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Introduction

The Importance of Writing
In recent years, many school districts and teachers referred to writing as the “Neglected R”
and viewed reading as the path to literacy success. Today, as research has revealed more
information about the fundamental connection between reading success and writing
competency, we are realizing that the road to literacy is a two-way street (Graham and
Hebert 2010). While working as literacy consultants, we encountered numerous, capable
teachers struggling with the complexity of implementing rigorous writing instruction. We
wrote this book to enable all teachers to implement a successful writing program with a
high degree of teaching competency. The success enjoyed by many of the teachers using
the materials in this book has relieved frustrations, rejuvenated careers, and rekindled
enthusiasm for teaching.
This book was written to fulfill two major objectives. The first objective involves
motivating teachers to value and incorporate writing instruction as an essential element of
literacy development. It should help them implement best practices and simplify the
planning of writing instruction. New writing standards have been applied by education
leaders at every level. Ultimately, the responsibility for implementing these standards is
placed on the classroom teacher. Historically, the lack of emphasis on writing instruction
in teacher education programs has left teachers feeling woefully unprepared to teach
students to write, particularly at a level which meets the expectations of the standards for
writing. The burden of this responsibility and feelings of inadequacy have left both
experienced and novice teachers feeling empty-handed and unprepared.
Since 2010, most states have adopted the Common Core State Standards (CCSS), which
are designed to provide teachers and parents with a clear understanding of what students
are expected to learn. Since the CCSS are newly adopted, many teachers have not received
professional development to become familiar with the standards nor have they received
resources for their instruction, particularly in the area of writing. Therefore, the second
objective of this book is to assist teachers in becoming familiar with these standards for
writing and provide resources to support the implementation of these standards in their
classrooms. Getting to the Core of Writing provides lessons outlining four key areas of
writing: Text Types and Purposes, Production and Distribution of Writing, Research, and
Range of Writing. It offers suggestions to meet those standards in instruction during
Writer’s Workshop. It also addresses how speaking and listening standards are easily
practiced by engaging students in an interactive lesson format.
It is no secret that students become better writers by writing every day. This book contains
the foundational structure and best practices that will guide teachers as they establish a
daily Writer’s Workshop that includes consistent, structured instruction to engage students
in the writing process. Beyond that, a flexible pacing guide is provided to aid in planning
writing instruction.
It is our hope that this book provides teachers with all the tools needed to inspire and
equip young writers in today’s classrooms.

—Richard, Jan, and Vickie

Traits of Quality Writing
The traits of quality writing continue to gain recognition as the language of successful
writers. Educators at the Northwest Regional Educational Laboratory, now Education
Northwest, searched for an accurate, reliable method of measuring student writing
performance. Six attributes of good writing are identified in Seeing with New Eyes
(Spandel 2005). These characteristics are used to inform and guide writing instruction:
• Ideas are the heart of the message, the content of the piece, and the main theme.
• Sentence fluency is the rhythm and flow of the language, the sound of word patterns,
and the way in which the writing plays to the ear, not just to the eye.
• Organization is the internal structure, the thread of central meaning, and the logical
and sometimes intriguing pattern of ideas within a piece of writing.
• Word choice is the use of rich, colorful, and precise language that moves and
enlightens the reader.
• Voice is the heart and soul, the magic, and the wit, along with the feeling and
conviction of the individual writer that emerge through the words.
• Conventions are how the writer uses mechanical correctness in the piece—spelling,
paragraphing, grammar and usage, punctuation, and capitalization.
Knowing and understanding the traits of quality writing supports teachers, students, and
parents in thinking about writing and understanding what makes for writing success. Even
in the early grades, students can communicate and recognize the characteristics of quality
writing. The works of Ruth Culham (2008) and Vicki Spandel (2008) emphasize the value
and benefits of using these traits to provide a common language—“a writer’s vocabulary
for thinking, speaking, and working like writers” (Spandel 2008, 7)—to enrich instruction
and assessment in any classroom.
The value and importance of using this trait language in writing instruction is well
supported by research (Gentry 2006). It is particularly important when working with
students in the early grades to provide instructional tools to support students’ different
learning styles. In Getting to the Core of Writing, the traits are personified through
student-friendly characters. Each of the characters represents a different writing trait, and
collectively they are referred to as the Traits Team (traitsteam.pdf). Students are
introduced to the individual team members through the mini-lessons. The Traits Team
becomes a valuable tool for a Writer’s Workshop experience. A more detailed description
and poster of each Traits Team member is provided in the introduction to each trait
section.

The Reading and Writing Connection
Students’ writing abilities often shift in third through sixth grade as student readers make a
giant cognitive leap from learning to read to reading to learn. Students have likely
advanced through all five phases of beginning reading and writing development, attaining
a degree of independence as both readers and writers by the time they enter third grade.
In some ways, reading advances faster than writing, and the complexity of writing is
accentuated during third through sixth grade. It becomes apparent that writing is more
demanding and, in some ways, harder than reading for third, fourth, fifth, and sixth
graders. For example, fourth graders can read fairly complex novels, but they would not
be able to write novels at that same level of complexity. In the words of writing expert
Ralph Fletcher, “Reading is up here and writing is down there. Probably the smartest
fourth grader in the country cannot write a novel” (Fletcher 2000).
One expectation of the reading and writing connection in third through sixth grade is that
students gain facility in reading a book like a writer (Yates 1995). During this period,
students likely begin viewing writing more from the author’s perspective, bringing
structure and organization to pieces they create based on the reading they do and the study
of literary authors’ crafts.
In earlier grades, young writers often have a linear sense of writing; they follow a story
map or a simple structure, such as first, then, next, and last, or beginning, middle, and end.
Younger writers often move purposely straight through their composition in a step-by-step
approach, rarely rereading or reflecting as they write. Rereading and reflecting as they
move through a text becomes more important in the intermediate grades, helping students
make sense of what they have written (Gentry 2002). Not only do they read like a writer,
the Common Core State Standards help them think like a writer.

Moving from Concrete to Abstract Thinking
Third-, fourth-, fifth-, and sixth-grade writing often mirrors how children think. Initially in
this period of elementary school, students’ writing can reflect thinking “limited to concrete
phenomena and their own past experiences: that is, thinking is not abstract” (Bjorklund
1999). A third-grade writer following a clear-cut, step-by-step sequence may reflect
thinking “limited to tangible facts and objects and not to hypotheses” (Bjorklund 1999).
During third grade through sixth grade, students will learn to shift back and forth during
drafting to survey the piece from both the reader’s and writer’s perspective. This includes
responding to varying demands of audience, purpose, task, and genre, often guided by the
Common Core State Standards and based on a rich array of appropriate models for
writing.

As third- through sixth-grade writers mature, they begin to reflect on their own thinking,
pausing and rereading to see how the piece they have crafted sounds or discovering
alternative routes for a story plot or other written presentation. They are more likely to
begin to consider the reader before putting words down on paper. They gain greater
mastery of paragraphing, revising, and editing.
Towards the end of elementary school, writers are much more likely “to introspect about
their own thought processes, and generally, can think abstractly” (Bjorklund 1999, 62).
Moving from the constraints of story mapping or events in their immediate experience,
they advance in ability to critique, consider the impact of specific details, choose just the
right word, cite specific textual evidence to support their views, and make other
appropriate choices for their writing. They demonstrate both deductive and inductive
reasoning, moving from the general to the specific or moving from specific observations
to broad generalizations, respectively. Their understanding of components and
conventions of the writing process grows, and with the support of the Common Core State
Standards, their writing becomes more sophisticated, moving along the grade-by-grade
continuum that will eventually lead to college- and career-readiness.
As students move through third through sixth grade, the reading and writing connection
likely changes them as thinkers, helping them develop abilities to assimilate information
into abstract schemes, question their own thinking, test their own hypotheses, and develop
deeper levels of knowledge and thinking (Mann 2002).

Basic Common Core Goals for Writers
Students engage in a rich array of literature as models for writing.
Students continue to develop the ability to write both fiction and nonfiction.
Students’ writing ties into a comprehensive, content-rich curriculum.
Students demonstrate independence as writers appropriate for their grade level.
Students demonstrate strong content knowledge through writing.
Student writers respond to the varying demands of audience, task, purpose, and
discipline.
Students’ writing demonstrates ability to both comprehend and critique.
Student writers cite specific textual evidence in their writing to support their views.
Students consider the impact of specific words and details and make appropriate
choices.
Students bring structure and organization to their own writing based on studies of
the literary authors’ crafts.

Students use technology to enhance their writing.
Adapted from “College and Career Readiness Standards for Reading, Writing, and Speaking and Listening”
(Shanahan In Press).

The Purpose of Assessment
Assessment plays an integral role in writing instruction. It may occur at the district or state
level to measure the student’s ability to meet specific standards. Many classrooms include
self-assessments where students use rubrics and checklists to score and reflect on their
own work. Writing assessment can also take place informally as we sit and confer with
writers, taking anecdotal notes. Maintaining student writing portfolios comprised of both
spontaneous and directed writing provides assessment information of a student’s writing
development and performance over a specific time. No matter the type or form of
assessment, it should enable you to determine students’ strengths and weaknesses so you
may revise your instruction to meet the needs of your writers.
Assessment must promote learning, not just measure it. When learners are well
served, assessment becomes a learning experience that supports and improves
instruction. The learners are not just the students but also the teachers, who learn
something about their students.
—Regie Routman (1999, 559)
Monitoring students’ writing over time provides valuable information about their growth
and development. The samples, collected periodically throughout the year into student
portfolios, reflect where the Writer’s Workshop journey began and the student’s ongoing
progress and achievement relative to the instructional goals. Portfolios, along with your
anecdotal notes, not only inform parents of their child’s growth but also show students the
variety of concepts and skills learned during Writer’s Workshop.
In addition to ongoing classroom assessment, it is valuable to conduct benchmark
assessments at the beginning, middle, and end of the year. The beginning of the year
benchmark provides you with a baseline of data that represents the foundational skill level
of the student writer. The middle and end of the year benchmarks show areas of
achievement and needs as well as identify effective instructional strategies. Getting to the
Core of Writing refers to these benchmarks as Benchmarks 1, 2, and 3, respectively. After
each benchmark, it is important to analyze students’ work using the grade-level rubric
(pages 258–259; writingrubric.pdf) in order to identify the additional support needed for
each student.
Collaborating with other teachers encourages targeted conversations about student work
and helps build confidence as you become more knowledgeable in interpreting and
evaluating student writing. Although Getting to the Core of Writing includes a Suggested
Pacing Guide (pages 12–13; pacingguide. pdf) and a Year-at-a-Glance plan of instruction
(yearataglance.pdf) that provide benchmark prompt suggestions, it is not a one-size-fits-all
classroom writing map. Your assessments and observations provide essential information
to guide instructional decisions designed to meet the needs of all of your students. For
additional assessment resources, including benchmark support information, a rubric, a
scoring guide, a classroom grouping mat, and scored student writing samples, see
Appendix B (pages 256–267).

How to Use This Book

Planning Writing Instruction
Essential in any literacy development is planning and scheduling. Getting to the Core of
Writing supports teachers as they learn and grow as writers along with their students while
at the same time implementing Writer’s Workshop. Growing requires nurturing like
writing requires practice. The provided plan of instruction is based on the conviction that
Writer’s Workshop happens each and every day throughout the school year. Mini-lessons
may be retaught when necessary. Some mini-lessons may require more than one day for
students to fully grasp an understanding of the writing concept. Additionally, teachers
proficient in writing instruction may select individual minilessons and teach them in an
order that meets the specific needs of their students.
When writing is shared consistently and enthusiastically, students learn, love, and choose
to write. As always, instruction must also be guided by the developmental needs of the
students as revealed through their daily writing. The structure provided by Writer’s
Workshop and the lessons in this book allow both students and teachers to recognize
themselves as successful writers. Once the routines of Writer’s Workshop are in place, it is
much easier for the teacher to focus on a quality daily writing time. Things become so
routine that teachers will find themselves feeling motivated and passionate about writing
instruction instead of overwhelmed.
The pacing guide found on pages 12–13 provides a suggested sequence for when to teach
the lessons in this book. It serves as a guide for consistent practice in the writing process
and incorporates the traits of quality writing. It is suggested that some lessons be taught
more than once throughout the year.
When this occurs, if desired, the content of the student writing pieces can be modified
slightly to provide students with opportunities to practice writing opinion-,
informativeexplanatory-, and narrative-based texts. By doing this, students get to write
different genres in formats that are familiar to them. For example, in Ideas Lesson 1,
students can change the content about which they brainstorm to create an opinion piece on
why dogs are the best pet, a narrative on their summer vacation, and an informative piece
on the types of plants around the school.

Suggested Pacing Guide
Month

Lesson
• Managing WW Lesson 1 (page 35)
• Managing WW Lesson 2 (page 38)
• Administer Benchmark 1: What if you were to explore your
favorite place and find something extraordinary? What if it were
a magic lamp? What would you do? Write an interesting story
and tell about the experience.
• Managing WW Lesson 3 (page 41

August/September

• Managing WW Lesson 4 (page 50)
• Managing WW Lesson 5 (page 52)
• Managing WW Lesson 6 (page 58)
• Ideas Lesson 1 (page 77)
• Organization Lesson 1 (page 127)
• Managing WW Lesson 7 (page 62)
• Managing WW Lesson 8 (page 65)
• Conventions Lesson 1 (page 219)
• Ideas Lesson 2 (page 80)
• Sentence Fluency Lesson 1 (page 103)
• Organization Lesson 2 (page 130)

• Conventions Lesson 2 (page 224)
• Sentence Fluency Lesson 2 (page 107)
• Word Choice Lesson 1 (page 169)
Month

Lesson
• Review Managing WW Lessons 1–8 as needed
• Managing WW Lesson 9 (page 68)
• Managing WW Lesson 10 (page 71)
• Ideas Lesson 3 (page 83)

October

• Sentence Fluency Lesson 3 (page 110)
• Word Choice Lesson 2 (page 174)
• Ideas Lesson 4 (page 86)
• Organization Lesson 3 (page 134)
• Voice Lesson 1 (page 201)
• Organization Lesson 4 (page 137)
• Conventions Lesson 3 (page 227)
• Conventions Lesson 4 (page 231)
• Ideas Lesson 2 (page 80)
Month

Lesson
• Review Managing WW Lessons 1–10 as needed
• Ideas Lesson 5 (page 89)
• Organization Lesson 5 (page 140)
• Sentence Fluency Lesson 4 (page 113)

November

• Voice Lesson 2 (page 204)
• Conventions Lesson 5 (page 234)
• Word Choice Lesson 3 (page 177)
• Sentence Fluency Lesson 1 (page 103)
• Organization Lesson 3 (page 134)
• Organization Lesson 4 (page 137)
• Conventions Lesson 6 (page 237)

• Ideas Lesson 2 (page 80)
Month

Lesson
• Review Managing WW Lessons 1–10 as needed
• Ideas Lesson 6 (page 92)

December

• Voice Lesson 3 (page 207)
• Word Choice Lesson 4 (page 182)
• Organization Lesson 6 (page 143)
• Sentence Fluency Lesson 5 (page 116)
• Sentence Fluency Lesson 3 (page 110)
• Conventions Lesson 7 (page 241)
• Ideas Lesson 2 (page 80)
Month

Lesson
• Review Managing WW Lessons 1–10 as needed
• Ideas Lesson 7 (page 95)
• Word Choice Lesson 5 (page 185)
• Sentence Fluency Lesson 6 (page 119)
• Conventions Lesson 1 (page 219)

January

• Voice Lesson 4 (page 210)
• Organization Lesson 7 (page 147)
• Sentence Fluency Lesson 4 (page 113)
• Word Choice Lesson 6 (page 190)
• Conventions Lesson 8 (page 244)
• Ideas Lesson 2 (page 80)
• Administer Benchmark 2: The local Board of Education is considering
approval of gardening projects on school sites to provide fresh fruit and
vegetables for school breakfasts and lunches. Make a claim to the board
members about school gardening and support your claim with details and
evidence.
Month

Lesson

• Review Managing WW Lessons 1–10 as needed
• Ideas Lesson 5 (page 89)

February

• Sentence Fluency Lesson 7 (page 122)
• Organization Lesson 8 (page 150)
• Conventions Lesson 6 (page 237)
• Voice Lesson 5 (page 213)
• Organization Lesson 3 (page 134)
• Organization Lesson 4 (page 137)
• Conventions Lesson 3 (page 227)
• Ideas Lesson 2 (page 80)
Month

Lesson
• Review Managing WW Lessons 1–10 as needed
• Ideas Lesson 8 (page 98)
• Sentence Fluency Lesson 1 (page 103)

March

• Voice Lesson 3 (page 207)
• Word Choice Lesson 4 (page 182)
• Organization Lesson 9 (page 153)
• Word Choice Lesson 3 (page 177)
• Sentence Fluency Lesson 2 (page 107)
• Conventions Lesson 4 (page 231)
• Conventions Lesson 8 (page 244)
• Ideas Lesson 2 (page 80)
Month

Lesson
• Review Managing WW Lessons 1–10 as needed
• Ideas Lesson 7 (page 95)
• Sentence Fluency Lesson 5 (page 116)

April

• Sentence Fluency Lesson 6 (page 119)
• Word Choice Lesson 2 (page 174)
• Word Choice Lesson 5 (page 185)

• Organization Lesson 10 (page 157)
• Conventions Lesson 6 (page 237)
• Conventions Lesson 5 (page 234)
• Ideas Lesson 2 (page 80)
Month

Lesson

May

By this time of the year, students will have mastery of many concepts. And
although you may have completed your state writing assessment, it is important
to continue writer’s workshop. Revisit mini-lessons based on students’ needs
and interests.
Administer Benchmark 3: Your family members have many life experiences.
Use your interview notes* to write an informative piece about specific
information from past memories and experiences. Provide details, facts, and
examples to support your writing.
* Students were asked to interview family members prior to the benchmark.

Components of Writer’s Workshop
Writer’s Workshop entails common characteristics that are essential to developing
enthusiastic and successful student writers (Graves 1994, 2003; Fletcher and Portalupi
2001; Calkins 1994; Calkins, Hartman, and White 2005; Ray 2001; Ray and Cleaveland
2004; Gentry 2000, 2004, 2010). The guidelines that follow have been time-tested by
years of classroom practice and collaboration with master writing teachers. The
framework of this structure includes the following: the mini-lesson, writing practice time,
and sharing time.

The Mini-Lesson
The mini-lesson is 5–15 minutes in length and begins the workshop. It is an opportunity to
review past learning, introduce new writing strategies through modeling, and engage
students in practicing those strategies through oral rehearsal. Each mini-lesson is focused
on one specific topic that both addresses the needs of writers and reflects these skills as
practiced by real authors. The mini-lesson is always energetic and challenges students to
participate while building their confidence as writers. Students gather in a common area
and become part of a comfortable, safe environment that provides guidance and
encouragement.
In the appropriate mini-lessons, introduce the Traits Team poster as a visual reminder for
students of the writing traits. The Traits Team includes Ida, Idea Creator (page 76);
Simon, Sentence Builder (page 102); Owen, Organization Conductor (page 126); Wally,
Word Choice Dectective (page 168); Val and Van, Voice (page 200); and Callie, Super
Conventions Checker (page 218). These characters work as a team to show students that
good writing is not built one skill at a time but with a team of strategies.

Writing Practice Time
During the 15–30 minute writing practice, students apply the skill, strategy, or craft taught
in the mini-lesson. This part of the lesson gives students practice necessary in becoming
proficient writers as they compose a message to share with a reader. Simultaneously, the
teacher helps individual students or small groups of students compose through
conferencing. These conferences provide teachers the opportunity to praise students for
applying a strategy, followed by a short teaching point. Teachers document observations in
a Conferring Notebook to be used for evaluating students’ progress, planning new
instruction, and meeting with parents. An important part of the writing practice time is the
Spotlight Strategy. It briefly calls attention to one or two students each day by spotlighting
their work, especially when attempting the focus skill presented in the mini-lesson.

Sharing Time
The 5–15 minutes of sharing echoes the mini-lesson across Writer’s Workshop and
provides an additional opportunity for student talk time. At the end of the writing practice
time, students are invited to spend several minutes sharing with partners, in small groups,
or individually in the Author’s Chair. Teachers select students to share based on their

observations during writing time. A variety of sharing methods is used to promote
motivation and excitement. At the end of Writer’s Workshop, homework suggestions are
made to help students follow up on the mini-lesson ideas. Homework can be shared on the
next workshop day.

Implementing the Lessons
Each lesson supports teachers in their writing instruction and encourages students to write
like published authors. Consistent language builds a commonality between students as
well as across grade levels. Talking about writers, studying other writers, and practicing
the craft of writing give students the gift of being authors. While the focus of the lesson
may change each day, the lesson routine remains constant. Building routines in any
instruction yields smooth transitions between activities and fewer opportunities for
distractions. Some mini-lessons may be taught daily while others might be explored across
several days. Several mini-lessons can easily be adapted to multiple themes and various
pieces of literature, including those listed in the Common Core State Standards Suggested
Works. It is important to consider the specific developmental levels and needs of the
students. The lesson format provides structure, support, and a framework for instruction
for the busy classroom teacher.
Using consistent language during each section of Writer’s Workshop is one structure that
students will recognize and that will be helpful for smooth transitions. Suggested language
for each section of Writer’s Workshop is provided in the lessons. Each Writer’s Workshop
lesson includes the following sections:
• Think About Writing
• Teach
• Engage
• Apply
• Write/Conference
• Spotlight Strategy
• Share
• Homework

Implementing Writer’s Workshop
Writer’s WorkJhop-at-a-Glance
This chart provides an at-a-glance overview of the Writer’s Workshop format provided in
Getting to the Core of Writing. It can be a helpful tool to use when planning instruction.
Component

Time

Description
Lesson plan subsections include:
• Think About Writing

Mini Lesson

5–15 minutes

• Teach
• Engage
• Apply
Lesson plan subsections include:
• Write/Conference

Writing Practice

15–30 minutes

• Praise accomplishments
• Make a teaching point
• Use Conference Log
• Spotlight Strategies
Lesson plan subsections include:
• Share

Sharing

5–15 minutes

• Whole/small group
• Partners
• Compliment and comment
• Homework

The Writing Conference
Writing conferences are most successful when they occur as a conversation between two
writers who are simply talking about writing. It is a time to value students as writers, to
differentiate instruction, to teach new strategies, and to gather information for forming
instructional decisions. Anderson (2000) notes that a conference conversation basically
includes two parts: conversation based upon the student’s current writing and conversation
based on what will help him or her become a better writer. Katie Wood Ray (2001) and
Lucy Calkins, Amanda Hartman, and Zoe White (2003) tell us conferring is hard! It is one
part of the day that is a bit unknown. When conferring one-on-one with writers, there is no
script—no specific plan developed prior to the meeting. That is a strong deterrent that can
keep many teachers from stepping into the conferring role during Writer’s Workshop.
Following Calkins, Hartman, and White’s dictum, “Conferring is the heart of Writer’s
Workshop” (2003, VIII), and the sharing of information in conference conversation over
the development of a specific writing piece is the very heart of teaching writing. Although
difficult at times, especially at first, even the smallest conversation lets your students
know you are interested in them as writers and helps nudge them forward in their writing
development. Just as students become better writers by writing, you will only become
better at conferring by conferring. The sincerity with which you approach this task will not
only affect your students’ writing future but also your sense of accomplishment as a
teacher.
Although the content of the conference conversation is unknown, the conference structure
is predictable. The four phases of a conference structure are:
1. Observe
2. Praise
3. Guide
4. Connect
First, study to determine what the writer knows, what the writer is trying to do, and what
the writer needs to learn. Next, provide praise. Then, develop a teaching point and guide
and encourage the writer to practice that teaching point. Lastly, stress the importance of
using what was learned in future writing. For a more detailed explanation of each phase,
see pages 253–255 in Appendix A.

Included in Appendix A and on the Teacher Resource CD are additional resources
dedicated to the subject of conferring with students.
• Essential Materials—Use this list to assemble a “toolkit” of items you can carry with
you as you conference with students (page 248).
• Mini-Lesson Log—Keep a record of the mini-lessons taught to serve as a reminder of
writing strategies and crafts students have been exposed to during whole-group
instruction (page 250).
• Conference Log—This conference form serves as a good starting point and makes it
easy to view your entire class at one glance. It is a simple summary of the conference
listing the name, date, praise, and teaching point. See pages 253–255 in Appendix A
for more information on conferring steps. Some teachers prefer a separate conference
page for each student as they become more familiar with the conferring process (page
251).
• Conference Countdown—This page lists simple reminders of salient points to
consider during writing conferences (page 252).
When you take the time to have a conversation, you are sending a message that you care
enough to listen and communicate. With so much emphasis on testing achievement, it is
important to stay committed to teaching the writer and not just the work of the writer. Carl
Anderson (2000) tells us that student efforts and achievements are most likely not due to
the questions we ask, the feedback we give, or our teaching. He states, “In the end, the
success of a conference often rests on the extent to which students sense we are genuinely
interested in them as writers—and as individuals.”

The Writer’s Notebook
The Writer’s Notebook can be a writer’s best friend, always at his or her side to help out.
It is personalized, customized, and interactive. Students can refer back to any mini-lesson
taught during the year in Writer’s Workshop to refresh their memories or find a tip for
moving forward. The Writer’s Notebook is like a friend, giving student writers a helping
hand when they need guidance or are struggling with a writing skill. Consider this
scenario:
The student’s pencil taps incessantly on his desk. He’s stuck. He can’t think of how
to begin an informational piece following a jumpstart mini-lesson in Writer’s
Workshop. The teacher observes the problem, stops by his desk and asks, “How’s
your writing going?” The student’s response is quick and to the point. “Not so
good! I don’t have anything to write about.” Writer’s Notebook to the rescue! The
teacher invites the student to return to lessons presented months ago, with
notebook entries to gather ideas for writing. As the student moves his finger down
his customized expert list, his facial expression completely changes from confusion
to a brilliant smile. “I’ve got it,” he exclaims with relief. “It’s in my list. I know a
lot about model volcanoes.” “Then off you go!” the teacher replies with a smile.
The notebook is intended as a resource that student writers revisit to dig deeper, gather old
ideas, or return to an anthology of mini-lessons taught throughout the year. Previous
lessons are readily available and students can return to any lesson at a moment’s notice for
support. The left side of the notebook holds a glued-in notebook entry sheet designed to
help the student with a skill or strategy connected to the writing traits and coordinated to a
daily mini lesson. The right side of the notebook is used for individual or partner practice
of the specific skill or strategy that was taught. Students move from their Writer’s
Notebook to writing pieces in their writing folders and apply the notebook entry skills or
strategies on their essays, stories, and compositions.
Here are some tips for creating Writer’s Notebooks and using them with your students:
• Use inexpensive, well-constructed composition notebooks if possible; however, you
may also use spiral-bound notebooks or three-ring binders. Aimee Buckner (2005)
tells us to select notebooks that match our style of teaching, the space and time
available, and the management of the notebooks. There are a variety of brands
available that are often on sale during back-to-school season.
• Encourage students to decorate and personalize their notebooks. This activity can be
done in class or you may provide directions and make this a student-andparent activity
for a home connection. Personalizing the notebook with pictures, words, and phrases
develops ideas for writing projects. (See page 280 in Appendix D for a sample home
connections letter.)
• Store notebooks in a location accessible to students, such as small baskets on desks or
shelves. If the Writer’s Notebooks are easily available, students are more apt to use
them as a writing resource.
• Copy and cut notebook entry sheets in advance. Notebook entries are easily cut with a

paper cutter and are then readily available for students to glue into their notebooks.
• Deliver specific instructions on adding notebook entries. Have materials available so
students can add a few dots of glue and have the sheet in the notebook quickly.
Develop expectations and routines to save valuable writing time.
• Set up a Table of Contents and create chapter sections:
1. Managing Writer’s Workshop: 10 pages
2. Ideas: 15 pages
3. Sentence Fluency: 15 pages
4. Organization: 15 pages
5. Word Choice: 15 pages
6. Voice: 5 Pages
7. Conventions: 15 pages
8. Assessment: 5 pages
• Have students number the chapters using flags for ease of management. When
teaching a lesson, your prompt should be simple, such as, “Turn to Chapter 4—
Organization.” Extra pages may be included in each chapter to give teachers the
prerogative to add additional lesson ideas for any chapter.
Students react positively to the use of the Writer’s Notebook. Ralph Fletcher (1996),
author and educational consultant, states, “…the most important tool I use: my writer’s
notebook. Keeping a writer’s notebook is one of the best ways I know of living a writing
kind of life.” That is exactly the desired response from students as well.

Top 10 Tips for Creating Successful Writers
1. Schedule Writer’s Workshop Daily. Scheduling Writer’s Workshop daily grants
valuable, necessary time for students to practice and grow as writers.
2. Establish and Commit to Routines. Life is good when everyone knows what to do
and when to do it. Take the time to establish foundational routines that will impact
your Writer’s Workshop throughout the year. Revisit Managing Writer’s Workshop
lessons as the need arises.
3. Model, Model, Model! Modeling gives direct instruction while scaffolding for
writers. Use these steps to model specific skills and behaviors with students (I is the
teacher and you is the student) (Pearson and Gallagher 1983):
• I do, you watch
• I do, you help
• You do, I help
• You do, I watch
4. Read, Read, Read! Reading a variety of texts through the eyes of a writer exposes
students to the craft of the author and encourages students to explore new avenues of
writing.
5. Display and Celebrate! Walking down the hallway in a school setting, you can
usually get a good idea of the writing that is going on in each classroom. The more
students write, the more comfortable they become, and they will want to show off
their work. Celebrate student writing and recognize students as writers.
6. Confer Weekly. This is your opportunity to learn about each student’s writing
development. Encourage, guide, and listen.
7. Share, Share, Share! Students love to share everything. Sharing during Writer’s
Workshop enhances their sense of importance as writers.
8. Involve and Inform Parents. Writing is an automatic means of connecting with
parents. Wall displays of writing samples show parents how you value their child’s
writing effort. Hold an Author’s Tea and invite parents so they can see first-hand the
important writing of their child.
9. Be Flexible and Reflect. A well-planned lesson may fall flat. So, go back to the
drawing board and ask yourself, “Why?” “What happened?” How can you reteach to
make the right connections for students? Take time to reflect on your teaching and
student learning.
10. Set High Expectations. Be specific with your expectations and articulate clearly
what you would like the students to accomplish. Believe in your students’ abilities
and challenge them to succeed. Every student can be an author.

Correlation to Standards
Shell Education is committed to producing educational materials that are research-and
standards-based. In this effort, we have correlated all of our products to the academic
standards of all 50 United States, the District of Columbia, the Department of Defense
Dependent Schools, and all Canadian provinces. We have also correlated to the Common
Core State Standards.

How To Find Standards Correlations
To print a customized correlation report of this product for your state, visit our website at
http://www.shelleducation.com and follow the on-screen directions. If you require
assistance in printing correlation reports, please contact Customer Service at 1-877-7773450.

Purpose and Intent of Standards
Legislation mandates that all states adopt academic standards that identify the skills
students will learn in kindergarten through grade twelve. Many states also have standards
for Pre-K. This same legislation sets requirements to ensure the standards are detailed and
comprehensive.
Standards are designed to focus instruction and guide adoption of curricula. Standards are
statements that describe the criteria necessary for students to meet specific academic
goals. They define the knowledge, skills, and content students should acquire at each
level. Standards are also used to develop standardized tests to evaluate students’ academic
progress. Teachers are required to demonstrate how their lessons meet state standards.
State standards are used in the development of all of our products, so educators can be
assured they meet the academic requirements of each state.

McREL Compendium
We use the Mid-continent Research for Education and Learning (McREL) Compendium
to create standards correlations. Each year, McREL analyzes state standards and revises
the compendium. By following this procedure, McREL is able to produce a general
compilation of national standards. Each lesson in this product is based on one or more
McREL standard. The chart on pages 25–27 and on the Teacher Resource CD
(standards.pdf) lists each standard taught in this product and the page number(s) for the
corresponding lesson(s).

TESOL Standards
The lessons in this book promote English language development for English language
learners. The standards listed on the Teacher Resource CD (standards.pdf) support the
language objectives presented throughout the lessons.

Common Core State Standards
The lessons in this book are aligned to the Common Core State Standards (CCSS). The
standards on pages 28–30 and on the Teacher Resource CD (standards.pdf) support the

objectives presented throughout the lessons.

McREL Standards
Standard

Lesson

Understands the structure of Writer’s
Workshop

Our Group Meeting (page 38); The
Writing Folder (page 41); The Writer’s
Notebook (page 50); Organizing the
Writer’s Notebook (page 52); Sharing
(page 58); Turn and Talk (page 62);
Guidelines for Writer’s Workshop (page
65); Teacher and Peer Conferences (page
68); The Five-Step Writing Process (page
71)

Prewriting: Uses a variety of prewriting
strategies

My Top Ten Ideas (page 77); Stinky
Tennis Shoes Trip (page 80); Idea Cache
(page 83); Ideas from A to Z (page 86); I
Saw It in a Book (page 89); My
Declarations (page 92); It’s My Choice
(page 95); I Question, Question, Question
(page 98); Prewriting with the Knuckle
Planner (page 134); Organizing Thinking
for Expository Writing (page 150);
Building Vocabulary Webs (page 182)

Drafting and Revising: Uses a variety of
strategies to draft and revise written work

Playing with Sentence Patterns (page
103); Double Trouble with Compound
Elements (page 107); The Long and Short
of It (page 110); Sentence Stretch and
Scramble (page 113); SOS! Semicolons
Offer Style (page 116); Adding Details
(page 119); Let’s Make It Clear! (page
122); Drafting with the Knuckle Planner
(page 137); Reeling In and Wrapping Up
(page 140); It’s Newsworthy (page 143);
It’s All About Me! (page 147);
Researching from A to D (page 153); A
Poetry Collage (page 157)

Editing and Publishing: Uses a variety of
strategies to edit written work

Time to Edit! (page 244)

Uses content, style, and structure
appropriate for specific audiences and
purposes

I Saw It in a Book (page 89); It’s
Newsworthy (page 143); The Voice of
R.A.F.T. (page 207); A Writer’s Toolbox
for Voice (page 213)

Writes expository compositions

Organizing Thinking for Expository
Writing (page 150)

Writes compositions about
autobiographical incidents

It’s All About Me! (page 147)

Uses descriptive language that clarifies
and enhances ideas

Playing with Poetry (page 127); A Poetry
Collage (page 157); Simple to
Sophisticated Synonyms (page 169);
Using Your Senses to Show, Don’t Tell
(page 174); Just a Figure of Speech (page
185); The Power of Connotation (page
190); I Know How You Feel (page 201);
Voice Reflections (page 204); If I Were
A… (page 210)

Uses paragraph form in writing

The Stacker Paragraph (page 130)

Uses a variety of sentence structures to
expand and embed ideas

Playing with Sentence Patterns (page
103); Double Trouble with Compound
Elements (page 107); The Long and Short
of It (page 110); Sentence Stretch and
Scramble (page 113); Let’s Make It Clear!
(page 122)

Uses explicit transitional devices

Shifting Ideas with Transition Signals
(page 177)

Uses pronouns in written compositions

Presenting SOP Pronouns (page 234)

Uses prepositions in written compositions

Adding Details (page 119)

Uses conventions of spelling in written
compositions

Exploring Etymology (page 195);
Commonly Misspelled Words (page 219);
The Sensational Six (page 227); The
CUPS Challenge (page 237); What’s the
Difference? (page 241)

Uses conventions of capitalization in
written compositions

Boot Camp Caps Chant (page 231); The
CUPS Challenge (page 237)

Uses conventions of punctuation in written SOS! Semicolons Offer Style (page 116);
compositions
Punctuation Partners (page 224); The
CUPS Challenge (page 237)
Uses a variety of resource materials to
gather information for research topics

Researching from A to D (page 153)

Writes research papers

Researching from A to D (page 153)

Uses appropriate methods to cite and
document reference sources

Researching from A to D (page 153)

Contributes to group discussions

All lessons

Responds to questions and comments

All lessons

Listens to classmates and adults

All lessons

Uses level-appropriate vocabulary in
speech

All lessons

Listens for specific information in spoken
texts

All lessons

Common Core State Standards
The purpose of the Common Core State Standards is to guarantee that all students are
prepared for college and career literacy as they leave high school. These standards indicate
that all students need the ability to write logical opinions and informational texts with
sound reasoning to support their findings. Getting to the Core of Writing provides the
fundamental writing skills to support students in their continued growth as writers, thus
enabling them to enjoy continued success as the challenges presented by the curriculum
become increasingly complex.
The structure of Writer’s Workshop and the lessons in this book address the Common
Core State Standards for writing. They also address speaking and listening standards,
which are the building blocks of written language, through the Engage and Share
components of the lesson. Due to the reciprocal nature of reading and writing, Getting to
the Core of Writing naturally meets many of the Common Core State Standards for
reading and for language as well. The standards below can also be found on the Teacher
Resource CD (standards.pdf).

Standard

Lesson

Writing: Text Types and Purposes, W.6.1.

My Declarations (page 92)

Writing: Text Types and Purposes, W.6.2.

It’s Newsworthy (page 143); Organizing
Thinking for Expository Writing (page
150); Researching from A to D (page 153)

Writing: Text Types and Purposes, W.6.3.

Playing with Sentence Patterns (page
103); Double Trouble with Compound
Elements (page 107); Reeling In and
Wrapping Up (page 140); It’s All About
Me! (page 147); Shifting Ideas with
Transition Signals (page 177)

Writing: Production and Distribution of
Writing, W.6.4.

All lessons in Ideas (pages 77–98); All
lessons in Sentence Fluency (pages
103–122); All lessons in Organization
(pages 127–157); All lessons in Word
Choice (pages 169–195); All lessons in
Voice (pages 201–213); All lessons in
Conventions (pages 219–244)

Writing: Production and Distribution of
Writing, W.6.5.

All lessons in Ideas (pages 77–98); All
lessons in Sentence Fluency (pages
103–122); All lessons in Organization
(pages 127–157); All lessons in Word
Choice (pages 169–195); All lessons in
Voice (pages 201–213); All lessons in
Conventions (pages 219–244)

Writing: Research to Build and Present
Knowledge, W.6.7.

Researching from A to D (page 153)

Writing: Research to Build and Present
Knowledge, W.6.8.

Researching from A to D (page 153)

Writing: Research to Build and Present
Knowledge, W.6.9.

Researching from A to D (page 153); I
Know How You Feel (page 201); Voice
Reflections (page 204); If I Were A…
(page 210)

Writing: Range of Writing, W.6.10.

All lessons

Speaking and Listening: Comprehension
and Collaboration, SL.6.1.

All lessons

Speaking and Listening: Presentation of
Knowledge and Ideas, SL.6.6.

All lessons

Language: Conventions of Standard
English, L.6.1.

Sentence Stretch and Scramble (page 113);
Presenting SOP Pronouns (page 234)

Language: Conventions of Standard
English, L.6.2.

SOS! Semicolons Offer Style (page 116);
Commonly Misspelled Words (page 219);
Punctuation Partners (page 224); The
Sensational Six (page 227); Boot Camp
Caps Chant (page 231); The CUPS
Challenge (page 237); Time to Edit! (page
244)

Language: Knowledge of Language, L6.3.

All lessons

Language: Vocabulary Acquisition and
Use, L.6.4.

Exploring Etymology (page 195); What’s
the Difference? (page 241)

Language: Vocabulary Acquisition and
Use, L.6.5.

Simple to Sophisticated Synonyms (page
169); Shifting Ideas with Transition
Signals (page 177); Just a Figure of
Speech (page 185); The Power of
Connotation (page 190)

Language: Vocabulary Acquisition and
Use, L.6.6.

All lessons
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Managing Writer’s Workshop
Writer’s Workshop begins on the first day of school and is taught every day
thereafter. Establishing routines is critical to developing a successful, productive
writing time. Therefore, Managing Writer’s Workshop lessons should be focused on
early in the year and revisited when necessary. The mini-lessons require time and
repetition to develop automaticity during Writer’s Workshop. A wide range of topics
can be addressed during these mini-lessons. Repeat mini-lessons as needed,
especially on the topics of guidelines for Writer’s Workshop and having students
share their writing with partners. These two particular lessons will be crucial to
having Writer’s Workshop run smoothly and successfully for the rest of the year.
Ensure students are responding to those lessons in the ways you want them to, or
spend additional time teaching and modeling. Observe your class to find the needs
of your particular students. Lessons in this section include:
• Lesson 1: Components of Writer’s Workshop (page 35)
• Lesson 2: Our Group Meeting (page 38)
• Lesson 3: The Writing Folder (page 41)
• Lesson 4: The Writer’s Notebook (page 50)
• Lesson 5: Organizing the Writer’s Notebook (page 52)
• Lesson 6: Sharing (page 58)
• Lesson 7: Turn and Talk (page 62)
• Lesson 8: Guidelines for Writer’s Workshop (page 65)
• Lesson 9: Teacher and Peer Conferences (page 68)
• Lesson 10: The Five-Step Writing Process (page 71)

Lesson 1

Managing Writer’s Workshop

Components of Writer’s Workshop
Standard
Understands the structure of Writer’s Workshop

Materials
• Model writing folder
• Model Writer’s Notebook
• Components of Writer’s Workshop Anchor Chart (page 37;
writersworkshop.pdf)

Mentor Texts
• A Writer’s Notebook by Ralph Fletcher
• Amelia’s Notebook by Marissa Moss
• See Mentor Text List in Appendix C for other suggestions.

Procedures
Note: Create a model writing folder and Writer’s Notebook to share with students. After
students create their own notebooks (Managing Writer’s Workshop Lesson 4), review the
Components of Writer’s Workshop and have students add the notebook entry to the
Organization section of their Writer’s Notebook.

Think About Writing
1. Introduce the concept of Writer’s Workshop to students. For example, “During this
time, we will explore and practice becoming writers. We will meet together, practice
writing, and share our writing with each other. This time will be called Writer’s
Workshop. We will follow procedures so everyone knows what is expected at each
point during our Writer’s Workshop time.”
2. Read quotes from the mentor texts by Ralph Fletcher and Marissa Moss, if desired.

Teach
3. Tell students, “Today I will show you the schedule we will use during Writer’s
Workshop so you can use your writing time wisely.”

4. Explain that there will always be three components to the writing schedule.
• “We will have a daily group meeting where we pull together as a community of
writers to get information. This is called a mini-lesson.”
• “You will have time to write quietly about an idea or an experience in your life.
While you write, I will meet with you to talk about your writing projects.”
• “We will come back together to share our thoughts, ideas, successes, or concerns.”
5. Tell students that they will have a short homework assignment each night that
requires them to think about writing, talk to their families about writing, or make
observations.

Engage
6. Display the Components of Writer’s Workshop Anchor Chart (page 37). Review the
three components of Writer’s Workshop by naming each part: mini-lesson, student
writing time, and sharing. Then have students repeat each part in turn.

Apply
7. Remind students that the three components of Writer’s Workshop will help them
become accomplished writers. Practice making transitions by moving students to
where they will be located for each component of Writer’s Workshop. For example,
students may be sitting in a circle during the mini-lesson, at their desks for writing, or
meeting with a partner, triad, or quad for sharing.
8. Tell students that today will be a free-write day where the writing topic is their
choice; however, they must be writing for the entire time.

Write/Conference
9. Provide time for students to write. Do not conference today. Practice moving students
through the schedule to help them internalize your management system. Then,
practice sustained writing time.

Spotlight Strategy
10. Spotlight students who know exactly how to move to each designated area without
the loss of one moment of writing time. A suggestion is to use a small flashlight,
which can be shined on students to spotlight them. Remember to provide lots of
praise during these introductory days of Writer’s Workshop.

Share
11. Ask students to meet with partners to name and explain the focus of the three
components of Writer’s Workshop. Provide approximately two minutes for students
to share. Choose one or two students who clearly understood the idea and have them
share with the whole group.

Homework
Ask students to write the three components of Writer’s Workshop on a
sheet of paper and share it with their parents.

Components of Writer’s Workshop Anchor
Chart
Writer’s Workshop
Easy as 1-2-3
Mini-Lesson

1
2
3

We will learn the writing process and study the writing of other
authors.
Writing Time
We will practice new ideas, tools, and strategies in our writing.
Sharing
We will talk about our writing with our peers.
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