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Introduction

What	Is	Differentiation?
Over	 the	past	 few	years,	 classrooms	have	evolved	 into	diverse	pools	of	 learners.	Gifted
students,	 English	 language	 learners,	 special	 needs	 students,	 high	 achievers,
underachievers,	 and	 average	 students	 all	 come	 together	 to	 learn	 from	 one	 teacher.	 The
teacher	is	expected	to	meet	their	diverse	needs	in	one	classroom.	It	brings	back	memories
of	 the	 one-room	 schoolhouse	 during	 early	American	 history.	Not	 too	 long	 ago,	 lessons
were	designed	to	be	one	size	fits	all.	It	was	thought	that	students	in	the	same	grade	level
learned	 in	 similar	 ways.	 Today,	 we	 know	 that	 viewpoint	 to	 be	 faulty.	 Students	 have
differing	 learning	styles,	come	from	different	cultures,	experience	a	variety	of	emotions,
and	 have	 varied	 interests.	 For	 each	 subject,	 they	 also	 differ	 in	 academic	 readiness.	 At
times,	the	challenges	teachers	face	can	be	overwhelming	as	they	struggle	to	figure	out	how
to	create	learning	environments	that	address	the	differences	they	find	in	their	students.

What	is	differentiation?	Simply	put,	differentiation	is	“a	teacher	attending	to	the	learning
needs	 of	 a	 particular	 student	 or	 small	 group	 of	 students,	 rather	 than	 teaching	 a	 class	 as
though	 all	 individuals	 in	 it	 were	 basically	 alike”	 (Tomlinson	 and	 Allan	 2000).
Differentiation	can	be	carried	out	by	any	teacher	who	keeps	the	learners	at	the	forefront	of
his	 or	 her	 instruction.	 The	 effective	 teacher	 asks,	 “What	 am	 I	 going	 to	 do	 to	 shape
instruction	 to	meet	 the	needs	of	all	my	 learners?”	One	method	or	methodology	will	not
reach	all	students.

Differentiation	 encompasses	what	 is	 taught,	 how	 it	 is	 taught,	 and	 the	 products	 students
create	to	show	what	they	have	learned.	When	differentiating	curriculum,	teachers	become
the	 organizers	 of	 learning	 opportunities	 within	 the	 classroom	 environment.	 These
categories	are	often	referred	to	as	content,	process,	and	product.

• Content:	Differentiating	 the	content	means	 to	put	more	depth	 into	 the	curriculum
through	organizing	the	curriculum	concepts	and	structure	of	knowledge.

• Process:	 Differentiating	 the	 process	 requires	 the	 use	 of	 varied	 instructional
techniques	and	materials	to	enhance	the	learning	of	students.

• Product:	 When	 products	 are	 differentiated,	 cognitive	 development	 and	 students’
abilities	to	express	themselves	improve.

Teachers	 should	 differentiate	 content,	 process,	 and	 product	 according	 to	 students’
characteristics.	 These	 characteristics	 include	 students’	 readiness,	 learning	 styles,	 and
interests.

• Readiness:	If	a	learning	experience	aligns	closely	with	students’	previous	skills	and
understanding	of	a	topic,	they	will	learn	better.

• Learning	 styles:	 Teachers	 should	 create	 assignments	 that	 allow	 students	 to
complete	work	according	to	their	personal	preferences	and	styles.

• Interests:	 If	 a	 topic	 sparks	 excitement	 in	 the	 learners,	 then	 students	will	 become
involved	in	learning	and	better	remember	what	is	taught.



	

How	to	Differentiate	Using
This	Product

The	 leveled	 texts	 in	 this	series	help	 teachers	differentiate	social	 studies	content	 for	 their
students.	 Each	 book	 has	 15	 topics,	 and	 each	 topic	 has	 a	 text	 written	 at	 four	 different
reading	levels.	(See	page	18	for	more	information.)	These	texts	are	written	at	a	variety	of
reading	levels,	but	all	the	levels	remain	strong	in	presenting	the	social	studies	content	and
vocabulary.	Teachers	can	 focus	on	 the	 same	content	 standard	or	objective	 for	 the	whole
class,	but	individual	students	can	access	the	content	at	their	instructional	levels	rather	than
at	their	frustration	levels.

Determining	your	students’	instructional	reading	levels	is	the	first	step	in	the	process.	It	is
important	to	assess	their	reading	abilities	often	so	they	do	not	get	tracked	into	one	level.
Below	 are	 suggested	 ways	 to	 use	 this	 resource,	 as	 well	 as	 other	 resources	 in	 your
classroom,	to	determine	students’	reading	levels.

• Running	records:	While	 your	 class	 is	 doing	 independent	work,	 pull	 your	 below-
grade-level	 students	 aside,	 one	 at	 a	 time.	 Individually	 have	 them	 read	 aloud	 the
lowest	 level	of	 a	 text	 (the	 star	 level)	 as	you	 record	any	errors	 they	make	on	your
own	 copy	 of	 the	 text.	 If	 students	 read	 accurately,	 fluently,	 and	 comprehend	 the
material,	 move	 them	 up	 to	 the	 next	 level	 and	 repeat	 the	 process.	 Following	 the
reading,	ask	comprehension	questions	to	assess	their	understanding	of	the	material.
Assess	 their	accuracy	and	fluency,	mark	 the	words	 they	say	 incorrectly,	and	 listen
for	fluent	reading.	Use	your	judgment	to	determine	whether	students	seem	frustrated
as	they	read.	As	a	general	guideline,	students	reading	below	90%	accuracy	are	likely
to	 feel	 frustrated	 as	 they	 read.	 There	 are	 also	 a	 variety	 of	 published	 reading
assessment	tools	that	can	be	used	to	assess	students’	reading	levels	with	the	running
record	format.

• Refer	to	other	resources:	Another	way	to	determine	instructional	reading	levels	is
to	 check	 your	 students’	 Individualized	 Education	 Plans	 (IEPs),	 ask	 the	 school’s
resource	teachers,	or	review	test	scores.	All	of	these	resources	should	be	able	to	give
you	 the	 additional	 information	 you	 need	 to	 determine	 at	 which	 reading	 level	 to
begin	your	students.

Teachers	can	also	use	the	texts	in	this	series	to	scaffold	the	content	for	their	students.	At
the	beginning	of	the	year,	students	at	the	lowest	reading	levels	may	need	focused	teacher
guidance.	As	the	year	progresses,	teachers	can	begin	giving	students	multiple	levels	of	the
same	 text	 to	 allow	 them	 to	 work	 independently	 to	 improve	 their	 comprehension.	 This
means	each	student	would	have	a	copy	of	the	text	at	his	or	her	independent	reading	level
and	instructional	reading	level.	As	students	read	the	instructional-level	texts,	they	can	use
the	lower	texts	to	better	understand	the	difficult	vocabulary.	By	scaffolding	the	content	in
this	way,	teachers	can	support	students	as	they	move	up	through	the	reading	levels.	This
will	encourage	students	to	work	with	texts	that	are	closer	to	the	grade	level	at	which	they
will	be	tested.



	

General	Information	About	the	Student
Populations

Below-Grade-Level	Students
By	Dennis	Benjamin
Gone	 are	 the	 days	 of	 a	 separate	 special	 education	 curriculum.	 Federal	 government
regulations	 require	 that	 special	 needs	 students	 have	 access	 to	 the	 general	 education
curriculum.	 For	 the	 vast	 majority	 of	 special	 needs	 students	 today,	 their	 IEPs	 contain
current-	and	targeted-performance	levels	but	few	short-term	content	objectives.	In	other
words,	 the	 special	 needs	 students	 are	 required	 to	 learn	 the	 same	content	 objectives	 as
their	on-grade-level	peers.

Be	well	aware	of	the	accommodations	and	modifications	written	in	students’	IEPs.	Use
them	 in	 your	 teaching	 and	 assessment	 so	 they	 become	 routine.	 If	 you	 hold	 high
expectations	of	success	for	all	of	your	students,	their	efforts	and	performances	will	rise
as	well.	Remember	 the	 root	word	of	disability	 is	 ability.	Go	 to	 the	 root	of	 the	 special
needs	learner	and	apply	good	teaching.	The	results	will	astound	and	please	both	of	you.

English	Language	Learners
By	Marcela	von	Vacano
Many	 school	 districts	 have	 chosen	 the	 inclusion	model	 to	 integrate	 English	 language
learners	 into	 mainstream	 classrooms.	 This	 model	 has	 its	 benefits	 as	 well	 as	 its
drawbacks.	One	benefit	is	that	English	language	learners	may	be	able	to	learn	from	their
peers	by	hearing	and	using	English	more	frequently.	One	drawback	is	that	these	second-
language	 learners	 cannot	 understand	 academic	 language	 and	 concepts	without	 special
instruction.	 They	 need	 sheltered	 instruction	 to	 take	 the	 first	 steps	 toward	 mastering
English.	 In	 an	 inclusion	 classroom,	 the	 teacher	 may	 not	 have	 the	 time	 or	 necessary
training	to	provide	specialized	instruction	for	these	learners.

Acquiring	 a	 second	 language	 is	 a	 lengthy	 process	 that	 integrates	 listening,	 speaking,
reading,	and	writing.	Students	who	are	newcomers	to	the	English	language	are	not	able
to	 process	 information	 until	 they	 have	 mastered	 a	 certain	 number	 of	 structures	 and
vocabulary	words.	Students	may	 learn	 social	 language	 in	 one	or	 two	years.	However,
academic	language	takes	up	to	eight	years	for	most	students.

Teaching	 academic	 language	 requires	 good	 planning	 and	 effective	 implementation.
Pacing,	or	the	rate	at	which	information	is	presented,	is	another	important	component	in
this	process.	English	 language	 learners	need	 to	hear	 the	 same	word	 in	context	 several
times,	 and	 they	 need	 to	 practice	 structures	 to	 internalize	 the	 words.	 Reviewing	 and
summarizing	what	was	taught	are	absolutely	necessary	for	English	language	learners.

Oral	 language	 proficiency	 is	 the	 first	 step	 in	 the	 language	 learning	 process.	 Oral



language	is	defined	as	speaking	and	listening	skills.	English	language	learners	are	able
to	attain	word	level	skills	(decoding,	word	recognition,	and	spelling)	regardless	of	their
oral	 language	 proficiency.	 However,	 an	 English	 language	 learner’s	 ability	 to
comprehend	text	and	to	develop	writing	skills	is	dependent	on	his	or	her	oral	language
proficiency.	 Therefore,	 “vocabulary	 knowledge,	 listening	 comprehension,	 syntactic
skills	and	the	ability	to	handle	meta-linguistic	aspects	of	language,	such	as	being	able	to
provide	the	definitions	of	words,	are	linked	to	English	reading	and	writing	proficiency”
(August	and	Shanahan	2006).	First	 language	oral	proficiency	has	a	positive	 impact	on
developmental	patterns	in	second	language	speech	discrimination	and	production,	intra-
word	segmentation,	and	vocabulary.

On-Grade-Level	Students
By	Wendy	Conklin
Often,	 on-grade-level	 students	 get	 overlooked	 when	 planning	 curriculum.	 More
emphasis	 is	 usually	 placed	 on	 those	who	 struggle	 and,	 at	 times,	 on	 those	who	 excel.
Teachers	spend	time	teaching	basic	skills	and	even	go	below	grade	level	to	ensure	that
all	students	are	up	to	speed.	While	this	is	a	noble	thing	and	is	necessary	at	times,	in	the
midst	of	it	all,	the	on-grade-level	students	can	get	lost	in	the	shuffle.	We	must	not	forget
that	 differentiated	 strategies	 are	 good	 for	 the	 on-grade-level	 students,	 too.	 Providing
activities	 that	 are	 too	 challenging	 can	 frustrate	 these	 students,	 and	 on	 the	 other	 hand,
assignments	 that	 are	 too	 easy	 can	 be	 boring	 and	 a	 waste	 of	 their	 time.	 The	 key	 to
reaching	 this	 population	 successfully	 is	 to	 find	 just	 the	 right	 level	 of	 activities	 and
questions	while	keeping	a	keen	eye	on	their	diverse	learning	styles.

There	 are	 many	 ways	 to	 differentiate	 for	 this	 population.	 Strategies	 can	 include
designing	 activities	 based	 on	 the	Multiple	 Intelligence	Theory.	Current	 brain	 research
points	 to	 the	 success	 of	 active	 learning	 strategies.	 These	 strategies	 provoke	 strong
positive	emotions	and	use	movement	during	the	learning	process	to	help	these	students
learn	 more	 effectively.	 On-grade-level	 students	 also	 benefit	 from	 direct	 teaching	 of
higher-level	 thinking	 skills.	Keep	 the	 activities	 open-ended	 so	 that	 these	 students	 can
surprise	 you	 with	 all	 they	 know.	 The	 strategies	 described	 on	 pages	 9–17	 were
specifically	chosen	because	 they	are	very	effective	for	meeting	 the	needs	of	on-grade-
level	students	as	well	as	special	populations.

Above-Grade-Level	Students
By	Wendy	Conklin
In	recent	years,	many	state	and	school	district	budgets	have	cut	funding	that	has	in	the
past	provided	 resources	 for	 their	gifted	and	 talented	programs.	The	push	and	 focus	of
schools	nationwide	 is	proficiency.	 It	 is	 important	 that	 students	have	 the	basic	 skills	 to
read	fluently,	solve	math	problems,	and	grasp	science	concepts.	As	a	result,	funding	has
been	redistributed	in	hopes	of	improving	test	scores	on	state	and	national	standardized
tests.	In	many	cases,	the	attention	has	focused	only	on	improving	low	test	scores	to	the
detriment	of	the	gifted	students	who	need	to	be	challenged.

Differentiating	through	the	products	you	require	from	your	students	 is	a	very	effective



and	fairly	easy	way	to	meet	the	needs	of	gifted	students.	Actually,	this	simple	change	to
your	 assignments	 will	 benefit	 all	 levels	 of	 students	 in	 your	 classroom.	 While	 some
students	 are	 strong	 verbally,	 others	 express	 themselves	 better	 through	 nonlinguistic
representation.	 After	 reading	 the	 texts	 in	 this	 book,	 students	 can	 express	 their
comprehension	through	different	means,	such	as	drawings,	plays,	songs,	skits,	or	videos.
It	is	important	to	identify	and	address	different	learning	styles.	By	assigning	more	open-
ended	assignments,	you	allow	for	more	creativity	and	diversity	in	your	classroom.	These
differentiated	 products	 can	 easily	 be	 aligned	 with	 content	 standards.	 To	 assess	 these
standards,	use	differentiated	rubrics.

All	students	should	be	learning,	growing,	and	expanding	their	knowledge	in	school.	This
includes	 gifted	 students,	 too.	 But	 they	 will	 not	 grow	 and	 learn	 unless	 someone
challenges	them	with	appropriate	curriculum.	Doing	this	can	be	overwhelming	at	times,
even	for	 the	experienced	 teacher.	However,	 there	are	some	strategies	 that	 teachers	can
use	 to	 challenge	 the	gifted	population.	These	 strategies	 include	open-ended	questions,
student-directed	 learning,	 and	 using	 tiered	 assignments.	 (See	 pages	 16–17	 for	 more
information	about	each	of	these	strategies.)



	

Strategies	for	Using	the	Leveled	Texts
Below-Grade-Level	Students
By	Dennis	Benjamin

KWL	Chart
Too	often,	below-grade-level	students	fall	prey	to	low	expectations.	In	some	classrooms,
below-grade-level	students	even	buy	into	this	negative	mentality.	They	begin	to	reply	“I
don’t	know”	when	they	are	asked	any	question.	The	KWL	strategy	empowers	students
to	 take	back	ownership	over	 their	 learning.	This	 strategy	 can	be	used	 as	 a	 prereading
strategy	with	 the	 texts	 in	 this	 book.	K	 stands	 for	What	 I	Know.	 This	 first	 part	 of	 the
process	allows	students	to	access	prior	knowledge	and	begin	to	make	connections	to	the
new	 learning	 about	 to	 take	 place.	 For	 example,	 when	 asked	 what	 they	Know	 about
American	 historical	 figures,	 students	 will	 reply	 with	 responses	 about	 George
Washington,	Abraham	Lincoln,	and	Martin	Luther	King	Jr.

The	 astute	 teacher	 praises	 the	 special	 needs	 students	 for	 how	much	 they	 know	 about
American	historical	figures	and	challenges	them	with	the	What	Do	You	Want	to	Know?
column.	 Encourage	 students	 to	 create	 meaningful	 questions	 that	 cannot	 be	 answered
with	 simply	 yes	 or	 no.	 Initially	 the	 teacher	 may	 model	 the	 questions,	 but	 ultimately
students	need	 to	generate	 their	own	questions,	 such	as	Why	were	 they	 important?	and
What	made	 them	successful?	Now,	students	have	set	a	purpose	for	 reading	nonfiction.
The	 reading	 is	 no	 longer	 about	 what	 the	 teacher	 wants	 or	 expects.	 Inquisitive	minds
have	been	opened	to	discover	what	the	texts	have	to	offer.

The	L	 is	 for	What	 I	Learned.	After	 reading,	 students	 should	 get	 back	 into	 groups	 to
complete	 this	 third	 column.	 Students	 should	 then	 record	 the	 answers	 to	 the	 questions
they	wrote	and	any	important	concepts	they	learned	from	the	text.	Some	students	may
benefit	 from	 identifying	 the	 source	 of	 information	 by	 writing	 such	 terms	 as	 text,
classroom	talk,	or	homework	after	each	entry.	That	way,	they	can	remember	from	where
their	answers	came.	Take	the	time	to	correct	any	misconceptions.

Once	completed,	 it	 is	 important	 for	 the	 teacher	 to	validate	 students’	 responses	as	 they
review	 the	KWL	 chart.	 Praise	 students	 for	 all	 the	 effort	 they	 put	 into	 the	 chart	 and
highlight	that	they,	as	the	learners,	were	responsible	for	its	completeness	and	accuracy.
This	 final	 step	 is	 important	 to	 help	 empower	 your	 below-grade-level	 students	 and
encourage	them	to	care	more	about	their	own	learning.

Vocabulary	Scavenger	Hunt
Another	 prereading	 strategy	 is	 a	Vocabulary	Scavenger	Hunt.	 Students	 preview	 the	 text
and	highlight	unknown	words.	Students	then	write	the	words	on	specially	divided	pages.
The	 pages	 are	 divided	 into	 quarters	 with	 the	 following	 headings:	Definition,	 Sentence,
Examples,	 and	Nonexamples,	 with	 a	 space	 for	 the	 unknown	word	 at	 the	 top.	A	 section
called	Picture	is	put	over	the	middle	of	the	chart.



This	 encounter	with	 new	 vocabulary	 enables	 students	 to	 use	 it	 properly.	 The	 definition
identifies	the	word’s	meaning	in	student-friendly	language.	The	sentence	should	be	written
so	that	the	word	is	used	in	context.	This	helps	students	make	connections	with	background
knowledge.	 Illustrating	 the	sentence	gives	a	visual	clue.	Examples	help	students	prepare
for	factual	questions	from	the	teacher	or	on	standardized	assessments.	Nonexamples	help
students	prepare	for	not	and	except	for	test	questions,	such	as	“All	of	these	are	documents
except	for…”	and	“Which	of	these	is	not	a	document?”	Any	information	the	student	was
unable	to	record	before	reading	can	be	added	after	reading	the	text.

Graphic	Organizers	to	Find	Similarities	and	Differences
Setting	a	purpose	for	reading	content	focuses	the	learner.	One	purpose	for	reading	can	be
to	 identify	 similarities	 and	 differences.	 This	 is	 a	 skill	 that	 must	 be	 directly	 taught,
modeled,	and	applied.	The	authors	of	Classroom	Instruction	That	Works:	Research-Based
Strategies	 for	 Increasing	 Student	 Achievement	 state	 that	 identifying	 similarities	 and
differences	 “might	 be	 considered	 the	 core	 of	 all	 learning”	 (Marzano,	 Pickering,	 and
Pollock	2001,	14).	Higher-level	tasks	include	comparing	and	classifying	information	and
using	 metaphors	 and	 analogies.	 One	 way	 to	 scaffold	 these	 skills	 is	 through	 the	 use	 of
graphic	organizers,	which	help	 students	 focus	on	 the	 essential	 information	 and	organize
their	thoughts.

Example	Classifying	Graphic	Organizer



The	 Riddles	 Graphic	 Organizer	 allows	 students	 to	 compare	 and	 contrast	 the	 historical
figures	 using	 riddles.	 Students	 first	 complete	 a	 chart	 you’ve	 designed.	 Then,	 using	 that
chart,	 they	 can	 write	 summary	 sentences.	 They	 do	 this	 by	 using	 the	 riddle	 clues	 and
reading	 across	 the	 chart.	 Students	 can	 also	 read	 down	 the	 chart	 and	 write	 summary
sentences.	With	 the	 chart	 below,	 students	 could	 write	 the	 following	 sentences:	George
Washington	Carver	and	César	Chávez	improved	the	lives	of	American	farmers.	Alexander
Graham	Bell	and	George	Washington	Carver	are	both	inventors.

Example	Riddles	Graphic	Organizer

Framed	Outline
This	is	an	underused	technique	that	bears	great	results.	Many	below-grade-level	students
have	problems	with	reading	comprehension.	They	need	a	framework	to	help	them	attack
the	 text	 and	 gain	 confidence	 in	 comprehending	 the	 material.	 Once	 students	 gain
confidence	 and	 learn	 how	 to	 locate	 factual	 information,	 the	 teacher	 can	 phase	 out	 this
technique.

There	 are	 two	 steps	 to	 successfully	 using	 this	 technique.	 First,	 the	 teacher	writes	 cloze
sentences.	Second,	the	students	complete	the	cloze	activity	and	write	summary	sentences.

Example	Framed	Outline
Martin	Luther	King	Jr.	was	a	________	in	Montgomery,	Alabama.	When	the	police
arrested	 Rosa	 Parks	 for	 refusing	 to	 give	 up	 her	 seat	 on	 a	 bus,	 Martin	 asked	 all
African	 Americans	 to	 ________	 the	 public	 buses.	 This	 worked,	 but	 more	 things
needed	to	be	changed.	Martin	wanted	________	for	African	Americans.	So	Martin
led	 a	 march	 that	 helped	 to	 make	 ________	 the	 law.	 After	 this,	 Martin	 gave	 his
famous	________	speech.	He	wanted	everyone	to	have	the	same	________.

Summary	sentences:	Martin	Luther	King	Jr.	worked	for	freedom	and	equality.	He



led	marches	and	boycotts,	which	led	to	the	Civil	Rights	Act.

Modeling	Written	Responses
A	 frequent	 criticism	 heard	 by	 educators	 is	 that	 below-grade-level	 students	 write	 poor
responses	 to	 content-area	 questions.	 This	 problem	 can	 be	 remedied	 if	 resources	 and
classroom	 teachers	 model	 what	 good	 answers	 look	 like.	 While	 this	 may	 seem	 like
common	sense,	few	teachers	take	the	time	to	do	this.	They	just	assume	all	children	know
how	to	respond	in	writing.

So,	this	is	a	technique	you	may	want	to	use	before	asking	your	students	to	respond	to	the
comprehension	 questions	 associated	with	 the	 leveled	 texts	 in	 this	 series.	 First,	 read	 the
question	 aloud.	Then,	write	 the	 question	 on	 an	 overhead	 and	 talk	 aloud	 about	 how	you
would	go	about	answering	the	question.	Next,	write	the	answer	using	a	complete	sentence
that	 accurately	 answers	 the	question.	Repeat	 the	procedure	 for	 several	 questions	 so	 that
students	make	the	connection	that	quality-written	responses	are	your	expectation.

As	a	warm-up	activity,	post	 a	variety	of	 responses	 to	a	 single	question.	Ask	 students	 to
identify	 the	strongest	 responses	and	 tell	why	 they	are	 strong.	Have	students	 identify	 the
weakest	answers	and	tell	why	they	are	weak.	Ask	for	volunteers	to	come	to	the	overhead
and	rewrite	the	weak	responses	so	that	they	are	strong.	By	doing	this	simple	process,	you
are	helping	students	evaluate	and	strengthen	their	own	written	responses.

English	Language	Learners
By	Marcela	von	Vacano
Effective	teaching	for	English	language	learners	requires	effective	planning.	In	order	to
achieve	 success,	 teachers	need	 to	understand	and	use	 a	 conceptual	 framework	 to	help
them	plan	lessons	and	units.	There	are	six	major	components	to	any	framework.	Each	is
described	in	more	detail	below.

1. Select	and	Define	Concepts	and	Language	Objectives—Before	having	students
read	 one	 of	 the	 texts	 in	 this	 book,	 the	 teacher	must	 first	 choose	 a	 social	 studies
concept	 and	 language	 objective	 (reading,	 writing,	 listening,	 or	 speaking)
appropriate	for	the	grade	level.	Then,	the	next	step	is	to	clearly	define	the	concept
to	be	taught.	This	requires	knowledge	of	 the	subject	matter,	alignment	with	 local
and	 state	 objectives,	 and	 careful	 formulation	 of	 a	 statement	 that	 defines	 the
concept.	This	concept	represents	the	overarching	idea.	The	social	studies	concept
should	 be	 written	 on	 a	 piece	 of	 paper	 and	 posted	 in	 a	 visible	 place	 in	 the
classroom.

By	the	definition	of	 the	concept,	post	a	set	of	key	language	objectives.	Based	on
the	content	and	language	objectives,	select	essential	vocabulary	from	the	text.	The
number	 of	 new	 words	 selected	 should	 be	 based	 on	 students’	 English	 language
levels.	Post	these	words	on	a	word	wall	that	may	be	arranged	alphabetically	or	by
themes.

2. Build	Background	Knowledge—Some	English	language	learners	may	have	a	lot
of	 knowledge	 in	 their	 native	 language,	 while	 others	 may	 have	 little	 or	 no



knowledge.	 The	 teacher	 will	 want	 to	 build	 the	 background	 knowledge	 of	 the
students	using	different	strategies	such	as	the	following:

Visuals—Use	 posters,	 photographs,	 postcards,	 newspapers,	 magazines,
drawings,	and	video	clips	of	the	topic	you	are	presenting.	The	texts	in	this	series
include	multiple	primary	sources	for	your	use.

Realia—Bring	 real-life	 objects	 to	 the	 classroom.	 If	 you	 are	 teaching	 about
colonial	times,	bring	in	items,	such	as	a	replica	of	a	hornbook,	a	bonnet,	or	a	tri-
corner	hat.

Vocabulary	 and	 Word	 Wall—Introduce	 key	 vocabulary	 in	 context.	 Create
families	of	words.	Have	students	draw	pictures	that	illustrate	the	words	and	write
sentences	about	 the	words.	Also	be	sure	you	have	posted	 the	words	on	a	word
wall	in	your	classroom.

Desk	 Dictionaries—Have	 students	 create	 their	 own	 desk	 dictionaries	 using
index	 cards.	 On	 one	 side,	 they	 should	 draw	 a	 picture	 of	 the	 word.	 On	 the
opposite	side,	they	should	write	the	word	in	their	own	language	and	in	English.

3. Teach	 Concepts	 and	 Language	 Objectives—The	 teacher	 must	 present	 content
and	language	objectives	clearly.	He	or	she	must	engage	students	using	a	hook	and
must	 pace	 the	 delivery	 of	 instruction,	 taking	 into	 consideration	 the	 students’
English	 language	 levels.	 The	 concept	 or	 concepts	 to	 be	 taught	 must	 be	 stated
clearly.	Use	 the	first	 languages	of	 the	students	whenever	possible	or	assign	other
students	who	speak	the	same	languages	to	mentor	and	to	work	cooperatively	with
the	English	language	learners.

Lev	Semyonovich	Vygotsky	(1978),	a	Russian	psychologist,	wrote	about	the	Zone
of	Proximal	Development	(ZPD).	This	theory	states	that	good	instruction	must	fill
the	 gap	 that	 exists	 between	 the	 present	 knowledge	 of	 a	 child	 and	 the	 child’s
potential.	 Scaffolding	 instruction	 is	 an	 important	 component	when	 planning	 and
teaching	 lessons.	 English	 language	 learners	 cannot	 jump	 stages	 of	 language	 and
content	development.	You	must	determine	where	 the	 students	are	 in	 the	 learning
process	and	teach	to	the	next	level,	using	several	small	steps	to	get	to	the	desired
outcome.	With	the	leveled	texts	in	this	series	and	periodic	assessment	of	students’
language	levels,	teachers	can	support	students	as	they	climb	the	academic	ladder.

4. Practice	Concepts	and	Language	Objectives—English	language	learners	need	to
practice	what	 they	 learn	with	 engaging	 activities.	Most	 people	 retain	 knowledge
best	 after	 applying	what	 they	 learn	 to	 their	 own	 lives.	This	 is	 definitely	 true	 for
English	language	learners.	Students	can	apply	content	and	language	knowledge	by
creating	 projects,	 stories,	 skits,	 poems,	 or	 artifacts	 that	 show	what	 they	 learned.
Some	 activities	 should	 be	 geared	 to	 the	 right	 side	 of	 the	 brain	 like	 those	 listed
above.	For	students	who	are	left-brain	dominant,	activities	such	as	defining	words
and	 concepts,	 using	 graphic	 organizers,	 and	 explaining	 procedures	 should	 be
developed.	 The	 following	 teaching	 strategies	 are	 effective	 in	 helping	 students
practice	both	language	and	content:

Simulations—Students	 recreate	history	by	becoming	a	part	of	 it.	They	have	 to
make	 decisions	 as	 if	 they	 lived	 in	 historical	 times.	 For	 example,	 students	 can



pretend	that	they	are	writing	the	Bill	of	Rights.	They	have	to	figure	out	what	they
would	 include	 in	 the	 document.	 First,	 they	 need	 to	 brainstorm	 ideas,	 and	 then
they	can	write	down	their	ideas	on	index	cards	and	place	them	in	a	bag.	Lastly,
draw	ten	index	cards	from	the	bag	and	create	a	class	Bill	of	Rights	using	student
ideas.

Literature	 response—Read	 a	 text	 from	 this	 book.	 Have	 students	 choose	 two
people	described	or	introduced	in	the	text.	Ask	students	to	create	a	conversation
the	 people	 might	 have.	 Or,	 you	 can	 have	 students	 write	 journal	 entries	 about
events	in	the	daily	lives	of	the	historic	people.

Have	 a	 short	 debate—Make	 a	 controversial	 statement,	 such	 as	 Slavery	 was
necessary	in	the	South.	After	reading	a	 text	 in	 this	book	that	addresses	slavery,
have	students	 think	about	 the	question	and	 take	a	position.	As	students	present
their	ideas,	one	student	can	act	as	a	moderator.

Interview—Students	may	 interview	 a	member	 of	 the	 family	 or	 a	 neighbor	 in
order	 to	 obtain	 information	 regarding	 a	 topic	 from	 the	 texts	 in	 this	 book.	 For
example:	How	is	your	life	similar	to	the	lives	of	famous	Americans	like	Eleanor
Roosevelt?

5. Evaluation	 and	Alternative	Assessments—We	 know	 that	 evaluation	 is	 used	 to
inform	instruction.	Students	must	have	the	opportunity	to	show	their	understanding
of	concepts	in	different	ways	and	not	only	through	standard	assessments.	Use	both
formative	 and	 summative	 assessments	 to	 ensure	 that	you	are	 effectively	meeting
your	 content	 and	 language	 objectives.	 Formative	 assessment	 is	 used	 to	 plan
effective	lessons	for	a	particular	group	of	students.	Summative	assessment	is	used
to	find	out	how	much	the	students	have	learned.	Other	authentic	assessments	that
show	 day-to-day	 progress	 include	 text	 retelling,	 teacher	 rating	 scales,	 students’
selfevaluations,	 cloze	 testing,	 holistic	 scoring	 of	 writing	 samples,	 performance
assessments,	and	portfolios.	Periodically	assessing	student	 learning	will	help	you
ensure	that	students	continue	to	receive	the	correct	levels	of	texts.

6. School-Home	 Connection—The	 school-home	 connection	 is	 an	 important
component	 in	 the	 learning	process	 for	English	 language	 learners.	Parents	are	 the
first	teachers,	and	they	establish	expectations	for	their	children.	These	expectations
help	 shape	 the	 behavior	 of	 their	 children.	 By	 asking	 parents	 to	 be	 active
participants	in	the	education	of	their	children,	students	get	a	double	dose	of	support
and	encouragement.	As	a	result,	families	become	partners	in	the	education	of	their
children	and	chances	for	success	in	your	classroom	increase.

You	can	send	home	copies	of	the	texts	in	this	series	for	parents	to	read	with	their
children.	 You	 can	 even	 send	 multiple	 levels	 to	 meet	 the	 needs	 of	 your	 second
language	parents	as	well	as	your	students.	In	this	way,	you	are	sharing	your	social
studies	content	standards	with	your	whole	second	language	community.

Above-Grade-Level	Students
By	Wendy	Conklin



Open-Ended	Questions	and	Activities
Teachers	need	to	be	aware	of	activities	that	provide	a	ceiling	that	 is	 too	low	for	gifted
students.	 When	 given	 such	 activities,	 gifted	 students	 become	 bored.	 We	 know	 these
students	 can	 do	 more,	 but	 how	 much	 more?	 Offering	 open-ended	 questions	 and
activities	will	 give	high-ability	 students	 the	opportunities	 to	perform	at	 or	 above	 their
ability	levels.	For	example,	ask	students	to	evaluate	major	events	described	in	the	texts,
such	as	Do	you	think	Daniel	Boone	did	the	right	thing	by	fighting	the	Native	Americans?
or	What	 do	 you	 consider	 Benjamin	 Franklin’s	 greatest	 achievement?	 These	 questions
require	students	to	form	opinions,	think	deeply	about	the	issues,	and	form	pro	and	con
statements	in	their	minds.	To	questions	like	this,	there	really	is	not	one	right	answer.

The	generic,	open-ended	question	stems	listed	below	can	be	adapted	to	any	topic.	There
is	 one	 leveled	 comprehension	question	 for	 each	 text	 in	 this	 book.	The	question	 stems
below	can	be	used	to	develop	further	comprehension	questions	for	the	leveled	texts.

• In	what	ways	did	…

• How	might	you	have	done	this	differently	…

• What	if	…

• What	are	some	possible	explanations	for	…

• What	are	some	possible	explanations	for	…

• How	does	this	affect	…

• Explain	several	reasons	why	…

• What	problems	does	this	create	…

• Describe	the	ways	…

• What	is	the	best	…

• What	is	the	worst	…

• What	is	the	likelihood	…

• Predict	the	outcome	…

• Form	a	hypothesis	…

• What	are	three	ways	to	classify	…

• Support	your	reason	…

• Compare	this	to	modern	times	…

• Make	a	plan	for	…

• Propose	a	solution	…

• What	is	an	alternative	to	…

Student-Directed	Learning
Because	 they	 are	 academically	 advanced,	 gifted	 students	 are	 often	 the	 leaders	 in



classrooms.	They	are	more	self-sufficient	learners,	too.	As	a	result,	there	are	some	student-
directed	strategies	that	teachers	can	employ	successfully	with	these	students.	Remember	to
use	 the	 texts	 in	 this	book	as	 jumpstarts	 so	 that	 students	will	be	 interested	 in	 finding	out
more	 about	 the	 historical	 figure	 or	 document.	 Gifted	 students	 may	 enjoy	 any	 of	 the
following	activities:

• Writing	their	own	questions,	exchanging	their	questions	with	others,	and	grading	the
responses

• Reviewing	the	lesson	and	teaching	the	topic	to	another	group	of	students

• Reading	other	nonfiction	texts	about	the	historical	figure	or	document	to	further
expand	their	knowledge

• Writing	the	quizzes	and	tests	to	go	along	with	the	texts

• Creating	illustrated	time	lines	to	be	displayed	as	visuals	for	the	entire	class

• Putting	together	multimedia	presentations	using	primary	sources	from	the	time	period

• Leading	discussion	groups	about	the	texts	or	time	periods

• Researching	topics	from	the	texts	in	depth	and	writing	new	texts	on	these	topics

Tiered	Assignments
Teachers	 can	 differentiate	 lessons	 by	 using	 tiered	 assignments,	 or	 scaffolded	 lessons.
Tiered	assignments	are	parallel	tasks	designed	to	have	varied	levels	of	depth,	complexity,
and	abstractness.	All	students	work	toward	one	goal,	concept,	or	outcome,	but	the	lesson
is	tiered	to	allow	for	different	levels	of	readiness	and	performance.	As	students	work,	they
build	on	their	prior	knowledge	and	understanding.	Students	are	motivated	to	be	successful
according	to	their	own	readiness	and	learning	preferences.

Guidelines	for	writing	tiered	lessons	include	the	following:

1. Pick	the	skill,	concept,	or	generalization	that	needs	to	be	learned.

2. Think	 of	 an	 on-grade-level	 activity	 that	 teaches	 this	 skill,	 concept,	 or
generalization.

3. Assess	 the	students	using	classroom	discussions,	quizzes,	 tests,	or	 journal	entries
and	place	them	in	groups.

4. Take	 another	 look	 at	 the	 activity	 from	 Step	 2.	Modify	 this	 activity	 to	 meet	 the
needs	 of	 the	 below-grade-level	 and	 above-grade-level	 learners	 in	 the	 class.	Add
complexity	and	depth	for	the	above-grade-level	learners.	Add	vocabulary	support
and	concrete	examples	for	the	below-grade-level	students.



	

How	to	Use	This	Product
Components	of	the	Product

The	Levels
• There	are	15	texts	in	this	book.	Each	text	is	leveled	to	four	different	reading	levels.	The
images	and	fonts	used	for	each	level	within	a	text	look	similar.

• Around	each	page	number	is	a	shape.	These	shapes	indicate	the	reading	levels	of	each
piece	 so	 that	 you	 can	 make	 sure	 students	 are	 working	 with	 the	 correct	 texts.	 The
reading	 levels	 fall	 into	 the	 ranges	 indicated	 to	 the	 left.	 See	 the	 chart	 on	 page	 20	 for
specific	levels	of	each	text.



Leveling	Process
• The	texts	in	this	series	are	originally	authored.	A	reading	expert	went	through	the	texts
and	leveled	each	one	to	create	four	distinct	reading	levels.

• The	texts	were	then	leveled	one	final	time	to	ensure	the	editorial	changes	made	during
the	process	kept	them	within	the	ranges	described	to	the	left.

Primary	Sources
• Each	 level	of	 text	 includes	multiple	primary	sources.	These	documents,	photographs,
and	 illustrations	 add	 interest	 to	 the	 texts.	 The	 historical	 images	 also	 serve	 as	 visual
support	for	English	language	learners.	They	make	the	texts	more	context	rich	and	bring
the	texts	to	life.

Comprehension	Questions
• Each	 level	 of	 text	 includes	 one	 comprehension	 question.	 Like	 the	 texts,	 the
comprehension	 questions	 were	 leveled	 by	 an	 expert.	 They	 are	 written	 to	 allow	 all
students	to	be	successful	within	a	whole-class	discussion.	The	questions	for	the	same
topic	 are	 closely	 linked	 so	 that	 the	 teacher	 can	 ask	 a	 question	 on	 that	 topic	 and	 all
students	 will	 be	 able	 to	 answer.	 The	 lower-level	 students	 might	 focus	 on	 the	 facts,
while	the	upper-level	students	can	delve	deeper	into	the	meanings.

• Teachers	may	want	 to	 base	 their	whole-class	 question	 on	 the	 square	 level	 questions.
Those	were	the	starting	points	for	all	the	other	leveled	questions.

Tips	for	Managing	the	Product
How	to	Prepare	the	Texts
• When	you	copy	these	texts,	be	sure	you	set	your	copier	to	copy	photographs.	Run	a
few	test	pages	and	adjust	the	contrast	as	necessary.	If	you	want	the	students	to	be	able
to	appreciate	the	images,	you	need	to	carefully	prepare	the	texts	for	them.

• You	also	have	 full-color	versions	of	 the	 texts	 provided	 in	PDF	 form	on	 the	Digital
Resource	CD.	(See	page	150	for	more	information.)	Depending	on	how	many	copies
you	need	to	make,	printing	the	full-color	versions	and	copying	those	might	work	best
for	you.

• Keep	in	mind	that	you	should	copy	two-sided	to	two-sided	if	you	pull	the	pages	out	of
the	 book.	 The	 shapes	 behind	 the	 page	 numbers	 will	 help	 you	 keep	 the	 pages
organized	as	you	prepare	them.

Distributing	the	Texts
• Some	teachers	wonder	about	how	to	hand	the	 texts	out	within	one	classroom.	They
worry	 that	 students	 will	 feel	 insulted	 if	 they	 do	 not	 get	 the	 same	 papers	 as	 their
neighbors.	The	first	step	in	dealing	with	these	texts	is	to	set	up	your	classroom	as	a
place	 where	 all	 students	 learn	 at	 their	 individual	 instructional	 levels.	 Making	 this



clear	as	a	fact	of	life	in	your	classroom	is	key.	Otherwise,	students	may	constantly	ask
about	why	their	work	is	different.	You	do	not	need	to	get	into	the	technicalities	of	the
reading	 levels.	 Just	 state	 it	 as	 a	 fact	 that	 every	 student	will	 not	 be	working	 on	 the
same	assignment	every	day.	If	you	do	this,	then	passing	out	the	varied	levels	is	not	a
problem.	Just	pass	them	out	to	the	correct	students	as	you	circle	the	room.

• If	you	would	rather	not	have	students	openly	aware	of	the	differences	in	the	texts,	you
can	try	these	ways	to	pass	out	the	materials:

• Make	a	pile	in	your	hands	from	star	to	triangle.	Put	your	finger	between	the	circle
and	 square	 levels.	 As	 you	 approach	 each	 student,	 you	 pull	 from	 the	 top	 (star),
above	your	finger	(circle),	below	your	finger	(square),	or	the	bottom	(triangle).	If
you	do	not	hesitate	too	much	in	front	of	each	desk,	the	students	will	probably	not
notice.

• Begin	 the	 class	 period	with	 an	 opening	 activity.	 Put	 the	 texts	 in	 different	 places
around	the	room.	As	students	work	quietly,	circulate	and	direct	students	to	the	right
locations	for	retrieving	the	texts	you	want	them	to	use.

• Organize	the	texts	in	small	piles	by	seating	arrangement	so	that	when	you	arrive	at
a	group	of	desks,	you	have	just	the	levels	you	need.



	

Correlation	to	Standards
Purpose	and	Intent	of	Standards
Legislation	 mandates	 that	 all	 states	 adopt	 academic	 standards	 that	 identify	 the	 skills
students	will	learn	in	kindergarten	through	grade	12.	Many	states	also	have	standards	for
Pre-K.	This	same	legislation	sets	requirements	to	ensure	the	standards	are	detailed	and
comprehensive.

Standards	are	designed	 to	 focus	 instruction	and	guide	adoption	of	curricula.	Standards
are	statements	that	describe	the	criteria	necessary	for	students	to	meet	specific	academic
goals.	They	define	 the	 knowledge,	 skills,	 and	 content	 students	 should	 acquire	 at	 each
level.	 Standards	 are	 also	 used	 to	 develop	 standardized	 tests	 to	 evaluate	 students’
academic	progress.	Teachers	 are	 required	 to	 demonstrate	 how	 their	 lessons	meet	 state
standards.	 State	 standards	 are	 used	 in	 the	 development	 of	 all	 of	 our	 products,	 so
educators	can	be	assured	they	meet	the	academic	requirements	of	each	state.

Shell	Education	is	committed	to	producing	educational	materials	that	are	research-	and
standards-based.	In	this	effort,	all	products	are	correlated	to	 the	academic	standards	of
the	 50	 states,	 the	 District	 of	 Columbia,	 and	 the	 Department	 of	 Defense	 Dependent
Schools.

How	to	Find	Standards	Correlations
To	print	a	customized	correlation	report	of	this	product	for	your	state,	visit	our	website
at	http://www.shelleducation.com	and	follow	the	on-screen	directions.	 If	you	require
assistance	in	printing	correlation	reports,	please	contact	Customer	Service	at	1-877-777-
3450.

McREL	Compendium
Shell	Education	uses	the	Mid-continent	Research	for	Education	and	Learning	(McREL)
Compendium	 to	 create	 standards	 correlations.	 Each	 year,	 McREL	 analyzes	 state
standards	and	revises	the	compendium.	The	McREL	standards	correlation	can	be	found
on	pages	22–24	(standards.pdf).

Common	Core	State	Standards
The	 texts	 in	 this	book	are	aligned	 to	 the	Common	Core	State	Standards	 (CCSS).	The
standards	correlation	can	be	found	on	pages	25–27	(standards.pdf).

TESOL	and	WIDA	Standards
The	 texts	 in	 this	 book	 promote	 English	 language	 development	 for	 English	 language
learners.	The	standards	correlation	can	be	found	on	page	28	(standards.pdf).

http://www.shelleducation.com


McREL	Standards

Standard Text

Knows	the	English	colonists	who	became
revolutionary	leaders	and	fought	for
independence	from	England

Benjamin	Franklin;	George	Washington;
Thomas	Jefferson

Understands	how	individuals	have	worked
to	achieve	the	liberties	and	equality
promised	in	the	principles	of	American
democracy	and	to	improve	the	lives	of
people	from	many	groups

Abraham	Lincoln;	Harriet	Tubman;	Clara
Barton;	George	Washington	Carver;
Eleanor	Roosevelt;	César	Chávez;	Martin
Luther	King	Jr.

Understands	how	important	figures	reacted
to	their	times	and	why	they	were
significant	to	the	history	of	our	democracy

Benjamin	Franklin;	George	Washington;
Thomas	Jefferson;	Abraham	Lincoln;
Harriet	Tubman;	Eleanor	Roosevelt;	Jackie
Robinson;	Martin	Luther	King	Jr.

Understands	the	ways	in	which	people	in	a
variety	of	fields	have	advanced	the	cause	of
human	rights,	equality,	and	the	common
good

Abraham	Lincoln;	Harriet	Tubman;	Clara
Barton;	George	Washington	Carver;
Amelia	Earhart;	Jackie	Robinson;	César
Chávez;	Martin	Luther	King	Jr.

Understands	how	people	have	helped
newcomers	get	settled	and	learn	the	ways
of	the	new	country

Daniel	Boone

Understands	the	basic	ideas	set	forth	in	the
Declaration	of	Independence	and	the	U.S.
Constitution,	and	the	figures	responsible
for	these	documents

Benjamin	Franklin;	Thomas	Jefferson

Understands	the	basic	principles	of
American	democracy;	right	to	life,	liberty,
and	the	pursuit	of	happiness;	responsibility
for	the	common	good;	equality	of
opportunity	and	equal	protection	of	the
law;	freedom	of	speech	and	religion;
majority	rule	with	protection	for	minority
rights;	and	limitations	on	government,	with
power	held	by	the	people	and	delegated	by
them	to	those	officials	whom	they	elected
to	office

Benjamin	Franklin;	Thomas	Jefferson;
Abraham	Lincoln;	Harriet	Tubman;
Eleanor	Roosevelt;	César	Chávez;	Martin
Luther	King	Jr.

Understands	how	people	over	the	last	200
years	have	continued	to	struggle	to	bring	to
all	groups	in	American	society	the	liberties
and	equality	promised	in	the	basic
principles	of	American	democracy

Harriet	Tubman;	Eleanor	Roosevelt;	César
Chávez;	Martin	Luther	King	Jr.



Understands	historical	figures	who
believed	in	the	fundamental	democratic
values

Benjamin	Franklin;	George	Washington;
Thomas	Jefferson;	Abraham	Lincoln;
Harriet	Tubman;	Clara	Barton;	Eleanor
Roosevelt;	César	Chávez;	Martin	Luther
King	Jr.

Understands	how	historical	figures	in	the
U.S.	and	in	other	parts	of	the	world	have
advanced	the	rights	of	individuals	and
promoted	the	common	good,	and	the
character	traits	that	made	them	successful

Benjamin	Franklin;	George	Washington;
Thomas	Jefferson;	Abraham	Lincoln;
Harriet	Tubman;	Clara	Barton;	Eleanor
Roosevelt;	César	Chávez;	Martin	Luther
King	Jr.

Understands	the	historical	events	and
democratic	values	commemorated	by	major
national	holidays

George	Washington;	Abraham	Lincoln;
César	Chávez;	Martin	Luther	King	Jr.

Knows	the	history	of	events	and	the
historic	figures	responsible	for	such
historical	documents	as	the	Mayflower
Compact,	the	Declaration	of	Independence,
the	U.S.	Constitution,	the	Bill	of	Rights,
and	the	Emancipation	Proclamation

Benjamin	Franklin;	Thomas	Jefferson

Understands	the	role	of	protest	in	a
democracy

Abraham	Lincoln;	Harriet	Tubman;	César
Chávez;	Martin	Luther	King	Jr.

Understands	why	Americans	and	those
who	led	them	went	to	war	to	win
independence	from	England

Benjamin	Franklin;	George	Washington;
Thomas	Jefferson

Knows	the	accomplishments	of	major
scientists	and	inventors

Benjamin	Franklin;	Alexander	Graham
Bell;	George	Washington	Carver

Knows	the	ways	people	communicate	with
each	other	now	and	long	ago,	and	the
technological	developments	that	facilitated
communication

Alexander	Graham	Bell

Knows	various	systems	of	long-distance
communication	and	their	effects

Alexander	Graham	Bell

Understands	the	differences	in	the	methods
of	travel	from	various	times	in	human
history	and	the	advantages	and
disadvantages	of	each

Amelia	Earhart;	Neil	Armstrong

Knows	various	technological	developments
to	control	fire,	water,	wind,	and	soil,	and	to
utilize	natural	resources	in	order	to	satisfy
basic	human	needs	for	food,	water,

George	Washington	Carver



clothing,	and	shelter

Knows	the	different	forms	of	transportation
and	their	developments	over	time

Amelia	Earhart;	Neil	Armstrong

Understands	the	design	and	development	of
aircraft	and	rocketry,	and	the	people
involved

Amelia	Earhart;	Neil	Armstrong

Knows	about	people	who	have	made
significant	contributions	in	the	field	of
transportation

Amelia	Earhart;	Neil	Armstrong

Knows	about	people	who	have	made
significant	contributions	in	the	field	of
communications

Alexander	Graham	Bell

Common	Core	State	Standards
The	 texts	 in	 this	 book	 are	 aligned	 to	 the	 Common	 Core	 State	 Standards	 (CCSS)	 for
Reading	 Informational	 Texts.	 Students	 who	 meet	 these	 standards	 develop	 the	 skills	 in
reading	that	are	the	foundation	for	any	creative	and	purposeful	expression	in	language.

Grade Standard

1 RI.1.10—With	prompting	and	support,	read	informational	texts
appropriately	complex	for	grade	1.

2 RI.2.10—By	the	end	of	the	year,	read	and	comprehend	informational
texts,	including	history/social	studies,	science,	and	technical	texts,	in
the	grades	2–3	text	complexity	band	proficiently,	with	scaffolding	as
needed	at	the	high	end	of	the	range.

3 RI.3.10—By	the	end	of	the	year,	read	and	comprehend	informational
texts,	including	history/social	studies,	science,	and	technical	texts,	at
the	high	end	of	the	grades	2–3	text	complexity	band	independently
and	proficiently.

4 RI.4.10—By	the	end	of	the	year,	read	and	comprehend	informational
texts,	including	history/social	studies,	science,	and	technical	texts,	in
the	grades	4–5	text	complexity	band	proficiently,	with	scaffolding	as
needed	at	the	high	end	of	the	range.

5 RI.5.10—By	the	end	of	the	year,	read	and	comprehend	informational
texts,	including	history/social	studies,	science,	and	technical	texts,	at
the	high	end	of	the	grades	4–5	text	complexity	band	independently
and	proficiently.

As	outlined	by	the	Common	Core	State	Standards,	teachers	are	“free	to	provide	students
with	whatever	tools	and	knowledge	their	professional	judgment	and	experience	identify	as
most	 helpful	 for	 meeting	 the	 goals	 set	 out	 in	 the	 standards”	 (National	 Governors



Association	for	Best	Practices	and	Council	of	Chief	State	School	Officers	2010).	Bearing
this	 in	mind,	 teachers	are	encouraged	 to	use	 the	 recommendations	 indicated	 in	 the	chart
below	in	order	to	meet	additional	CCSS	Reading	Standards	for	Informational	Texts.

Standard Additional	Instruction

RI.1—Key
Ideas	and
Details

•	Ask	students	such	questions	as	who,	what,	where,	when,	why,
and	how	to	demonstrate	understanding	of	key	details	in	a	text.

•	Have	students	refer	to	details	and	examples	in	a	text	when
explaining	what	the	text	says	explicitly	and	when	drawing
inferences	from	the	text.

•	Pose	questions	that	require	students	to	quote	accurately	from
a	text	when	explaining	what	the	text	says	explicitly	and	when
drawing	inferences	from	the	text.

RI.2—Key
Ideas	and
Details

•	Select	a	passage	that	contains	multiple	paragraphs	and	have
students	determine	the	main	focus	of	the	passage	and	the
individual	paragraphs.

•	Ask	students	to	determine	the	main	idea	of	a	text	and	explain
how	it	is	supported	by	key	details;	summarize	the	text.

•	Have	students	summarize	the	text	and	determine	two	or	more
main	ideas	and	explain	how	the	main	ideas	are	supported	by
key	details.

RI.4—Craft	and
Structure

•	Select	multiple	words	from	a	passage	and	have	students	ask
and	answer	questions	to	help	determine	or	clarify	meaning	of
the	words.

•	Select	general	academic	and	domain-specific	words	and
phrases	in	a	passage	and	have	students	determine	or	clarify
the	meaning	of	the	words	and	phrases.

RI.7—
Integration	of
Knowledge	and

Ideas

•	Show	students	images	and	details	in	a	text	in	order	to	describe
its	key	details.

•	Show	students	images	and	other	visual	information	in	order	to
interpret	and	explain	how	the	information	contributes	to	an
understanding	of	the	text.

•	Ask	questions	that	require	students	to	draw	on	information
from	images	in	order	to	demonstrate	the	ability	to	locate	an
answer	to	a	question	quickly.

RI.8—
Integration	of

•	Identify	specific	points	in	a	text	that	an	author	makes	and



Knowledge	and
Ideas

have	students	describe	how	particular	reasons	support	the
author’s	points.

•	After	reading	a	passage,	have	students	explain	how	an	author
uses	reasons	and	evidence	to	support	particular	points	in	a
text,	identifying	which	reasons	and	evidence	support	which
points.

TESOL	and	WIDA	Standards
The	 lessons	 in	 this	book	promote	English	 language	development	 for	English	 language
learners.	The	standards	listed	below	support	the	language	objectives	presented	through
the	passages.

TESOL	Standards

Standard Text

Standard	1—English	language	learners
communicate	for	social,	intercultural,
and	instructional	purposes	within	the
school	setting.

All	passages

Standard	5—English	language	learners
communicate	information,	ideas,	and
concepts	necessary	for	academic	success	in
the	area	of	social	studies.

All	passages

WIDA	Standards

Standard Text

Standard	1—English	language	learners
communicate	for	Social	and	Instructional
purposes	within	the	school	setting.

All	passages

Standard	5—English	language	learners
communicate	information,	ideas,	and
concepts	necessary	for	academic	success	in
the	content	area	of	Social	Studies.

All	passages



Benjamin	Franklin
Benjamin	 Franklin	 was	 born	 in	 1706.	 He	 lived	 in	 Boston.	 Ben	 was	 a	 writer	 and	 a

publisher.	He	was	a	scientist	and	an	inventor.	He	was	a	leader,	too.

Ben	ran	away	at	17.	He	went	to	Philadelphia.	He	started	his	own	print	shop.	He	wrote
Poor	Richard’s	Almanack.	It	had	a	calendar	and	lots	of	sayings.

Ben	the	Inventor
Ben	had	many	good	ideas.	He	started	the	first	fire	department	in	America.	He	started

the	first	police	force	in	Philadelphia.

Ben	and	some	friends	opened	the	first	library	in	America.	People	paid	a	fee	once	a	year.
This	let	them	borrow	books.

Ben	and	a	friend	started	a	hospital.	Doctors	helped	sick	people	get	better	there.	It	is	still
open	 today.	Ben	started	 the	mail	 service.	He	came	up	with	 the	 idea	 to	put	 letters	 inside
envelopes.

Ben	put	a	key	on	a	kite	string.	There	was	a	storm.	He	flew	the	kite.	Lightning	hit	the
kite.	He	found	out	that	lightning	is	electricity.

Ben	the	Leader



Thomas	 Jefferson	 wrote	 the	 Declaration	 (dek-luh-REY-shuhn)	 of	 Independence.	 It
stated	that	America	was	free	from	Great	Britain.	Ben	helped	make	changes	to	this	letter.

A	war	began	between	the	two	countries.	America	was	losing.	Ben	went	to	see	the	king
of	France.	He	asked	him	to	send	money	to	help.	He	asked	him	to	send	troops	to	help.	The
French	king	did.	This	helped	America	win	the	war.	Then	Ben	worked	with	British	leaders.
He	helped	to	word	a	peace	treaty.	It	said	that	America	was	free.

He	spoke	 for	Pennsylvania	at	 the	Constitutional	 (kon-sti-TOOshuh-nl)	Convention.	 It
was	a	meeting.	There,	a	group	of	men	wrote	the	U.S.	Constitution.	Ben	helped	decide	that
our	government	would	have	three	branches.	He	helped	word	the	Bill	of	Rights,	too.

What	Did	You	Learn?

How	did	Benjamin	Franklin	help	the	lives	of	people	in	America?

Benjamin	Franklin
Benjamin	Franklin	was	born	in	1706.	He	lived	in	Boston.	Ben	was	a	writer,	a	publisher,

and	a	scientist.	He	was	an	inventor	and	a	leader,	too.

At	17,	Ben	ran	away.	He	went	to	Philadelphia.	He	started	his	own	print	shop.	He	wrote
Poor	Richard’s	Almanack.	It	was	a	book	with	a	calendar	and	lots	of	sayings.

Ben	the	Inventor
Ben	was	an	inventor.	He	had	many	good	ideas.	He	started	the	first	fire	department	in

America.	He	started	the	first	police	force	in	Philadelphia.

Ben	and	some	friends	opened	the	first	library	in	America.	People	paid	a	fee	once	each



year.	This	let	them	borrow	books	from	the	library.

Ben	and	a	friend	started	a	hospital.	Doctors	helped	sick	people	get	better.	The	hospital
is	still	open.

Ben	started	the	mail	service.	He	came	up	with	the	idea	to	put	letters	inside	envelopes.

Ben	was	curious.	There	was	a	storm.	He	put	a	key	on	a	kite	string.	He	flew	the	kite.
Lightning	 hit	 the	 kite	 and	 moved	 down	 to	 the	 key.	 He	 found	 out	 that	 lightning	 is
electricity.

Ben	the	Leader
Ben	helped	Thomas	 Jefferson	make	changes	 to	 the	Declaration	 (dek-luh-REY-shuhn)

of	Independence.	It	stated	that	America	was	free	from	Great	Britain.

A	war	began	between	the	two	countries.	America	was	losing.	So	Ben	went	to	see	the
king	of	France.	He	asked	him	to	send	money	and	soldiers	to	help.	The	French	king	did	so.
This	helped	America	win	the	war.	Then	Ben	worked	with	British	leaders	to	write	a	peace
treaty.	It	said	that	America	was	free	to	be	its	own	nation.



Ben	 spoke	 for	Pennsylvania	 at	 the	Constitutional	 (kon-sti-TOO-shuh-nl)	Convention.
At	 this	meeting,	a	group	of	men	wrote	 the	U.S.	Constitution.	He	helped	decide	 that	our
government	would	have	three	branches.	He	also	helped	word	the	Bill	of	Rights.

What	Did	You	Learn?

How	did	Benjamin	Franklin	improve	the	lives	of	people	in	America?

Benjamin	Franklin
Benjamin	Franklin	was	born	 in	1706.	He	 lived	 in	Boston,	Massachusetts.	Ben	was	 a

writer,	a	publisher,	a	scientist,	an	inventor,	and	a	leader.

At	 17,	Ben	 ran	 away.	He	went	 to	 Philadelphia,	 Pennsylvania,	 and	worked	 at	 a	 print
shop.	Then	he	started	his	own	shop.	He	wrote	Poor	Richard’s	Almanack.	 It	was	a	book
printed	each	year	with	a	calendar	and	lots	of	sayings.

Ben	the	Inventor
Ben	was	an	inventor	with	a	lot	of	good	ideas.	Ben	worked	hard	to	make	his	ideas	come

true.	He	 started	 the	 first	 fire	 department	 in	America.	He	 started	 the	 first	 police	 force	 in
Philadelphia.

Ben	and	some	friends	opened	the	first	library	in	America.	People	paid	a	fee	once	each
year.	This	let	them	borrow	books	from	the	library.

Ben	and	a	friend	started	a	hospital.	Doctors	helped	sick	people	get	better.	The	hospital
he	started	is	still	open.

Ben	started	the	mail	service.	He	came	up	with	the	idea	to	put	letters	inside	envelopes	in



order	to	keep	them	private.

Ben	was	curious,	too.	He	put	a	key	on	a	kite	string	and	flew	it	during	a	thunderstorm.
Lightning	hit	the	kite	and	moved	down	to	the	key,	giving	Ben	a	nasty	shock.	That’s	how
he	found	out	that	lightning	is	electricity.

Ben	the	Leader
Ben	helped	Thomas	 Jefferson	make	changes	 to	 the	Declaration	 (dek-luh-REY-shuhn)

of	Independence.	It	was	a	letter	to	the	British	king	that	stated	that	America	was	free	from
Great	Britain.

A	war	began	between	the	two	countries.	America	was	losing.	So	Ben	visited	the	king	of
France	and	asked	him	to	send	money	and	soldiers	to	help.	The	French	king	did	so,	which
helped	America	win	the	war.	Then	Ben	worked	with	British	leaders	to	write	a	peace	treaty.
It	stated	that	America	was	free	to	be	its	own	nation.



Ben	spoke	for	Pennsylvania	at	the	Constitutional	(kon-sti-TOOshuh-nl)	Convention.	At
this	 meeting,	 a	 group	 of	 men	 wrote	 the	 U.S.	 Constitution.	 He	 helped	 decide	 that	 our
government	would	have	three	branches.	He	also	helped	word	the	Bill	of	Rights.

What	Did	You	Learn?

How	has	Benjamin	Franklin	improved	the	lives	of	people	in	America	today?

Benjamin	Franklin
Benjamin	 Franklin	was	 born	 in	 1706	 in	Boston,	Massachusetts.	 Ben	was	 a	writer,	 a

publisher,	a	scientist,	an	inventor,	and	a	leader.

At	 17,	Ben	 ran	 away.	He	went	 to	 Philadelphia,	 Pennsylvania,	 and	worked	 at	 a	 print
shop.	Later	he	started	his	own	shop.	He	wrote	Poor	Richard’s	Almanack,	a	book	printed
each	year	with	a	calendar	and	lots	of	sayings.

Ben	the	Inventor
Ben	 was	 an	 inventor	 with	 plenty	 of	 ideas.	 Ben	 started	 the	 first	 fire	 department	 in

America.	He	started	the	first	police	force	in	Philadelphia.

At	 that	 time,	books	were	expensive.	Ben	and	some	friends	opened	 the	first	 library	 in
America.	People	paid	a	fee	once	each	year	that	let	them	borrow	books	from	this	library.

Many	 Americans	 were	 poor	 but	 needed	 care	 when	 they	 got	 sick.	 Ben	 and	 a	 friend
started	 a	 hospital	 where	 doctors	 helped	 ill	 and	 injured	 people	 recover.	 The	 hospital	 he
started	is	still	open	today.

Ben	started	the	mail	service.	He	came	up	with	the	idea	to	put	letters	inside	envelopes	in



order	to	keep	them	private.

Ben	was	 always	 doing	 experiments.	 In	 his	most	 famous	 one,	 he	 put	 a	 key	 on	 a	 kite
string	 and	 flew	 it	 during	 a	 thunderstorm.	Lightning	hit	 the	kite	 and	moved	down	 to	 the
key,	giving	Ben	a	nasty	shock.	That’s	how	he	discovered	that	lightning	is	electricity.

Ben	the	Leader
Ben	helped	Thomas	 Jefferson	make	changes	 to	 the	Declaration	 (dek-luh-REY-shuhn)

of	Independence,	the	letter	sent	to	the	British	king	that	stated	that	America	was	free	from
Great	Britain.

A	war	began	between	the	two	countries.	America	was	losing,	so	Ben	visited	the	king	of
France	and	asked	him	to	send	money	and	soldiers	to	help.	The	French	king	did	so,	which
helped	America	achieve	victory.	Then	Ben	worked	with	British	 leaders	 to	write	a	peace
treaty	that	stated	that	America	was	free	to	be	its	own	nation.



Ben	spoke	for	Pennsylvania	at	the	Constitutional	(kon-sti-TOOshuh-nl)	Convention.	At
this	 meeting,	 a	 group	 of	 men	 wrote	 the	 U.S.	 Constitution.	 He	 helped	 decide	 that	 our
government	would	have	three	branches.	He	also	helped	word	the	Bill	of	Rights.

What	Did	You	Learn?

How	has	Benjamin	Franklin	improved	the	lives	of	people	in	America	today?
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