	both	for	you	and	for	your	students.

What	Does	It	Mean	to	Integrate	the	Arts?
As	 stated	 by	 the	 National	 Council	 for	 the	 Social	 Studies	 in	 its	 revised	 curriculum
standards,	“the	primary	purpose	of	social	studies	is	to	help	young	people	make	informed
and	reasoned	decisions	for	the	public	good	as	citizens	of	a	culturally	diverse,	democratic
society	 in	an	 interdependent	world”	(1994,	3).	Yet	social	studies	 is	often	 taught	 in	ways
that	 leave	 students	 unengaged	 and	 wondering,	 “What	 does	 this	 have	 to	 do	 with	 me?”
(Rosler	 2008).	When	 teachers	 emphasize	 rote	 learning	 over	 conceptual	 development	 or
quick,	 broad	 coverage	 of	 content	 over	 deep	 understanding,	 it	 is	 no	 wonder	 that	 many
students	rate	social	studies	as	one	of	their	least-liked	subjects	in	school.	However,	social
studies	is	meaningful	when	students	are	taught	multiple	perspectives	and	learn	through	the
lens	of	untold	 stories	of	people	 in	different	 circumstances	 and	 in	different	 times.	Social
studies	supports	the	development	of	critical	thinking	skills	and	civic	responsibility.

Most	of	us	recognize	that	there	are	many	connections	between	the	arts	and	social	studies.
After	 all,	 the	 arts	 are	 both	 a	 product	 of	 and	 a	window	 into	 particular	 places	 and	 times.
Teachers	may	 teach	works	 of	 art	 that	 depict	 a	 particular	 historical	 period	 or	 songs	 that
communicate	 the	 struggles,	 desires,	 and	 hopes	 of	 people	 of	 the	 past	 and	 present.
Integrating	the	arts	and	social	studies	can	promote	student	understanding	of	“the	meaning
and	importance	of	historical	events;	patterns	that	have	occurred	over	time	and	implications
for	today’s	world;	and	the	significance	of	historical	events	on	people’s	lives	and	the	shared
experiences	of	people	over	time	and	across	cultures”	(Miller	et	al.	1989).

What	 we	 are	 aiming	 for	 here,	 though,	 is	 a	 seamless	 blending	 of	 the	 two	 areas	 in	 a
sustained	manner.	We	will	guide	you	in	the	use	of	the	arts	and	provide	a	context	in	which
social	studies	concepts	take	shape	and	deepen	while	the	arts	inform	and	enrich	the	lives	of
your	 students.	 We	 do	 not	 want	 you	 to	 do	 this	 in	 a	 tangential	 manner	 or	 just	 on	 an
enrichment	basis.	Rather,	we	want	you	to	use	arts	integration	as	an	approach	to	teaching
the	most	prevalent	standards	in	your	social	studies	curriculum	and	to	do	so	frequently.	By
teaching	 social	 studies	 ideas	 through	 artistic	 explorations,	 you	 will	 help	 your	 students
develop	skills	and	knowledge	 in	both	disciplines.	We	will	 share	strategies	with	you	 that
are	flexible	enough	to	be	used	across	content	strands	and	grade	levels.



Why	Should	I	Integrate	the	Arts?
Instruction	 in	 English	 language	 arts	 and	 mathematics	 continues	 to	 dominate	 classroom
instruction	and	mandated	assessments.	Government-led	initiatives	such	as	No	Child	Left
Behind	focus	on	these	two	subjects.	With	the	release	of	the	Common	Core	State	Standards
(National	 Governors	 Association	 Center	 for	 Best	 Practices	 and	 Council	 of	 Chief	 State
School	Officers	2012)	for	English	Language	Arts	and	Mathematics,	even	more	focus	has
shifted	 to	 these	 two	areas.	Yet	as	educators,	we	want	 to	 teach	 the	whole	child.	Students
need	 both	 the	 arts	 and	 social	 studies	 to	 live	 in	 and	make	 sense	 of	 today’s	 diverse	 and
complex	world.

The	 revised	position	statement	of	 the	National	Council	 for	 the	Social	Studies	 states	 that
“education	 for	 citizenship	 has	 taken	 a	 back	 seat	 to	 education	 for	 career	 and	 college”
(2008).	Laurel	Schmidt	warns	us	that	“results	from	the	most	recent	national	civics	exam
showed	that	fewer	than	half	of	American	eighth	graders	knew	the	purpose	of	the	Bill	of
Rights	and	three-quarters	of	high	school	seniors	were	unable	to	name	a	power	granted	to
Congress	by	the	Constitution”	(2011,	47).	Clearly,	we	need	to	make	time	in	our	curriculum
to	teach	these	important	concepts.

The	Common	Core	State	Standards	give	 significant	 attention	 to	using	English	 language
arts	 to	 understand	 other	 subject	 areas.	 This	 emphasis	 provides	 educators	 with	 the
opportunity	 to	give	more	attention	 to	 social	 studies.	The	Common	Core	State	Standards
also	encourage	students	to	consult	primary	sources	that	are	the	“raw	materials	of	history—
original	 documents	 and	 objects	 which	 were	 created	 at	 the	 time	 under	 study”	 (“Using
Primary	Sources”	2013).	Learning	about	social	studies	through	the	arts	is	a	natural	bridge
to	the	past.

Research	suggests	that	academic	achievement	may	be	linked	to	the	arts	(Kennedy	2006).
As	noted	by	Douglas	Reeves,	“the	challenge	for	school	leaders	is	to	offer	every	student	a
rich	experience	with	the	arts	without	sacrificing	the	academic	opportunities	students	need”
(2007,	 80).	 By	 integrating	 the	 arts	 with	 social	 studies,	 we	 are	 able	 to	 highlight	 social
studies	ideas	within	rich	settings	and	provide	our	students	with	access	to	the	arts.	In	fact,
the	 arts	 can	 lead	 to	 “deep	 learning”	 where	 students	 are	 more	 genuinely	 engaged	 with
academic	 content,	 spend	 more	 time	 on	 task,	 and	 take	 ownership	 of	 their	 learning
(Bellisario	and	Donovan	with	Prendergast	2012).

Rinne	 et	 al.	 (2011)	 identify	 several	 ways	 in	 which	 arts	 integration	 improves	 long-term
retention	through	elaboration,	enactment,	and	rehearsal.	Specifically,	when	learners	create
and	 add	 details	 to	 their	 own	 visual	 models,	 dramatize	 a	 concept	 or	 skill,	 sing	 a	 song
repeatedly,	or	rehearse	for	a	performance,	they	are	increasing	the	likelihood	that	they	will
remember	what	they	have	learned.	This	retention	lasts	not	just	for	the	next	chapter	test	but
over	significant	periods	of	time.	Through	repetition	that	doesn’t	feel	like	“drill	and	kill,”
this	 information	 is	 retained	 for	 life	 because	 students	 become	 deeply	 engaged	 when
working	in	arts	integration.	They	eagerly	revisit,	review,	rehearse,	edit,	and	work	through
ideas	repeatedly	and	in	authentic	ways	as	they	translate	ideas	into	new	forms.

As	brain	research	deepens	our	understanding	of	how	learning	takes	place,	educators	have
come	 to	 better	 appreciate	 the	 importance	 of	 the	 arts.	 The	 arts	 support	 communication,
emotional	 connections,	 community,	 and	 higher-order	 thinking.	 They	 are	 also	 linked	 to



increased	 academic	 achievement,	 especially	 among	 at-risk	 students.	 Eric	 Jensen	 argues
that	 the	 “arts	 enhance	 the	process	of	 learning.	The	 systems	 they	nourish,	which	 include
our	 integrated	 sensory,	 attentional,	 cognitive,	 emotional,	 and	motor	 capabilities,	 are,	 in
fact,	 the	 driving	 forces	 behind	 all	 other	 learning”	 (2001,	 2).	 Lessons	 and	 activities	 that
integrate	 social	 studies	 and	 the	 arts	 provide	 a	 rich	 environment	 for	 the	 exploration	 of
social	 studies	 content	 for	 all	 students	 and	 particularly	 for	 those	 students	who	need	 new
ways	to	access	curriculum	and	express	understanding	as	well	as	providing	another	source
of	motivation.

The	Center	for	Applied	Special	Technology	(2012)	suggests	that	in	meeting	the	needs	of
variable	learners,	educators	should	expand	their	teaching	to	provide	universal	design.	That
is,	 that	 teachers	 include	 strategies	 that	 “are	 flexible	 and	 responsive	 to	 the	 needs	 of	 all
learners”	 by	 providing	 “multiple	 means	 of	 engagement,	 methods	 of	 presentation	 of
content,	and	multiple	avenues	for	expression	of	understanding.”	The	integration	of	the	arts
provides	opportunities	to	address	universal	design	principles.



	

Arts	and	the	Standards
Essential	Qualities	of	a	Social	Studies	Program
In	its	position	paper,	the	National	Council	for	the	Social	Studies	(2008)	states	that	social
studies	teaching	and	learning	are	powerful	when	they	are:

1. Meaningful

2. Integrative

3. Value-based

4. Challenging

5. Active

We	 believe	 that	 integration	 with	 the	 arts	 will	 increase	 the	 likelihood	 of	 social	 studies
lessons	matching	 these	descriptors.	The	 lessons	 in	 this	 book	were	developed	with	 these
goals	in	mind.

Artistic	Habits	of	Mind
As	well	as	essential	qualities	of	social	studies	programs,	students	will	also	be	developing
artistic	 habits	 of	 mind	 (Hetland	 et	 al.	 2007).	 With	 these	 habits	 of	 mind,	 students	 will
become	able	to:

1. Develop	craft

2. Engage	and	persist

3. Envision

4. Express

5. Observe

6. Reflect

7. Stretch	and	explore

8. Understand	the	art	world

Though	 these	 habits	were	 identified	 in	 an	 investigation	 of	 visual-art	 practices,	 they	 are
relevant	 for	 the	 practice	 of	 all	 of	 the	 arts.	 As	 students	 engage	 in	 social	 studies	 lessons
through	 these	 lenses,	 their	 understanding	 will	 deepen.	 They	 will	 become	 active
participants	in	making	meaning,	discussing	ideas,	and	reflecting	on	their	learning.

It	is	important	to	note	that	the	skills	that	are	significant	parts	of	what	the	arts	develop	are
valued	 in	 every	 field.	 The	 arts	 develop	 these	 skills	 naturally	 as	 students	 explore	 and
translate	 ideas	 into	 artistic	 form.	Researcher	Lois	Hetland	notes,	 “It	 is	 these	qualities—
intrinsic	 to	 the	arts—that	are	valued	 in	every	domain	but	not	necessarily	 taught	 in	 those
subjects	 in	school.	That’s	what	makes	 the	arts	such	potent	resources	for	 teaching	valued



dispositions—what	 the	 arts	 teach	 well	 is	 not	 used	 uniquely	 in	 the	 arts	 but	 is	 valuable
across	a	wide	spectrum	of	contexts”	(2009,	37).

Classroom	Environment
A	safe	classroom	environment	is	needed	for	social	studies	ideas	and	artistic	expressions	to
flourish.	Learners	must	feel	comfortable	to	make	mistakes,	to	critique	the	work	of	others,
and	to	celebrate	success.	Think	back	to	groups	to	which	you	have	presented	new	ideas	or
creative	works.	How	did	 you	 feel	 as	 you	waited	 for	 their	 reactions?	What	was	 it	 about
their	 behavior	 that	 made	 you	 feel	 more	 or	 less	 comfortable?	 What	 was	 it	 about	 your
thinking	that	made	you	feel	more	or	less	safe?	Such	reflections	will	lead	you	to	ways	you
can	talk	about	these	ideas	with	your	students.	As	teachers,	we	must	be	role	models	for	our
students	as	we	model	our	willingness	 to	 take	risks	and	engage	 in	new	ways	of	 learning.
You	will	 find	 that	 the	arts,	by	 their	nature,	 invite	 risk	 taking,	experimentation,	and	self-
discipline,	as	well	as	encourage	the	development	of	a	supportive	learning	community.

Developing	a	learning	community	in	which	learners	support	and	respect	one	another	takes
time,	but	there	are	things	that	you	can	do	to	help	support	its	development:

• Establish	 clear	 expectations	 for	 respect.	 Respect	 is	 nonnegotiable.	 As	 students
engage	 in	 creative	 explorations,	 it	 is	 crucial	 that	 they	 honor	 one	 another’s	 ideas,
invite	 all	 voices	 to	 the	 table,	 and	 discuss	 the	 work	 in	 ways	 that	 value	 each
contribution.	 Self-discipline	 and	 appreciation	 for	 fellow	 students’	 creative	work	 is
often	 a	 beneficial	 outcome	 of	 arts	 integration	 (Bellisario	 and	 Donovan	 with
Prendergast	 2012).	 Take	 time	 for	 students	 to	 brainstorm	 ways	 in	 which	 they	 can
show	one	another	 respect	and	what	 they	can	do	when	 they	 feel	 that	 they	have	not
been	respected.	Work	with	students	 to	create	guidelines	for	supporting	the	creative
ideas	of	others	and	agree	to	uphold	them	as	a	group.

• Explore	several	 icebreakers	 during	 the	 first	weeks	of	 school	 to	allow	students	 to
get	 to	 know	 one	 another	 informally	 and	 begin	 to	 discover	 interests	 they	 have	 in
common.	 As	 students	 learn	 more	 about	 one	 another,	 they	 develop	 a	 sense	 of
themselves	 as	 individuals	 and	 as	 a	 classroom	 unit	 and	 are	 more	 apt	 to	 want	 to
support	one	another.	Using	fun,	dynamic	warm-ups	not	only	helps	students	get	their
brains	working	but	also	builds	a	sense	of	community	and	support	for	risk	taking.

• Tell	your	students	about	ways	in	which	you	are	engaged	in	learning	new	ideas.
Talk	 about	 your	 realizations	 and	 challenges	 along	 the	way,	 and	 demonstrate	 your
own	willingness	to	take	risks	and	persevere.

• Find	ways	 to	 support	 the	 idea	 that	we	 can	 all	 act,	 draw,	 sing,	 rhyme,	 and	 so
forth.	Avoid	saying	negative	things	about	your	own	arts	or	social	studies	skill	levels,
and	emphasize	your	continuous	growth.

• Learn	 to	 ask	 questions	 rather	 than	 give	 answers.	 By	 asking	 a	 question	 like,
“What	 does	 this	 symbol	 represent	 to	 you?”	 students	 are	 able	 to	 refocus	 or	 clarify
their	own	thinking.

• Avoid	 judgments.	 Students	 who	 are	 trying	 to	 earn	 your	 praise	 for	 their	 artistic
products	will	not	 take	 the	risks	necessary	for	creative	work.	Encourage	students	 to



reflect	on	their	own	goals	and	whether	they	think	they	have	met	them.

• Emphasize	 process	 over	 product.	 Enormous	 learning	 and	 discovery	 takes	 place
during	 the	 creative	 process.	 This	 is	 as	 significant	 as	 the	 final	 product	 that	 is
produced	and	in	some	cases	even	more	so.



How	to	Use	This	Book

How	This	Book	Is	Organized
Strategies
The	strategies	and	model	lessons	in	this	book	are	organized	within	six	art	modalities:

• creative	movement

• drama

• music

• poetry

• storytelling

• visual	arts

Within	 each	modality,	 five	 strategies	 are	 presented	 that	 integrate	 that	 art	 form	with	 the
teaching	of	social	studies.	The	strategies	are	not	intended	as	an	exhaustive	list	but	rather	as
exemplary	ways	to	integrate	the	arts	into	social	studies.

Though	we	have	provided	a	model	 lesson	 for	each	strategy,	 these	 strategies	are	 flexible
and	can	be	used	in	a	variety	of	ways	across	a	variety	of	content	areas.	These	models	will
allow	you	to	try	out	the	ideas	with	your	students	and	to	envision	many	other	ways	to	adapt
these	 strategies	 for	 use	 in	 your	 teaching.	 For	 example,	 we	 emphasized	 transportation
technology	in	our	creative	movement	strategy	of	movement	phrases,	but	you	may	prefer	to
integrate	 it	with	other	 areas	of	 social	 studies,	 such	as	demonstrating	 the	perspectives	of
historical	figures.	Also,	note	that	many	strategies	can	be	implemented	across	the	art	forms.
For	example,	the	strategy	of	juxtaposition	could	be	associated	with	any	of	the	arts	as	we
can	 juxtapose	 movements,	 characters,	 sounds,	 words,	 perspectives,	 or	 materials.
Furthermore,	as	you	become	more	familiar	and	comfortable	with	the	strategies,	you	may
combine	a	variety	of	them	across	the	art	modalities	within	one	lesson.	For	example,	you
might	have	students	begin	with	creative	movement	to	explore	geography,	then	dramatize
landforms	 and	 geographic	 features	 through	 tableaux,	 and	 finally	 use	 those	 vocabulary
words	as	“found	words”	to	write	a	poem.	The	goal	is	to	make	the	choices	that	best	fit	you
and	your	students.

Organization	of	the	Lessons





How	to	Use	the	Lessons
These	strategies	can	be	used	to	teach	social	studies	in	any	K–12	classroom	with	any	social
studies	curriculum.	A	model	lesson	can	be	implemented	as	a	way	to	deepen	or	expand	the
exploration	of	a	topic,	or	if	you	have	the	flexibility,	expanded	to	several	days	or	a	week.
You	may	choose	to	use	the	model	lesson	within	your	social	studies	lesson,	in	combination
with	 time	 assigned	 to	 the	 arts,	 or	 when	 considering	 storytelling	 or	 poetry,	 perhaps	 in
conjunction	with	other	content	areas.

You	may	wish	 to	 focus	on	one	art	 form	at	a	 time	 to	help	yourself	become	familiar	with
using	 that	 art	 modality	 to	 teach	 social	 studies.	 Or	 you	 may	 want	 to	 look	 through	 the
content	index	and	explore	models	that	relate	to	what	you	are	teaching	now	or	are	about	to
teach.	Over	time,	you	will	become	familiar	with	the	strategies	and	find	that	you	choose	to
integrate	them	on	a	regular	basis.	If	integrating	the	arts	and	social	studies	is	new	to	you,



consider	 working	 with	 another	 teacher	 to	 explore	 the	 ideas	 together.	 Collaborate	 with
teachers	of	art,	dance,	drama,	or	music	in	your	school	system	to	draw	from	their	expertise
in	deepening	the	artistic	work.

You	will	notice	that	in	many	strategies,	we	encourage	you	to	work	with	text	sets	and	draw
resources	 from	 multiple	 genres	 and	 modalities.	 Mary	 Ann	 Cappiello	 and	 Erika	 Thulin
Dawes	 discuss	 “multimodal,	multigenre”	 text	 sets	 (2013,	 21),	 explaining	 that	 a	 text	 set
draws	from	various	modalities,	including	print,	audio,	photographs,	artifacts,	live	footage
from	webcams,	and	podcasts.	By	multigenre,	they	suggest	diverse	forms	of	writing,	such
as	a	blog,	 in	addition	 to	 traditional	genres,	 such	as	books	and	magazines.	Text	sets	may
include	nonfiction,	fiction,	poetry,	and	more	to	present	a	wide	view	of	one	topic	and	the
approaches	of	multiple	authors.	Primary	and	secondary	sources	should	be	considered	with
each	lesson	to	provide	a	wide	lens.

In	Appendix	C:	Recommended	Resources,	you	will	find	multiple	suggested	text	sets	based
on	various	historical	time	periods,	such	as	medieval	history,	the	Civil	War,	ancient	history,
and	 Native	 American	 history,	 to	 name	 a	 few.	 The	 text	 sets,	 which	 were	 developed	 by
Cappiello	and	Dawes	 (2013),	provide	you	with	a	diverse	collection	of	 texts	 from	which
students	can	access	historical	content,	providing	students	with	the	opportunity	to	analyze
and	compare	the	ways	in	which	social	studies	content	is	represented	by	different	points	of
view.

Assessment
“Data-driven	decision	making,”	“documentation	of	learning,”	and	“meeting	benchmarks”
are	 all	 phrases	 referring	 to	 assessment	 practices	 that	 are	 embedded	 in	 our	 schools.
Assessment	has	become	a	time-consuming	activity	for	all	 involved	in	education,	and	yet
the	time	and	effort	spent	does	not	always	yield	what	is	needed	to	improve	learning.	As	you
think	about	how	to	assess	lessons	and	activities	that	integrate	social	studies	and	the	arts,	it
is	important	to	stop	and	consider	how	to	best	use	assessment	to	increase	learning	for	your
students.	 It	 is	 most	 likely	 that	 in	 addressing	 that	 goal,	 you	 will	 also	 be	 documenting
learning	 in	 ways	 that	 can	 be	 shared	 with	 students,	 families,	 administrators,	 and	 other
interested	stakeholders.

We	 encourage	 you	 to	 focus	 on	 formative	 assessment,	 that	 is,	 assessment	 that	 is
incorporated	 throughout	 the	 process	 of	 learning.	 This	 assessment	 will	 inform	 your
instructional	decisions	during	the	process	of	teaching.	The	purpose	of	this	assessment	is	to
provide	 feedback	 for	 learners	 and	 teachers	 along	 the	 way	 in	 addition	 to	 assessment	 of
learning	at	 the	 end.	As	 such,	we	are	 interested	 in	 the	data	 collected	during	 the	 learning
process	as	well	as	after	it	is	completed.	The	goals	are	to	make	the	learning	process	visible,
to	determine	the	depth	of	understanding,	and	to	note	the	process	students	undergo	as	they
translate	 their	 social	 studies	 knowledge	 into	 an	 art	 form	 or	 explore	 social	 studies	 ideas
through	artistic	explorations.

There	 are	 a	 variety	 of	 tools	 you	 can	 use	 to	 gather	 data	 to	 support	 your	 instructional
decision	making:

• Ask	questions	to	draw	out,	clarify,	and	probe	students’	thinking.	The	questions
in	each	strategy	section	will	provide	you	with	ideas	on	which	you	can	elaborate.	Use



questioning	 to	 make	 on-the-spot	 adjustments	 to	 your	 plans	 as	 well	 as	 to	 identify
learning	 moments	 as	 they	 are	 unfolding.	 This	 can	 be	 as	 simple	 as	 posing	 a	 new
question	or	as	complex	as	bringing	a	few	students	together	for	a	mini-lesson.

• Walk	around	with	a	clipboard	or	notebook	so	that	you	can	easily	capture	student
comments	and	questions	as	well	as	your	own	observations.	Too	often,	we	think	we
will	remember	students’	words	only	to	find	ourselves	unable	to	reproduce	them	at	a
later	 time.	 These	 annotations	 will	 allow	 you	 to	 note	 patterns	 within	 a	 student’s
remarks	 or	 among	 students’	 comments.	 They	 can	 suggest	 misconceptions	 that
provide	 you	 with	 an	 entry	 to	 the	 next	 day’s	 work	 through	 a	 comment	 such	 as,
“Yesterday,	I	noticed	that	your	monologues	suggested	motivations	for	your	historical
figures	that	were	different	from	what	the	texts	have	shared.	Let’s	talk	about	how	this
might	be	possible	based	on	 the	sources	we	have	and	what	you	have	 learned	about
how	history	is	written.”	A	suggested	template	is	provided	in	Appendix	B	(page	244)
and	available	on	the	Digital	Resource	CD	(notetaking.pdf).	Make	several	copies	and
attach	them	to	a	clipboard.

• Use	 the	 graphic	 organizers	 in	 the	 model	 lessons	 as	 support	 for	 the	 creative
process.	Using	these	forms,	have	students	brainstorm	ideas	for	their	artistic	process
and	 their	 social	 studies	 connections.	 These	 organizers	 provide	 a	 snapshot	 of
students’	thinking	at	a	point	in	the	creative	process.

• Use	 a	 camera	 to	 document	 student	 learning.	 Each	 of	 the	 strategies	 leads	 to	 a
creative	product	but	not	necessarily	one	that	provides	a	tangible	artifact	or	one	that
fits	on	a	standard-size	piece	of	paper.	Use	a	digital	camera	to	take	numerous	pictures
that	can	capture,	for	example,	a	piece	of	visual	art	at	various	stages	of	development
or	the	gestures	actors	and	storytellers	use	in	their	dramatic	presentations.	Similarly,
use	 video	 to	 capture	 planning	 sessions,	 group	 discussions,	 and	 final	 presentations.
As	well	as	documenting	learning,	collecting	such	evidence	helps	students	reflect	on
their	 learning.	Consider	developing	a	 learning	portfolio	 for	your	students	 that	 they
can	review	and	add	to	over	time.

• Recognize	that	although	each	strategy	leads	to	a	final	creative	product,	it,	too,	can	be
used	 to	 inform	 future	 instruction.	Comparisons	can	be	made	across	products	 to
note	student	growth.

• Make	 students	 integral	 parts	 of	 the	 assessment	 process.	 Provide	 them	 with
opportunities	to	reflect	on	their	work.	For	quick,	formative	reflections,	ask	students
to	respond	simply.	For	example,	say,	“Move	in	an	unusual	way	to	show	a	southern
direction.”	Have	students	reflect	in	more	complex	ways	as	well.	For	example,	have
students	choose	artifacts	to	include	in	their	portfolio	and	explain	the	reasons	for	their
choices.	Have	students	reflect	on	their	work	as	a	class.	For	example,	ask,	“How	well
did	we	build	on	one	another’s	ideas	today?	How	well	did	we	support	one	another’s
creative	thinking?”	Encourage	discussion	of	artistic	work	to	not	only	draw	out	what
students	 have	 learned	 in	 their	 own	 creative	 process	 but	 also	 how	 and	 what	 they
learned	from	the	work	of	their	peers.	In	this	way,	students	teach	and	learn	from	one
another.

• Design	 rubrics	 that	 help	 you	 organize	 your	 assessment	 data.	 A	 well-crafted



rubric	can	help	you	 to	gather	data	more	quickly	as	well	 as	 increase	 the	 likelihood
that	you	are	being	equitable	in	your	evaluation	of	assessment	data.	Select	criteria	to
assess	 learning	 in	social	studies	as	well	as	 in	 the	art	 form,	because	arts	 integration
supports	equal	rigor	in	both	content	and	in	the	arts.

To	give	you	an	example	of	how	you	might	combine	these	methods,	consider	the	tableaux
strategy	in	the	Drama	section:

In	a	third-grade	classroom,	students	were	exploring	character	traits	through	a	lesson	about
Amelia	Earhart.	Students	 read	a	 series	of	 texts	based	on	 the	 life	of	 this	groundbreaking
female	pilot.	Next,	students	were	asked	to	consider	text-to-self	connections	by	creating	a
frozen	 sculpture	with	 their	 bodies	 (the	 tableaux	 strategy),	 showing	 a	 character	 trait	 that
they	felt	represented	some	aspect	of	themselves.	This	generated	a	sense	of	the	relevance	of
character	traits	and	teased	out	a	wide	range	of	personalities	and	qualities.	Students	thought
hard	 about	 what	 might	 represent	 their	 individual	 character	 traits	 and	 were	 thoroughly
engrossed	in	sharing	their	own	traits	as	well	as	considering	the	traits	of	their	peers.

Next,	students	formed	small	groups	and	brainstormed	character	 traits	of	Amelia	Earhart.
They	analyzed	the	texts	for	evidence	of	a	particular	character	trait,	eagerly	revisiting	the
texts	 as	 they	 planned	 what	 scene	 they	 would	 create	 to	 demonstrate	 the	 trait	 in	 action.
When	set	to	the	task,	the	room	was	abuzz	with	conversation	about	what	scene	would	best
bring	to	life	the	selected	trait.	As	students	made	choices	about	how	to	bring	their	ideas	to
life	 through	 tableaux,	 the	 conversation	moved	 between	 ideas	 about	 intangible	 concepts
such	as	bravery	and	how	they	ideas	could	be	translated	into	specific	images.	Each	group
created	a	 scene,	depicting	 a	moment	when	 the	 character	 trait	was	 exemplified.	The	 still
images	students	created	included	vivid	scenes	from	the	texts.

As	 there	 are	 many	 aspects	 of	 this	 task	 to	 capture,	 a	 rubric	 can	 be	 quite	 helpful.	 A
suggested	rubric	 is	provided	in	Appendix	B	(page	245)	and	on	 the	Digital	Resource	CD



(assessmentrubric.pdf).	Observation	protocols	help	teachers	document	evidence	of	student
learning,	 something	 all	 teachers	must	 do.	A	 variety	 of	 forms	 can	 be	 used	 and	 it	 is	 not
possible	 to	 include	all	areas	 that	you	might	attend	 to	 in	an	 interdisciplinary	 lesson.	Two
suggested	forms	are	included	in	Appendix	B,	built	on	the	work	of	Collins	(2012a,	2012b)
and	Dacey	 (2012a,	 2012b,	 2012c,	 2012d).	One	 form	 is	 for	 use	with	 individual	 students
(page	246,	individualform.pdf)	and	one	is	for	use	with	groups	(page	247,	groupform.pdf).



Correlation	to	the	Standards
Correlation	to	the	Standards
Shell	 Education	 is	 committed	 to	 producing	 educational	 materials	 that	 are	 research	 and
standards	 based.	 In	 this	 effort,	 we	 have	 correlated	 all	 of	 our	 products	 to	 the	 academic
standards	 of	 all	 50	United	 States,	 the	District	 of	Columbia,	 the	Department	 of	Defense
Dependent	Schools,	and	all	Canadian	provinces.

How	to	Find	Standards	Correlations
To	print	a	customized	correlation	report	of	this	product	for	your	state,	visit	our	website	at
http://www.shelleducation.com	 and	 follow	 the	 on-screen	 directions.	 If	 you	 require
assistance	 in	printing	correlation	 reports,	please	contact	Customer	Service	at	1-877-777-
3450.

Purpose	and	Intent	of	Standards
Legislation	 mandates	 that	 all	 states	 adopt	 academic	 standards	 that	 identify	 the	 skills
students	will	learn	in	kindergarten	through	grade	twelve.	Many	states	also	have	standards
for	Pre–K.	This	same	legislation	sets	requirements	to	ensure	the	standards	are	detailed	and
comprehensive.

Standards	are	designed	to	focus	instruction	and	guide	adoption	of	curricula.	Standards	are
statements	 that	 describe	 the	 criteria	 necessary	 for	 students	 to	 meet	 specific	 academic
goals.	 They	 define	 the	 knowledge,	 skills,	 and	 content	 students	 should	 acquire	 at	 each
level.	Standards	are	also	used	to	develop	standardized	tests	to	evaluate	students’	academic
progress.	 Teachers	 are	 required	 to	 demonstrate	 how	 their	 lessons	 meet	 state	 standards.
State	 standards	 are	used	 in	 the	development	of	 all	 of	 our	products,	 so	 educators	 can	be
assured	they	meet	the	academic	requirements	of	each	state.

Common	Core	State	Standards
Many	 of	 the	 lessons	 in	 this	 book	 are	 aligned	 to	 the	 Common	 Core	 State	 Standards
(CCSS).	 The	 standards	 support	 the	 objectives	 presented	 throughout	 the	 lessons	 and	 are
provided	on	the	Digital	Resource	CD	(standards.pdf).

McREL	Compendium
We	use	 the	Mid-continent	Research	for	Education	and	Learning	(McREL)	Compendium
to	create	 standards	 correlations.	Each	year,	McREL	analyzes	 state	 standards	 and	 revises
the	 compendium.	 By	 following	 this	 procedure,	 McREL	 is	 able	 to	 produce	 a	 general
compilation	 of	 national	 standards.	 Each	 lesson	 in	 this	 product	 is	 based	 on	 one	 or	more
McREL	standards,	which	are	provided	on	the	Digital	Resource	CD	(standards.pdf).

TESOL	and	WIDA	Standards

http://www.shelleducation.com


The	 lessons	 in	 this	 book	 promote	 English	 language	 development	 for	 English	 language
learners.	 The	 standards	 correlations	 can	 be	 found	 on	 the	 Digital	 Resource	 CD
(standards.pdf).

The	main	focus	of	the	lessons	presented	in	this	book	is	to	promote	the	integration	of	the
arts	in	social	studies.	The	standards	for	both	the	arts	and	social	studies	are	provided	on	the
Digital	Resource	CD	(standards.pdf).





Creative	Movement
Understanding	Creative	Movement



Integrating	creative	movement	across	the	curriculum	is	an	engaging	approach	to	teaching
that	 allows	 students	 to	 experience,	 translate,	 and	 communicate	 social	 studies	 concepts
kinesthetically.	In	1983,	Howard	Gardner	identified	bodily-kinesthetic	intelligence	within
his	theory	of	multiple	intelligences	(2011)	as	one	way	that	students	learn.	Neuroscientists
are	finding	that	memory	and	recall	are	improved	when	the	body	is	engaged	in	the	learning
process	 (Zull	 2002)	 and	 that	 the	mind	uses	 the	body	 to	make	 sense	of	 ideas	 (Carpenter
2010).

While	 important	for	all	 learners,	opportunities	 to	express	 themselves	nonverbally	can	be
particularly	 powerful	 for	 some	 students.	 Such	 opportunities	 can	 provide	 students	 with
access	 to	 social	 studies	 content	 that	 would	 not	 be	 possible	 otherwise.	 Stacey	 Skoning
states	 that	 creative	movement,	 or	 dance,	 “is	 important	 to	 incorporate	 into	 our	 inclusive
classrooms	if	we	want	to	meet	the	needs	of	more	diverse	groups	of	students”	(2008,	9).

Creative	movement	 allows	 students	 to	 be	 physically	 active,	which	 often	 increases	 their
attention	 spans,	 but	 it	 is	 much	 more	 than	 just	 the	 incorporation	 of	 movement	 into
classroom	activities.	When	students	are	involved	in	creative	movement,	they	become	more
mindful	of	their	bodies’	abilities	to	communicate,	explore	what	happens	when	they	move
with	intention,	engage	in	problem	solving	through	movement,	and	develop	awareness	of
their	creative	choices.	It	is	important	to	keep	the	possibilities	for	this	work	in	mind	as	your
students	explore	these	model	lessons.

As	 students	 deconstruct	 and	 reconstruct	 concepts,	 they	 take	 ownership	 of	 the	 ideas
through	kinesthetic	means	and	creative	choices.	As	choreographer	and	former	elementary
school	 teacher	 Paula	 Aarons	 notes,	 “figuring	 out	 things	 in	 your	 body	 and	 through
movement	weaves	ideas	together.	This	builds	a	sense	of	intuitive	knowledge,	of	working
with	an	interchange	of	acting	and	responding,	of	physical	problem	solving”	(Aarons,	pers.
comm.	2012).

Strategies	for	Creative	Movement
	Embodiment



In	this	strategy,	students	use	shapes	(body	shapes,	lines,	angles,	curves),	level	(low,
middle,	high),	and	movement	or	gesture	to	embody,	or	show	with	their	bodies,	their
understanding	of	concepts	and	terms.	The	strategy	can	be	used	 to	model	complex
ideas,	helping	students	to	grasp,	investigate,	and	internalize	concepts.	Students	can
also	create	spontaneous	creative	movement	to	help	them	summarize	or	review	their
learning.

Working	with	others	to	embody	ideas	in	movement	can	prompt	students	to	discuss
characteristics	of	a	particular	concept,	both	as	 they	 translate	 ideas	 into	movement
and	while	 they	 view	 the	 presentation	 of	 other	 groups’	 ideas.	Dance	 artist	Celeste
Miller	 (Miller,	 pers.	 comm.	 2012)	 suggests	 that	 the	 language	 of	 movement	 can
provide	 a	 “palette	 for	 expression	 of	 both	 abstract	 and	 tangible	 ideas.”	 Having
groups	of	students	embody	the	same	concept	allows	students	 to	see	how	different
movement	 interpretations	 can	convey	 the	 same	 ideas.	Coming	up	with	more	 than
one	approach	for	depicting	an	 idea	encourages	creative	and	critical	 thinking.	This
strategy	 can	 help	 students	 solidify	 ideas	 and	 help	 you	 assess	 students’	 depth	 of
understanding.

	Moving	Statues

This	strategy	combines	held	poses	with	movement	as	students	 incorporate	 the	use
of	shape	(body	shapes,	lines,	angles,	curves),	level	(low,	medium,	high),	and	quality
of	 movement	 (characteristics	 such	 as	 sustained,	 swing,	 percussive,	 collapsed),
allowing	them	to	make	nuanced	changes	in	movements.	Students	can	form	moving
statues	alone,	in	pairs,	or	in	groups.

A	group	statue	results	in	a	large	fluid	representation	of	a	concept	as	students	create
an	 evolving	 model	 of	 the	 idea	 being	 explored.	 Moving	 statues	 can	 also	 require
students	 to	 position	 themselves	 in	 relation	 to	 others.	 Through	 such	 experiences,
creative	movement	 can	 improve	 self-esteem	and	 social	 functioning	 in	 addition	 to
deepening	understanding	of	social	studies	content	(Theodorakou	and	Zervas	2003).

	Choreography

Audiences	can	be	mesmerized	by	dancers	moving	across	the	stage	alone,	 in	pairs,
or	 in	groups.	Dancers	 seem	 to	move	seamlessly	 from	 individual	 locations	as	 they
join	 as	 a	 group	 and	 then	 part	 to	 return	 to	 individual	 spots.	 Choreographers
orchestrate	this	motion	through	the	planning	and	notation	of	movement.

Choreography	 requires	 students	 to	 decide	 how	 to	 incorporate	 movements,
pathways,	tempo,	and	location	into	a	creative	movement	piece	and	then	to	notate	or
communicate	 those	decisions.	Without	such	notation,	dance	 instructions	could	not
be	transmitted	over	time	(Waters	and	Gibbons	2004).

	Movement	Phrases



In	 this	 strategy,	 students	 create	 a	 series	 of	movements	 to	 represent	 the	 parts	 of	 a
process	 or	 concept.	 They	 perform	 this	 series	 of	 movements,	 linking	 each	 to	 the
next,	to	illustrate	a	series	of	steps	or	components	within	a	curricular	concept.	When
students	 link	 ideas,	 they	 can	 better	 understand	 relationships	 among	 concepts	 and
form	generalizations.	As	students	create	and	build	upon	their	movement	ideas,	they
also	develop	the	vocabulary	of	movement	such	as	directional	words	(pathways)	and
levels	 (high,	 medium,	 low).	 According	 to	 Stacey	 Skoning,	 “having	 a	 common
movement	 vocabulary	 in	 the	 classroom	 benefits	 everyone	 because	 the	 common
vocabulary	makes	it	easier	to	discuss	the	movement	phrases	that	are	being	created”
(2008,	6).

	Interpretation

In	 this	 strategy,	 students	 explore	 and	 interpret	 emotion	 and	 internal	 thought
processes	 through	 abstract	 movement	 that	 symbolizes	 internal	 processes.	 As
characters	 are	 explored,	 students	 embody	 internal	 thinking	 processes,	 qualities	 of
character	 traits,	 and	character	motivation.	Students	explore	parallels	 in	movement
qualities	with	 a	 variety	 of	 emotional	 states,	 the	 qualities	 of	 emotion,	 how	 things
change	 over	 time,	 and	 how	 characters’	 choices	 can	 be	 driven	 by	 emotion	 and
character	traits.



	

Embodiment
Model	Lesson:	Freedom	of	Expression
Model	Lesson	Overview
Students	 use	 embodiment	 to	 explore	 how	 sayings	 and	 slogans	 demonstrate	 freedom	 of
expression	and	protest	and	how	they	communicate	values	and	principles.	Students	work	in
groups	to	physically	explore	and	deepen	their	understanding	of	the	values	and	principles
communicated	 through	 movement,	 share	 their	 ideas	 with	 the	 class,	 and	 view	 the
presentations	of	others.

Standards

K	–	2

• Knows	the	state’s	motto

• Knows	the	state’s	slogan

• Moves	his	or	her	body	in	a	variety	of	controlled	ways

• Creates	shapes	at	low,	middle,	and	high	levels

3	–	5

• Knows	that	slogans	are	a	means	of	expression

• Knows	the	significance	of	patriotic	sayings	that	were	written	long	ago

• Creates	shapes	at	low,	middle,	and	high	levels

• Uses	 kinesthetic	 awareness,	 concentration,	 and	 focus	 in	 performing	 movement
skills

6	–	8

• Knows	examples	of	how	an	individual’s	values	had	an	impact	on	history

• Understands	various	movements	and	their	underlying	principles

9	–	12

• Analyzes	 the	values	held	by	specific	people	who	 influenced	history	and	 the	 role
their	values	played	in	influencing	history

• Understands	how	movement	choices	are	used	to	communicate	abstract	 ideas	and
themes	in	dance



Materials
• Embodiment	Brainstorming	Guide	(page	31,	embrainstormingguide.pdf)

• Observing	Others	(page	32,	observingothers.pdf)

Preparation
Prior	to	this	lesson,	have	students	conduct	research	about	patriotic	American	slogans	and
sayings,	such	as	“United	We	Stand,”	“Home	of	the	Brave,”	and	“Let	Freedom	Ring.”	In
accordance	with	the	time	period	you	are	studying,	students	can	research	slogans	from	the
Boston	Tea	Party,	the	abolition	of	slavery,	women’s	suffrage,	labor	movements,	or	the	civil
rights	movement.	Consider	what	grouping	would	be	most	productive	for	students	to	create
these	embodied	representations.	Additional	ideas	are	provided	in	the	Specific	Grade	Level
Ideas.

Procedure

1. Model	embodiment	with	the	whole	class	by	playing	“Answer	Me	in	Movement.”
Tell	 students	 that	 you	 are	 going	 to	 say	 a	 vocabulary	 word	 such	 as	 freedom,
democracy,	values,	principles,	or	protest.	Say,	“As	I	introduce	each	idea,	show	me
how	you	understand	 the	 concept	 in	movement.”	You	might	 say,	 “Freedom,”	 and
then	 say,	 “Answer	 me	 in	 movement.”	 Students	 should	 respond	 by	 using	 their
bodies	 to	 create	 shapes	 or	 movements	 that	 demonstrate	 their	 understanding.
Students	demonstrating	their	understanding	of	freedom	might	move	their	arms	in	a
sweeping	gesture	upward	and	away	 from	 their	 body	 toward	 the	 sky	 to	 show	 joy
and	the	ability	to	move	(speak,	act,	think)	without	obstruction.	Encourage	students
to	use	low,	middle,	and	high	levels	of	space	to	make	their	shapes	more	interesting
and	to	show	different	directions	with	the	lines	their	bodies	make.

2. Have	 students	 compare	 and	 contrast	 the	 different	 embodiments.	 For	 additional
support	with	more	abstract	ideas,	you	can	build	capacity	by	giving	students	more
concrete	ideas	to	embody	within	an	idea.	For	example,	open	arms	could	show	the
democratic	principles	of	including	everyone,	or	arms	swinging	up	to	the	sky	could
show	the	idea	of	reaching	for	one’s	dreams.

3. Discuss	with	students	what	a	slogan	is.	Ask	questions	such	as,	“What	is	a	slogan?
What	is	the	purpose	of	a	slogan?	What	are	examples	of	slogans	and	sayings	from
the	past?	How	do	slogans	and	sayings	show	what	people	value?”

4. Distribute	 the	 Embodiment	 Brainstorming	 Guide	 (page	 31)	 activity	 sheet	 to
students.	 Have	 them	 record	 slogans	 or	 sayings	 that	 they	 discovered	 in	 their
research,	 events	 or	 ideas	 that	 inspired	 them	 (including	what	 the	 people	 valued),
and	ways	to	represent	the	ideas	through	creative	movement.

5. Have	students	break	 into	 small	groups	and	choose	one	of	 the	 slogans	or	 sayings
from	 the	 Embodiment	 Brainstorming	 Guide	 to	 show	 in	 movement	 as	 a	 group.
Encourage	groups	to	choose	a	slogan	or	saying	that	they	would	like	to	understand
more	 fully.	Tell	 groups	 that	 they	 should	 not	 share	 their	 chosen	 slogan	 or	 saying



with	 other	 groups	 so	 that	 when	 they	 present	 their	 movement,	 classmates	 can
identify	 the	 concept	 being	 represented.	 Ask	 students	 to	 distill	 their	 ideas	 into
gestural	movement	 in	which	 brief	movement	 choices	 are	 used	 to	 symbolize	 big
ideas.

6. As	students	work,	check	in	with	each	group	to	provide	encouragement,	using	the
Planning	 Questions	 to	 deepen	 conceptual	 development.	 Encourage	 students	 to
move	 beyond	 iconic	 symbols	 (e.g.,	 peace	 symbol	 shown	by	 holding	 two	 fingers
up)	and	explore	the	meaning	of	the	idea	in	inventive	ways	through	movement	(e.g.,
peace	could	instead	be	shown	by	students	moving	together	with	arms	linked).

7. Have	each	group	present	their	embodiment	to	the	rest	of	the	class	twice	so	that	the
audience	has	time	to	take	in	the	details.	The	viewers	can	note	their	observations	by
using	the	Observing	Others	(page	32)	activity	sheet.	Ask	viewing	students	 to	use
their	observations	to	help	them	identify	the	idea	being	represented.	Use	students’
observations	as	a	catalyst	to	spark	conversations	about	the	ideas	represented.

8. Use	 the	 Questions	 for	 Discussion	 to	 prompt	 students’	 reflections	 on	 how	 they
translated	ideas	into	movement	and	what	 they	saw	in	other	groups’	embodiments
that	suggested	a	particular	idea	or	concept.

Planning	Questions
• How	might	you	show	the	meaning	of	a	slogan	or	saying	with	your	body?

• What	qualities	of	the	slogan	or	saying	are	important	to	share?

• How	 might	 you	 boil	 down	 the	 essence	 of	 a	 slogan	 or	 saying	 into	 a	 gesture	 or
embodied	movement	that	represents	the	qualities	of	the	idea?

Questions	for	Discussion
• What	 ideas	 did	 your	 group	 identify	 to	 translate	 a	 slogan	 or	 saying	 into	 embodied
movement?

• How	did	you	translate	the	ideas	into	movement?

• What	choices	did	you	make	in	creating	movement?

• In	what	ways	did	movement	help	you	understand	the	values	and	principles	of	people
in	the	past?

• What	struck	you	about	other	groups’	presentations?

• What	ideas	do	the	movements	seem	to	represent?

• What	similarities	and	differences	were	there	in	the	different	movements	of	the	same
slogans	or	sayings?

• Which	ideas	were	challenging	to	illustrate?

Specific	Grade	Level	Ideas



K–2
To	brainstorm	a	variety	of	movements,	 invite	students	 to	close	their	eyes,	 if	 they
are	comfortable,	and	slowly	move	their	arms	any	way	they	wish	while	staying	in
the	same	place.	After	a	minute	or	so,	have	students	open	their	eyes	and	brainstorm
and	 record	 a	 list	 of	 verbs	 to	 describe	 their	movements	 (e.g.,	 raise,	 lower,	 bend,
point,	circle,	swing,	and	stretch).	Ask	them	to	demonstrate	these	movements	with
different	parts	of	their	bodies.	Ask	them	to	show	you	how	they	would	point	with
their	pinkies,	legs,	or	torsos.

Students	can	use	embodiment	to	understand	state	mottoes	in	more	depth,	such	as
Texas’s	 motto	 (Friendship)	 or	 Maine’s	 motto	 (Dirigo,	 meaning	 “I	 lead”),	 or
slogans,	such	as	“The	Lone	Star	State”	(Texas)	and	“The	Pine	Tree	State”	(Maine).
Students	 can	 also	 explore	 through	 embodiment	 the	 history	 and	 significance	 of
American	 symbols	 and	 figures,	 such	 as	 the	 bald	 eagle,	 the	Liberty	Bell,	George
Washington	 as	 the	 father	 of	 our	 country,	 and	 the	 national	 flag.	 It	would	 also	 be
powerful	for	students	to	use	embodiment	to	represent	the	importance	of	buildings,
statues,	and	monuments	in	the	state’s	history	and	how	they	memorialize	important
people	and	events.

3–5
In	addition	to	mottoes	and	slogans,	students	can	also	locate	songs	and	poems	with
similar	purposes	and	messages	and	distill	 the	essence	of	 these	messages	 through
embodiment.

Extend	 the	 lesson	 by	 exploring	 the	 historical	 significance	 of	 the	 Pledge	 of
Allegiance	 through	 embodiment.	 Students	 can	 also	 research	 and	 record	 famous
quotations	from	important	historical	figures,	such	as,	“In	the	truest	sense,	freedom
cannot	be	bestowed;	it	must	be	achieved”	(Franklin	D.	Roosevelt),	and	express	the
essence	with	creative	movement.

6–8
Students	 can	 research	 a	 specific	 person	 from	 history	 and	 how	 the	 individual’s
values	 had	 an	 impact	 on	 history,	 showing	 the	 values	 and	 principles	 through
embodiment.	 Different	 groups	 can	 choose	 individuals	 with	 opposing	 views	 and
embody	 compromises	 that	 took	 place.	 They	 can	 also	 use	 embodiment	 to
understand	 various	 positions	 of	 individuals	 during	 religious,	 philosophical,	 and
social	movements	of	a	given	time	period	of	study.

9–12
Students	can	use	embodiment	to	understand	various	positions	of	individuals	during
times	 of	 war	 and	 oppression.	 For	 example,	 they	 could	 demonstrate	 people’s
personal	reasons	for	resisting	Nazi	policies	and	orders.



	

Name	______________________________	Date	____________

Embodiment	Brainstorming	Guide
Directions:	Brainstorm	ideas	for	using	movement	to	represent	the	slogan	or	saying.



	

Name	______________________________	Date	____________

Observing	Others
Directions:	As	you	watch	each	group	perform,	record	your	observations	and	questions	on
the	chart.



	

Moving	Statues
Model	Lesson:	Time	Lines	and	Relationships
Model	Lesson	Overview
In	 this	 strategy,	 students	 create	moving	 statues	 to	 construct	 and	 interpret	 historical	 data
from	a	time	line	or	to	work	backward	from	an	issue	or	event	to	explain	its	causes.	Half	of
the	class	explores	the	qualities	of	 the	events,	 issues,	problems,	or	causes	while	the	other
half	 observes	 the	 movement.	 Then,	 the	 groups	 switch	 roles.	 Finally,	 students	 create	 a
group	statue	that	results	in	a	large,	fluid	representation	of	a	series	of	historical	events	or
the	 causes	 and	 effects	 of	 one	 event.	 They	 position	 themselves	 in	 relation	 to	 others	 to
represent	ideas	and	explore	the	relationships.	Students	will	begin	in	stillness;	bring	life	to
the	issue,	event,	problem,	or	cause	through	movement;	and	then	end	in	stillness.

Standards

K	–	2

• Distinguishes	among	broad	categories	of	historical	time

• Shows	control	over	body	movements

• Creates	shapes	at	low,	middle,	and	high	levels

3	–	5

• Knows	how	to	interpret	data	presented	in	time	lines

• Identifies	and	demonstrates	movement	elements	and	skills	in	performing	dance

• Creates	shapes	at	low,	middle,	and	high	levels

6	–	8

• Knows	how	to	construct	and	interpret	multiple-tier	time	lines

• Transfers	a	spatial	pattern	from	the	visual	to	the	kinesthetic

• Reproduces	simple	movement	sequences

Materials
• Moving	through	Time	(page	37,	throughtime.pdf)

Preparation
Determine	the	time	span	for	your	time	line	and	whether	students	will	explore	the	causes
and	events	leading	up	to	one	historical	event	or	many	events	over	time.	Think	about	your



students’	 comfort	 levels.	 Should	 they	 begin	 sitting	 in	 their	 chairs,	 or	 can	 they	 begin
standing	where	they	are	more	visible?	Identify	how	pairs	and	small	groups	will	be	formed:
through	 choice,	 through	 a	 random	 process	 such	 as	 matching	 cards,	 or	 through	 your
assignment.	Also,	 identify	music	 if	 you	wish	 to	 use	 it.	A	 slow	 tempo	without	words	 is
recommended.	Additional	ideas	are	provided	in	the	Specific	Grade	Level	Ideas.

Procedure

1. Work	with	students	to	create	a	written	time	line	of	events	that	relates	to	a	period	of
study	 you	 are	 teaching.	Choose	 an	 event,	 issue,	 problem,	 or	 cause	 to	 add	 to	 the
time	 line.	 Explain	 to	 students	 that	 they	 will	 enact	 moving	 statues	 as	 a	 way	 to
understand	the	meaning	of	the	events.

2. Have	student	volunteers	model	a	moving	statue	by	using	an	event	 from	the	 time
line.	 Ask	 students	 to	 identify	 a	 moment	 or	 cause-and-effect	 relationship	 to
demonstrate	 through	movement.	Tell	 them	to	begin	as	frozen	statues.	Then,	have
them	demonstrate	movements	that	illustrate	the	event.	Encourage	students	to	move
beyond	 a	 literal	 acting	 out	 of	 the	 idea.	 Rather,	 they	 should	 consider	 how	 to
represent	 the	 ideas	 in	more	 abstract	 forms	 through	movement.	 For	 example,	 the
beginning	of	 the	Civil	War	might	be	demonstrated	 in	movement	as	an	elaborate,
emotional	tug-of-war	in	slow	motion	with	several	movers	on	both	sides,	clutching
and	pulling	on	an	invisible	rope.	When	the	movement	is	done,	have	students	return
to	frozen	statues.	Note	that	beginning	and	ending	with	a	still	image	will	highlight
the	qualities	of	movement.

3. Have	the	class	practice	creating	moving	statues	with	the	events	from	the	class	time
line.	Ask	 for	 a	 volunteer	 to	 demonstrate	 one	 of	 the	 events	while	 the	 rest	 of	 the
students	 are	 “frozen”	 as	 statues.	 Tell	 students	 that	 when	 you	 clap,	 they	 will
“unfreeze”	and	activate	their	statues,	demonstrating	the	events	through	movement.
When	you	 clap	 twice,	 they	will	 freeze	 again.	Have	 a	 volunteer	 choose	 a	 second
event	to	repeat	for	practice.

4. Divide	 the	 class	 into	 several	 groups.	 Assign	 an	 event	 on	 the	 time	 line	 to	 each
group,	 and	 have	 groups	 create	moving	 statues	 to	 show	 their	 event.	Have	 groups
observe	 the	 movements	 of	 other	 groups	 and	 record	 their	 observations	 on	 the
Moving	through	Time	 (page	37)	activity	sheet.	Continue	until	each	student	group
has	interpreted	an	event.

5. Have	groups	perform	their	event	movements	in	sequential	order	to	create	a	group
statue	that	results	in	a	large,	fluid	representation	of	a	series	of	historical	events	or
the	causes	and	effects	of	one	event.

6. Debrief	with	students,	using	the	Questions	for	Discussion.

Questions	for	Discussion
• What	different	movements	did	you	make	to	represent	the	event?

• What	 did	 you	 observe	 about	 the	 event	 as	 you	 were	 watching	 others	 share	 their



movement	ideas?

• How	would	 you	 describe	 the	movement	 used	 to	 depict	 the	 event?	What	were	 the
qualities	of	the	movement?

• In	what	ways	did	movement	help	us	expand	or	revise	our	time	line?

Specific	Grade	Level	Ideas
K–2
Select	a	moment	from	a	time	line	of	events	you	have	identified	as	a	class	and	ask
students	 to	 show	 the	 emotions	 and	 relationships	 of	 the	 individuals	 through
movement.	For	example,	students	could	show	through	movement	the	major	events
in	their	 local	community	over	 time	and	the	emotions	associated	with	them.	Have
groups	of	students	share	moving	statues	that	illustrate	different	emotions	about	the
same	event.

Students	can	also	make	a	time	line	of	meaningful	events	and	changes	in	their	own
lives.

3–5
Create	a	classroom	time	line	and	have	students	add	events	to	the	time	line	as	you
read	 historical	 fiction	 or	 share	 primary	 sources,	 articles,	 or	 videos.	 Share	 with
students	 the	 differences	 between	 primary	 and	 secondary	 sources.	 Have	 students
create	moving	statues	to	represent	different	aspects	of	one	event.	Students	should
focus	on	 the	multiple	perspectives	of	people	 involved	 in	 the	event.	For	example,
students	could	work	with	a	newspaper	article	that	includes	two	or	more	opposing
vantage	points	and	create	moving	statues	to	illustrate	the	different	perspectives	and
how	they	react	with	each	other.

6–8
Students	can	create	multiple-tier	time	lines	and	view	them	side-by-side	to	prompt
discussion	of	multiple	facets	of	a	time	period	or	event,	including	cause-and-effect
relationships	 and	 other	 influences.	 For	 example,	 a	 time	 line	 that	 looks	 at	 the
settlements	 in	 the	English,	French,	and	Spanish	colonies	 in	North	America	could
be	set	against	a	time	line	of	economic	developments	happening	at	the	same	time.
Students	can	focus	on	turning-point	moments	when	something	significant	occurred
that	prompted	change	and	create	moving	statues	to	explore	these	influences.



	

Name	______________________________	Date	____________

Moving	through	Time
Directions:	Observe	each	group’s	movement	and	fill	in	the	chart.





	

Choreography
Model	Lesson:	Maps
Model	Lesson	Overview
Choreography	 allows	 students	 to	 explore	 spatial	 relationships	 and	directional	 awareness
involved	 in	 mapmaking	 and	 the	 natural	 and	 human	 features	 and	 places	 of	 their
community.	In	small	groups,	students	create	a	choreography	to	consider	location,	distance,
and	 scale	 in	mapmaking.	Students	 focus	on	 the	 locations	and	 the	pathways	 they	 follow,
and	they	represent	that	plan	on	paper.	They	can	also	consider	tempo.	As	students	present
the	choreographed	movement,	they	gain	a	kinesthetic	experience	of	the	mapping	process
and	representations	of	a	map.

Standards

K	–	2

• Knows	the	physical	and	human	characteristics	of	the	local	community

• Knows	the	absolute	and	relative	location	of	a	community	and	places	within	it

• Moves	to	the	beats,	rhythm,	and	tempo	of	music

3	–	5

• Knows	major	 physical	 and	 human	 features	 of	 places	 as	 they	 are	 represented	 on
maps	and	globes

• Understands	the	spatial	organization	of	places	through	such	concepts	as	location,
distance,	scale,	movement,	and	region

• Uses	locomotor	movements	in	different	directions

• Uses	movements	in	straight	and	curved	pathways

6	–	8

• Knows	how	maps	help	to	find	patterns	of	movement	in	space	and	time

• Memorizes	and	reproduces	movement	sequences

• Understands	various	movements	and	their	underlying	principles

Materials
• Map	of	the	community

• Musical	selections



• Clipboards	or	drawing	paper	(optional)

• Movement	Pathways	(page	42,	pathways.pdf)

• Choreography	Planner	(page	43,	choreographyplanner.pdf)

Preparation
It	 would	 be	 ideal	 to	 take	 a	 walking	 field	 trip	 through	 the	 community	 to	 experience
firsthand	 the	 distances	 between	 historical	 sites,	 shops,	 rivers,	 or	 other	 important
landmarks.	 You	 should	 locate	 or	 create	 a	 community	 map	 that	 shows	 the	 locations	 of
important	places	in	your	community.	You	may	also	have	students	draw	their	own	maps	to
work	 from.	As	 students	plan	and	perform	 their	movement,	use	your	open	meeting	area,
create	open	space	in	the	classroom,	or	plan	to	use	another	open	space	such	as	the	gym	or
the	 cafeteria	 for	 the	 creative	 movement	 presentations.	 Provide	 musical	 selections	 for
students	 to	 choose	 from,	 or	 provide	 one	 recording	 for	 all	 students	 to	 use	 during	 their
choreographies.	Additional	ideas	are	provided	in	the	Specific	Grade	Level	Ideas.

Procedure

1. Activate	students’	prior	knowledge	about	the	community	by	asking	questions	such
as,	“What	are	the	major	physical	features	in	our	community?	What	are	the	major
human	features	in	our	community?”

2. If	 possible,	 take	 a	walking	 trip	 through	 the	 community	 to	 find	 important	 natural
and	human	features.	Have	students	bring	a	clipboard	to	sketch	a	map	as	they	go.	If
you	 cannot	 go	 on	 a	 walking	 trip,	 provide	 students	 with	 a	 simple	 map	 of	 the
important	locations	in	your	community.

3. Display	the	term	pathway	and	define	it	as	the	path	a	movement	or	combination	of
movements	can	take.	Distribute	the	Movement	Pathways	(page	42)	activity	sheet	to
students,	which	 illustrates	 five	possible	paths:	straight,	zigzag,	curve,	spiral,	 and
circle.	 Challenge	 students	 to	move	 through	 open	 space	 along	 these	 pathways	 in
interesting	ways.	Ask	them	to	explore	all	the	ways	they	can	move	along	the	path,
incorporating	 such	 movement	 choices	 as	 levels	 (high,	 medium,	 low),	 different
tempos	(fast	vs.	slow),	and	using	a	variety	of	ways	of	moving	(hopping,	twisting,
sliding,	etc.).

4. Choose	two	locations	in	the	community	for	demonstration	purposes.	Ask	students
to	 work	 in	 small	 groups	 and	 brainstorm	 movement	 ideas	 to	 represent	 traveling
from	one	location	to	the	other.	Invite	each	group	to	share	their	favorite	movement
idea,	 describe	 their	 pathway,	 and	 explain	 their	 thinking.	 In	 addition	 to	 physical
features	and	mapping	of	 locations,	 ask	 students	 to	consider	how	 they	might	also
capture	the	character	of	a	place.

5. Explain	 to	 students	 that	 choreography	 is	 the	 combination	 and	 planning	 of
movement	sequences	to	make	a	work	that	moves	together.	Note	that	if	a	movement
phrase	is	like	a	sentence,	a	choreography	is	like	a	paragraph.	Provide	students	with
the	 community	 map	 to	 use	 as	 they	 choreograph	 a	 dance	 that	 shows	 movement



between	three	locations	in	their	community.

6. Invite	 students	 to	 work	 in	 small	 groups	 to	 complete	 the	Choreography	 Planner
(page	43)	activity	sheet.	Use	the	Planning	Questions	to	guide	their	thinking.

7. If	students	have	drawn	their	own	maps,	encourage	them	to	modify	their	sketches
as	the	process	of	movement	informs	their	thinking	about	spatial	relationships.	For
example,	 they	 may	 have	 discovered	 during	 this	 process	 that	 they	 have	 drawn
locations	too	close	together	on	their	map.	Challenge	them	to	consider	scale.

8. Invite	groups	to	perform	their	choreographed	work	for	the	class.

9. Debrief	using	the	Questions	for	Discussion.

Planning	Questions
• How	might	you	show	the	path	from	one	location	to	the	next	through	movement?

• How	can	movement	help	you	consider	distance	and	scale?

• How	will	your	movement	show	the	character	of	a	place?

• Where	will	your	movers	start?

• What	pathways	will	they	follow?

• How	will	you	conclude	your	choreography?

• How	could	you	add	heightened	interest	to	the	presentation?

Questions	for	Discussion
• How	did	creative	movement	help	you	think	about	the	distance	and	scale	of	locations
on	your	map?

• Did	creative	movement	help	you	revise	your	map?	If	so,	what	changes	did	you	make
and	why?

• What	choices	did	you	make	in	the	creation	of	your	choreographed	piece?

• What	movements	suggested	a	sense	of	place?

• What	did	you	learn	about	the	physical	and	human	features	of	your	community	when
watching	the	choreographies	of	other	groups?

Specific	Grade	Level	Ideas
K–2
Have	 students	 choreograph	 a	 dance	 to	 explore	 the	 spatial	 elements	 on	 a	 map:
locations	(points	on	a	map)	and	transportation	and	communication	routes	(lines	on
a	 map).	 They	 could	 also	 create	 a	 choreography	 to	 represent	 a	 map	 of	 the
playground,	a	park,	or	the	fire	escape	routes	at	or	around	your	school.

3–5



Students	can	create	a	choreography	 to	explore	 the	relationships	of	 locations	on	a
historical	map	 from	a	 specific	 time	period.	Historical	maps	 can	be	 found	on	 the
Library	of	Congress	website.	Students	can	also	create	choreographies	to	represent
a	map	located	inside	a	historical	fiction	text.

6–8
Students	can	create	a	choreography	 to	 represent	 the	mapping	of	hurricane	 tracks
over	 several	 seasons,	 the	 spread	 of	 influenza	 throughout	 the	 world,	 or	 other
patterns	of	movement	in	space	and	time.	Choreography	can	help	students	explore
data	 on	population	distribution,	 language-use	 patterns,	 or	 energy	 consumption	 at
different	 times	 of	 the	 year.	 They	 could	 also	 create	 a	 choreography	 to	 show	 the
location	 of	 physical	 and	 human	 features	 on	 maps	 and	 globes—cultural	 hearths
such	as	Mesopotamia,	Huang	Ho,	the	Yucatan	Peninsula,	the	Nile	Valley,	or	major
ocean	currents,	wind	patterns,	landforms,	and	climate	regions.



	

Name	______________________________	Date	____________

Movement	Pathways



	

Name	______________________________	Date	____________

Choreography	Planner
Directions:	Use	 this	 sheet	 to	 plan	movements	 between	 features	 in	 your	 community	 for
your	choreography.





	

Movement	Phrases
Model	Lesson:	Transportation	Technology
Model	Lesson	Overview
In	this	strategy,	students	use	movement	phrases	to	explore	how	transportation	technology
has	connected	places	and	affected	relationships	over	time.	Groups	focus	on	the	qualities	of
movement	 and	movement	 transitions	 between	 ideas,	 working	 together	 to	 perform	 their
movement	phrases	 in	sequential	order	 to	show	progression	over	 time.	Note	that	students
are	exploring	the	characteristics	of	these	ideas	and	relationships	through	movement	rather
than	“acting	out”	the	history	of	advancements.

Standards

K	–	2

• Knows	the	modes	of	transportation	used	to	move	people,	products,	and	ideas	from
place	to	place

• Uses	 kinesthetic	 awareness,	 concentration,	 and	 focus	 in	 performing	 movement
skills

• Knows	basic	actions	and	movement	elements,	and	how	they	communicate	ideas

3	–	5

• Understands	 how	 changing	 transportation	 technology	 has	 affected	 relationships
between	locations

• Uses	locomotor	movements	in	different	directions

• Uses	movements	in	straight	and	curved	pathways

6	–	8

• Understands	how	the	connections	between	places	demonstrates	interdependence

• Understands	how	the	connections	between	places	demonstrates	accessibility

• Knows	a	range	of	dynamics/	movement	qualities

• Understands	 the	 action	 and	 movement	 elements	 observed	 in	 dance,	 and	 knows
appropriate	movement/dance	vocabulary

9	–	12



• Understands	 how	 communication	 and	 transportation	 technologies	 contribute	 to
cultural	convergence	or	divergence	(e.g.,	convergence	created	by	electronic	media,
computers,	 and	 jet	 aircraft;	divergence	created	by	 technologies	used	 to	 reinforce
nationalistic	or	ethnic	elitism	or	cultural	separateness	and	independence)

• Understands	how	movement	choices	are	used	to	communicate	abstract	 ideas	and
themes	in	dance

Materials
• Six	Qualities	of	Movement	Reference	Sheet	(pages	49–50,	qualitiessheet.pdf)

• Transportation	Technology	Effects	(page	51,	transporteffects.pdf)

Preparation
Prior	 to	 this	 lesson,	 students	 should	 become	 familiar	 with	 the	 time	 line	 of	 events	 in
transportation	technology	according	to	your	curriculum’s	local,	regional,	or	world	studies.
Determine	the	time	period	and	mode	of	transportation	that	you	would	like	each	group	to
study.	You	may	have	groups	show	the	same	technologies	or	different	technologies.	Locate
and	bookmark	primary	sources,	such	as	photographs	on	the	Library	of	Congress	website,
to	 share	 with	 students.	 Contact	 your	 local	 historical	 society	 for	 information	 about
transportation	technology	in	your	community	over	time	and	how	and	why	the	community
was	accessible	to	people	from	prehistory	through	today.	Additional	ideas	are	provided	in
the	Specific	Grade	Level	Ideas.

Procedure

1. Share	 with	 students	 primary	 sources	 related	 to	 transportation	 technology	 (as
appropriate	for	the	grade	level	and	curriculum).	Tell	students	that	they	will	explore
the	impact	of	transportation	technology	through	movement	phrases.

2. Explain	 to	 students	 that	 they	will	 create	a	 series	of	connected	movements	called
movement	 phrases	 and	 that	 these	 sequences	 should	 represent	 the	 impact	 of
transportation	technology.	Explain	that	a	movement	phrase	is	a	series	of	connected
movements	 that	 conveys	 an	 idea,	much	 like	 a	 sentence	 is	 a	 series	 of	 connected
words	that	conveys	an	idea.	Students’	movement	phrases	can	show	ideas	related	to
changes	 in	 trade,	where	people	 lived,	 the	work	 they	did,	 and	 the	 inventions	 that
resulted.	 Have	 students	 brainstorm	 ideas	 about	 how	 they	 can	 use	 movement	 to
represent	 the	 cause-and-effect	 relationships	 of	 transportation	 technology	 on
society.	Work	 from	a	specific	example	 that	 students	have	been	studying,	 such	as
the	Erie	Canal,	and	encourage	students	to	try	out	movement	ideas	after	discussing
them.

3. Distribute	 the	 Six	 Qualities	 of	 Movement	 Reference	 Sheet	 (pages	 49–50)	 to
students	and	discuss	 the	qualities	with	students.	Note	 that	 the	goal	 is	not	 to	have
students	memorize	 this	 list	 but	 to	offer	 them	new	ways	of	 thinking	about	how	a
movement	 can	be	executed	and	communicated	 in	nuanced	ways.	Allow	 time	 for
students	 to	 make	 various	 movements,	 applying	 different	 movement	 qualities	 to



them.	Have	 students	 explore	 different	 combinations	 of	movements	 and	 qualities
and	take	notes	about	what	they	found	worked	well	together.

4. Divide	 students	 into	 groups.	 Have	 each	 group	 complete	 the	 Transportation
Technology	Effects	 (page	51)	activity	sheet	as	 they	plan	 their	movement	phrases,
using	their	notes	as	a	starting	point	for	selecting	movements.

5. Encourage	 students	 to	 explore	 different	 combinations	 of	movements	 before	 they
make	 final	 choices.	 Use	 the	 Planning	 Questions	 to	 guide	 their	 thinking.	 Ask
students	 to	 be	 aware	 of	 the	 conversations	 they	 have	 during	 this	 process	 as	 they
translate	 ideas	 into	movement.	Have	students	 identify	how	 they	will	use	creative
movement	to	transition	from	one	component	to	the	next.

6. Allow	 students	 time	 to	 explore	 their	 choices	 physically	 and	 to	 rehearse	 their
movement	phrases	until	they	are	ready	to	present	to	the	class.

7. Have	groups	present	 their	movement	phrases	 to	 the	 class.	Ask	 students	 to	begin
and	end	in	stillness	in	order	to	heighten	the	experience	for	viewers.

8. Ask	 the	 viewers	 to	 observe	 the	movement	 presentations	 closely	 and	 identify	 the
ideas	being	portrayed,	noting	the	movement	choices	made.	Use	the	Questions	for
Discussion	to	prompt	students’	reflections	on	the	process	of	translating	ideas	into
movement	and	on	what	viewers	saw	in	 the	movement	phrases	 that	suggested	 the
characteristics	of	ideas.

Planning	Questions
• How	might	you	use	movement	to	show	how	transportation	connects	locations?

• How	will	you	show	the	following	changes:	what	people	traded,	where	people	lived,
what	they	did	for	work,	and	what	they	invented?

• What	might	this	look	like	as	ideas	are	linked	together	in	a	sequence?

• How	might	you	connect	these	ideas	in	smooth	transitions	so	that	one	movement	idea
flows	into	the	next?

• How	does	your	movement	sequence	communicate	like	a	sentence?

Questions	for	Discussion
• What	did	you	learn	about	the	impact	of	transportation	technology	during	the	process
of	translating	ideas	into	movement?

• What	choices	did	your	group	make	in	the	creation	of	the	movement	phrase?

• How	 did	 the	 group	 presentation	 allow	 you	 to	 understand	 how	 transportation
technology	has	connected	locations	over	time?

• In	 what	 ways	 did	 movement	 phrases	 help	 you	 understand	 cause-and-effect
relationships?

• How	 might	 the	 experience	 of	 movement	 phrases	 help	 you	 consider	 future



relationships	with	new	innovations?

Specific	Grade	Level	Ideas

K	–	2
Students	can	use	movement	phrases	to	explore	one	concept	as	a	class,	such	as	the
impact	 of	 the	 Erie	 Canal.	 Have	 students	 view	 primary	 sources,	 such	 as
photographs	 from	 the	 Library	 of	 Congress	 website,	 to	 explore	 how	 the
transportation	 technology	 of	 the	 Erie	 Canal	 changed	 trade	 in	 the	 interior	 of	 the
country,	allowed	access	to	The	Finger	Lakes,	shifted	where	people	lived,	changed
what	 they	 did	 for	 work,	 shifted	 how	 agrarian	 communities	 and	 factories	 were
linked,	 and	 allowed	 for	 inventions	 such	 as	 McCormick’s	 Reaper	 because	 of
expanded	trade	routes	in	addition	to	the	steamboat	and	the	sewing	machine.

Students	can	use	movement	phrases	to	explore	the	modes	of	transportation	used	to
move	people,	 products,	 and	 ideas	 from	place	 to	place,	 such	 as	barges,	 airplanes,
automobiles,	 pipelines,	 ships,	 and	 railroads,	 focusing	 on	 the	 advantages	 and
disadvantages	of	each.

Students	 can	 also	 explore	 the	 cause-and-effect	 relationships	 involved	 with	 the
decisions	made	by	 significant	historical	 figures	of	 the	 community	or	 the	 reasons
why	different	groups	immigrated	to	a	state	or	region.

3	–	5
Have	 students	 use	 what	 they	 learned	 from	 movement	 phrases	 to	 explore	 how
present	 day	 transportation	 technology	 such	 as	 airplanes	 and	 trains	 affect
relationships.	 Students	 could	 use	 movement	 phrases	 to	 represent	 how
transportation	 and	 communication	 technologies	 have	 evolved.	For	 example,	 they
can	 explore	 how	 transportation	 and	 communication	 have	 changed	 and	 affected
trade	 and	 economic	 activities	 such	 as	 improved	 roads	 and	 refrigerated	 trucking,
more	 fresh	 fruits	 and	 vegetables	 available	 out	 of	 season,	 and	 the	 expansion	 of
regional,	 national,	 and	 global	 markets	 as	 transportation	 and	 communication
systems	improve.

6	–	8
Have	 students	 use	 movement	 phrases	 to	 represent	 the	 dependence	 over	 time	 of
Americans	 on	 other	 regions	 and	 countries	 for	 imported	 resources	 and
manufactured	 goods	 and	 issues	 of	 interdependence	 and	 accessibility.	 Also,	 have
students	 explore	 the	 relationship	 between	 transportation	 technology	 and
communication	 technology.	 As	 transportation	 technologies	 have	 developed	 over
time,	 how	 have	 communication	 technologies	 become	 important?	 Have	 students
debate	 through	 movement	 phrases:	 In	 what	 ways	 have	 technological	 and
communication	advances	brought	people	closer	together	or	farther	apart?

9	–	12



Students	 can	 analyze	 how	 advancements	 in	 transportation	 technologies	 can
reinforce	 and	 contribute	 to	 feelings	 of	 nationalism	 or	 cultural	 divergence	 when
exploring	 the	 impact	 of	 German	 U-boats	 first	 used	 during	 World	 War	 I.	 Have
students	use	movement	 to	explore	President	Woodrow	Wilson’s	decision	 to	enter
into	the	war	after	 the	sinking	of	the	Lusitania	and	how	unprecedented	submarine
warfare	 further	 contributed	 to	 the	 United	 States’	 decision	 to	 oppose	 the	 Central
Powers	alliance	of	Austria-Hungary	and	Germany.	Students	should	use	movement
to	 express	 the	 sentiments	 felt	 by	 supporters	 and	 opponents	 of	 the	war	 (e.g.,	 the
sentiments	 of	 soldiers,	 women,	 children,	 politicians,	 organizations,	 or	 activists).
Students	can	also	explore	how	improved	means	of	communication	also	contributed
to	 the	war	 effort	 (e.g.,	 how	 the	Zimmerman	Telegram	 also	 prompted	 the	United
States	 to	 declare	 war	 on	 Germany).	 Students	 can	 use	 their	 bodies	 to	 create
movement	phrases	that	communicate	the	United	States’	reaction	to	the	Zimmerman
Telegram	 and	 how	 news	 of	 Germany’s	 plans	 to	 create	 an	 alliance	 with	Mexico
served	as	a	catalyst	for	U.S.	entry	into	World	War	I.



	

Six	Qualities	of	Movement	Reference	Sheet

Percussive:

Percussive	movements	are	quick,	forceful,	and	sudden.	They	are	broken	up	by
quick	pauses.	Think	of	someone	suddenly	stomping	his	or	her	feet	and	pausing
briefly	afterward	to	increase	the	impact	of	the	movement.

	

Sustained:

Sustained	movements	are	flowing,	ongoing,	and	smooth.	Think	of	sliding	your
foot	out	away	from	your	body	in	a	long,	fluid	push.

	

Vibratory:

Vibratory	movements	are	similar	to	percussive	ones,	but	they	are	quicker	and	less
forceful.	The	movements	could	involve	tapping	or	shaking.

	

Suspension:

A	suspension	movement	is	the	slight	pause	that	occurs	between	motions.	The
pause	can	draw	attention	to	the	movement	just	before	or	after.

	

Collapse:
Collapse	movements	give	in	to	the	pull	of	gravity.	They	can	be	sudden	movements,	such	as	a	quick	fall	to	the
floor,	or	they	can	be	gradual	motions,	such	as	the	controlled	lowering	of	your	leg.

	

Swing/Pendular:
A	swing	or	pendular	movement	goes	back	and	forth.	An	example	would	be	an	arm	that	swings	up	high,	pauses
briefly,	and	then	returns	back	down.



	

Name	______________________________	Date	____________

Transportation	Technology	Effects
Directions:	 Work	 with	 your	 group	 to	 complete	 the	 chart	 and	 explore	 transportation
technology	and	how	it	has	connected	locations	and	affected	relationships.



	

Interpretation
Model	Lesson:	Community	Problems	and	Perspectives
Model	Lesson	Overview
In	 this	 lesson,	 students	 explore	 the	 problems	 of	 their	 community’s	 past	 and	 use
interpretive	movement	to	understand	the	differing	perspectives	involved	in	solving	them.
These	movements	may	 include	wide	 arm	swings	or	other	movement	 that	occurs	 from	a
stationary	 position	 (axial	 movement),	 movement	 from	 one	 place	 to	 another	 (locomotor
movement),	moving	 through	 space	 in	a	variety	of	directions	 (pathways),	 and	 interesting
placement	of	shapes	in	space	(low,	medium,	or	high	levels).	Students	also	use	movement
to	 choose	 different	 courses	 of	 action	 and	 infer	 how	 events	 might	 have	 turned	 out
differently	in	their	community.

Standards

K	–	2

• Understands	changes	in	community	life	over	time

• Creates	shapes	at	low,	middle,	and	high	levels

• Improvises,	 creates,	 and	 performs	 dances	 based	 on	 personal	 ideas	 and	 concepts
from	other	sources

3	–	5

• Knows	 that	 community	members	 offered	 different	 perspectives	 on	 problems	 the
community	encountered

• Knows	 the	 choices	 community	members	 had	when	 the	 community	 encountered
problems

• Knows	how	ideas	are	communicated	through	movement	elements

• Knows	basic	actions	and	movement	elements	and	how	they	communicate	ideas

6	–	8

• Predicts	how	events	might	have	turned	out	differently	in	one’s	local	community	if
specific	individuals	or	groups	had	chosen	different	courses	of	action

• Understands	various	movements	and	their	underlying	principles

• Understands	 the	 action	 and	 movement	 elements	 observed	 in	 dance,	 and	 knows
appropriate	movement/dance	vocabulary



Materials
• Movement	Suggestions	(page	56,	movesuggestions.pdf)

• Differing	Perspectives	(page	57,	differing.pdf)

Preparation
Contact	 your	 local	 historical	 society	 and	 find	 out	 about	 what	 problems	 and	 possible
solutions	have	occurred	 in	 the	history	of	 your	 local	 community.	Have	 students	 research
individuals	and	groups	who	offered	different	perspectives.	Gather	primary	sources	such	as
letters,	photographs,	and	sketches	to	share	with	students.	Additional	ideas	are	provided	in
the	Specific	Grade	Level	Ideas.

Procedure

1. Ask	 students	 how	 they	 might	 show	 a	 particular	 trait	 or	 emotion	 through
movement.	 Work	 through	 an	 example	 such	 as,	 “How	 might	 you	 show	 anger
through	movement?	 How	would	 you	 describe	 the	 quality	 of	 the	movement	 that
depicts	this	emotion?”

2. Discuss	with	students	different	qualities	of	movement.	For	example,	students	can
stay	 in	one	place	and	swing	 their	arms	(axial	movement)	or	move	 through	space
(pathways).	They	can	vary	the	speed	and	timing	of	their	movements	as	well	as	the
sharpness	 or	 fluidity.	They	 can	 also	 use	 their	 bodies	 to	make	 shapes	 at	 different
levels	(low,	medium,	or	high).

3. Talk	 with	 students	 about	 how	 emotions	 can	 inform	 the	 way	 we	 interpret
perspectives	 that	 are	different	 from	our	own.	Work	 through	a	 series	of	 emotions
and	 have	 students	 experiment	 with	 movement	 ideas,	 describing	 the	 kinds	 of
movement	 that	 best	 capture	 the	 essence	 of	 the	 emotion.	 As	 a	 class,	 use	 the
Movement	Suggestions	(page	56)	activity	sheet	to	develop	a	list	of	movement	ideas
that	students	can	work	from	as	they	move	forward.

4. Ask	students,	“Can	you	think	of	a	time	in	your	life	when	you	had	to	compromise
your	 opinion	 or	 perspective?	 How	 did	 you	 feel	 while	 expressing	 your	 opinion?
How	did	you	feel	when	compromising?	How	can	you	show	that	change	in	emotion
through	movement?”	Discuss	examples	of	when	students	may	experience	this	kind
of	 change	 in	 emotion.	Ask	 students	 to	 pick	 two	 emotions	 and	 demonstrate	 how
they	 move	 from	 one	 emotion	 to	 another,	 illustrating	 the	 transition	 through
movement.

5. Explain	 to	 students	 that	 they	will	work	 in	 small	 groups	 to	 explore	 the	 different
perspectives	 of	 community	 members	 of	 the	 past	 and	 their	 views	 on	 solving
problems	by	using	interpretive	movement.	Use	the	Planning	Questions	to	prompt
students	 to	 consider	 emotional	 shifts	 in	 your	 community.	 Make	 a	 list	 of
motivations	 and	 emotions	 that	 are	 suggested	 by	 the	 problem(s)	 of	 the	 past	 for
students	to	reference	throughout	the	lesson.



6. Divide	students	into	groups	according	to	different	community	perspectives.	Have
groups	 complete	 the	Differing	 Perspectives	 (page	 57)	 activity	 sheet	 and	 create
interpretive	movements.	If	desired,	groups	may	refer	 to	the	completed	Movement
Suggestions	activity	sheet	for	ideas.

7. Allow	time	for	students	to	practice	their	movements.

8. Invite	groups	to	perform	their	interpretations	one	after	another	to	portray	through
movement	the	different	perspectives	of	the	community	members	or	groups.

9. Gather	the	class	and	reflect	on	the	process	using	the	Questions	for	Discussion.

Planning	Questions
• What	problems	has	our	community	encountered	in	the	past?

• What	choices	did	community	members	have	to	make	to	solve	the	problems?

• What	solutions	did	community	members	choose	and	why?

• What	 movements	 might	 express	 differing	 perspectives?	 What	 movements	 might
express	compromise?

• What	emotions	may	have	emerged	in	the	solving	of	the	dilemma?	Why?

• How	may	emotion	have	influenced	outcomes?

Questions	for	Discussion
• How	did	movement	help	you	explore	differing	perspectives?

• How	did	interpretation	help	you	understand	a	compromise?

• What	did	you	notice	about	the	shifts	in	emotion	portrayed	as	the	groups	performed
their	work?

• Describe	the	movement	qualities	you	observed	that	showed	particular	perspectives.

• How	did	you	recognize	a	particular	perspective?

Specific	Grade	Level	Ideas
K–2
Students	 can	 use	 interpretive	 movement	 to	 understand	 changes	 in	 the	 local
community	 over	 time.	 For	 example,	 they	 can	 explore	 changes	 in	 goods	 and
services,	changes	in	architecture	and	landscape,	or	even	changes	in	jobs,	schooling,
transportation,	communication,	religion,	or	recreation.	Students	can	also	focus	on
one	or	more	historical	figures	in	the	community	and	their	perspectives	on	solving
problems.

3–5
Extend	 the	 lesson	 by	 having	 students	 compare	 and	 contrast	 the	 problems	 and



solutions	of	the	past	with	today’s	problems	and	solutions.	How	are	today’s	issues
similar	 to	 and	 different	 from	 problems	 of	 the	 past?	 Have	 students	 explore	 the
comparisons	 through	 movement.	 Encourage	 students	 to	 find	 and	 represent
compromises.

6–8
Have	students	use	interpretive	movement	to	imagine	how	events	might	have	turned
out	 differently	 if	 individuals	 or	 groups	 had	 chosen	 different	 courses	 of	 action.
Students	 should	 also	 expand	 the	 realm	 of	 study	 from	 community	 problems	 to
world	 history,	 using	 interpretation	 to	 explore	 the	 thinking	 and	 differing
perspectives	of	social	movements	and	political	parties.	Students	can	also	represent
the	different	perspectives	of	characters	in	a	historical	fiction	text,	such	as	Thomas
Jefferson,	Sally	Hemings,	Jefferson’s	enslaved	children,	his	white	children,	and	the
enslaved	individuals	on	his	plantation.



	

Name	______________________________	Date	____________

Movement	Suggestions
Directions:	Describe	possible	movements	that	embody	each	emotion.





	

Name	______________________________	Date	____________

Differing	Perspectives
Directions:	Answer	the	following	questions	with	your	group.

1. What	was	the	problem	in	the	community?

2. What	were	the	different	perspectives	on	solving	the	problem?

3. How	might	you	express	each	perspective	through	movement?	How	would	you
express	a	compromise	through	movement?
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